














































The writer of this essay is going to explore how social exclusion affects children with Additional Learning Needs (ALN) and Autism, as well as their families and wider community. 

Even though the author does not work in an educational setting, he does have first-hand experience; the writer worked alongside children with ALN for six years as a Voluntary Play Worker. Whilst being in this role, he observed children that were displaying traits of Autism would isolate themselves from the other children because they were not sure how to mix properly and socialise with others. They would do this by choosing one-player games where other children were not required to play with them. In essence, they would much rather be in their own “little bubble” than force themselves out of their comfort zone that would increase their anxiety levels and cause an outburst. 

Throughout the writer’s experience, he found that the best method that was most successful in trying to bring the children out of their shells was to sit with the child who had ALN and force conversation to try and get them used to socialising before going back to school. Moreover, he also discovered that in order to get them out of their shells, they had to mix with others. To do this, he would find common ground amongst the children and put those who had similar interests with one another so that that they always had something to talk about. He found this to be effective and successful. One of the results of this “experiment” per se was that the social skills in those children with ALN had improved because others liked what they did etc. 

Through research, it has been discovered that there is an education reform occurring in 2022, known as Successful Futures for All. The reason for this reform is to allow children with ALN to be diagnosed at an earlier age to achieve early intervention of problems that can occur later on in life, and to receive more support so that they do not stand at a disadvantage throughout their educational life. This is to ensure that they have equal opportunities in comparison with everyone else (Conn and Hutt, 2020). 


According to Donaldson in 2015, in order to renew the curriculum in 2022, there many things that need to be considered and portrayed throughout the educators’ teaching methods. For example, professional judgement, reflective practice and a holistic approach to the learners’ development throughout their education. This is perceived as critical for the progression of learners in order to achieve the good outcomes for the greatest number of pupils. 

The old concept of progression where there were more generalised ideas to achieve good grades becomes replaced with ideas that underpin the reasons as to why a child experiences the greatest challenges with regards to their learning (Camau project, 2018). 

The United Nations Convention on the Rights of the Child (UNCRC) had made a particular emphasis on the fact that disabled children should and do have the right to specialist support because they want to accentuate equal opportunities and capabilities. For example, they want to promote self-worth, dignity and allow the disabled children to show an active participation to society (Klasen, 1998).
Social exclusion needs to have a dynamic and geographic dimension added to it. The phrase “social exclusion” should be used to describe those with persistent and long-term disadvantages when it comes to participating in the social fabric of our lives. Thus, rather than individual factors, social exclusion is linked to geographic factors (Klasen, 1998).
Children and young people are often denied access to enrol in a mainstream school if they have an educational statement explaining that they have a diagnosis of Autism. Similarly, adults who have received a diagnosis of Autism often lack the support and guidance needed to gain and maintain employment. It has also been discovered that the majority of children who struggle with interactions with other people are excluded in social settings. This can have a detrimental effect on the person with Autism as it can leave the person feeling isolated and excluded within their community. Even though people with Autism struggle very much so with their communication and social interaction skills, that does not mean they should not be treated as equal and as valued members of society. Social inclusion has been defined as “having access to education, healthcare and services, as well as living in a society where other people make an effort to understand and include people who are different” (Autism Europe, 2020).
Due to reductions and cutbacks in funding for schools, which has led to in-school support from teaching assistants and intervention programmes not performing as well as they should, the requirements of a £6,000 of Special Educational Needs (SEN) budget per pupil, as well as a £536 million finding gaps in the ALN sector have not been met (Critchley, 2019)
Over the last four years, 7,720 pupils were permanently excluded between the academic year of 2016-2017. In that same year stated above, 4,840 autistic pupils were on a fixed-term exclusion, meaning that they could only return to school after a certain period of time. That being said, 125 autistic pupils were permanently excluded from school. The reasons behind the schools excluding autistic pupils were that the pupils display persistent disruptive behaviour and/or the use of physical assault against a pupil or adult. However, it has been proven through experiments and case studies that autistic children often “lash out” due to sensory overload which results in the fight, flight or freeze responses (Critchley, 2019). 
Under the 2010 Equality Act, schools are not allowed to discriminate against pupils due to their disability by law. On the other hand, however, there is an exemption stated within the Act that if a child shows a “tendency to use physical abuse” when having a meltdown, even if there have been no reasonable adjustments made when this occurs, then that said child could be legally excluded. (Critchley, 2019).
That section of the Equality Act 2010 sates that:
“Schools will be expected to provide an auxiliary aid or service for a disabled pupil when it would be reasonable to do so and if such an aid would alleviate any substantial disadvantage that the pupil faces in comparison to non-disabled pupils” (Department for Education, 2014). 
However, in August 2018, Judge Rowley in a High Court said that it is unlawful to exclude an autistic pupil arising from that Autism. She had stated in that court that a child with Autism does not choose aggressive behaviour (Critchley, 2019). 
An exclusion of an autistic pupil can have severe and surprising effects. For example, some children’s self-esteem can deteriorate and decline at a rapid rate, leaving some feeling suicidal. On the contrary, some find it to be a relief to be out of a stressful environment (Critchley, 2019). It has been discovered that pupils who display mental health issues are more likely to be excluded and exclusion can enhance their mental illness. Even what is known as a short-term exclusion had an impact up to three years later on a pupil (Ford, 2017). 
What all this means is that exclusion is not the answer. The reason for this being that the excluded pupil will be isolated from their peers and teachers, which can have a detrimental effect on their learning process. Instead of excluding the child, the education provision should realise that there is something triggering these outbursts and should investigate as to what the underlying reason is. Thus, this could result in the child receiving more support both in-school and at home. 
Another possible outcome is that the child avoids exclusion and instead received a 1:1 specialist support staff who know and understand the complexities of the ALN, as well as the daily needs and requirements the child must have throughout their time in the establishment. 
For example, if a child is experiencing social anxiety, then they need to be referred to a counselling service who specialise in social anxiety in order to dig to the root of the problem to discover why the child is anxious when socialising. 
Through research and the writer’s personal experience, if a child is very much aware of everything that is going on with regards to assessments and appointments, then this can cause severe distress and high levels of anxiety. For instance, when the author of this essay was being assessed to see if he was on the Autistic Spectrum, he experienced very high levels of nervousness and uncertainty. It was later discovered he has Asperger’s Syndrome, which means he struggles to socialise, form and maintain friendships, as well as relationships.

There has been an increased amount of pressure within the education sector to train teachers, as well as the specialist support staff about Autism and how to use evidence-based methods within their teaching when dealing with behavioural issues. Additionally, it is agreed that the emotional and social well-being of children with a diagnosis of Autism needs to receive more critical attention while they are in the school system. Even though academic learning is essential, it should not overshadow the children’s need for social contact with others, both members of staff and the pupil’s peers, in order for them to receive a sense of belonging, recognised and the feeling of being valued (Bryson, 2003, & Rogers, 2003; Fombonne, 2003).
Linking this with a theorist, Maslow (1908) and his Hierarchy of Needs (1943) (particularly in the “Psychological Needs” section) applies to education because it has made a massive contribution to the development of teaching and classroom management within schools. Maslow adopts a holistic approach to learning by analysing the physical, emotional, social and intellectual qualities of each individual and how each of these impacts one’s learning. In order for a child to meet their cognitive needs, their basic physiological needs must be fulfilled first. Throughout teaching a classroom, it is evident that Maslow’s Hierarchy of Needs are applied within practice (McLeod, 2020).
With regards to fulfilling needs, a tired and a hungry pupil will not be able to concentrate on their learning in comparison to a well-rested, well-fed pupil. To reach their full potential (self-actualisation), pupils need to feel emotionally and physically safe in their classroom, as well as accepted in order to progress (McLeod, 2020).
Throughout his theory, Maslow implies that students must be shown that they are valued and respected within their environment, and the teacher needs to create a supportive atmosphere, where the child feels safe. He also stated that a child experiencing low self-esteem will not be able to progress academically and reach their full potential until their self-esteem has been strengthened, developed and increased (McLeod, 2020)

The writer of this essay agrees with the above statement because of his personal experience with this. The reason for this is because he himself has low self-esteem and, throughout school, did not receive his predicted grades due to this. For example, he was predicted an A* in English Language and only received a B. This just goes to show how much of an impact self-esteem and confidence play in the role of success and how detrimental it can be to one’s grades. This does not just affect students and their career paths; it can also affect families, particularly if they put pressure on the pupil to succeed. 
A stereotypical example of this would be the Asian community. For many Asian-American students, the feeling of needing to succeed in school, as well as the family expectations, anxiety tends to trigger this pressure and desire for success. In the journal, “Anxiety, Stress & Coping”, in comparison to the white community, the Asian-Americans worry substantially more about these two issues. One person has said that the pressure to succeed stems from the parents. Over half (54%) of those who identify as Asian have earned a Batchelor’s degree. The next group, white people, are the second highest at just 37% (NYU, 2017). 
Moving onto the next theorist, Lev Vygotsky (1934) has very much become the foundation for cognitive development research, particularly over the past few decades. His theory is known as the sociocultural theory (McLeod, 2020).
Vygotsky’s sociocultural theory perceives the human development as a socially mediated process where children will obtain their beliefs, values and problem-solving strategies through the older generation (known as more knowledgeable members of society). His theory is encompassed with three different concepts, such as: culture-specific tools, private speech and the Zone of Proximal Development (ZPD). In order to develop with regards to their cognitive behaviour, the community and the role of social interaction plays a critical role (McLeod, 2020).


Jean Piaget and his Theory of Cognitive Development (1936) includes that cognitive development mainly stems from independent explorations where children construct knowledge from their own observations, for example, through play. However, in comparison to this, Vygotsky’s has made the point of stating that children learn via their social interactions, peers and adults (McLeod, 2020).
With regards to the education sector, both theorists propose a different approach in what style a teacher should use to teach the child for their cognitive development. These are: 
Piaget would suggest that the teacher needs to challenge the existing schemas in order for the child to progress and develop (McLeod, 2020). 
On the contrary, Lev Vygotsky would make the point of arguing that teachers assist the child to progress through their ZPD through the use of scaffolding (McLeod, 2020).
In February 2019, it was decided that a new government legislative transformation programme would come into play as of September 2020 to support young people from the time they are born up until they are 25 years old. This is specifically aimed at those with ALN. The government wants to ensure early intervention takes place so that the barriers to learning are managed with a plan in place to enable those with ALN to reach their full potential. The assessors, whether it be teachers or Learning Support Assistants (LSAs) will monitor those who have ALN and do progress updates to ensure they are on target (Welsh Government, 2019).
If it is evident that an individual with ALN is facing barriers to learning in comparison with those of the same age who do not have ALN, then an Additional Learning Provision (ALP) will be put in place. This means that for a learner over three years old, an ALP may be put into place because they may require additional educational support or training that is different from their peers of the same age in a mainstream school, a Further Education Institute (FEI) or a nursery education in Wales. For those who have ALN and are under three years old, it means educational provisional of any kind (Welsh Government, 2019).
The Additional Learning Needs and Education Tribunal (Wales) Bill was introduced in December 2016 because the old Special Educational Needs (SEN) programme was introduced and being implemented from over 30 years ago and has been considered to be no longer fit for purpose. This new transformation programme replaces the old one as it is outdated and is no longer relevant to current issues we are dealt with. For example, now the governing body is able to plough funding into ALN schemes where individuals can have a 1-2-1 in order to help them reach their full potential and be successful in whatever job they wish to pursue (Dauncey, 2018).
Going back to the question, “what are the key social elements that affect a pupil’s ability to access education?”, the author of this essay would say that there are many different factors that play in affecting a pupil’s ability to access education. For example, ALN, which has been the main focus of this essay. 
When the author was in comprehensive school, there was no such thing as an Individual Development Plan (IDP), so the school had to just cater for his needs and try to support him to the best of their ability. Nowadays, however, people who have registered ALN can now be supported up until the age of 25. This is to ensure any barriers to learning are overcome and that they have a 1-2-1 to allow the person with ALN to achieve their full potential. The new ALN Code of Conduct allows schools and governing bodies, through funding, to spot early signs of ALN in younger children so that when they reach compulsory school age, they already have an IDP in place (Welsh Government, 2019).
The early intervention allows children to succeed even more, and there is evidence to support this. For example, the writer of this assignment was not diagnosed until 16, and has faced barriers to learning ever since, including fighting for mental health support. However, in a young boy that the writer worked with as a Voluntary Play Worker, the early intervention scheme worked as the young boy was placed in a Pupil Referral Unit (PRU) in order to receive the best care, education and support. Within the PRU, they abide by the ALN Bill as it was made law in January 2018 to ensure that the young boy’s full potential will be reached. 

This coincides with Maslow’s Hierarchy of Needs (1943) because if the esteem needs are not met, then self-actualisation cannot be met, thus resulting in the full potential not being met, therefore it does not allow the child to succeed to the best of their ability. 
Answering the question, the writer believes that the key social elements that affect a pupil’s ability to access education are as follows: poverty, funding, 1-2-1 support from schools, as well as early intervention schemes not being implemented enough. This is because poverty plays a massive role in children not being prepared enough for schools, particularly in poor, deprived areas of the UK. Funding is also crucial as without it, education institutes are not able to support the child to the best of their ability. Due to cutbacks in staff, mainstream schools are finding it extremely difficult to cater for each individual’s needs because with lack of staff, they cannot support the child on a 1-2-1 basis. 












Reference List

Autism Europe. (2020). Education. Available: https://www.autismeurope.org/what-we-do/areas-of-action/education/. Last accessed 12th Jul 2021.

Bryson, S. Rogers, S. & Fombonne, E. (2003). Autism Spectrum Disorders: Early Detection, Intervention, Education, and Psychopharmacological Management. Available: https://journals.sagepub.com/doi/pdf/10.1177/070674370304800802. Last accessed 9th Jul 2021.

Conn, C & Hutt, M. (2020). Successful futures for all? Additional learning needs in Wales in the light of curriculum reform. Available: https://nasenjournals-onlinelibrary-wiley-com.ezproxy.uwtsd.ac.uk/doi/pdfdirect/10.1111/1467-8578.12307. Last accessed 6th Jul 2021.

Critchley, S. (2019). Autistic pupils and exclusions. Available: https://www.autism.org.uk/advice-and-guidance/professional-practice/autism-exclusion. Last accessed 7th Jul 2021.

Dauncey, M. (2018). Act Summary: Additional Learning Needs and Education Tribunal (Wales) Act 2018. Available: https://research.senedd.wales/media/4ycp0zxa/18-23-web-english.pdf. Last accessed 13th Jul 2021.

Department for Education. (2014). The Equality Act 2010 and Schools Departmental advice for school leaders, school staff, governing bodies and local authorities. Available: https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf. Last accessed 8th Jul 2021.

Donaldson, G. (2015). Successful Futures for all? Additional learning needs in Wales in the light of curriculum reform. Available: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf. Last accessed 6th Jul 2021.
Klasen, S. (1997). SOCIAL EXCLUSION, CHILDREN, AND EDUCATION: CONCEPTUAL AND MEASUREMENT ISSUES. Available: https://www.oecd.org/education/school/1855901.pdf. Last accessed 7th Jul 2021.

McLeod, S. (2020). Maslow's Hierarchy of Needs. Available: https://www.simplypsychology.org/maslow.html#evaluation. Last accessed 10th Jul 2021

McLeod, S. (2020). Piaget's Theory and Stages of Cognitive Development. Available: https://www.simplypsychology.org/piaget.html#vs-vygotsky. Last accessed 11th Jul 2021.


NYU. (2017). Burdened with Worry: How the Pressure to Succeed Can Affect Asian American Students. Available: https://counseling.steinhardt.nyu.edu/blog/asian-americans-burdened-with-worry/. Last accessed 11th Jul 2021.

Rodina, K. (2007). Vygotsky`s Social Constructionist View on Disability: A Methodology for Inclusive Education. Available: http://lchc.ucsd.edu/mca/Paper/VygotskyDisabilityEJSNE2007.pdf. Last accessed 12th Jul 2021.

UK Essays. (2018). Cognitive Theorists And Supporting Pupils With Special Needs. Available: https://www.ukessays.com/essays/education/cognitive-theorists-and-supporting-pupils-with-special-needs-education-essay.php#citethis. Last accessed 11th Jul 2021.

Welsh Government. (2019). The Additional Learning Needs (ALN) Transformation Programme. Available: https://gov.wales/sites/default/files/publications/2019-02/aln-frequently-asked-questions-2_0.pdf. Last accessed 13th Jul 2021.

Where You Stand. (2020). Additional Learning Needs (ALN). Available: https://whereyoustand.org/component/zoo/item/additional-learning-needs. Last accessed 13th Jul 2021.













