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Part 1: PTE3 Template
	[bookmark: _Toc100261404]Professional Experience Template 1
	
PTE3 – Probability Lesson 1



	[bookmark: _Toc100261405]Pedagogy Standard
	Assessment for learning

	[bookmark: _Toc100261406]What did you do and why?
	This lesson was the first in a series of three lessons which focused on probability, looking firstly at the language of probability. The opening section of the lesson incorporated many assessment for learning techniques such as think, pair, share, secret squirrel, and no hands up. By using a variety of techniques, it allowed me to see when the pupils had ‘grasped’ the concept and were ready to move onto the next section of the lesson as well as when they were ready to complete the independent task. Throughout the independent task I ensure that I was on hand to provide pupils with verbal feedback that dealt with any common misconceptions and allowed pupils to progress. I also marked pupils work alongside them and we discussed any incorrect answers together. At the end of the lesson, pupils provided a thumbs up or down for how they felt the lesson had gone for them as well as the teacher questioning them using the no hands up strategy. The pupils then completed an exit card before leaving to go to break answering what they felt had gone well in the lesson and what they found challenging. These ‘challenges’ then informed my next steps, and I was able to incorporate them into the opening phase of the next math lesson on probability. 

	[bookmark: _Toc100261407]What have you learned?
	I have learnt that ongoing assessment for learning is a vital tool in ensuring all pupils understand the lesson concept and to understand what pupils next steps are. Through using the exit card technique, they informed me of the next steps in ensuring that all pupils had confidence in their ability when using probability and I was able to incorporate this into the opening phase of the next probability lesson. It also allowed pupils to give their honest feedback about what they had found challenging about the lesson without needing to say it in front of their peers, as the notes were anonymous. Through the use of assessment for learning throughout the main task by using verbal feedback and marking alongside pupils I was able to deal with any common misconceptions and work with pupils to ‘solve’ where they had made errors and work collaboratively to create solutions. This worked well as feedback was given immediately and pupils were able to act on it immediately. Through the use of assessment for learning in this lesson it also provided me with a clear view of the next steps in pupils learning and I was able to address these in the next probability lesson. 

	[bookmark: _Toc100261408]What next?
	The use of assessment for learning is essential and I ensure that I use it in every lesson that I teach. I have used the exit card strategy before in PTE2 and found it was beneficial for both the teacher in informing the next steps in how best to support the learners and for the learners themselves as they can give an honest answer with how they felt the lesson went without the need for their peers to know. This is a strategy I will continue to use in further practice as I feel it has many benefits for both pupils and practitioner .  



	[bookmark: _Toc100261409]Professional Experience Template 2
	
PTE3 – Wonder of Wales Lesson

	[bookmark: _Toc100261410]Pedagogy Standard
	Blended learning experiences

	[bookmark: _Toc100261411]What did you do and why?
	This lesson focused on pupils leading their own learning and allowing them to work collaboratively with one another in mixed ability groups. The pupils worked together to select appropriate roles for each of their group members, reading the job description and selecting a person to carry out this role. There were 5 groups, and each group became a specialist in a ‘Wonder of Wales’ pupils had a grid to complete and needed to find out key information from the other groups to add to this grid. Pupils also had a ‘photo round’ which was shown on the interactive whiteboard if they had any spare time. If a group completed the task before the allocated time, they created a PuppetEdu together on what they had learnt in the lesson. Pupils were given independence to allocate roles, to complete the task in the allocated time and to ensure that every group member contributed to the group task. At the end of the lesson the groups then presented to the class what they had learnt and if they had a fact which another group did not, they could add it onto their grid. 

	[bookmark: _Toc100261412]What have you learned?
	Through pupils working in mixed ability groups as well as having a job role it ensured that all pupils stayed on task and contributed towards the lesson. Pupils understood their job roles and executed these well and, in the future, I would like to replicate this lesson as it produced high quality work and the pupils enjoyed. I learnt that pupils responded well to using ICT in the form of the I-Pads to record their answers as well as creating their own presentations on PuppetEdu. Pupils found out about 7 different ‘Wonders of Wales’ and in the plenary each group were able to present about what they had learnt about each of the Wonders. Pupils responded well to having the independence to complete the task and understood and met the success criteria which was given to them as a visual aid. I have learnt that providing pupils with a lesson like this had many benefits as well as being enjoyable and different for the pupils. They all stayed engaged, enjoyed and were able to demonstrate their knowledge and understanding of the lesson. 

	[bookmark: _Toc100261413]What next?
	In my future practice this lesson is something I would like to reuse and adapt for a future class. The lesson focused on the pupils leading their own learning as well as having a wide focus across the AOLEs and allowed the pupils to work on many skills particularly in LLC. Pupils enjoyed and responded well to the lesson and the quality of work and the pupil’s knowledge was clear to see. I would look to plan for more of these style of lessons in the future as I feel it would be beneficial for pupils. 





	[bookmark: _Toc100261414]Professional Experience Template 3
	
PTE3 – Planning a Holiday Around the World

	[bookmark: _Toc100261415]Pedagogy Standard
	Real life authentic contexts

	[bookmark: _Toc100261416]What did you do and why?
	This lesson was planned to incorporate pupils budgeting skills as well as the link with their topic which was the Wonders of the World. The task was differentiated three ways and pupils worked in pairs with someone of the same ability. Pupils were provided with a budget and told that they needed to plan a holiday and ensure they had money left over in their budget to allow for them to buy food, drink, and gifts whilst they were there. Pupils were given a ‘travel brochure’ which was differentiated (three ways) with destinations, hotels, flights, transfers, and excursions. Pupils worked collaboratively to create their dream holiday using the brochure and ensuring that they stayed in budget. 
In the opening phase of the lesson pupils demonstrated their knowledge and understanding of what the best value for money looked like and it was explained to them that not all the deals on offer were always the best value for money and to be careful when selecting their choices. Once pupils had completed their budget and selected their choices, they then had to create a presentation to present to the class explaining their holiday and why they had made certain selections. This lesson was designed to provide pupils will a real-life context to budgeting which is needed throughout life. 

	[bookmark: _Toc100261417]What have you learned?
	I have learnt that providing pupils with a real-life authentic context has many benefits within the classroom environment. Pupils were able to apply their knowledge and understanding of the lesson focus of budgeting and value for money to the task in hand. Pupils demonstrated their knowledge and understanding and worked in their pairs to ensure that they were getting the best value for money when they were considering which hotels to stay in. They were able to apply their skills and knowledge to a task which they could make the connection to real-life. Pupils became really engaged with this lesson and it spanned over two lessons, with pupils asking when they would be working on it again demonstrating their enthusiasm and enjoyment of the lesson. As a teacher it was clear to see the pupil demonstrating their understanding through their calculations in checking if an ‘offer’ was the best value for money and not taking it at face value. When pupils presented their holidays to the class, they demonstrated how they had saved money and how they had achieved this. 

	[bookmark: _Toc100261418]What next?
	In my future practice this is a lesson I would like to use again with a year six class. The pupils responded well to the task and were able to demonstrate their knowledge and understanding about value for money and budgeting in this lesson whilst applying it to a real-life situation of planning a holiday. Pupils showed their enthusiasm and enjoyment of the lesson and were all on task and working well in their pairs to complete the task to a high standard. 





	[bookmark: _Toc100261419]Professional Experience Template 4
	
PTE3 – NewsRound Reports

	[bookmark: _Toc100261420]Pedagogy Standard
	Cross-curricular themes

	[bookmark: _Toc100261421]What did you do and why?
	The pupils text type for the half term was discussion writing, to engage and enthuse the pupils I decided to plan a series of lessons which focused on incorporating literacy and digital competency skills. The end product was the pupils filming their Newsround reports in pairs demonstrating the knowledge and understanding of the skills they had developed over the series of lessons. Pupils then had a screening morning where they viewed one another’s work and were able to provide each other with feedback via the application SeeSaw. The lessons were planned to incorporate many digital competency skills such as filming, creating a professional looking video as well as developing the pupils’ discussion text type skills. 
I had observed through my initial first weeks on PTE practice that many members of the class did not feel confident in being able to speak in front of their peers. They were working towards presenting their own presentation on a Wonder of Wales at the beginning of March and so I decided that it would be a good link to provide them with an opportunity to speak in front of their peers before this took place. I planned for lessons which incorporated pupils focusing on their oracy skills such as speaking to one another about a topic of choice and setting themselves targets to work on from a class success criteria on public speaking. 

	[bookmark: _Toc100261422]What have you learned?
	I have learnt that the pupils responded well to being given the freedom to decide their own topic and this then resulted in pupils taking ownership over their own work. They also demonstrated their engagement and enthusiasm with the end product as they asked both my class mentor and I a number of times when they would be working on their Newsround reports. Pupils stayed on task and the standard of work was high throughout the course of lessons, the Newsround reports were interesting, and pupils demonstrated the skills they had learnt such as body language as well as ways to use their voice in order to engage their audience. 
Pupils demonstrated their knowledge and understanding of discussion writing throughout the course of the lessons and their Newsround reports reflected this. All pupils had used a balanced argument as well as not providing an opinion just facts and allowing the audience to make their own decisions once reading/viewing the piece. It provided me with the confidence to allow the learners freedom to make their own choices and to lead their own learning, this was something I then incorporated into other lessons whilst on PTE3. The digital competency skills the pupils used throughout these lessons they then replicated in future lessons such as being able to collaborate on PowerPoint presentations which is something they were shown while working on their Newsround reports. 

	[bookmark: _Toc100261423]What next?
	These lessons proved effective in engaging the pupils as well as providing them with lessons which incorporated many of the areas of learning and experience. They were able to identify areas of interest to them and research this area independently further. However, pupils also worked on their public speaking skills which is a lifelong skill to have. In the future I would like to reenact these lessons as I felt they were beneficial for the learners.


Part 2: Critically reflect on how your professional practice has been transformed in relation to planning, teaching, and assessing. Identify up to three of the twelve pedagogical principles to critically explore and justify the next steps in your development. 

Introduction
This assignment focuses on how the student teacher’s professional practice has been transformed in relation to planning, teaching, and assessing using one of the twelve pedagogical principles. The pedagogical principle chosen for this assignment is cross-curricular responsibilities with Welsh Government (2019) explaining how for teaching and leadership standards teachers must ensure that cross-curricular learning is routinely used and the range exploits more complex learning which is made explicit through effective reflection on learning. I chose the pedagogical principle cross-curricular learning as in Curriculum for Wales it is stated how mandatory cross-curricular skills of literacy, numeracy, and digital competency, allows learners to access the breadth of a school’s curriculum and offer learners a wealth of opportunities to provide them with lifelong skills (Welsh Government, 2022 a). In Successful Futures (2015 a) it is highlighted how literacy, numeracy and digital competency should be cross-curricular responsibilities of all teachers to ensure that all learners develop high levels of competence in these areas and are given frequent opportunities to develop, extend and apply them. The importance of this pedagogical principle and its benefits for learners are unfounded, which is why I felt it was important for me to focus and address this principle throughout my time on placement. Welsh Government (2022, a) explain how rather than planning for skills separately practitioners should be developing and reinforcing these skills across the curriculum which was something I was focusing on throughout my time on placement. 
Literature Review and Reflection on Practice 
Welsh Government (2022, b) state how pedagogy is at the heart of curriculum of Wales and how all schools need to consider the twelve pedagogical principles they will need to employ to support learners in realising the four purposes. This change in curriculum design could be seen to link with Barnes (2015, a) who explains how the daily lives of children should be central to curriculum decisions and how traditional pedagogical methods are not always appropriate for a twenty first century classroom and suggests how schools need to adopt a rich variety of experiences for learners. Curriculum for Wales is placing learners at the heart of the curriculum and encourages a more holistic view of each learner’s development (Welsh Government, 2022 c). Literacy, numeracy, and digital competency are mandatory cross-curricular skills within the Curriculum for Wales but how these skills are developed in the curriculum will be decided to fit with individual schools’ approaches (Welsh Government, 2022 d), many schools have chosen to use a theme-based approach to aid them with this cross-curricular skills approach. 
Barnes (2018) discusses how thoughtfully choosing a theme can define the aims and ethos of a school and by using meta-themes you have the potential to engage children emotionally, socially and will stretch their mental and physical ability. Barnes idea could be seen to link with Curriculum for Wales whereby schools are using themes as a driver to ensure that they deliver a cross-curricular approach. Ko and Sammons (2013) research found that there is a need for practitioners to incorporate student perspectives into their classroom which promote a positive classroom and school environment which engages and motivates learners. This could potentially be linked to Estyn’s (2018 a) good practice which describes how by providing pupils with opportunities to plan activities and decide on new themes, pupils had a better understanding of the four purposes and felt actively involved in the school. 
This is something I witnessed and incorporated into my practice whilst on placement, where the school adopted an EPIC (everyone planning in class) approach and the pupils decided what they would like to learn about throughout the topic. This approach could be seen to link with Dewey’s theory where he believed that children’s interests and powers furnish the curriculum (Pound, 2006).  On placement, this then informed the practitioners who would ensure these ideas formed the foundations for their topic webs and lesson plans whilst ensuring that they provided strong links to the four purposes and that pupils could identify them after the lesson by questioning pupils. This was not something I had used in previous placement experiences and so I had the opportunity to observe and experience first-hand the benefits this approach had within the classroom environment. Through discussions with my class mentor as well as observing their lessons, I was able to work on how to effectively create meaningful cross-curricular lessons using the class theme. This links with Estyn (2018, b) who have found that most schools have introduced worthwhile cross-curricular activities which allows teachers to develop the four purposes through well-planned activities. 
Throughout my time on placement, I was able to develop my own understanding of cross-curricular skills and how these are incorporated into lesson plans as well as ensuring they were engaging and well-structured to ensure pupil progression. Through research into what good cross-curricular looks like in the classroom environment as well as observing my class mentor, I was able to develop and enhance my own practice. 
Estyn (2017) explain how an example of excellent use of cross-curricular skills in schools aids pupils in having engaging and exciting learning experiences which are well-structured and thought out to ensure they refine and develop a wide range of cross-curricular skills in meaningful contexts. The school reported that they had observed improvements in pupils’ outcomes as well as improvements in consistency and quality in pupils’ books and e-portfolios (Estyn, 2017). Casas, Whitaker and Zoul (2020) suggest how by using cross-curricular skills in the classroom learners are better prepared to become independent and successful in life, becoming lifelong learners and succeed within society, which links to one of the four purposes of Curriculum for Wales which is for all learners in Wales to be enterprising, creative contributors who are ready to play a full part in life and work (Welsh Government, 2015 b). 
However, The Great Teaching Toolkit (2020) consider how good practitioners need to ensure that they have the relevant pedagogical content knowledge (PCK) ensuring that they can connect different parts of the curriculum, making connections with what pupils already know, and ensuring the learning moves along. They go onto discuss how the practitioner is exemplified in curriculum planning and lesson plans and reactivate prior knowledge, on placement, I ensured that every lesson activated pupils’ prior knowledge through effective assessment for learning techniques. I ensured that throughout my lesson plans I focused on cross-curricular skills through the theme of a Newsround report, incorporating a range of cross-curricular skills for the pupils including the digital competency framework as well as using discussion writing as the underlying driver for the lessons. Through the series of lessons, it allowed me as a practitioner to experience first-hand planning cross-curricular lessons using a theme and to explore the advantages of this pedagogical principle. I used the skills I had developed before placement when working on the 6008-module incorporating the series of lessons which focused on progression to aid me when planning on placement. 
On the other hand, Estyn (2018, b) found that many primary schools have arrangements to implement the literacy and numeracy framework and plan cross-curricular work however, work repeats what is taught in language lessons and does not always develop pupils’ skills in a meaningful context. They also discovered that teachers do not always provide pupils with regular, worthwhile opportunities to develop their problem-solving, creative, and critical thinking skills. Estyn (2018) also considered how schools included the digital competency framework through appropriate thematic work. On placement, I taught the pupils several lessons on coding, as this was not something I was familiar or confident with I ensured that I spent time at home practising before teaching the pupils so that I had the relevant pedagogical content knowledge to ensure the pupils had the best opportunity. By doing so, I felt more prepared before the lesson and was able to assist the pupils with any issues they had and how to overcome these together which I would not have been confident in doing if I had not researched coding beforehand. Hattie (2009) agrees with this concept, as he examined how aspects relating to the curriculum which had a positive impact on student learning when using a cross-curricular approach which is that students have a deep understanding of each curriculum subject and how strategies that teachers use should be active in teaching specific skills and ensuring deeper understanding of pupils. 
Throughout the theme of the Newsround reports on placement as well as focusing on cross-curricular skills I ensured that the pupils were able to take ownership over their own learning and make choices for themselves, such as being able to select their own topic and conduct their own independent research into this area for their report. Through researching the work of Barnes (2015, b) he states that cross-curricular learning promotes authenticity in teaching and learning but how as a practitioner you need to ensure that you consider progression and ensure appropriate challenge for all pupils. This was something which at times I found a challenge, ensuring the appropriate challenge of all pupils when using cross-curricular skills and at times I used mixed ability groups so that all pupils were assigned a role and worked with a pupil who was more knowledgeable than them. This was taken from Vygotsky’s theory of the zone of proximal development and by using a more knowledgeable other he suggested that this interaction benefits both the child who is being helped as well as the child who is helping (Pound, 2006). I found that through working together in small mixed ability groups and providing the pupils with individual roles to play the standard of work was high and the pupils were all able to explain what they had learnt in the lesson through questioning and class discussion. The Education Endowment Foundation (2018) research showed how mixed ability groups had a positive impact on pupil outcomes and that those with low attainment particularly benefitted. The Department of Education and Skills (2005) state how for mixed ability groups to work they should not have an overreliance on the direction and presence of the teacher, this is something I took on board and especially in mixed ability grouping lessons I planned for pupils to be self-directed in their learning and completing the task. 
There was also a focus on the use of digital technology and the different skills that the pupils could use to enhance their reports such as looking at filming skills, using the green screen as well as creating their reports on I Movie editing before uploading their work onto the digital platform SeeSaw. SAGE (2015) found that by using ‘new media’ in classrooms learners can discover new authentic content, can be more actively engaged, and will provide effective feedback to their peers. However, Hattie suggested that computers do not always lead to improved learning outcomes but, certain uses do produce gains for learners such as through self-regulation by the learner (SAGE 2015) which is what the planned lessons aimed to achieve as well as incorporating peer assessment through a digital platform. Hewitt and Tarrant’s (2015) idea of self-regulated learning seems to link with this, explaining how the teacher should plan for projects which drive the development of self-directed learning by the pupils and active learning takes place from active engagement with the learning content and process. Estyn (2018, c) explains how schools have begun to work towards the digital competency framework however, they found that schools do not always have a clear vision on how they will incorporate the digital competency framework into their curriculum, this is something which will need to be taken into consideration when working with a new school. I have found throughout my three years in university that schools have differing levels of technology and access to these resources which is again something which will need to be considered by the practitioner when planning and delivering these lessons. However, Estyn (2016) shares how an example of good practice of using the digital competency framework enhances and develops the skills of pupils, parents, staff, and the wider community with pupils being at the heart of successful training events. Teachers also provide pupils with rich experiences and have embedded digital competency skills into their classrooms.
Welsh Government (2022, a) explain how learners must be given opportunities across the curriculum to develop speaking, listening, reading, and writing skills. Estyn (2018, d) states how best practice is where they adapted their curriculum to incorporate the literacy and numeracy framework by linking activities with literacy and numeracy framework statements and planned each session to cover skills for all pupils. Bruner suggests how pupils can be involved in improving their literacy and language skills through undertaking more demanding and challenging tasks but ensuring that they are supported throughout (Gray and MacBlain, 2015). It could be suggested that this idea links with Vygotsky’s scaffolding which is where the practitioner understands what the pupil can do and planning a curriculum which challenges their current capability (Pound, 2006). On placement, I explored the integration of literacy skills into other areas of learning and experience and could witness how they enhanced the learning of the pupils in the class. They responded well in particular to the themes and were keen to use the knowledge and skills they had learnt to complete their work to a high standard. Pupils demonstrated excellent oracy skills when creating and delivering their ‘Wonder of Wales’ presentations to the class and were able to give effective feedback to one another to provide them with their next steps for learning. 
Conclusion
Throughout my time on placement my own knowledge and understanding of cross-curricular skills has been improved as well as my confidence in effectively planning lessons which incorporate these skills for pupils. Welsh Government (2019) QTS descriptor explains how the teacher knows, understands, and engages with the development of cross-curricular themes relevant to areas of learning and justifies decisions. This descriptor was something which I ensured that I worked towards achieving throughout placement. I wanted to ensure that I felt confident planning lessons which incorporated cross-curricular skills as well as ensuring that the experiences were meaningful and relevant to the pupils. After the Newsround report theme, I focused on both the science and technology theme which was adaptation and the humanities theme which was sustainability. After planning and delivering the Newsround lessons I felt much more comfortable incorporating cross-curricular skills into lessons which used the class themes. For my future progression and practice I would like to explore in further depth planning and executing more cross-curricular lessons as I have seen first-hand the benefit they have on pupils learning experiences. However, it has highlighted areas of development for my own practice which is the digital competency framework and I have already signed up to some online courses to ensure that I have the appropriate knowledge to be able to deliver these lessons in the future to a high standard for the learners. I will aim to work towards Welsh Government (2022, a) guidance where it states learners should be given opportunities across the curriculum to be confident users of technologies to help them function, communicate effectively, and make sense of the world. 
I’ve found that throughout my time on placement I have grown in knowledge and confidence when using a cross-curricular approach as well as understanding how to incorporate the literacy and numeracy framework into other areas of learning and experience. I have observed lessons using a theme to teach the new curriculum to the pupils and have witnessed the benefits to this. I have spoken with my class mentor about how best to incorporate the literacy, numeracy and digital competency frameworks into lessons and we discussed techniques to trial. Providing the learners with the freedom to lead their own learning and well as planning and executing lessons which sparked their interest such as the coding lesson were worthwhile learning experiences for myself as the practitioner as I could see how when the pupils are engaged they are on task and have a more enhanced learning experience. 
In the future, I will look to take the good practice that I have used on this placement experience and will put it into practice in whichever class I teach. I saw the benefits of involving the learners in planning a topic and how incorporating a curriculum where they are active participants and learn about things which are relevant and interesting to them. I would like to incorporate more lessons in the future where pupils take ownership of their learning and have opportunities to lead their own learning without much direction from the teacher, as it was interesting to see how pupils all thrived at this approach and were all engaged and on task throughout these lessons and had an excellent understanding of the lesson aims and concepts in the plenary. 
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