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Assessment 2: Reflective Paper 
‘Many countries will have systems in place for monitoring the quality of early years provision, but the reasons for monitoring can vary in their scope, purpose and application’ (Campbell-Barr and Leeson, 2016, p. 2). In the UK all Early Years settings are required to be registered with the local council as a business and also with the Care and Social Services Inspectorate Wales (CSSIW) who are responsible for carrying out regular inspections of early years settings. The CSSIW’s role is to provide a skilled assessment and make suggestions to help staff put together any necessary improvements needed at the setting (NHS, 2022). The CSSIW say that their main priorities are that people are at the centre of all they do, and that they aim to practice with professionalism and integrity by treating people with respect in a caring and fair way (Care Inspectorate Wales, 2022). 
[bookmark: _Hlk100651782]This paper critically reflects on the benefits of using additional methods of promoting and ensuring quality above the minimum statutory requirements. It also critically analyses methods of quality assurance, with a particular focus on two quality assurance tools, namely, sustained shared thinking and transformational leadership. The paper concludes that using and promoting quality assurance methods within practice are key because it helps everyone concerned to know what to expect from each other and what is expected of them in terms of working together for to give children the best provision they can.

In general, there are many key benefits of having a quality assurance framework in place. Having a quality assurance framework in place is beneficial because staff, parents and children all know where they stand in terms of their levels of expectations regarding provision and practices at the setting Hayden, 1997 cited in Siraj and Hallet, 2014). Having clear guidance in place for staff to follow in their working practice helps everyone concerned to understand and accept what is expected from the setting’s provision (Tickell, 2011). The staff are confident about how they carry out their roles, parents are clear about what they can expect from their child’s setting, and children understand the underlying expectations at the setting (Tickell, 2011).

With everyone working from the same guidelines, there is no confusion, and everybody is united in working to the same expected standard (Hayden, 1997 cited in Siraj and Hallet, 2014)This could help with raising staff morale, reassuring parents that the provision works to high standard and the children are content, means that everybody should be happier as they are working as a team (Hayden, 1997 cited in Siraj and Hallet, 2014). Moreover, according to Hayden (1997 cited in Siraj and Hallet, 2014), who discusses ‘…early childhood programmes in Australia…’, good leadership is a very important part of quality standards. 

[bookmark: _Hlk95901341][bookmark: _Hlk95814148]Furthermore, a study on researching the leadership in early childhood by Muijs et al. (2004 cited in Siraj and Hallet, 2014) found in the evaluation of the ‘Head Start’ programme in the USA for young children, that it is knowledgeable and secure leadership, that gives it a strong impact on the success of the programme. Also, Siraj and Hallet (2014) does go on to say that leaderships that are dedicated, skilled and recognised are one of the most important characteristic influences that highlight the difference between ‘the most and least successful programmes.’ It was found that the Head Start programmes were the least successful because of the lack of training supervision of staff they were run by less experiences staff and did not get involved much with the community (Siraj and Hallet, 2014).

In order to ensure that everybody goes above and beyond the National Minimum Standards, there needs to be continued investment, according to Tickell (2011). This means constant training, to keep everybody updated of any changes in Government and organisational policies, legislation, or practice requirements, otherwise ‘the Government will continue to struggle to raise attainment, and in particular to narrow the gap between disadvantaged children and their peers’ (Tickell, 2011, p.42). It is also important that managers keep checking on their staff to ensure they are up to date with any procedural changes, and that they are happy in terms of their roles and responsibilities and that everyone can work together collaboratively as a team (Siraj and Hallet, 2014). 

Staff meetings are also an excellent opportunity to share relevant information with each other, learn new things, and support the development of good standard practice so that the team become unified in their practice (Siraj and Hallet, 2014). This means providing opportunities for training and updates via regular staff meetings to see if anybody has any issues (O’Sullivan, 2009). If staff feel they have an issue that is not appropriate to be raised publicly in the staff meeting, then they should be able to approach their manager to discuss the issue privately (O’Sullivan, 2009). Managers should be confident and knowledgeable enough to gain the respect of their colleagues, so that their colleagues will feel assured that they can go to them with any problems (O’Sullivan, 2009). O’Sullivan (2009) also says that managers should make sure that they are fully prepared for the meetings and able, as far as possible, to answer any questions asked of them by staff.

Tickell (2011) says that supervision includes different professional practices, and it is firstly a way to help support practice management. Therefore, it plays an important part in supporting staff systems and the manager’s role. When done successfully it will provide practitioners with a way where they can raise any queries, career development, or to clarify their working role, responsibilities helping them to support their ‘performance management’ developing their confidence in assisting with the children’s progress (Tickell, 2011). However, this is not the only reason for a supervision, this should be the chance for practitioners to bring up any worries they may have in relation to the children that they care for, as well as how they will be given the support assisting them with coping in tough or demanding circumstances at work (Tickell, 2011). 

When thinking about quality assurance the CSSIW comes to mind, as, in line with the Social Services and Wellbeing (Wales) Act 2014, they are concerned with the way local councils carry out their ‘social services functions’ in terms of the quality and standard of provision and whether settings meet any minimum standards (Care Inspectorate Wales, 2022). Also, the Regulation and Inspection of Social Care (Wales) Act 2016 allows the CSSIW the authority to ‘register or inspect’ early years provision (Care Inspectorate Wales, 2022). Additionally, the Children and Families (Wales) Measures 2010, also allows them to ‘register and inspect’ early years settings (Care Inspectorate Wales, 2022). 

Next, this paper critically analyses two methods of quality assurance; firstly, sustained shared thinking, then transformational leadership. 
Sustained shared thinking
Learning Journals (2022) suggests that to have sustained shared thinking you need two or more individuals, whether it is children or adults, coming together to solve problems through different ways, and agreeing on one. Sustained shared thinking means that you are fully engaged with the child regardless of the conversation or activity that is going on (Learning Journals, 2022). All individuals need to be fully engaged, with real interest from all individuals, as this helps them to work better together to solve problems (Learning Journals, 2022). Learning Journals (2022, p.1) further state that ‘An important aspect is the “meeting of minds” regardless of whether this interaction occurs in a 1 to 1 setting or in a group’. Sylva et al. (2004, p.6) agrees with this as in their previous report they mention that: 
sustained shared thinking occurs when two or more individuals work together in an intellectual way to solve a problem, clarify a concept, evaluate an activity, extend a narrative etc. Both parties must contribute to the thinking, and it must develop and extend the understanding. 
(Sylva et al., 2004, p. 6)
[bookmark: _Hlk100741726]Furthermore, Sylva et al. (2004) goes on to say that sustained shared thinking tends to happen when children are working together with a one to one, with a friend, or during group activities. The report by Sylva et al. (2004) states that as well as sustained shared thinking, and where staff involved the children through using open-ended questions, the children had progressed much better. Additionally, the report also mentions that the ‘adult modelling skills’ combined with their ‘appropriate behaviour’ is often merged together with sustained shared thinking, also ‘open-ended questions and modelling’ are linked with an improved cognitive accomplishment Sylva et al. (2004, p.6).
Learning Journals (2022) mention that parents as well as teachers engage in the connections by arranging a conversation or an activity that will urge the child to think for themselves. They say that ‘Sustained shared thinking focuses on the importance of children being curious, motivated, and inspired to further their own learning’ (Learning Journals, 2022, p.1). When using this aspect of independence that is essential in sustained shared thinking, it is important to remember that the adult is a guide instead of an authority figure (Learning Journals, 2022). This method is similar in a Montessori school, where practitioners assist in a child’s learning instead of leading it (Learning Journals, 2022).
However, as earlier mentioned Learning Journals (2022), puts its concerns on ‘meeting of minds’ for the reason being that the adult will guide the sequence of the events whilst also urging the children to participate with their own opinions. Furthermore, Learning Journals (2022), state that having a combined interest will show the way for a more significant and beneficial result. This gives  children the chance to develop their thinking methods, helping them now and in their future education (Learning Journals, 2022). Learning Journals (2022) mention that parents, as well as teachers engage in the connections by arranging a conversation or an activity that will urge the child to think for themselves.
In a report by Sylva et al. (2004), they noticed that there is an important connection amongst the quality of pre-school centres as well as the improvement of a child’s efforts. Furthermore, the association amongst the staff and their qualifications regarding quality was positive (Sylva et al., 2004). The report states that in settings where the staff had higher qualifications it was found that the children progressed better, showing that having trained staff have the best influence on quality, especially if they are the head teacher, this was said to be connected better with ‘pre-reading and social development at age 5’ and shows better results all round (Sylva et al., 2004, p.6).
Transformational leadership
Next, this reflection examines transformational leadership. According to Behrens (2021, p.1), ‘Transformational leadership is the ability to inspire, co-create, and guide organizational change for a positive business and employee impact’. Furthermore, Behrens (2021, p.1) goes on to say that a common comparison used for describing transformational leadership is the ‘caterpillar-to-butterfly metamorphosis, this comparison is used because it signifies ‘a complete change of form, appearance, and function. However, this comparison neglects to show the ‘heart of the transformation: character’.
[bookmark: _Hlk101380199]Burns (no date, cited in Karlsson, 2022, p.1) states that ‘Transformational leadership is when leaders and followers force each other to move to a higher level of morality and motivation’. Burns goes on to mention that the leadership qualities making transformational leaders achievable to inspire their colleagues is their ‘insight and charisma’, furthermore transformational leaders help their colleagues by altering their own ‘expectations, perceptions and even motivation’ to progress further with regards to their aims (no date, cited in Karlsson, 2022, p.1). However, Bass (no date, cited in Karlsson, 2022, p.1) developed further on Burns’ original idea of what a transformational leader is. Bass says that ‘a transformational leader can be defined by the influence he can exert on those following him’ (no date, cited in Karlsson, 2022, p.1). Furthermore, transformational leaders will gain the trust, respect as well as admiration from their colleagues (no date, cited in Karlsson, 2022). Moreover, Bass (no date, cited in Karlsson, 2022, p.1) has proposed that the three important parts for a successful leadership are 
Intellectual stimulation: this is when transformational leaders not only challenge the recent circumstances, but they will also work towards stimulating, helping their colleagues with a creative approach.
Inspiring motivation: this is important amongst the leadership abilities for a transformational leader. The leader will be competent to understand and will be able to communicate any plans and duties for their staff. A leader like this will be capable to assist their staff in obtaining the motivation they need to perform their duties.
Idealized influence: this is when the transformational leader is a role model for their staff. When respect and trust is made towards the leader, the staff will start to mimic their leader and will eventually over time start to think like them to some degree, such as adopting the leaders’ ideas and values.
However, Karlsson (2022, p.1) mentions that there are drawbacks to being a transformational leader, one being that if there is not effective communication then problems will start to occur as staff will begin to lose interest in their work as well as the trust in their leader, which could result in the lack of feedback given by either party. Furthermore, another drawback mentioned by Karlsson (2022, p.1) is that even though a transformational leader can give their staff a cheerful outlook to help motivate them to improve their competence, in practice there can be times where the leader may not be trusted, and the staff can begin to question the leaders ‘vision and evaluations’. Furthermore, if the staff who disagree with what the leader has visualised, it will have an influence on the staff’s overall competence, and they may even start to protest if they feel that the leader is taking them in the ‘wrong direction’ Karlsson (2022, p.1).

To conclude, this paper critically reflected on the benefits of additional methods of promoting and ensuring quality above statutory requirements. It was found that doing this helps raise standards in terms of the expectations of parents, children and staff at early years settings and helps ensure the highest standards of practice so that children get the best service.
This reflection also critically analysed two methods of quality assurance, namely sustained shared thinking and transformational leadership. Firstly, it looked at sustained shared thinking. It was discovered that the idea of sustained shared thinking involves a ‘meeting of minds’ (Learning Journals, 2022, p.1), with everyone involved in the children’s education and welfare coming together to create joint solutions to the everyday, and wider, issues that arise at the setting. This is good for parents, children, and staff because everyone feels a sense of agency and belonging. The overall outcomes from sustained shared thinking mean that looking for solutions together becomes second nature, and creates a positive environment where everyone feels they want to be involved in helping make things better for the children at the setting.
Next, the reflection examined transformational leadership. The positives about this are that with trust and communication it can work really well. However, it was found that if the leader is not trusted by their staff, then their leadership style becomes ineffective.
There are links between transformational leadership and sustained shared thinking in that they both rely on good communication and without this both would not be as successful.
Overall, it was found that promoting quality assurance methods at settings is very important because this can help practitioners, children, and parents to know what to expect from the setting provision and each other, and also help them to find ways of working together to give children the best start in life.
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