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The effects of an ALN child and how they are supported and included in a mainstream classroom.
Section One – Abstract.
The effects of an ALN student being ‘CHILD A’ in this research and how they are supported in a mainstream classroom will be conducted through child observation and interviews with teachers and teaching assistants and of those who work closely with ‘CHILD A’ daily providing for their needs within the classroom. The data collection and analysation will be carefully considered and always with permission from all parties involved. This research will include various methods on how to conduct the research and how to support ‘CHILD A’ and other students accordingly with their development. This research will be carried out to improve on how ALN students cope in mainstream classrooms as well as improving on knowledge on how best to support them while in mainstream education for their personal development. Observing ‘CHILD A’ being the child who has ALN will be carried out and the permission from parents must be confirmed first, it is important to gain consent from ‘CHILD A’ also this could be through how well they comply with the tasks set for the research, the observation of ‘CHILD A’ will take place in the classroom so could include areas of play or perhaps carpet time where all children are sat for a task such as singing, or story time. Interviews will be conducted with the class teacher, teaching assistant and additional teaching assistant who works closely daily with ‘CHILD A’. interviews will also be carried out with parents who consent to have their view on how well they think their child ‘CHILD A’ is supported in a mainstream classroom. 
Section Two – A Literature Review.
This study is researching the effects of an ALN child and how they are supported and included in a mainstream classroom, for the purpose of improving knowledge and understanding on how to better education for young learners with ALN in future generations. Knight and Crick (2022) discuss the study of Wales and the new curriculum and how this has been developed over the past ten years to provide new support systems for those young children with ALN. Knight and Crick (2022) also discuss Wales thriving and investing in their training for teachers and practitioners and evolving initiatives for the curriculum to provide high quality education for young children and the future generations. Wales as one of the developed nations of the United Kingdom are proud of their history and values as a nation who ensure inclusion and equality of opportunity within their practise, training, and development. McElroy (2018) discusses the importance of inclusion in schooling also and identifying the removal of educational barriers in support of those with learning needs. McElroy (2018) has points of the study in support of equality and inclusion to develop and support those students with ALN and accentuate their rights in mainstream schools. Though this is challenged with concerns over their education abilities and social and emotional wellbeing, Conn, et al (2024) supports the points of children’s rights and their abilities to engage in school life as well as being listened to and valued, increasing their motivation to engage and form friendships and relationships in a mainstream school setting. Ware (2019) supports the rights of the child and the law of the (UNCRC, 2016) of children’s voices being heard and their rights to education. Hearing the views of children and their choices of education for their needs and having access to the curriculum is withing their rights, as is their inclusion no matter the needs for the positive impact of their support in their education progress. Gao (2023) discusses the negative of inclusion in history and points at the controversial side of ALN students and inclusion as historically ALN students were catered for in specialised environments for their requirements and needs having a negative outcome on their support and emotional wellbeing and exclusion from their rights to a fulfilling education, as well as social exclusion therefore, affecting their emotional wellbeing further. Gao (2023) then goes on to discuss the criticism in recent years that have surfaced to argue the historic approaches which tie in with the findings of the curriculum of Wales that (Knight and Crick, 2022) support the children’s rights and no longer affecting their inclusion and harmful towards their wellbeing. Though discussion of the criticism of previous studies in history, Gao (2023) discusses the positive aspect on how teaching assistants and the training provided in recent year help with young children’s abilities and encouragement in education and the achievements in children’s literacy and numeracy skills. This proving that the funding and interventions that Wales are developing as part of their high-quality education programme for young children. The more development in education the more support and inclusion there will be for children in mainstream schools and understanding their needs, encouraging them to become the best they can be and thrive in their personal development. Francisco, Hartman, and Wang. (2020) highlight points made from The National Centre in Educational Restructuring and Inclusion that quote “providing to all students, including those with severe disabilities, equitable opportunities to receive effective educational services, with supplementary aids and support services as needed, in age-appropriate general education classes in their neighbourhood schools, toward the outcome of preparing all students for productive lives as full members of the society”.

Section Three – Methodological considerations. 
This research will be carried out to improve on how ALN students cope in mainstream classrooms as well as improving on knowledge on how best to support them while in mainstream education for their personal development and inclusion within the classroom. The effects of an ALN student ‘CHILD A’ and how they are supported in a mainstream nursery classroom will be conducted through child observation and interviews with parents and teachers. The research will be conducted within the classroom of the pupil ‘CHILD A’. This research will include various methods on how to conduct the research and how to support ‘CHILD A’ and support staff accordingly with ‘CHILD A’ and their development. Firstly, consent must be given from the head teacher for safeguarding purposes to allow the research to happen on school premises. The most important thing to do before conducting any work is to ask for consent from all parties. The data collection and analysation will be carefully considered and clear communication with those participating. The observation of ‘CHILD A’ will take place in the classroom this will include areas of play, indoor and outdoor play, how they perceive play, how they communicate with other children as well as how they interact in various scenarios. This could be perhaps during indoor play in different areas such as role play, Lego, play dough, crafts or other seasonal areas that are set out. Observing other areas of learning also by looking at tasks such as story time, on the carpet while all the children sing and how they cope and interact within these more focus task areas. Looking at their social skills and communication skills, their coping mechanism and how they may or may not adapt in different ways to daily obstacles within the classroom. The interviews of the teacher and teaching assistants who work in the classroom and closely with ‘CHILD A’ will be conducted throughout, questions will be asked during the observation of ‘CHILD A’ as an when they are needed and noted accordingly. There will also be interviews carried out away from the classroom with the relevant teachers and teaching assistants to gain as much information for the best understanding on how they feel regarding ‘CHILD A’ and how the effects of the support not only ‘CHILD A’ receives in the mainstream classroom but also the support they may or may not have and how things can improve for staff and pupils in similar scenarios and for future research. An interview will also be conducted with the SENCO of the school and how they feel the support is for both pupils and staff involved. Winwood (2019) holds the view that the SENCO plays an important role within research as they are the first point of contact for any implications that may occur for staff, pupils, or parents with any queries regarding students with ALN. It is also believed by Winwood (2019) that the SENCO are also able to offer support of their own using their knowledge and experience to help, this is where possible group interviews will take place to have multiple inputs for various points of views. Following this it is reported by Winwood (2019) that the enriched collective data and in depth experiences the research will have further insight on the techniques and effective methods for qualitative data. This research project contains mixed methods of qualitative and quantitative data through observation and interview methods. Qualitative data collected from environments where ‘Child A’ can be authentic and naturally playing and the research approach captures their experience through visual observation. Nolan, A, Macfarlane, K, and Cartmel, J (2013) suggest that observation of ‘CHILD A’ could include methods of structured observation or participant observation, both will help collect data on behaviour and interaction, however a structured observation can provide consistency for the purpose of comparability whereas a participant observation provides a deeper understanding of the context and dynamics around their development and needs. They also discuss that participant observation allows the researcher to become involved and have a true understanding of the feeling of the group and how the dynamic of situations could play out. However, Nolan, A, Macfarlane, K and Cartmel, J (2013) go on to discuss the findings in study shows that researchers must also be aware of their project and to disclose their involvement for their notes and to remain focused in their role. Cohen (2018) disagrees with involvement and discusses that observation should be on an undisturbed arrangement and conducted in a natural setting with little or no intrusiveness therefore study can be analysed without bias of involvement. These chosen methods seem fair on the research project and the analysis of the collective data should help improve understanding and knowledge of the effects of ALN pupils within mainstream schools. Cohen (2018) also discusses the qualitative data collection in study and how it can have an effect if not understood holistically, to explain the whole picture and to outline the possible consequences and possible effects of behaviour towards the study. As with all choices of methods used there will be limitations on how clear a picture is, observation and interview methods have the potential to gain relevant information of the data needed however on the basis that all participants are honest and authentic throughout the process. Conducting a semi-structured interview process for this study is something that seems fair as though planned questions will be asked there is room for prompts and flexibility in conversation for points of view to have some aspect of values in voices being heard. Minhat (2015) implies that whilst there are advantages to semi-structured interviews such as exploration of unexpected topics in conversation to draw other things to light within education. The disadvantages of falling off topic make things difficult for the researcher as this can be time consuming to analyse this added data and require such skills to control the flow of conversation slipping off subject more difficult, Minhat (2015). Trying to ensure this does not happen could be to use skills of planning ahead, defining objectives and ensuring of clear instruction reminding participants of the outcome of the research. Bullock (2016) discusses how one to one interview protect confidentiality and anonymity also helping with the analysation of data. Although when discussing the topic above of disadvantages of going off track during interview process (Bullock, 2016) discusses how on to one interview process allows authenticity without the influence of others judgements or others bias on the subject making one to one interviews with various participants for further quantitative data.  Gabrieli, G et al. (2021) discusses that the authenticity of participants in research can be clouded by bias and can influence participants to perform for the benefit of self-recognition known as the Halo effect. The Halo effect is how one is perceived and this being face value on their appearance before observation and how this has affected ALN children within the mainstream classroom has affected the strength and trustworthiness of judgements and trustworthiness of relationships through observation and interviews conducted within this study. Remaining professional and giving clear instruction on the process and outcome of the research will help to dissuade from the Halo effect affecting the project. Another form of sabotage to the research could be The Hawthorne effect. This can happen often in study as the Hawthorne effect is believed to be when someone is aware that they are being observed, watched, or studied. Oswald, Sherratt, and Smith (2014) imply that participants of studies change their behaviour according to the research as they have an incentive or motive to act in a positive way for the purpose of the research that then giving the study a fabricated outcome. The Hawthorne effect is a good illustration of participants performing as appose to participating as pointed out by Jopling (2019) this having negative consequence to the quantitative data. Jopling (2019) expresses the importance of quantitative data for determining what works and to be open minded to evidence informed practice and accept ideas of which may benefit the study. While this study shows use of triangulation and how it can perceive in a way that analysing data being the most helpful way for research outcome. Bans-Akutey and Tiimub (2021) express that triangulation is good for data collection and analysation to ensure accuracy and value in research and to improve on existing knowledge on the question and have advantage on further research. Roberts-Holmes (2018) also agrees that triangulation has value in research as combining and collecting various pieces of evidence helps researchers to compare their data and gain different perspectives on how to analyse and understand the outcome of the project. 
Section 4 – Ethical Considerations.
Conducting any form of research has risks and mitigating those risks is important for the safeguarding of everyone involved. Providing clear information of the study, including the purpose of the research, procedures and how the research will be conducted. Always being honest and clear on the benefits and risks of the study ensuring all participants understand all information provided and consent to participate without any coercion. NSPCC (2020) state the importance of mitigating risks providing detailed planning and providing evidence of responsibility of minimalizing all risks, research involving all sensitive data must be under scrutiny of an ethical review. Gatekeeper consent is first and foremost this being the head teacher for allowing the research project to take place on school premises. Providing a fully informed and detailed plan of how the study will be conducted, providing how data will be stored and analysed ensuring protection of anonymity of all participants and ensuring no harm comes to those present or participating with informed consent throughout. Walker and Solvason (2014) express that gaining consent is more than just ticking boxes for the purpose to go ahead with research, planning and careful thought must be considered throughout and while accepting responsibility for all actions taken. Providing researchers contact details and information on helplines available before, during, and after the research has been carried out. Walker and Solvason (2014) suggest that providing proposal forms including all ethics as well as developed and updated guidelines one will adhere to and offering meetings to discuss beforehand gives a value of trust for the gatekeeper being the head teacher in this instance. Bos, Jaap (2020) generalises some fair points following the study above regarding cautiousness throughout research and accountability for choices made and mitigating personal risks as well as those for the reputation of the participants and the university. They also go on to discuss the importance of risk management and risk assessment and the strict procedures, developed guidelines, and data management. Hammond (2021) discusses that in modern research there has been reports of mistrust and obstacles in gaining access to carry out research within schools as gatekeepers are apprehensive following negative reputations from previous studies and the effects they have on the participants and the school itself. Therefore, following procedures and reassuring authenticity and protection providing positive feedback during the process and keeping everyone updated as the research is ongoing. The research ethics committee supported by the NSPCC are tough on how research and studies are carried out and strictly spoken on the ethics reviews protocol that must be followed in the planning of research projects and throughout, NSPCC (2020). Mayne, Howitt, and Rennie (2018) suggest the importance of planning frameworks of research in young children and how to allow children to be heard and their rights to a voice, suggesting a three-stage process including ethical foundations being critical and following developed and updated guidelines, practical design in the study and planning, and implementing rights for all participants especially children and young people helping them to understand their rights throughout. UNICEF (2016) article three discusses the actions towards the social welfare of children and young people administrating authorities and best interest of the child must be the main consideration, this being the law and must be adhered to. Article three also states that child protection and care is necessary considering the responsibilities towards the wellbeing of the child from their main caregiver, parent, or guardian, UNICEF (2016). Consent for this research must be gained from all caregivers, parents, or guardians of the child for the protection of the child and their wellbeing. Information sheets explaining the process of the project as well as data management and responsibility of the researcher with all contact details for any queries or concerns before, during and after the research is carried out to ensure all participants are treated fairly throughout the process and have the relevant information available. Providing aftercare advice with helplines gaining a trustworthy process for the ease of the project. UNICEF (2016) imply the importance of protection of children to conform with standards established by competent authorities as well as competent supervision. Ensuring DBS is carried out before entering school premises to carry out the research project, this will be discussed with the gatekeeper along with members of staff in the classroom. Ensuring the child’s rights is important and letting their voices be heard and valued throughout. UNICEF (2016) article twelve states “Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child. 2. For this purpose, the child shall in particular be provided the opportunity to be heard in any judicial and administrative proceedings affecting the child, either directly, or through a representative or an appropriate body, in a manner consistent with the procedural rules of national law.”. Gaining trust in all participants is important for the process also as the more trust gained the more access for data collection, but always be clear and truthful on what exactly participants are taking part in and disclosure of how the data is managed, stored, and analysed. BERA (2018) states that it is important to be aware of the impact that this research may have on others who are indirectly impacted by the research and whether action in necessary and considered by an ethical review committee. BERA (2018) also points that participants such as children in this case ‘CHILD A’ with ALN who may be unable to verbally consent and possible lack of ability to understand the extent and be fully informed on their involvement in the research must have extra protection and consent from relations with mutual trusts such as parents and teachers coming to an agreement for consent on behalf of ‘CHILD A’ and accepting some form of responsibility, this being also under the discretion of the researcher to also accept responsibility for any implications. Following this it is the responsibility of the researcher while conducting the observation to look out for signs of ‘CHILD A’ becoming uncomfortable the observation must be stopped. Researchers are welcome to try again later to carry out the observation under the discretion and consent of all participants. They must be informed about each step of the process, let them know how this research will help to benefit the research question and to support. They must be reassured of their confidentiality and anonymity. If anonymity cannot be hidden always inform them and give all participants, the right to withdraw. The right to withdraw must be an option in any case at any step of the research even afterwards, this sometimes-hindering chance of the research reaching an outcome of the main reasoning but honesty and professionalism whilst following relevant, developed, and updated guidelines should ensure all proceedings are managed therefore, mitigating risks of reputation on all aspects. UWTSD (2020) states that risks and holding accountability for the planning and conducting of research must be done with discretion and always with transparent and open communication with care and respect for all involved, including the researcher, all participants, and the institution. Mitigating risks is the front of all procedures to follow as this will ensure protection of all institutions, this including the university. UWTSD (2016) express that data protection must be agreed during the planning stage of research and all avenues considered and prepared before communication with participants for clear instruction on how to manage data and protection of all data collected and analysed. They also state that privacy and protection are considered before any research project and granted for the life span of the research and onward. UWTSD (2016) indicated the findings of article 89 of The European Commission to follow regulation of safeguarding throughout the research project. UWTSD (2016) research data management policy states that research must be conducted under the ethics policy and ethical review approval process and data management should not take place until a review has been granted and lawfully ethical under the UK GDPR and data protection legislation. 
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