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Reflective Evaluation

The subject I chose for my micro teach was Transactional Analysis. There are many theories and studies about the human brain and how it affects our thoughts, feelings and behaviour and it is my opinion that Dr Eric Berne’s (1957) interpretation of Transactional Analysis is a simple method to which everyone can relate when reflecting on, or analysing, their daily interactions with people. Matthew Robinson (2015) explains that, “The beauty of the model is that people intuitively understand the concepts very quickly and accurately discuss which ego state they may have been in at given times.” This is one of the reasons I chose to deliver a session on Transactional Analysis, as I felt that it was a theory, which would appeal to all learners within the group and encourage them to think about and analyse how they communicate with others and the benefits and limitations of their particular ego state at any given time. As teachers and trainers of adults, knowledge of this model may help to enhance our communication with learners and build stronger relationships, the result of which should help to provide an enhanced and more productive learning environment. My rationale for choosing this subject was to link it the qualification we are all working towards, in addition to the ‘hook’ of how this model can benefit them in their personal lives, that what they are about to learn will be useful to them. (Petty, 2009, p.44).
 (K1 The Subject Material)
When considering my session and the learning objectives, I wanted to keep them simple but achievable in the short timescale. I decided that three objectives were suitable for me to achieve my aim to introduce the learners to Transactional Analysis. Reece and Walker suggest, “When you come to choose your teaching strategy it is logical that you make the domain and level of objective you are seeking to achieve the basis for the choice”. (Reece and Walker, 2007, p103). This was true of my thought process when planning my objectives; my aim was for the learners to be involved as much as possible, whether that be through discussion or doing tasks. 
I considered how I would best remember Transactional Analysis, and although I am well aware that not all learners have the same learning style, it is probably fair to say that some adults enjoy discussing their experiences and learning from them. To put a theory to some of these experiences is relevant to most as, especially in the case of transactional analysis, it gives context to the way we behave and I wanted the learners to leave the session with the knowledge and awareness of how their interaction can affect the way others respond to them and how communication can be influenced. 
The decision not to use the laminated sheet task was a good decision. The alternative strategy of discussion, involved the learners, got them talking and matching a recent ‘real life’ experience to the ego states. The feedback from one of the learners was that by doing this he was able to see ‘how’ his interactions with others could be positive or negative. He explained how, in future, he would be mindful of how he responds to others, especially his learners with an aim to keeping conversations in the ‘adult’ ego state. Caroline’s feedback was also positive about the group work, in that it was appropriately timed and structured, and that the class responded well to the task set.
(A1 Design and Plan learning activities and/or programmes of study)
(A4 Develop effective learning environments and approaches to student support and guidance)

As a reflector/theorist, I am able to reflect well on things I have done or said, why I may have done or said them, the impact I had and how I might change things for a more positive impact in the future. 
I considered two reflective models to use to structure this essay, Gibbs’ Reflective Cycle (1988) and Kolb’s Experiential Learning Cycle (ELC), as described by Gravells and Simpson (p172, 2014). I decided to use Kolb’s ELC, as this learning styles theory is one I am very familiar with and, when comparing both models, I believe Kolb’s theory is just a simplified version of Gibbs, in that is uses four stages for reflection rather than six.
Transactional analysis is a very effective model to use for a variety of different reasons such as teaching, counselling and relationships to name but a few. When planning my thirty minutes micro teach, I was very mindful that the transactional analysis theory has many elements, such as the ego states and strokes and I was aware that I would not have enough time to give the theory its full explanation, as it would involve the use of role plays, groups tasks or full plenary. Therefore, I decided to give an overview of the model, which I hoped would provoke interest and curiosity amongst the learners to make them want to go away and research the theory further themselves. Crawley describes the acronym SCAM (Specific, Challenging, Achievable, Measurable). He suggests that working out what may be achievable for your group of students is something that you, the teacher, always get a feel for quickly (Crawley, 2011, p 91). This was certainly the case when planning this session, as I had been able to observed the other students’ interactions and personalities during the previous sessions, identifying participation was not guaranteed unless I asked specific questions or involved them in a group tasks, which encouraged them to communicate with each other. I also identified that, when showing the video, it was important that I ask specific questions to draw out their knowledge. My preparation in respect of this observation worked well, as Caroline suggested in her feedback stating, “Video used and you integrate that into the discussion which is good”. 
(K2: Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme.)

Initially, I was concerned about how I could incorporate two emergent technologies effectively in thirty minutes allocated for the lesson. To keep it simple, I decided to use PowerPoint to support my session and the previously mentioned video, as by using the video, I could precisely time that part of the input. Ideally, I wanted to use an interactive quiz at the end of the session as a knowledge check, but was concerned that this would affect my timings. In hindsight, and having carefully considered the benefits, for example, “assigning interactive quizzes is a much more fun and exciting way for your students to engage in the classroom, and plays to their curiosity.” (ProProfs Training Maker, 2019), I should have used an interactive quiz. By practising on colleagues and controlling the number of questions I asked, I could have managed the timing of the session. The quote "Failing to plan is planning to fail," sprung to my mind after reflecting on my planning to use the emergent technologies. (UKEssays, 2018). This is also supported by the feedback from Caroline who suggested that I “Consider ways in which emergent technologies could be used for feedback of tasks.”
On reflection on my lack of experimenting with emergent technologies, I need to consider the ever change world we live in. Technology is changing daily, and as suggested by John Dewey, "If we teach today as we taught yesterday, we rob our children of tomorrow." The technology we have at our fingertips can help us to become those memorable teachers of tomorrow. (PRLOG, 2011).This quote is very relevant to me for my reflection on this session because, as it suggests, to make an impact as a teacher/trainer, I need to keep up to date with the changes in technologies, not only to enhance my sessions in line with this digital age we live in but to ensure my sessions appeal to the audience who are more likely to have been taught through technology driven lessons. 
In addition, my grading for lesson planning and preparation was ‘good’ throughout. I was disappointed by this as, due to my experience, I would have expected better from myself in this area and will definitely take this feedback on board to improve in this area. 
Although I felt quite confident about delivering the session, I was quite nervous as I had changed one of the group tasks a few hours before I was due to deliver the session. My reason for changing it last minute was that I felt I was overcomplicating the basic overview of transactional analysis. I had originally planned to use laminated sheets for the learners to identify the different ego states, but whilst discussing my planned session with a colleague, and her feedback of the impact on my timing, I then considered the video as I had previously seen the video and was confident it would achieve the same outcome as the original task and also met the objective. Knowing the exact length of the video also allowed me to manage my timing more effectively.
I felt confident in my ability to facilitate the session. I was conscious of my body language and, as the group was spread out, I was mindful of maintaining eye contact with everyone and not just those at the front of the class. During the session, I noticed that one of the learners was not engaging very much, so, I directed questions to him, which then forced him to participate in the discussions. However, to ensure he did not feel that I was singling him out, I also directed questions to others in the group. This made sure I was creating an inclusive environment and that I was addressing different learning styles within the group i.e. checking the knowledge of the reflectors. (V2 Promote participation in higher education and equality of opportunity for learners).  Caroline observed that my teaching style is calm and supportive and that the learners feel at ease with me. I feel proud to have this recognition, it is also a trait highlighted by my line manager that I have a high level of emotional intelligence, which I believe links in with Transactional Analysis and how we communicate with others.(Amelia Williams,2019) This feedback supports my enthusiasm when I originally decided on this subject as it is one I am keen for others, especially teachers and trainers, to be aware of in their relationships and interaction with others. (K3 How students learn, both generally and within their subject/disciplinary area(s))
PowerPoint presentations are used as a tool for trainers to create visual presentations that can include multimedia, and I designed a PowerPoint with this in mind, in particular to embed my video to make it easy and quick to access. The difficulty I faced on the day was that the video link would not open from the PowerPoint, fortunately I had tried the link before the session and was able to use an alternative link to access the video. Although this was not too problematic, it is an issue I need to be mindful of for future sessions. 
PowerPoint as a media is effective in that it has the ability to include, (as well as video links) sound, animation, and text in a slide show format; due to its function it captures the attention of the learners and accommodates the majority of learning styles and it can be accompanied by a handout (blended learning) that will appeal to the kinaesthetic learners. (V1 Respect individual learners and diverse learning communities). PowerPoint presentations can meet the needs of audio and visual learners. A PowerPoint can be less effective if the system, for some reason does not support the particular programme, wherever possible I test the presentation before delivery however, on this occasion I was only able to do this immediately before the session, and therefore would not have given myself enough time to make any amendments. As a result of this potential issue, if I am due to deliver a session in an unfamiliar room, with technology I have not used before, I must include testing equipment in my planning, whenever practicable, giving myself enough time to amend or trial different tools  and techniques, such as printed PowerPoint slides and using them as handouts. As mentioned previously, technology is ever changing, and I need to consider this when delivering in different locations, as many organisations or even departments may well use different computer programmes or have different levels or system security, which could affect my access with even the simplest of tasks such as logging on. Caroline, in her feedback also suggested that I check the visibility of slides before the session. These observations again support my need to test my resources on any unfamiliar system, as on the systems I use in my own place of work showed the slides clearly; however, in the University for my Microteach the slides were not as clear. Peers also referred to this after the session who said they had difficulty in reading the slides from the rear of the class. Again, the quote I referred to earlier “Failing to plan is planning to fail”. (UKEssays, 2018), is apparent here.
(K4 The use and value of appropriate learning technologies)

The technicalities of the video, I have explained previously. However, as a teaching strategy, the video worked well and just as I had intended. Videos are effective for visual learners but not necessarily suitable for all learning preferences, and although they are not necessarily interactive, they do promote discussion. (Gravells and Simpson, 2014, p. 46). This certainly was the outcome for my video, although not interactive, I was pleased with the questions I asked and the planned outcome that was for the learners to recognise the ego states as they were played out in the video.

At the beginning of the session, I showed a PowerPoint slide for the learners to see the objectives, I had planned to revisit the objectives at the end of the session for the learners to see what they had achieved, and also for me to ensure I had met each one. As I was conscious of my time, I decided not to revisit the objectives, this was noted by Caroline to make sure I do revisit the objectives to check on learning. In future I will always ensure that I do this, whether it be verbally or referring back to a PowerPoint slide if I have used one. 

Conclusion.
Overall, I feel that the session was successful. This is reflected in the assessment form, as it shows Very Good or Good throughout. My aim going forward to turn the Good’s into Very Good’s. I achieved the aim and the learners met each objective through their participation. The subject was relevant to each learner and this was evident during the group task when they achieved the objective of applying the ego state to a personal experience. The powerpoint was simple, albeit not clear enough for all learners. The video was effective and appealed to the visual and audio learners, given more time I would have also considered a role play to cater for the kinaesthetic learners.  
I mentioned at the beginning of this assignment that I would be using Kolb’s Experiential Learning Cycle (ELC), as described by Gravells and Simpson (p172, 2014). This simple model has allowed me to identify what I did, how I felt about it and how I can improve. Through my actions, (Experience) I have identified some strengths in my teaching skills, which I will be keen to retain and simply enhance during each future sessions, these positive abilities have been supported in Caroline’s feedback. For example, my ability to manage the class well, circulating when monitoring group work, encouraging the learners to ask and answer questions, making them feel at ease and being able to facilitate through my calm nature. (So what)
There are a number of areas I have identified as targets for improvement and I have written these considering the “SMART” acronym. The CMI explain how this model is credited to Peter Drucker (1955) and G.T. Doran (1991) in terms of setting objectives.  The term is commonly used in a learning and development context and is outlined below:
Specific – outline in a clear statement precisely what is my aim/action to be completed
Measurable – define how I will know I have achieved my action and when 
Achievable – is it possible
Realistic – consider whether the outcome is relative to the aim of the process.
Timely – a realistic date for completion should be agreed.
(Now what)
My action plan includes the following SMART objectives, I have written each objective as a whole i.e. have considered SMART in each bullet point :

· Research emergent technologies and plan to use more than one in next observed session (online  interactive quiz/knowledge check)
· Ensure PowerPoint slides are clear, and allow time to test on whichever system is to be used. 
· Revisit objectives at the end of the session to confirm learning.
(V3 Use evidence informed approached and the outcomes from research, scholarship and continuing professional development). 
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