ECAD6009
Georgia Evans 
1802329
[bookmark: _GoBack]How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction 
In this assignment, a school development plan (SDP) will be discussed and evaluated which will be referred to as “School X”. The goals and plans will be explained and a summary of how School X is currently attaining their planned targets will be discussed in detail. This assignment will focus on the school’s Priority 5.
“SDP priority 5: Improve provision for the implementation of Curriculum 2022, particularly in relation to outdoor learning.”				
· Taken from School X’s School Development Plan.

There will be a report on how the priority may have been addressed and a review of the impact on the school, its pupils, staff and any other stakeholders. 
The SDP being discussed is taken from a small school formed in 2013 from the amalgamation of the local infant school and junior school with roughly 210 pupils from nursery to year 6. Additionally, there is a local authority specialist class consisting of learners who have been diagnosed with autism.
Further background of the school explains that the area in which it is situated has high levels of unemployment with low levels of income and in result is considered at a significant socio-economic disadvantage.  35% of learners are entitled to free school meals, 1.3% have English as an additional language, 1.3% are looked after by local authorities and 29% of pupils are identified as having additional learning needs. 
Due to the current situation of coronavirus, the school has been affected in many ways including lost time in school from 2020 – 2021 with a substitution of home learning. It is important to consider the circumstances when reviewing the progression of the school’s SDP as they will likely have been affected due to prioritising other aspects of the school’s responsibilities. 
Literature review  
In relation to the chosen aspect of School X’s SDP, it is important to discuss the significance of inclusion, diversity and social justice. Emma Smith (2018) emphasises her belief that school plans and curriculums are influenced by politician’s perspectives of what establishes an equitable society. Moreover, Smith explains that it is not equality that establishes fair education but the equality of opportunity. This can relate to many aspects of learning in school, for example, all learners can be given the opportunity to apply to be a member of the school council or all learners can be given the opportunity to be part of a school play. This argues against the perspective of all learners being treated equally as this would imply that all learners require the same standards or level of attention or guidance as each other which is not the case. 
Moving forward with the concept of providing equal opportunities for all, those with Additional Learning Needs (ALN) and disadvantaged learners should be given guidance and additional support in school as well as outside of school, especially in consideration of the school focused on in this assignment as 27% of pupils are identified as having additional learning needs. The Additional Learning Needs (ALN) transformation programme (2018) stresses that one of its purposes will be to improve planning and distribution of support with a greater focus on pupil voice. In addition to this, the programme emphasises it purpose to identifying ALN as early as possible in individuals so that appropriate interventions can be planned, delivered and monitored. Therefore, the ALN transformation programme aims to provide equal opportunities for those with ALN to progress in their learning and development. However, although the programme stated its aims and actions, the real life context may be more challenging than perceived with a number of limiting factors. An article on ALN inclusive schools (Stepanova et al. 2018) lists a number of problems that can be prevalent when trying to create a curriculum suitable for all, including those with ALN. One of the problems highlighted may be the unwillingness of staff and organisers to adapt to new developments; teachers and institutions are forever attempting to keep up to date with new curriculum, policy and government changes and so it can be difficult for teachers to be acceptant of new developments that may make their jobs more challenging. In addition to this, the list also mentions insufficient funding and financial support, limited support of putting the new plans into place in schools and difficulty of communication and interaction between all of those involved.  
 Furthermore, the school’s SDP states that it aims to provide a stimulating learning environment which coincides with Priority 5, incorporating the use of the outdoors into the curriculum. A literature review has found that the use of the outdoors and active teaching-learning sessions can have a positive effect on long-term memory in result of the memorable experience. As long as the experience is well planned and organised with clear learning objectives the learners can benefit with increased retention of knowledge, improved motivation and development of practical skills (Jeronen E. et al. 2016). However, the review also highlights limitations of using the outdoors for education including teachers being unconfident due to health and safety concerns and in-experience, along with lack of resources and time. In addition to this, the preference of learners as well as their characteristics determine the benefits of outdoor activities. If they do not personally enjoy the outdoors, then the experience is not likely to be beneficial to that individual. 
Moreover, another aspect of Curriculum 2022 is the implementation of Progression Steps (Welsh Government, 2020) to replace the current use of grouping attainment by year groups and levels. Progression Steps aim to assess learning over time which then gives more opportunity for a variety of diversion, repetition and reflection as individuals develop in a range of contexts. As believed by Black and Wiliam (1998), formative assessment can be used in class to raise achievement standards which involves constant feedback to learners in response to the work they produce, enabling the learner to develop and improve over time. In addition to this, learning is thought to be a metacognitive process and individuals’ awareness of their own learning and thought processes should be paid attention to as thought processes vary greatly between individuals (Pritchard A. 2009). This implies that learners should be given individual attention, feedback and time from their teacher in order to aid their progression without the pressures of specific attainment levels that may cause embarrassment or self-consciousness about achievements. However, in reality this can be difficult due to lack of time and excess number of pupils to teacher ratio as seen in most schools. Therefore, although progression steps may be seen as a more beneficial way of assessing learner development, it is still based on the same process as the current approach of measuring attainment and achievement. 

Developing an action point 
A school’s SDP should aim to focus on raising standards of literacy, numeracy and reducing impact of poverty on academic achievements in relation to national priorities (Welsh Government, 2014). Abiding by this, School X demonstrates to meet these priorities in its SDP along with other aims and objectives relevant to the school’s individual needs. In addition to this, the SDP also coincides with Welsh Government’s guidance including setting long term and short term aims, measuring impact and discussing self-evaluation. 
Firstly, the SDP demonstrates it has long and short term action plans; short-term plans include to improve digital competency skills for learners in relation to online learning and to ensure health and well-being of staff and learners in response to the Coronavirus pandemic that started in 2020. Furthermore, long-term action plans consist of improving standards of numeracy and literacy skills in learners and developing provision for the implementation of the Curriculum 2022.  
Secondly, self-evaluation is also prevalent in the SDP providing context of who is in charge of each action point with a “RAG” system used to assess how each target is progressing. Additionally, questionnaires are used as feedback from staff, learners and parents in order to obtain quantitative and qualitative data of how the SDP targets may or may not be being met. 
Finally, measuring the impact of actions is processed through monitoring activities in School X’s SDP with allocated staff to be responsible for certain activities. Examples of monitoring activities include intervention evaluations, staff reviews of “Talk for Writing” interventions and regular monitoring of online learning. 
Furthermore, Estyn reports provide official data in regards to the development and academic standards of the school which can help determine how well targets are being met. However, School X’s last report was in 2014 which is only one year after it was opened, and so the school cannot rely on an official report of the school’s achievements to determine its progress.
According to Welsh Government (2014) SDPs should work with the surrounding community in order to plan and evaluate the progress and development of the school. School X’s SDP involves governors, staff, learners, parents and carers by using questionnaires as feedback, monitoring the progress of learners and reviewing professional development of staff. Moreover, Estyn (2020) emphasise the importance of the community to a school such as School X due to it being classed as a community school. Estyn explain that common features of a community school include the prioritisation of helping pupils in their learning and development recognising that possible barriers are a result of the family or community; in other words, facilitating those who come from disadvantaged families and backgrounds. This applies to School X as one of the aspects for improvement addressed an “equity project to improve outcomes for pupils from disadvantaged backgrounds who are reluctant writers” (School X SDP). Additionally, the community in which School X is based is considered disadvantaged with high unemployment and low income rates for families.  
When analysing the process of creating an SDP, it is clear that communication and contribution is needed between staff and the head-teacher in order to set targets, create a vision, reflect on last year’s progress as well as allocate responsibilities to staff. The theory of transformational leadership (TL) depicts that school staff can be inspired by the head-teacher by focusing on staff opinions and suggestions in order to increase motivation and progression of the school (Khumalo S. 2019). School X’s SDP demonstrates signs of TL as Khumalo (2019) explains there are 5 components involved in TL:
· A shared vision – School X’s staff and head-teacher all contribute to the vision of the school through staff meetings and evaluations of the school’s progress.
· Motivated staff – Staff show motivation throughout their teaching as well as through committing to their roles and responsibilities recorded with in the SDP.
· Commitment – Similarly to motivated, staff are committed to their roles as well as providing high standards of teaching and delivering the curriculum. 
· Job satisfaction – From personal experience in the school, staff were positive when explaining how they felt working at the school. An Estyn report from 2014 awarded the school with “Good” ratings for all areas including teaching, leadership, partnership working and resource management. 
· Participative decision making processes – The use of meetings and the involvement of staff in projects such as “Talk for Writing” encourage participation which benefits staff on keeping up to date with decision making that affects the school and its learners. 
Therefore, this supports that the school is working collaboratively and demonstrating positive outcomes in result of its actions. 
Reflection and evaluation 
In reflection of School X’s SDP, there is evidence demonstrating that clear aims and objectives are made with action plans to address these. However, the actions stated within the SDP are vague with very little detail with only the funding and date noted. To improve this element of the SDP it would benefit by including specific goals to be reached by specific dates. For example, the Healthy Schools Award project could include a list of detailed actions and processes that will be completed by a specific target date. Welsh Government (2018) suggests that the first stage of the self-evaluation process should include details or areas of strengths and weaknesses; this SDP uses a RAG system to depict the progress of an element. Additionally, it is highlighted that the SDP should explain what specific actions should be done to make improvements. However, this does not give detail of these aspects and so does not give clear reasoning or evidence for the reader. 
Furthermore, another element that could be improved to produce a more beneficial SDP may be more information in relation to the community links of the school. As School X is considered a community school the SDP should contain more focus on encouraging family and community engagement, more assistance for communities to access assets and resources and services located in community spaces as well as in school (Estyn, 2020). This is especially relevant now as parental engagement has been a large focus during the pandemic as home learning has been the main process of education since the Coronavirus pandemic began. The SDP should highlight future improvements that could be made and targets could be set relating to home learning with more focus. Welsh Government (2014) highlight that short-term plans and long-term plans are imperative when creating an efficient SDP. However, it is also important to note that in result of the pandemic, it has been near impossible to predict and plan for the future. Educators have not been given time in advance to prepare for sudden changes is government restrictions, including school closures, resulting in lack of future planning and availability of resources. 
In regards to focusing on using the outdoor environment more often, the SDP highlights that there is an outdoor field with a gardening area as well as a climbing frame. However, from experience on the premises, the outdoor field is unsuitable for Foundation Phase learners to use as it is overrun with brambles in parts and there is a pile of rubble in the centre. The SDP should provide an action and improvement plan for this if it is to be used to improve facilities for outdoor learning, 
Moreover, an SDP should be inclusive to all staff, learners and governors and so should give the opportunity for staff to give evaluations and reflections on the previous SDP. This is done through weekly meetings and noted, however, it may be beneficial to include an anonymous survey for staff to fill in in order to give more truthful answers without the worry of upsetting other members of staff. Anonymous surveys can encourage honest feedback as the fear of embarrassment or disciplinary actions is taken away. On the other hand, anonymous surveys may leave vague answers with difficulties following up on the response and in result may not be of any use (Novisurvey, 2021). Furthermore, in regards to the transitional leadership theory, the staff’s opinions and contributions to the school’s SDP is very important and beneficial to the school’s vision (Khumalo, 2019). 
Conclusion 
In conclusion, this assignment has discussed the elements of a successful SDP as well as explained the process of an SDP including self-evaluation, creating a vision and monitoring progression. Moreover, the implementation of Curriculum 2022 has been examined including the increased focus on the use of the outdoors as a learning environment and the introduction of progression steps. I have learnt the importance of collaboration between staff and stakeholders when creating a vision and action plan for the school and the needs of the learners should always be prioritised. Commitment and shared responsibilities are imperative in a successful SDP as there are so many aspects and elements that need to be improved, the head-teacher cannot be depended on to achieve progression for the school alone. Moreover, in the future I will incorporate the aims and visions of the school’s SDP into my professional practice in order to contribute to improving and progressing the school as well as incorporating the four purposes of learners as stressed by Welsh Government (2014). 
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