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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
























Introduction
This reflective report uses Gibbs’ Reflective Cycle to structure my professional learning from the curriculum design and peer review process. Gibbs’ model provides a clear framework comprising Description, Feelings, Evaluation, Analysis, Conclusion, and Action Plan. It enables deep, critical reflection on both the experience of designing my “Professional Social Media Practice for Creative Media Producers” curriculum for Level 3 UAL students and the insights gained from reviewing three peer proposals (Welsh Education, Anti-Racist and Decolonial Pedagogy, and Film & TV Health & Safety). By cycling through these stages, I can outline my professional development as a PCET practitioner, evaluate feedback, and identify actionable improvements for future curriculum work for those students. This approach supports meaningful inclusion of theory, practice, and peer learning.
Description
In this module, I designed a seven-week curriculum titled “Professional Social Media Practice for Creative Media Producers” for Level 3 students on the UAL Extended Diploma in Creative Media Production and Technology at Neath College (NPTC Group). The curriculum integrates elements of Unit 3 (professional practice) and Unit 7 (interactive media) by professionalising students’ existing social media use into strategic, ethical, and industry-relevant skills required for most industry jobs these days. It includes weekly 3-hour sessions covering platform use, content strategy, algorithms, campaign development, and portfolio building, coming all together in a practical multi-platform campaign and critical reflection.
As part of the blind peer review process, I reviewed three ‘anonymised’ curriculum proposals: Proposal 1 (Welsh Education by Daniel Ashby), Proposal 2 (Anti-Racist and Decolonial Pedagogy), and Proposal 4 (BA Film & TV Production Management: Health & Safety and Planning by Lewis Evans). I provided structured, constructive feedback using the module guidance points.
Feelings
Designing my own curriculum initially felt daunting yet exciting,. As a tutor with PR and journalism experience, I was passionate about addressing the skills gap in social media for creative students but concerned about balancing varying student digital literacy and taking platform use into account. Receiving no direct peer feedback on my proposal in this simulation, I focused on the reciprocal learning from giving feedback. Reviewing peers’ work evoked admiration for their innovation and a sense of professional collegiality, reinforcing my own growth as an educator.
Evaluation
The curriculum design process was effective in several ways. It successfully aligned with UAL benchmarks, Ofcom data on youth media use, and industry demands (e.g., creator economy growth always shown on LinkedIn). Strengths included clear progression from theory to practice, emphasis on safeguarding, and authentic assessment via portfolio and campaign. However, limitations included potential overload in pre-production weeks and the need for clearer differentiation for students with lower digital confidence.
My peer reviews I gave were constructive and balanced. For Proposal 1 (Welsh Education), I highlighted strong justification via Donaldson and PISA, appropriate structure, and excellent lesson planning, while noting good integration of standards. For Proposal 2 (Anti-Racist Pedagogy), I praised policy alignment and practical tasks but suggested tightening repetition and proofreading. For Proposal 4 (TV/Health & Safety), I commended the urgent rationale, logical structure, and invisible curriculum elements. These reviews demonstrated my understanding of effective curriculum principles while offering professional courtesy.
Analysis
Designing the curriculum enanced my professional learning significantly. It required applying curriculum theory (Tyler’s objectives model for clear outcomes and Stenhouse’s process model for reflection) to a real vocational context. I critically evaluated how social media serves as both a tool and a site of employability development, linking to broader PCET responsibilities for skills and equity. This process highlighted the importance of context-specific design: identifying the target audience (16-19 vocational learners), benchmarking against UAL and professional standards, and incorporating safeguarding due to risks like privacy and wellbeing. It reinforced Module Learning Outcomes by demonstrating competence in curriculum design for employability while evaluating concepts like professional agency and digital pedagogy.
The peer review process was fun and rewarding. Reviewing Proposal 1 strengthened my appreciation for culturally relevant, policy-grounded foundations (e.g., CfW integration), prompting me to ensure my own curriculum more explicitly referenced Welsh creative industries growth. Proposal 2’s focus on case studies (Sea View Primary) reminded me of the need for ethical depth in digital spaces; while my curriculum addresses misinformation and wellbeing, I could enhance critical evaluation of platform power structures. Proposal 4’s industry stats and practical checklists mirrored my own approach but excelled in invisible curriculum (leadership/ communication), validating my inclusion of transferable skills while inspiring minor additions like explicit collaboration rubrics.
No major adaptations are required for my curriculum based on the peer review insights gained indirectly through the process, not from students themselves due. The strong justifications and structures in peers’ work affirm my rationale (skills gap supported by Ofcom and DCMS data). However, I will incorporate one adaptation: adding a dedicated reflective checkpoint in Week 4 on platform ethics and power dynamics, drawing from Proposal 2’s strengths, to deepen critical analysis without extending the timetable. This is justified by level 3 expectations and aligns with professional standards for ethical practice. Other suggestions (e.g., more proofreading emphasis from Proposal 2 feedback) are already addressed via formative peer reviews in my design.
Overall, this experience illuminated limits of knowledge in rapidly evolving digital fields and the value of peer collaboration for refining practice.
Conclusion
The curriculum design and peer review process have been transformative. I gained deeper insight into effective PCET curriculum principles: justification, progressive structure, standards alignment, and authentic assessment. Professionally, it met the need for responsive, industry-aligned teaching that bridges personal experience with critical professional competence. The reciprocal peer process highlighted how constructive feedback fosters collective improvement and personal reflection.
Action Plan
	Action No.
	Target/Goal
	Action Steps
	Links to Professional Standards
	Resources
	Target Date for Completion
	Comments/Progress

	1
	Improve depth of theoretical underpinning in future curriculum design

	Start with a more systematic literature review on digital pedagogies and curriculum theory earlier in the planning stage

	Professional Standards for Teaching and Leadership (Wales) – Professional Knowledge & Professional Learning

	Academic databases (Google Scholar, UWTSD Library), key texts (Tyler, Stenhouse, digital pedagogy literature)

	30th August 2026

	

	2
	Strengthen iterative development of curricula




	Incorporate structured peer review checkpoints at mid-design stage for feedback and refinement




	Professional Standards – Collaboration & Professional Learning

	Peer colleagues, module tutor, shared feedback forms/templates

	Ongoing

	

	3
	Better integration of transferable / invisible curriculum
	Explicitly map invisible curriculum elements (e.g. digital leadership, collaboration, ethical practice) across all sessions in future designs

	
	Existing curriculum documents, invisible curriculum literature

	30th August 2026

	

	4
	Enhance student reflective and metacognitive skills

	Pilot reflective tools (e.g. weekly journals, self-assessment rubrics) focused on ethical digital practice



	Allowing students responsibility for their own learning

	Reflective templates, Moodle, example rubrics

	30th August 2026

	

	5
	Develop a more collaborative approach to curriculum development

	Seek formal feedback from colleagues on all new curriculum proposals to mirror this module’s peer review process

	
	Colleague network, structured feedback sheets, meeting schedules

	Ongoing
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