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Research and preparation
For this second microteach I decided to introduce the learners to the subject of appropriation of photography and art within a historical and modern context. The aim of the lesson was to get the learners to recognise the use of appropriation, critically discuss and evaluate the changing role of the photographer as an artist through the use of appropriation and how it was perceived during different time period. The learning objectives were to get the class to critically evaluate appropriation within art and photography and use it creatively themselves in order to understand and discuss the different aspects of appropriation.
My first struggle to make this second micro-teach, was that I needed to include an engaging activity and build my lesson around it as the activity was a requirement for this micro-teach session. My worries were the same than for the first session about making it interactive with photography: what to do with limitations on the location, the equipment and time. As previously stated, the problem with photography workshops and activities, is that they require specific (and sometimes expensive) materials and equipment, can depend/be tied to a certain location ( if you want to do any form of analogue photography workshop, you need to have access to a darkroom… which we have in the Dynevor campus but not in SA1). Most small activities in relation to photography are usually small analogue workshops such as making pinhole cameras (requires access to a darkroom) or doing cyanotype prints (which requires a lot of time and a lot of sun or UV lamp). I was also concerned about finding a subject to teach, because, in photography we are mainly taught through workshops, student-led projects (everyone is given the same brief and you have a limited amount of time to research the subject area and produce a body of work in response to the brief) or lectures which are quite often theory based or about the lecturers artistic practice and/or subject specific which means that it would be quite complicated for the learners to understand if they did not follow a similar art course or have previous knowledge on the subject. These three different types of teaching in photography are also usually taught separately and not “linked”. Once again, I found myself incapable of planning something to do with analogue photography. But there was a subject which I appreciate discussing and even gave a seminar about it to MA students which is appropriation in photography. I used the notes and presentation I made as a base for the micro-teach to then add more context and definitions to it as I expected some learners from the micro-teach to have never heard of it before.it was after finding the theme of the lesson that I finally thought of an activity which would make them use appropriation. Inspired by artists such as Marcel Duchamp and other members of the Oulipo, I thought they could use existing images of photographs, paintings, and other types of artwork to make collages. Afterwards, I developed and refined it a bit further by asking them to make the collages in a zine. This way, the lesson would include the three main ways of how I learned photography in a condensed amount of time.
I then made a power point presentation to group all my research together and give a structure to the first two parts of the micro- teaching session. The power point presentation has very little written text (it includes the definition of appropriation and the names of the artists I will be refereeing to during the lesson) but is mainly composed of images (artwork of the artists) as I think it is more visually stimulating and informative. The written content of the lesson would instead be verbally expressed by myself to the learners in order to provide an equal part of visual and verbal communication to stimulate different types of learners. This way, I try to include and create content for three learning styles at the same time: visual (through the images of artwork in the power point presentation), auditory (through me reading my notes and the content of the lesson) and read/write (by writing the definition and names or artists on the power point presentation so that they could research it in their own time). To build the presentation, I researched different definition of appropriation alongside artists who were amongst the first ones to use appropriation in their artistic practice, as well as modern artists and thinkers such as Roland Barthes.








Development
I decided to start the presentation by asking the learners if they knew what appropriation is and if they could give me any examples of artists or photographers who used appropriation within their practice. After listening to some shy answers, I showed on the power point a definition of appropriation: “appropriation in art is the use of pre-existing objects or images with little or no transformation applied to them”. Which was followed by a historically well-known artist who used appropriation in his practice: Marcel Duchamp with the ready-made who used objects from our daily life to create artwork and installations to repurpose them and make the public view these objects in a different context.
On the following slide, I showed the learners a picture of an “Alabama tenant farmer wife” famously taken by Walker Evans in 1936. However, I only put the picture itself on the slide without any information about it (author, date etc…) and asked them if they knew who took the picture or if they knew anything about it. The next slide showed the “same picture” twice, but one was effectively taken by Walker Evans in 1936 and the other one was taken by Sherrie Levine in 1981. She re-photographed his work just like Richard Prince (on the slide after) re-photographed the cowboy from the Marlboro advertising campaign. I wanted the learners to see that these two artists both used appropriation in a similar manner to give the subject of the photograph a different context and refocus the attention on the subject rather than the author of a given representation, but it was very controversial at the time, appropriation of a photograph was seen negatively because they did not take the original picture. The role and idea about the photographer at this point was that they took an original photograph, not re-photographed someone else’s work. 
The next slide was showing the cover of a key book on the theme of appropriation and its relationship to the notion of authorship and art called “The death of the author” by Roland Barthes. This part of the presentation was to provide a contextual and historical background to the learners and explain the different reasons which would drive artists to use appropriation instead of “creating new work”. He argued that the author himself had no importance, it is the work and its message which matters, and artwork needs to be actualised, it must change its context with time. This slide, was a good way to transition between the first part of the presentation which was a historical introduction towards a more modern understanding of appropriation in the second part of the presentation.
The second part of the lesson was assisted by the power point presentation as well. I used the presentation to showcase various examples of modern photographers using appropriation. I wanted to demonstrate how each of them uses appropriation and includes it in their work differently but with a similar outcome, which resulted in bringing to the public’s knowledge series of photographs which were lost, archived etc… which would not have been known by the public if the photographers did not decide to integrate them in their work. 
The first two photographers I decided to talk about were Adam Ryder and Stephane Charpentier who both used archival images and text with their images to create a new narrative, partly fictional and partly documentary. Whereas, the other three photographers/ artists, Janire Najera, Thomas Sauvin and Rorhof, used appropriation to create a purely documentary narrative. It is also not controversial anymore because it seems that the artist takes on the role of a narrator or historian, the line between what is appropriated and what isn’t is clearer nowadays and the idea of “using someone else’s work” isn’t really present anymore. By showing a variety of artists and practice, I wanted the leaner to think by themselves about appropriation, whether they like/ approve of it or not. I concluded the second part by pointing out that all the modern photographers curated these appropriated images in the form of a photobook, which lends itself better to a narrative format.
The third and last part of the lesson was a fifteen minutes activity for the students to do. I made a six pages booklet with blank pages for each learner and I printed a lot of images (paintings, drawings, scenes from movies etc…), all made/taken by someone else and/or famous artists. I provided the booklets and images to the learners alongside scissors and glue. I then explain to them the brief of the activity which was that I wanted them to use the images to construct a narrative, create an artwork using the available materials. Therefore, they made a zine with appropriated images which ties together the subject of the first micro-teach I delivered which was on zines and photobooks.  I did not want the knowledge they acquired during my first and second micro-teaching session to stay latent as Edward Tolman’s theory demonstrate (Bates, 2016)   but instead, build on something they already knew and felt comfortable with to learn something new in the Zone of Proximal Development which is part of the scaffolding theory by Lev Vygotsky. I made the activity so they could put all the skills and knowledge acquired through my teaching into practice. 
I also gave the learners the freedom to do what they wanted to/with the images: some of the learners decided to overlay the images, cut them into small pieces to create different texture, write alongside the images etc… as I did not want to restrain their creativity or on the opposite make the learners without an artistic background feel like they have to do something very creative, I just wanted everyone enjoy themselves whilst learning. Most learners from the group have an art degree and seemed to enjoy the activity but I believe students who do not have an artistic background might not have found it as enjoyable as I was hoping they would. 
To conclude the session, I was thinking of making a quiz on Kahoot but I could not find a way to make it funny and turn it into a positive reinforcement. So instead, I decided to introduce them to a funny form of appropriation which people encounter on a day to day basis but to not see or think of as appropriation: memes. At the end, I let each learner choose a meme with a blank template so they could make their own, they seemed to find it amusing so I take this as a small success. This meme making template was a way for me reward and thank the learners for listening and for them to associate this lesson with a positive memory. It was a way for me to put to use Skinner’s theory of positive reinforcement (Bates, 2016) which proves that rewarding and/or complimenting the learners has a positive effect on them and therefore encourage them to behave and learn better because they associate the learning to a positive experience. 









Conclusion and analysis
During this second session, I was still very nervous about my teaching, but I was able to calm myself down a bit more compared to the previous session, which meant that my speech was paced a bit more slowly than previously. I also gave more time to the learners to answer my questions by counting slowly in my head from zero to ten, which was a way to keep myself busy whilst waiting as well as giving me an indication on how much time I gave them to answer before telling them the answer if they did not respond.  
I also felt slightly uncomfortable during the activity because I did not know what to do with myself, this part of the lesson was student led therefore, after I gave them the brief I was not needed. I am happy that I managed to split the lesson between teacher led to student led as I think it is a good way for the learners to retain information and enjoy the lesson. The activity was supposed to be a way to teach the learners through a positive experience, but I thought about it has a group activity by encouraging communication between the learners. Instead, it was mainly individual orientated, each learner was focused on its own work and communication was limited. I am happy that I managed to include a manual activity which combined kinaesthetic and visual learning styles as it was something that I wanted to include after my first micro-teaching session. 
By allying the power point presentation with contextual and historical information about appropriation which was teacher led to a student led activity, I tried to put in practice George Miller’s theory (Bates, 2016) about working memory through which he stated that the teacher should provide fewer information in order to avoid overloading the learners with new information which their working memory would struggle to contain, as well as trying to maintain their spans of attention by using different resources and way of interacting with them. It was achieved by using different way of learning to stimulate multiple senses and parts of the brain.
I believe I followed a certain amount of criteria of the UK professional standards framework during the planning of the lesson and the micro-teach itself. 
First of all, just by organising, planning the lesson and the activity to go alongside it and to then put it into practice during the micro-teach, I fulfilled the category A1 (Design and plan learning activities and/or programmes of study) and category A2 (Teach and/or support learning) areas of activity of the framework. Moreover, by providing support and making myself available for any kind of support during the lesson and activity, I completed the category A4 (Develop effective learning environments and approaches to student support and guidance) of the areas of activity framework.
Secondly, I have a strong knowledge on the subject I was teaching to the class and conducted a considerable research on the subject to build the lesson, I was following the category K1 (The subject material) of the core knowledge framework. I also consider that my teaching techniques through the use of power point presentation, websites, research documents, and activity are appropriate and participate to provide the students with a good environment to learn as well as encouraging and enhancing their learning capacities based on the categories K2 (Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme), K4 (The use and value of appropriate learning technologies) and K6 (The implications of quality assurance and quality enhancement for academic and professional practice with a particular focus on teaching) of the core knowledge framework.
When organising the lesson, I tried to build it around and for the different type of learners by making sure that either the activity or the presentation corresponded to at least one learning type or more which cover the category V1 (Respect individual learners and diverse learning communities) of the professional values framework. I delivered  the lesson whilst making sure that everyone had the opportunity to ask questions and participate without feeling left out, as well as making sure to make myself available for support during the activity if any learner was struggling with it which I believe means that I also fulfil the category V2 (Promote participation in higher education and equality of opportunity for learners) in the professional values framework.
[bookmark: _GoBack]After studying Gibbs Reflective Cycle (1988), I think I planned and set up the lesson much better than for the previous one for the learners by adding the activity and making sure that the lesson acknowledges all of the four learning styles. I also managed my time a lot better and made sure to always leave enough time for the learners to answer my questions or ask me questions. My only negative points are the facts that the first and second part of the lesson with the presentation was not as much based on an exchange/discussion between myself and the learners and I was quite inactive during the learner’s activity. I also did not really evaluate the learner’s knowledge during or after the lesson.
 Next time, I will attempt to base my lesson more around a discussion with the learners in a similar manner than during my first micro-teach and I would like to plan an activity that I would be doing/ taking part in with the students. I also believe it could be beneficial for me to bring examples of what the learners can do during the planned activity if it is needed for students who might struggle. 
Overall, I think my teaching approaches and techniques have progressed a lot between the two session and I enjoyed myself a lot more during the second one. 
Thank you for reading.
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