A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience
This essay discusses how assessment for learning (AfL) can support pupil progression. AfL originates in the research of UK professors, Paul Black and Dylan Wiliam. “They likened the classroom to a black box (an object which can be viewed in terms of its inputs and outputs without any knowledge of its internal workings) and set out to investigate what was happening inside. What they discovered was that students who learn in a formative way achieve much more and obtain better results than other students” (Bullock,2019). Assessment Reform Group (UK 2002) explains that formative assessment does not result in evaluation. Information about what a student knows, understands and is capable to achieve is used by both the teacher and the learner as it determines where the learners are in their learning and how and what they need to do to progress. Throughout this assignment I am going to be discussing how a ‘series of learning opportunities (AfL strategies) can be inter-linked to demonstrate progression in an area of learning and experience’.
"The new Curriculum for Wales will comprise of Six Areas of Learning and Experience (AoLEs): Expressive Arts; Health and Well-being; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; Science and Technology"(Welsh Government,2018). I have chosen to create 3 learning episodes based on the theme Romans. Each learning episode will focus on an AoLE; however, they will involve other AoLE aspects within them to create wholistic learning opportunities within the learning episodes. One AoLE I have focused on is Mathematics and Numeracy (appendix 1), in this lesson children will be developing problem solving and thinking skills as they will have to convert roman numerals into English numbers. In another learning episode the AoLE I have chosen is Expressive Arts (appendix 2), this lesson aims to “explore how the ideas, feelings, moods and opinions of others are communicated and shared through the Expressive Arts” (Welsh Government,2019). The children will have to create a sequence of movements to the beat of 8 embodying either a Roman Slave or a patrician, this will develop their creative skills and allow them to be empathetic as they are exploring the feelings of other people. I have included a significant amount of self and peer evaluation in this learning episode as Dylan Wiliam (2015) suggests that for pupils to progress self-evaluation is required. The final AoLE I will be deliberating is Humanities. The main skill that will be developed in this learning episode is enquiry. The children will be asking and answering questions about the past (Social hierarchy in the Roman era). I have implemented a variety of AfL strategies to ensure effective learning and progression takes place (appendix 3). 
The learning episodes that I have created are tailored for a year three class, situated in a school in South Wales, Swansea. There are 425 pupils aged 3-11 that attend the school, in 15 single-age classes. There are 15 full time teachers, and 12 support staff. Nearly 22% of pupils are eligible for free school meals and approximately, 16% of pupils have been identified with additional learning needs. I have devised lesson plans for a class of 28 pupils, aged 7 and 8 who have a range of academic ability and potential. There is one child in the class that has autism. The intention of using Afl strategies is to collect information about pupils' ongoing performance so that teachers can adjust their teaching to meet pupils' needs more effectively. However, there is no specific guidance about using this approach with pupils with autism. "Many methods of teaching rely on an understanding of language and social behaviours within the classroom, leaving autistic pupils at a significant disadvantage"(Wilkinson and Twist, 2010, p.8). A flexible teaching style is required when educating someone with autism. The National Autistic Society(2017) highlights that there are many informal ways that teachers can help children with autism, including: using a routine that has been mutually agreed with the student and the teacher; simplifying communication and giving the individual time to process information; thinking about how as a teacher, you can incorporate their intense interest into lessons. "Expert and teacher opinions need to be collected and compiled, as well as those of the pupils themselves, in order to develop specific advice and guidance on the assessment of pupils with autism in mainstream classrooms"(Wilkinson and Twist,2010, p.14). I am going further discuss AfL throughout this assignment, giving an insight from a literature perspective and assessing how effective this way of learning is for pupil progression.
AFL allows teachers to identify the child’s development in a classroom on a day to day basis. It also gives children a chance to understand what their strengths and weaknesses are through formative assessment. Wiliam(2015) believes that there are five strategies for successful AFL to take place: clarifying and understanding learning intentions and criteria for success; engineering effective classroom discussions, questions and tasks that elicit evidence of learning; providing feedback that moves learners forward ;activating students as instructional resources for each other, and activating students as owners of their own learning.
I have selected AfL strategies that incorporate Wiliams’ (2015) key ideas into my learning episodes for effective progression to take place. One AfL strategy I have used is ‘involving children in their own planning’. “Choice is important in helping to engage children and young people in their learning”(Donalson,2015).Similarly, Clarke(2014)believes that input needs to begin at the planning stage by activating the children’s prior knowledge by simply asking, ‘what do you already know?’. “Learning happens when students are given opportunities to build upon previous knowledge and experiences” (Cambridge,2019). Asking questions allows the teacher to evaluate how confident the pupils are with that subject knowledge and what needs to be taught for them to progress. Furthermore, Harris and Bell (1994) also supports learner involvement as they believe that for assessing to be ‘” maximum of use to learners they must be involved in the assessment feedback, including involvement in design and judgement in assessing”(Harris and Bell,1994, p.87). Children are more likely to take ownership of their learning and work if they are involved in the planning stage.
Another AFL strategy I have implemented is ‘steps to success’. Wallace and Kirkman(1014) note that providing your success criteria to your learners in the form of a checklist to be used whilst the children work is an effective way for the children to keep the key ideas they need in the forefront of their mind whilst they are working. However, Dunn (2017) states that peer and self-assessment will not be effective until the class teacher has discussed, shared and developed the correct use of learning objectives and success criteria. Giving the children the steps to success without explaining it first might cause confusion and delay their progression because of their lack of understanding. In my learning episode I have decided to create my ‘steps to success’ with the children, guided by the teacher, this will give them a better understanding of what they have to achieve and echo’s my previous point of ‘children involvement’ as they are more likely to take ownership of their learning as they have created the success criteria themselves.
Clarke (2014) believes that there are three main aspects that establish the ideal learning culture in a school: developing growth mindsets; integrating meta-cognition strategies and mixed ability learning. ‘Greater use should be made of peer co-learning, since these approaches can enhance the learning of all pupils’(Baines,2012,p. 41). Mixed ability learning provides children with the opportunity to work with children of all abilities and not feel confined to progressing to a set level. Clarke (2014) states that when children are grouped based on their ability, ‘expectations placed upon them tend to be fixed and children's achievement is matched to those expectations’. If they are given the opportunity to explore higher level learning they might surprise the teacher by surpassing previous expectations. Likewise, Donaldson (2015) articulates that “we must be careful not to assume too much about our ability to identify such needs and wants and be alive to the danger of separating children into potentially superficial groupings” (Donaldson,20015, p.69). Furthermore, Vygotsky (1978) suggests that peers can benefit other children’s learning and that teachers should “use cooperative learning exercises where less competent children develop with help from more skilful peers - within the zone of proximal development” (Mcleod, 2018).
I have also included pupil feedback and self-evaluation in my learning episodes. “Involving children and young people in assessment will encourage them to take greater responsibility for their own learning” (Donaldson,2015). I have added 2 stars and a wish into my learning episodes, both as a self-assessment and a peer assessment. This gets the children to focus on what they did well and how they can improve. Dunn (2017) encourages use of a similar concept ‘3 stars and a wish’, he explains that by using this form of peer assessment that focuses dominantly on the positives, children will have more confidence to improve on the ‘wish’. By having a ‘wish’ children have something to work towards in order to progress. Black, P. & Wiliam, D. (1998) echo this as they believe that allowing children to be able to assess themselves and understand how to improve will better their progression. On the other hand, Didau (2014) believes that feedback isn’t always beneficial as it can cause an emotional reaction instead of a cognitive one. He claims that providing feedback should cause thinking that moves learning forward not an emotional reaction. However, Dunn (2017) emphasises that there are many benefits when children reflect on their learning, including: increased self-esteem; children recognise difficulties as a true sign of learning; they see that other children have similar issues and develop enthusiasm for reflection.
Another AFL strategy I have included is ‘purple pen questioning’. Wallace and Kirkman (2014) implemented something similar known as, ‘The gap task’ that involves giving learners a personalised mission with reference to the work they’ve done- a task that aims to close the gaps that are evident to their skills, knowledge and understanding. The idea of gap tasks is that they are not time consuming, its needs to be a simple one line question or statement explaining what you would like the children to achieve as evidence of their progress in relation to the feedback. This allows the teacher to assess whether the child has understood the concept of the lesson and can challenge the child to push themselves and further progress.
I have created three learning episodes each based on different Areas of Learning Experiences (AoLEs). "An AoLE comprises: An explanation of how it supports the four purposes; ‘What Matters’ statements and rationales – which together describe the essential aspects of learning within the AoLE; The knowledge, skills and experiences relating to each ‘What Matters’ statement; Progression Steps and Achievement Outcomes" (Welsh Government,2018). The areas of learning and experience are designed to operate together as part of a holistic curriculum. “Learning should be coherent and planned across the different areas of learning and experience, building on inherent links, dependencies and interdependencies” (Welsh Government,2019). 
The first AoLE I have decided to explore is Mathematics and Numeracy. The theme throughout my learning episodes is ‘Romans’ so I have created a lesson where children have to use English numbers and convert them into roman numerals. In the draft curriculum for Maths and Numeracy (2019), it states ‘Learners should become increasingly independent in recognising and applying the underlying mathematical structures and ideas within a problem, in order to be able to solve them’. This task involves a significant amount of problem solving, which is a skill that is beneficial for children not only in school but throughout their life. I have implemented a variety of AFL strategies for progressive learning to take place. To activate the children’s prior knowledge, they will have to work in pairs and write, using a whiteboard how many roman numerals they remember from their previous maths lesson. They will be sitting in a new partner to whom they were working with previously as this will encourage children to see things from different perspectives and they can explore different learning styles and methods. It will also give them confidence to work with a variety of personalities. It links to one of Donaldson’s (2015) four purposes of learning as they are learning to become Enterprising, creative contributors who are ready to play a full part in life and work. This skill will benefit them in ‘real life scenarios’ where they might have to work with someone, they do not cooperative well with or where they are in the situation where they are meeting someone for the first time. Having experience working with different people will allow them to adapt quickly to change and give them social skills to communicate with a variety of people. “By changing talk partners often, children have a rich experience of different learning patterns, from learning from one another in different ways” (Clarke,2014, p.41).
Following this, the children will use the whiteboards to participate in an individual task (see appendix 1). This will allow the teacher to evaluate who understands how to translate the numbers from English into roman numerals and who needs additional support. The children will be in sets groups for this activity based on their performance in previous lessons. However, this task at the start of the lesson will give the teacher an indication of the capabilities of the children. The groups can be altered as a result of evaluation throughout the starter activity so that every child can progress and improve. “Unless lessons are appropriately demanding, learners will not be sufficiently motivated or stretched to develop their newly acquired knowledge, understanding and skills (Hattie,)”. The worksheets are tailored for a range of abilities, the children showing greater understanding will have to answer additional maths sums as well as converting roman numerals into English numbers. Giving children worksheets that are too difficult will slow down their progression.

In appendix 2, I have chosen to focus on expressive arts. The lesson aims to get the children to create a simple sequence of movement to repeat to the beat of eight, embodying either a roman slave or a patrician. ‘Learners are expected to influence and shape their own creativity, develop their creative knowledge and combine resources to enhance their own creative process’ (Welsh Government,2019). As well as focusing on the expressive arts AoLE this lesson also incorporates elements of other AoLEs such as: humanities, health and wellbeing and mathematics and numeracy (see appendix 2), encouraging a cross curricular approach.
 Enquiry will be used to introduce the lesson and activate the children’s prior knowledge. Piaget’s schema explains that “if we can connect something “old” to something new it helps us better understand the new”(STRATEGIES,2019) I have included a mixture of open and closed questions to encourage children to explore what they already know and interpret that into something new. I will also use the basketball questioning technique (Wiliam,2015) to allow children to build upon each other’s ideas and think about things from other people’s perspectives.
The children will be split into groups of seven; half of them will have to create a routine that embodies a roman slave, and the other half will have to embody a patrician. Reinforcing Vygotsky’s (1978) idea that children learn from one another I have decided to have mixed ability groupings. “Children will benefit more working with a variety of peers as it is less likely for complacent behaviour patterns to set in among friendship groups during collaborative working”(Wallace and Kirman,2014).Each group will be given a copy of the success criteria to ensure that they remain on task. This will allow the children to monitor their progress and assess whether themselves and the other members in their group are meeting each step in the criteria. Throughout the lesson the teacher will assess how the children are performing by praising children who are working hard to create embodiment/moves/shapes and asking children who are working well to demonstrate in front of the class. This will help boost self esteem for the children working hard and encourage the rest of the children to do the same as they want to achieve the same praise and recognition. Clarke (2014) believes that Praising effort and achievement is less harmful than praising ability or personal attributes as children are less likely to encounter an obstacle during learning which can result in lowered levels of confidence.
Another AFL strategy I have implemented in this learning episode is having a mini plenary in the middle of the lesson using the strategy What went well (WWW) and Even better If (EBI). “Peer feedback may be more effective than teacher feedback, because students are more likely to act on feedback from their peers than they would on feedback from a teacher” (Dylan Wiliam,2015). One of the what matters statements for expressive arts (Welsh Government,2019) states that ‘Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts – this statement is mainly about response, reflection and evaluation’(Welsh Government, 2019). Allowing children to assess how themselves and others perform not only helps them progress as individuals but contributes to them becoming ‘ambitious, capable, learners, ready to learn throughout their lives’(Donaldson,2015).
In the next learning episode, the AoLE I am focusing on is humanities. The lesson emphasis is asking and answering questions about the past. This relates to the what matters statement (Welsh Government,2019) ‘Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves’. This lesson will allow them to make cross curricular links to the literacy framework (Welsh Government,2019) as they will be using familiar and high frequency words in their questioning and contributing to group discussion, sharing ideas and information. Additionally, it incorporates the DCF (Welsh Government,2019) as they will be using keywords to formulate questions to ask into a search engine and explain how their choice of website helps to answer their questions.
To introduce the lesson, I have used the snowball AFL strategy to get children to activate their prior knowledge. In pairs the children will write down one thing that they know about roman jobs, after 30 seconds they will pass their piece of paper to another pair where they will add something else that they know about roman jobs onto it, this process will keep going until the teacher stops the class. The idea of this is that children will use the knowledge of other children to expand on their own.
Although, Clarke (2014) disagrees with mixed ability learning as it can limit a child’s potential. I have decided to group children in ability for this task as there is a time constraint element in this activity. However, the children will be consistently assessed by the class teacher throughout the lesson and if they can achieve more then they will be encouraged to research further. 
Before beginning research with each group, the teacher will encourage discussion with the children to further build on their prior knowledge. I have included a significant amount of questioning from the teacher in this learning episode (see appendix 2) to encourage children to discuss and share their ideas with the rest of the class/group. “One of the most powerful means of encouraging discussion is through teacher modelling. Scaffolding types of questions and responses is important to allow learners to access and understand the expected levels of demand and become actively engaged” (Welsh Government,2010, p.19). Bruner (1976) supported constructivist scaffolding as he "believed that when children start to learn new concepts, they need help from teachers and other adults in the form of active support. To begin with, they are dependent on their adult support, but as they become more independent in their thinking and acquire new skills and knowledge, the support can be gradually faded” (Wheeler,2017).  
 The High Achieving (HA) group and the Middle Achieving (MA) group will create their own questions and search them independently. The teacher will assess how well the children are researching and using a search engine to generate appropriate questions by observing them and their findings. If a child is finding it difficult to find appropriate websites for the information, then they will be allowed to use the website tabs that the teacher has created which link to useful websites. The Low achieving (LA) group will generate questions as a group through discussion with themselves and the class teacher. The teacher will prompt them to use blooms taxonomy to come up with a variety of questions that will give them the answers that they require and expand their knowledge further. Bloom's Taxonomy helps educators identify the intellectual level at which individual students are capable of working. “According to Alford, Herbert and Fragenheim (2006), teachers ask 300 – 400 questions a day. As such, it is imperative for teachers to have in their toolboxes the arsenal to engage students; encourage discussion; stimulate higher cognitive thinking as well as evaluate the learning progress of the students” (LSME,2019). 
In conclusion, Afl provides teachers with ample opportunity to evaluate the progress children are making during lessons and allows not only teachers but pupils themselves to establish how they can improve to progress further. In each learning episode I included a success criteria as this gives children something to follow to ensure they are on track and meeting their target. I have also included self and peer evaluation, supported by Dunn (2017) as this helps children to build confidence in themselves and others to make judgements on their own learning and steps to progress. I have made each learning episode accessible to every child, giving them the chance to work at higher levels if they are performing well during lessons. Clarke (2014) strongly promotes growth mindset which “is the idea that you understand that your intelligence isn’t fixed at one level and that you have the capacity to grow”. Having this mindset allows children to surpass expectations and progress. Using AfL strategies in the classroom allows teachers to continuously assess pupils throughout each lesson, monitoring their progress and adjusting groupings and activities based on pupil performance. However, David Didau believes that summative assessment activities are important to assess and monitor progression. He argues that "performance is a poor indicator of how well pupils might retain or be able to transfer knowledge or skills,  just because a pupil can recall certain facts at the end of the lesson does not mean he or she has necessarily learnt this information or that it has been transferred into the long-term memory"(Webb,2017). In contrast, Wiliam (2015) believes that AfL is valuable to pupil progression and contributes to learning not just in the classroom but throughout the pupils’ lives.
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Appendix
 (Appendix 1)
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Alisha Hobby
	Class:
	Year 3

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	14/10/19

	Lesson Focus:
	Roman Numerals 1-100 (Problem solving)

	Meaningful links to Curriculum 
	Learners should become increasingly independent in recognising and applying the underlying mathematical structures and ideas within a problem, in order to be able to solve them.


	Meaningful links to:
Cross Curricular Responsibilities
	Use checking strategies
Use appropriate notation, symbols and units of measurement
[bookmark: _GoBack]Identify the appropriate steps and information needed to complete the task or reach a solution

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· learn about relationships in number
· Translate roman numerals into English numbers




















	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Recognise roman numerals
· Use roman numerals to answer basic addition sums





	· Identify roman numerals
· Convert roman numerals into English numbers
· Answer questions in roman numerals
· Complete a Purple pen question
· 2 Stars and a Wish
Write two strengths
Write one thing that could be improved
· Plenary- Children need to find their corresponding partner that matches with the English number/ numeral that they have been given.









	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Links to previous learning: Children have become familiar with roman numerals (I,V,X,L,C).

Introduction
Explain to the children that they are going to be developing their learning about roman numerals by using them in addition sums.

Ask the children, in pairs, to write down as many roman numerals that they could remember from the previous lesson. Take feedback

To further recap roman numerals, the teacher will hold up cards depicting a number (1,5,10,50, 100).
Holding up each card ask:
What roman numeral matches this number?
This will allow the teacher to evaluate who can understand and translate the numbers from English into roman numerals and who needs additional support.


	





The children will be given whiteboards and in pairs will have to come up with as many roman numerals that they can recall. Some groups will be expected to give feedback.

Then individually, they will have to write down the roman numeral that corresponds with the English number that the teacher is holding up.
	






· Number cards (1,5,10,50,100)
· Whiteboards 

	

Teaching & Core Learning
	Teacher led activity
The teacher will be working with the children in their groups of ability to complete worksheets working with roman numerals.
Before giving the children their worksheets, the teacher will give them ‘steps to success’ (differentiated by groups of ability) in table form.
Following this, the children will read out each step to success so that they know what is expected from them. 

Group Coch (LA)
Purple pen question
Can you create a sum using roman numerals?


Group Glas and Melyn (MA)
Purple pen question
Can you create 3 of your own sums using roman numerals?

Group Gwrydd (HA)
Introduce numbers 500 and 1000 in roman numerals. 
Using the whiteboards get the children to familiarise themselves with the symbols by asking them questions using these symbols.
X + D = 
L + M =
C + D =
M + M =
D + M =
Worksheet
Purple pen question
Can you create your own sums using roman numerals including the numbers 500 and 1000?


Independent activities
Explain that when their group isn’t working with the class teacher, they will be working in their groups on independent activities which will build their confidence when using and recognising roman numerals.
· Four in a row (Roman numeral version)
· Roman Numeral board game

	Children will complete their differentiated worksheets in their groups of ability assisted by the class teacher.

Group Coch (LA)
Worksheet
Translate the roman numeral numbers into English (1,5,10,50,100).
Children will have mats with roman numerals and their corresponding number on them for support.
Once they have completed the activity, they will be given a Purple pen question

Group Glas and Melyn (MA)
Worksheet
Translate the roman numeral numbers into English and then English numbers into roman numerals (1,5,10,50,100).
Complete a variety of additional sums in roman numerals.
Children can use mats with roman numerals and their corresponding number on them for support.
Purple pen question

Group Gwrydd (HA)
Using whiteboards children will familiarise themselves with the new symbols that they have learnt (D and M) by completing a variety of sums in roman numerals that the teacher will give them.
Worksheet
Translate the roman numeral numbers into English and then English numbers into roman numerals (1,5,10,50,100).
Complete a variety of additional and subtraction sums in roman numerals.
Purple pen question

Four in a row:
The children will get into pairs and take it in turns to roll the dice (labelled in numerals 1,5,10,50,100). The first player to get four numbers in a row (horizontally, vertically or diagonally) is the winner.

Roman Numeral board game:
Roll the dice(traditional dice) and move the counter to how many spaces the dice lands on. There will be a roman numeral or English number on each square of the board if you can recognise the corresponding number/numeral you can stay on that space. If not, you must go back to the previous square that you had landed on. The first person to complete the board wins.

Roman Numeral Snap


	

· Differentiated worksheets
· Purple pen
· Dice labelled with roman numerals (I,V,X,L,C)
· Coloured counters
· Four in a row template x 
· Roman numeral board game
· Traditional dice
· Roman numeral snap cards
· Steps to success table

	

Plenary
	Ensure that every child has completed a self and peer assessed ‘steps to success’. Complete teacher evaluation.


2 stars and a wish
· What my teacher thinks

Lesson conclusion
Give each child a card with either a roman numeral or a modern number on it.

	Steps to success- self, peer and teacher evaluation. After each child has completed their worksheet and purple pen question, they will go back to the success criteria that they had been given at the start of the lesson and tick whether they have met it. They will then give it to a peer so that they can assess whether that individual has met the criteria too.

2 Stars and a Wish
· Write two strengths
· Write one thing that could be improved on

Children need to find their corresponding partner that matches with the English number/ numeral that they have been given.


	









	



(Appendix  2)
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Alisha Hobby
	Class:
	Year 3

	AoLE or Subject
	Expressive arts 
	Date:
	14/10/19

	Lesson Focus:
	Create a simple sequence to the beat of 8 

	Meaningful links to Curriculum 
	Responding and reflecting, both as artist and audience, is a fundamental part of learning about and through the Expressive Arts – this statement is mainly about response, reflection and evaluation.
Learners are expected to influence and shape their own creativity, develop their creative knowledge and combine resources to enhance their own creative process.
All the disciplines can be taught within one lesson by one person with a linking theme enabling learners to transfer skills and collaborate in authentic contexts.

Humanities
· Exploration of the arts from various times, cultures and societies
· How different people interpret things.
Health and Wellbeing 
· Physical activity – body awareness
· Communicating ideas and feelings
Mathematics and Numeracy
· Exploration of timelines through periods of history. 
· Exploration of counting, sequencing, patterns, symmetry, shape, positions. 
· Exploration of sense of time, timing, time constraints. 
· Spatial awareness – explore how practitioners use space to create impact and recognise the effect it has on the audience

	Meaningful links to:
Cross Curricular Responsibilities
	Within dance, learners can be supported as they become more comfortable in demonstrating   concepts such as shape, space and measure, pattern and sequencing, pathway, position, relationships, viewpoint dimension, patterns, repetition, variation and counting rhythm, thus gaining a stronger understanding of these concepts.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Move to a beat or rhythm 
· Move together at the same time
· Create a simple sequence to repeat 
· Spatial awareness
· Select appropriate movements, gestures, posture and facial expressions

I can explore how the ideas, feelings, moods and opinions of others are communicated and shared through the Expressive Arts.
I can explore how the Expressive Arts are used to represent, document, share and celebrate the personal, social and cultural identities found in my community, in Wales and in the wider world.












	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Move to the beat of 8 
· Work in a group to create a sequence impersonating a patrician or a slave
· Create a simple sequence





	Children will work as a group to produce a simple sequence that moves to the beat of 8 and represents a slave or patrician.

They will be able to understand and answer relevant questions
Questioning-  
Why is it important to warm up? 
What happens to the body when we warm up?
Why is it important to cool down?

They will assess their own and others’ performance to see if it meets the success criteria.
Mini plenary- Share ideas about how you can improve. Children will assess each other’s performances and evaluate what went well (WWW) and what they could do to make their performance even better (EBI)












	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Links to prior learning
· Roman Invasion: Sequences- Tortoise attack formation, attack, processional march of Claudius.
· Researched slaves and patricians
· Freeze frames of slaves and patricians


This session will be taken in the sports hall.
Warm up
· Stretches
· Ask- Why is it important to warm up? 
· What happens to the body when we warm up?
· Number game- ‘get into groups of …’
Use welsh words when calling out numbers 

	





Warm up
Stretches:
· Arm circles
· Squats
· High knee jumps
· Lunges
Number game
The children will have to get into numbers corresponding to the welsh number that the teacher is calling out.
	

	

Teaching & Core Learning
	Explain that the children will be creating dance sequences where they must pretend to be either a roman slave or a patrician.
Discuss the success criteria with the class so that they know what is expected of them.
Recap characteristics of both slaves and patricians.
How do you think a roman slave/patrician looked?
Did they have a lot of energy?
What was their posture like?
How might they have felt?
Get feedback- basket ball questioning
Get children to give demonstrations 

Praise good embodiment/moves/shapes.



Split the children into groups of seven. 
Two groups will create a dance sequence that embodies a roman slave. 
Two groups will create a dance sequence that embodies a patrician.

Explain that the dance sequence must include at least four actions(steps) that could be repeated to the beat of eight. Remind the class that they must act like either a slave or patrician in the Roman era.
Give each group a copy of the success criteria so that they can ensure they are on task.

Halfway through the lesson get the children to peer assess each other’s work.
The two groups of slaves will give each other feedback.
The two groups of patricians will give each other feedback.

Assess the children throughout the lesson and give formative feedback where necessary.

Each group will be asked to perform their dance routines to the class at the end of the lesson.

	






Think-pair-share
Discuss characteristics of a patrician and a roman slave.
Share ideas with the class.

Demonstrate how a slave/patrician would look

In groups of seven, create a sequence of movements to the beat of eight that embodies either a slave or a patrician.



Halfway through the lesson the pupils will show their routine to another group. Following this, they will have to peer assess their performance.
Peer Assessment
What went well (WWW)- pupils will discuss in their own groups what they thought the other group did well and relay two good points to them.
Even better if (EBI)-
Then, they will discuss what could be improved on and give one idea to the other group.
(All four groups will do this).







	· Music

	

Plenary
	Cool down
Popcorn Ball
· Get the children to sit in a circle facing inwards
· Give one child the ball to start
· Roll the ball to another member of the class, ensuring that they call their name first
· As the game progresses, add another ball into play. Play with three or four balls simultaneously
Cool down stretches
Ask Why is it important to cool down after exercising?




	After performing their dance each group will self-assess their performance and come up with:
Two WWW
One EBI




	· Four soft balls

















Lesson Plan – Step 1 Cynllun Gwers – Cam 1
(Appendix 3)
	Student-teacher
	Alisha Hobby
	Class:
	Year 3

	AoLE or Subject
	Humanities
	Date:
	14/10/19

	Lesson Focus:
	Asking and answering questions

	Meaningful links to Curriculum 
	Learners’ journey through Humanities will be characterised by enquiry and discovery, as they are encouraged to be curious and to question, to think critically and to reflect upon evidence.
Learners interpret and synthesise information to build upon what they have already learned and further inform their understanding of the world.
Learners will also understand that, as well as being a process, enquiry is a quest to understand the human condition. Indeed, enquiry enables self-reflection which adds meaning to their own lives and contributes to their sense of place in the world.

	Meaningful links to:
Cross Curricular Responsibilities
	· use familiar and high-frequency words in writing
· check understanding by asking relevant questions or making relevant comments
· contribute to group discussion, sharing ideas and information
· Use keywords to search for specific information to solve a problem, e.g. type keywords into a search engine and explain how their choice of website helps to solve the problem
· Learners’ reading skills should be developed by accessing a range of materials from a variety of places and times to analyse evidence, to think critically, to infer meaning, and to evaluate interpretations and viewpoints.





	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to: 
· I can ask and respond to a range of questions as part of enquiries.
· I can make suggestions for possible enquiries.




















	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· [bookmark: _Hlk3216508]I can use the internet to ask questions about Roman society
· I can choose questions based on the topic
· I can find the correct information on webpages
· I can use vocabulary related to the topic


	The learners will demonstrate that they have understood by:
· Researching appropriate questions
· Use topical vocabulary 
· Ask a variety of questions
· Find suitable webpages

Think-Pair-Share
One person from each pair will feedback and write their idea onto the sugar paper.

Explain the types of jobs that were completed by the different levels

Justify your opinions

Classify the types of jobs

Decide upon the balance of jobs at each level

They can answer a ‘Prove it Question’

2 Stars and a Wish
· Write two strengths
· Write one thing that could be improved on









	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)
	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Links to previous learning
Work on roman clothes and living.
Writing a plan on Roman baths.
Extended writing about Roman baths.
Work on Roman Roads

Introduction
Snowball challenge
Pose the question ‘What do you know about Roman Jobs?’=
Collect feedback from the children after they have snowballed their ideas.

Introduce main activities.

	







Get the children to Think-Pair-Share their ideas. Once they have come up with an idea they will write it on a piece of paper then pass it on to another pair to add another idea onto it.


	· A3 piece of paper


	

Teaching & Core Learning
	The class teacher will work with each group of children over a period of lessons (glas, coch, melyn, Gwyrdd) to research levels of roman society.
Prior to the lesson the teacher would have created tabs on the home page that link with useful websites about roman society.
Before beginning research with each group encourage discussion with the children to build on their prior knowledge.

· Ask what do we know about roman jobs?
· Ask what do we know about roman society?
· Then ask, what do we want to find out?
Explain that they are going to use laptops to search questions in relation to the levels of society in the Roman era.




HA and MA
Encourage them to find their own websites to gather the correct information. 
Assess how well the children are researching by observing them and their findings. If a child is finding it difficult to find appropriate websites for the information, then allow them to use the tabs provided. 


LA
Recap Question starters:
Who? What? Where? When? Why? How?
Discuss what type of questions they could search.
Who were the patricians?
What did the slaves do?
Then, get them to work in pairs to come up with questions of their own. 
Discuss the questions with the group.

Write a list of their questions on the board for them to research independently.


Independent Activities
Explain that there is a variety of other tasks that the children need to complete when they are working independently:
· Design your own roman shield
· Roman Word search
· Label a Roman road





		Main activity 
· Stick the ‘society in Ancient Rome’ sheet into their books.
· Have a brief discussion about society in Ancient Rome. Including patricians, equites, plebeians and slaves. 





















HA
Research the 4 levels of society (patricians, equites, plebeians and slaves). 
Identify the 4 levels of jobs

Explain the types of jobs that were completed by the different levels

Justify your opinions

Classify the types of jobs

Decide upon the balance of jobs at each level

After researching each level of society, the children will share their findings with the rest of the group so that they can discuss and develop ideas. Record findings on the worksheet provided.

MA
Research 3 levels of society (patricians, equites and slaves). 
Identify the 4 levels of jobs

Explain the types of jobs that were completed by the different levels

Justify your opinions

Classify the types of jobs

After researching each level of society, the children will share their findings with the rest of the group so that they can discuss and develop ideas. 
Record findings on the worksheet provided.


LA
Research 2 levels of society (patricians and slaves).
Think-Pair-Share: Work in pairs to formulate questions to research about patricians and slaves.
Share questions with the rest of the group.
Using the tabs on the home page the children will find answers to the questions that they have generated as a group.
Record findings on the worksheet provided.


	· Laptops/iPad
· Worksheets
· 

	

Plenary
	Main activity
HA
Explain how the balance of jobs was shared out (fewer jobs at the top and more at the bottom to do most of the work).
Give each child a ‘prove it’ sticker

All Groups
2 stars and a wish
· What my teacher thinks



	HA
Prove It-Represent the Roman jobs in a different way (that the chart given).




2 Stars and a Wish
· Write two strengths
· Write one thing that could be improved on

	
· ‘Prove it’ stickers



