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	Activity Plan


	
Activity: A forest walk to explore the environment and different natural resources


	
Number of Children: 12

	
Age of Children: 5 years old	
	
Number of Adults: 3

	
Location: The schools’ woodland

	
Preparation Time: 30 minutes
	
Activity Time: 2 hours

	Resources: 

· A bucket for each child to collect their resources
· A jug for each child for playing with the water in the pond
· 4 iPad’s for the children to take pictures of what insects and resources they have found
· A magnifying glass to allow the children to explore and inspect insects, plants etc.
· Stick and twigs
· Trees 
· Leaves
· Flowers 
· First aid kit
· Any medication that a child requires
· Mobile phone



	Aims of Activity:

The aim of the activity is to allow the children to explore the natural environment, which may result in the children following their own interests, engaging in discovery, using their imagination and communicating with their peers.



	Links to Outcomes:

· Social and communication development – as the children will be exploring the forest with their peers. The Foundation Phase Profile (2015, Pp. 18 and 19) states that children within Year 1 should be able to “take part in activities with others and talk about what they are doing” and “contribute to conversations and respond to others, taking turns when prompted” .

· Knowledge and understanding of the world – an outdoor learning environment and different natural resources can teach the children about the different seasons, as well as plants, animals and their habitats. Linking to the Foundation Phase Profile (2015, Pp. 44) that states “children should be given opportunities to observe differences between animals and plants, different animals and different plants in order to group them”, “identify some plants and animals that live in the outdoor environment” and “identify the effects different seasons have on some animals and plants”. 

· Physical development – children will be given plenty of opportunities to run and explore, get to know themselves and their abilities. They will also have the opportunity to develop their fine and gross motor skills due to collecting a variety of different sized resources and using them for different experiences. As the children should “be given opportunities to develop coordination, gross and fine motor skills, body movements etc.” (Foundation Phase Profile, 2015. Pp. 46). 

· Mathematical development – children may be measuring and experimenting with the water within the pond with their measuring jugs as well as measuring the lengths of sticks and their height in sticks. The Foundation Phase Profile (2015, Pp. 35) states that children aged 5 should be able to “use nonstandard units to measure length, height, distance and weight/mass”. 

· Furthermore, the children may decide to give their peers instructions and directions around the woods or describe the movement of insects which links to the outcome within the Foundation Phase Profile that children within Year 1 should be able to “describe position, direction and movement” (Foundation Phase Profile, 2015. Pp. 36). 

· The children will also be encouraged to look after the environment during their experience, which links to the Education for Sustainable Development and Global Citizenship (2008) goal that learners should be “encouraged to care for themselves, each other and their environment” (The Education for Sustainable Development and Global Citizenship, 2008. Pp. 7).






	Differentiation:

The environment is suitable for all children, and although no child within the group requires a wheelchair, it is suitable for wheelchair access. 
During this outdoor experience, there will be no groups based on ability and the children will be working in self-chosen groups. 
One child within the group of children has additional learning needs and requires a 1-1, therefore the child will be supervised more closely, and a designated adult will be accompanying the experience. However, the child will also be encouraged to explore the environment following their own interests, not the interests of the designated adult. 



	Health and Safety:

The correct adult to child ratio will be carried out at all times to ensure correct supervision. 
A first aid kit will be taken with us in case of an accident and a full risk assessment is attached. 


	Role of adult/adults:

· To observe and supervise the children at all times
· To encourage the children to explore the environment and variety of different resources
· To encourage good communication 
· Encourage imagination
· Interact and join in play when invited by a pupil 
· Sustained shared thinking


	The Activity: 

· To begin the children’s outdoor experience, we will as a group walk to the school’s outdoor woodland area. 
· The children will have four ipads between them to allow them to take photos of things that they find which interests them. 
· Whilst walking to the woods the children may wish to stop and explore different minibugs and plants and either place these in their buckets or take photos of these in order to share with the class later on in the day. 
· Whilst at the woods, the children will be encouraged to go and explore the environment and may wish to collect a variety of natural resources to build a den.
· The children may wish to explore the pond within the woods and look out for different insects. 
· The children may wish to use different natural resources they find, such as sticks and twigs to play their own games and activities.
· The children may also wish to sit down around the fire pit for a rest and to eat their snack.
















Component 2:
RISK BENEFIT ASSESSMENT 
	Location / Activity: 
	Woodland/Forest Walk
	Date:
	

	Assessor: 
	Johanna Matthews
	Review Date:
	


The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.
	
Activity 

	How will young people BENEFIT from this activity?
	Possible Hazards



	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	
Collecting sticks and twigs off the ground 

	Through this, the children are learning about nature and different natural resources.
	Children may cut themselves on the wood or get a wood splinter. 

Children may catch another child with a stick and cause an injury. For example, to the eye. 

	
The children 
	The children will be supervised at all times and will be encouraged to collect sticks off the ground rather than snap them off trees to reduce the risk of cutting themselves or getting a splinter. 

Children will also be reminded to play sensibly to prevent injuring their peers. 

	
Medium 

	
Collecting a range of resources off the ground within the woods 

	Children are encountering and exploring nature and different textures, colours and types of leaves and plants. Which may result in learning about different seasons and how each season affects the environment.

	Infection of cuts from any mud off the ground or resources. 
	The children 
	At any time, a child gets a cut or splinter it will be treated immediately. A member of staff will be first aid trained and a first aid kit will be taken to the woods. 

	Low

	
Walking and running around the woods
	Building children’s resilience and physical development in many of ways. Example, balance, coordination, special awareness.

	1. Children may trip or fall over things on the ground.
2. Low hanging branches.
Both resulting in head or eye injuries, or broken bones from falling over.

	The children 
	The children will be supervised at all times and will be reminded to be aware of things around them. 


	Medium 

	
Exploring the pond

	Children are exploring different insects and habitats, learning what animals live in water. 
	1. Children may slip on wet surfaces, resulting in possible head injury or broken bones.
2. Possible drowning depending on depth of the water.

	The adults and children 

The children 
	Children will be supervised at all times when near the pond. 
Additionally, the dangers and importance of listening to staff will be explained.



	Low 



	
Exploring the environment 
	The outdoor environment is beneficial for children in a variety of ways. Children are constantly learning and developing physically, psychologically and emotionally. While also building upon their social and communication skills with their peers. 
	1. Possible stings from insects or poisonous plants. 
2. Allergies 

	The adults and the children 
	Any known allergies a child has, their medication will be taken with them. 
First aider will be involved in the experience and a first aid kit will be taken. 

	Low 


									
		























Component 3:  Environmental Audit

	Mater / Issue / Environmental Feature
	Damage that could occur
	How to lessen negative impact
	Resources needed
	Who is responsible

	The pond and insects when collecting water, exploring different minibugs and getting rid of snack waste.
	The insects may become distressed and at risk when the children take them out of the water. Additionally, when children are disposing of their snack rubbish if not careful the pond may become polluted with waste. 

	Once the children have collected water and insects into their buckets and have taken a photo of what they have found, they will be encouraged to put them back into the pond right away. Additionally, they will be encouraged to take all litter and waste back to class with them to place in the correct bins. 
	Bags to take waste home and buckets to return the water and insects back into the pond. 
	All Staff and the children 

	Picking flowers/plants and leaves

	Losing plant life and altering the biodiversity of the area.
	The children will be encouraged to collect plants and leaves that are already on the ground rather than picking them off trees, or in some instances pick one flower rather than a number of them. 

	N/A
	All Staff

	Minibug Hunt 

	Damaging insect life. Removing species from their local environment can also cause a change in local biodiversity.

	The children will be encouraged to return the minibugs back to where they were found at the end of the activity and to always be gentle with them. 

	N/A
	All Staff

	Standing on plants during the experience 

	Continued use of the same area can damage the grass and any plants. In result, killing the plants and again as a result, altering the biodiversity. 
	The children will be encouraged to use the whole environment to explore rather than just one particular area. If any child seems to be staying in one area they will be encouraged to move along. Avoiding stepping on areas of lots of plants will also be encouraged.

	N/A
	All Staff

	Disturbing or removing nests


	Has the potential to cause loss of life to young birds and damage to unhatched eggs. 
	The children will be encouraged to stay away from any nests in order to prevent disturbance, as well as any injury to themselves. 


	N/A
	Staff 

	Removing growing branches to use as a natural resource 

	By snapping branches off trees children will be damaging the environment.

There will also be a risk that children may injure themselves or a peer whilst doing this. For example, catching them in the face. 

	The children will be encouraged to collect sticks and twigs off the ground rather than breaking them off a tree. 


	N/A
	Staff 

	Picking berries from bushes 


	Leaving animals without food and could cause parts of the plant to die.
 
	The children will be encouraged to only collect a handful of berries, as it is important to leave some for insects and birds as they are their source of food.


	N/A
	Staff















Component 4:
The experience provided within component one of the portfolio consisted of children playing in the school’s woodland environment, with the opportunity to explore loose parts and natural resources as well as the environment. The experience was created with the aim of developing and providing a natural outdoors learning environment, encouraging self-directed and open-ended play with the experimentation of loose parts. 
Within the experience the children were provided with role modelling that supported the goals and aims of the Education for Sustainable Development and Global Citizenship, as they were explained the importance of looking after the environment. Bruner states that the main role of the adult should be to role model and scaffold children’s learning, which can be related to Vygotsky’s idea of the zone of proximal development (Shvarts and Bakker, 2019). The children within this environment were enabled to participate in caring behaviour, taking responsibility as they were encouraged to care for the environment, by placing insects back into their habitat and not killing any plants to prevent altering the biodiversity of the environment, and as such these experiences support naturally through play ecological behaviour. The children were also encouraged to take all their snack litter back into the school where they could dispose of it into the correct recycling bin. As, the Education for Sustainable Development and Global Citizenship (2008) emphasises that all children need to develop sustainability along with awareness of the environment, while introducing seven interconnected themes including consumption and waste and the natural environment (Tinney and Hirst, 2017 and Education for Sustainable Development and Global Citizenship 2008). 
According to Ernst (2013), being able to access nature and the outdoors is equally important as food and sleep for children’s wellbeing and health. Bilton (2010) highlights the importance of the outdoor environment and expresses that the environment has a profound impact on children’s behaviour. Indoor environments are often overcrowded and overstimulating, this can result in children misbehaving and inhibiting some children socially. Therefore, Bilton (2010) noted within her research that when the children had access to the outdoor environment, they felt welcome to express themselves, became more confident, and as a result, their emotional, social and personal skills are enhanced. Procedia (2013) concur with this idea and state that the environment and the child are interrelated, the physical environment affects behaviour and the behaviour of the child affects the environment. Formal learning, adult interventions and children not having sufficient amount of access to and interaction with the outdoors then restricts children’s natural urges to move around. This lack of outdoor experience is resulting in a generation of children who are suffering from what Louv (2007) refers to as ‘nature deficit disorder’, and therefore may be the cause of the rise in children experiencing feelings of stress and anxiety (Louv, 2007 and Hacking, Barrat and Scott 2007). 
Using outdoor environments has been noted by Yildirim and Akamca (2017), who state that continued and regular involvements with nature in familiar surroundings continues to have an important impact on children’s intellectual, emotional, and physical development. Children’s environments and experiences have a significant influence on their intelligences and overall development (Yildirim and Akamca, 2017 and Procedia, 2013). The benefit of consistent access to natural play improves children’s concentration, health, state of mind and enhances cognitive abilities. McMillian concurs with the idea that the outdoors is beneficial for children’s health and introduced the first open air nursery in England, this is approach is still being incorporated in new nursery buildings today (Liebovich, 2019: Yildirim and Akmaca, 2017 and Ernst, 2013). Furthermore, the outdoor environment is beneficial for children’s Vestibular System. The vestibular system is responsible for our balance and helping us detect notion and speed. Therefore, outdoor activities such as rolling in barrels or down banks and swinging on swings and merry-go-rounds all help to enhance and develop children’s vestibular system (The Motor Story, No Date). The experience provided within section one allowed children to explore and develop their gross motor skills as they had the opportunity to run freely around the woodland with no restrictions, walk along logs and over naturally formed bridges. 

Davies and Hamilton (2016) identify that in addition to promoting children’s physical, emotional and intellectual development, outdoor environments also advances and promotes children’s social and communication development. The environment in which the experience takes part in supports children’s social and communication development as the children are encouraged to explore the environment with their peers, following their own interests. The children were also encouraged to share with their peers what resources they had discovered. Outdoor learning has such an effect on children’s development that an indoor only based curriculum is not enough to provide a rounded education (Davies and Hamilton 2016, and Cooper, No Date). The outdoors also helps to lessen the symptoms of ADHD, improve children’s concentration, and builds their understanding and appreciation of ecosystems, food systems and environmental processes (Cooper No Date). As a result, allowing children to learn about sustainability. Education for Sustainable Development and Global Citizenship (ESDGC) states that within the foundation phase, emphasis should be placed on indoor and outdoor learning activities that develop an understanding of the natural environment and it’s diversitility (Welsh Assembly Government, 2008). Similarly, the Foundation Phase Profile (2015) states that within the curriculum children should be given opportunities to be familiar with both positive and negative consequences that their actions can have on the environment and how countries differ. 
If this experience was to be carried out again, shelter would be taken to allow for a rich, in depth investigation and a place for the children to gather to share their findings. The area in which the children were allowed to explore could also be expanded, as although they had a wide space, more area could result in them moving around more freely and further investigation, exploration and discovery for the children (Oxfordshire County Council, No Date).

During this experience children also had the opportunity to explore and use loose parts and natural resources. They were encouraged to explore the environment to find resources and use their own imagination to see what they are able to do with these and where their imagination led them. Limited resources were taken on the outdoor experience, as the less resources available results in the children engaging more with what is around them to promote the enquiry and curiosity (Pacey 2019 and Tovey, No Date). 
Nicholson (1971) introduced loose parts, the importance of them and in doing so they are now a part of early years provision. Nicholson (1971) argues that children have been cheated as most environments such as schools, playgrounds and day care centres have requirements that restrict ‘loose parts’, many establishments are now often too clean and tidy, restricting and often not allowing much imagination. The use of loose parts supports children’s imagination, creativity, curiosity and experimentation. Froebel also supports this and adds that open-ended materials are key to supporting a child’s imagination, ideas and allows them to express themselves (Nicholson, 1971 and Tovey, No Date). The importance of loose parts has now been highlighted within the Foundation Phase Profile as they state that all children need to be provided with the opportunity to explore and use a wide range of resources and stimuli, whether it be through creative development or physical development (The Foundation Phase Framework, 2015). Gibson (1996) affordance theory suggests that children see different potential uses of objects, not just their intended use, and through their active exploration of open-ended resources within the outdoor environment their affordance arises (Early Years Education, 2016 and Early Years Education eye, 2016). Montessori recognised the importance of natural materials, stating that natural materials help to enhance the sensory experiences of activities, and as a result many Montessori nurseries today provide children with many of outdoor sensory play tasks (Knight, 2009). Using natural materials links to the Education for Sustainable Development and Global Citizenship as they begin to teach children about the world and their environment (Welsh Assembly Government, 2008). 
Although limited resources were taken to the experience stated within section one, in the future if the experience was to be carried out again, less resources will be taken in order for proper use of the natural resources and loose parts. However, in order for children to engage with these resources it is important that practitioners have confidence and knowledge about the rich resources available in order to provide the best opportunities and information to the children (The British Association for Early Childhood Education, 2017).
As a nation we have different views on the outdoors compared to Nordic nations and other mainland European countries who have a great emphasis on external experiences, where nature delivers the resources (MacQuarrie. Et al, 2013). These countries follow Reggio Emilia’s beliefs that the environment is the third teacher which has an influence on how and what a child learns (Children’s Education and Care Quality Authority, 2018). The experience provided enabled children to independently collect natural resources and helped build their resilience, communication and physical development as well as their knowledge and understanding of different environments. 
Although the benefits of the outdoors are clearly outlined by many early pioneers such as Piaget, Froebel and Steiner, within this country there is still a lack of use of the outdoor environment as it is not seen as a useful learning environment. Many early childhood practitioners do not see outdoor settings as a factor in children’s learning, as they lack the understanding and knowledge of how influential outdoor spaces are on all aspects of the curriculum and development (Ernst, 2014). Which goes against what is stated within the foundation phase, as it highlights that children need to be given opportunities to investigate indoor and outdoor learning environments, observe first hand differences between plants and animals in order to identify animals and plants that live in the outdoor environment and develop their skills, knowledge and understanding of physical development through exploring and investigating their outdoor environment (Foundation Phase Framework, 2015). The lack of use of the outdoor environment may be due to parents’ and practitioners’ attitudes and beliefs of the outdoors. Parental worries for the risks that their children could encounter within the outdoors can affect activities taking place and independent mobility. Children today are often referred to as the ‘bubble wrap’ generation, due to overprotective parenting that restricts them from having child led and outdoor experiences. Although children are at risk of injury within outdoor environments, there is also a possibility that with the lack of outdoor opportunities their psychological well-being could be impacted both now and, in the future (McFarland and Laird, 2017 and Little, 2015). Furthermore, practitioners who were restricted from exploring the natural outdoor environment in their own childhood may not have the ability needed to see the positive impact natural outdoor settings can have. Likewise, practitioners who have an authoritarian approach could limit learning as they will be unlikely to adopt a teaching method that promotes learning from the viewpoint of a child and will not recognise the importance of outdoor learning and the positive affects it has on a child’s cognitive development (Davies and Hamilton, 2016 and Ernst, 2014). However, Donaldson has noted this within his successful futures document and has aligned learning outside as a real importance on supporting children’s learning and development in the new curriculum (Donaldson, 2015).

Donaldson has stated within the new curriculum and successful futures that children need skills such as creativity and confidence in order to become ambitious and capable learners (Donladson, 2015 and Welsh Government, 2015) However, the current curriculum is based on formular learning which can restricts these skills. Furthermore, safety concerns and the over focus of health and safety have led to reduced opportunities for children to experience outdoor play. Therefore, there is a need to change how children learn, moving away from formal learning and allowing children to learn by more age appropriate tasks. If the curriculum was designed to engage children’s interests the outcome would be more beneficial, allowing all young people and children to achieve (The Welsh Government, 2019 and Donaldson, 2015).  The Health and Safety Executive (2012) stated that regulations are prohibiting many play and leisure activities from taking place and can be seen as restrictive. There has become a fear stigmatised around health and safety due to the amounts of paperwork involved and the repercussions on the individual and setting. The role of the adult within this experience was to stand back, be the facilitator and allow risks to happen, only joining in when invited by a child for sustained shared thinking. Fleer and Richardson (2004. Cited in Legget and Newman, 2017) highlighted the importance of when outdoors, not interfering in children’s play, but extending it and facilitating it instead. Similarly, Donaldson states that children need to learn how things work by trial and error which can only be done by a practical approach. This is also the point of view of the Welsh Assembly Government (2007) that writes, direct contact and first-hand experiences can positively impact learning (Donaldson, 2015 and Welsh Assembly Government, 2007). Piaget believes that children learn through real life experiences and their own actions within the physical world. Also, that children’s educational needs are satisfied through rich and stimulating experiences and it is the role of the adult to ensure that environments are provided where these needs can be met (Pettersen and Halpenny, 2013). However, this is often stopped by health and safety which goes against much research suggesting children need to encounter self-direct play and experience risks. We encounter risks in all aspects of life, therefore Maynard and Waters (2014) write that it is essential for children to experience and encounter risks in order to learn from them and how to deal with any consequences that could arise. Contradicting article 3 of the UNCRC, as by restricting children from the outdoors their best interests are not being considered (UNICEF, No Date). Building resilience within young children is vital, as it helps to promote their social and emotional wellbeing. Children with higher resiliency are often less likely to suffer from social or psychological health problems and often thrive in learning. (The University of Melbourne, 2014). Donaldson has noted within his successful futures that with the introduction of the new curriculum, the aim is for all children to become healthy and confident individuals who develop resilience and empathy.  The expressive arts area of learning will help children to develop resilience and confidence as by allowing them to express themselves, their personal satisfaction increases (Donaldson, 2015). 
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