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Part B (i) 
We might define teaching as something which leads to high achievements by students in valued outcomes. Whilst it may make sense to judge the effectiveness of teaching from its impact on assessed learning, defining effective teaching is actually very problematic (Coe, Alosi, Higgins and Major, 2014). The aim of the teacher according to the WJEC is to sell the subject and encourage more learners to study it further. Terry Haydn, (2015) reiterates that selling your subject is an important part of your role as a teacher as it allows you to transmit your enthusiasm of a topic to the pupils (Haydn, Stephen, Arthur and Hunt, 2015). However, with the continuous strain on teachers to cover the course content, meet the literacy, numeracy and digital competence frameworks, pupils are becoming less likely to take the subject of history at A-level (WJEC, 2017). Thus, effort needs to be made from all history teachers to make the subject accessible and stimulating to both teach and learn. This essay will focus upon the ways in which teachers can make learning accessible to all pupils and will refer to the literacy and numeracy framework as well as the literature behind my chosen microteach topic. 
‘We are all teachers of literacy and numeracy regardless of the age, ability and subject we teach’ (McGill, 2017, p.124). Because of this, the Minister for Education and Skills in 2013 made raising standards of literacy and numeracy in all schools, primary through to secondary the upmost priority. (National Literacy and Numeracy Framework, 2013). One example where this has been shown is through the introduction of ‘SPG’ marks in the GCSE History paper. This scheme allows pupils to receive three marks for having the correct spelling, punctuation and grammar. Whilst it has been long established that the subject of history, with its various requirements and resources has been well placed to make a significant contribution to improving pupil literacy, increased literacy skills can also severely increase historical understanding. (Haydn, Burston, 1963). 
Ofsted (2012), emphasise the importance of schemes of works that will have a positive impact on developing pupils’ reading, writing, speaking and listening, without having ‘improving literacy’ as the stated learning objective (Ofsted, 2012). Within my microteach lesson and scheme of work, there are various attempts at improving pupil literacy from starters, main activities and plenaries. For example, in my microteach lesson alone, pupils were expected to write down five adjectives about King John. Whilst this perhaps is simple, it is an effective way of indirectly getting pupils to think of describing words and thus linking history to literature. On reflection, perhaps this could have been developed slightly further by asking pupils what they thought was meant by the adjective ‘cowardly’ however, this will be discussed in part (ii).  
Furthermore, I set a ‘fill in the blanks’ activity to be completed. Kelly (2018), supports the ‘fill in the blanks’ activities because they provide excellent means for measuring specific knowledge, they force the student to supply the answer and so therefore teachers can get a feel for what their students actually know. However, Kelly (2018) also recognises that there are some limitations as they are arguably poor for measuring complex tasks. Instead they are used for general knowledge questions on the lowest levels of Bloom’s Taxonomy (Kelly, 2018). 
Further to this idea of Bloom’s Taxonomy, whilst the ‘fill in the blanks’ task was arguably at a lower level, the second task of the ‘diamond nine’ evaluation perhaps sits higher up in the hierarchy. The ‘diamond nine’ worksheet would be on level with the ‘evaluate’ section of Bloom’s Taxonomy as it encourages pupils to justify their argument or decision, something which is essential when teaching and studying history. Bates (2016), summarises Bloom’s argument by stating that being able to understand and apply knowledge is essential before reaching higher levels of intellectual development such as analysis, synthesis and evaluation (Bates, 2016). Therefore, by providing a ‘fill in the blanks’ task where there is only one correct answer can then develop learners’ understanding and so they become able to evaluate and assess the significance of a given topic. 
Furthermore, the use of the ‘diamond nine’ task is a good way for students to begin to consider the importance of events which can then open up to a class discussion.  Jill Clarke (2012) researched the effect that the diamond nine had on pupils and concluded that the activity prompts reflection and promotes discussion amongst pupils. Perhaps more importantly, she discovered that the majority of her participants also annotated their diamond nine with qualitative comments and explanations (Clarke, 2012). The pupils’ ability to gain an understanding of underlying causes, reasons and effects as an additional concept shows the influence that diamond nine activities can have on pupils’ learning. Again, there was evidence of this in my microteach as what one pupil put as their most important effect, the following pupil put as their least important effect which then opened up a wider class discussion. 
In regards to pupil accessibility and differentiation, it is important to consider different learning styles and approaches and ensure there is not just one style during the lesson. In my microteach, I used multiple visual sources such as animated photographs and videos to ensure all pupils gained a full understanding of the topic. Bates discusses Kolb’s learning theory and argues that within a single lesson, there should be a visual source (e.g. video), an independent thinking task (e.g. the effect of something) a role play activity or a discussion task and an experimental task where learners can test their theory or knowledge (Bates, 2016). Another way of implementing differentiation is the idea of a ‘no hands up’ classroom. Studies from Trust and Hattie (2009) show that the ‘hands up’ culture excludes many children from thinking, let alone learning or answering questions (Clarke, 2018). We already know that pupils learn from each other and so ensuring pupils get the right amount of time (no more no less) to discuss their ideas and answers with their partner is an effective way of learning (Clarke, 2018). In my microteach, when asking questions, I would pick what learner to answer, give them time to think and then move onto either the next question or the next learner to answer. This in turn, ensures that there is not just one pupil contributing orally or taking over the class. 
Finally, another important framework that needs to be used in lessons is that of Curriculum Cymreig. ‘In its recently published document, Y Cwricwlwm Cymreig, The Welsh dimension of the curriculum in Wales: good practice in teaching and learning (Estyn, 2001), Estyn reports that there has been relatively little development of the Curriculum Cymreig in schools since the publication’ (Learning.gov.wales, 2003). Recognising that this is a problem nationally, I made a conscious effort to discuss an element of Welsh history into my scheme of work. Following the lesson on Magna Carta, pupils were expected for homework, to research the later effect the document had on Wales. Integrating Welsh history into lessons is a powerful tool because if pupils feel as though they can relate to it in some way, naturally it should heighten their interest into such topic. 
Whilst researching the literature behind pedagogy, learning theories and national frameworks, it has become clear that effort needs to be continuously made in order to maximise pupil learning and engagement. The sheer importance of literacy within history cannot be ignored and so needs to be implemented and developed upon in every lesson. This in turn allows for a stronger historical understanding of key themes and topics throughout history which again, in turn, allows pupils to work their way up through the hierarchy of Blooms Taxonomy. By ensuring tasks and resources are accessible and differentiation is present within the classroom, then there is no reason to why pupils’ learning should not be maximised within the classroom. 














Part B (ii)
On reflection of my microteach and whilst being on placement in Llanishen High School, I have recognised that there were areas for improvement within my microteach. In PTE1, I have learned the importance of timing and smooth transitions, positive reinforcement, assessment strategies, and differentiation. I have also learned that education and learning is a healthy struggle and within reason, struggling supports learning’ (Alison and Tharby, 2014). Whilst only being on placement for a few weeks, I have also learned the importance of schemes of work in respect of the learner knowing where they are going with their lessons and why it is important. However, perhaps the biggest thing I have learned is the importance of direct instruction and positive reinforcement. This essay looks to evaluate what have I learned through my placement and critically assess my microteach lesson. 
Within my microteach lesson there was a lot of direct instruction. The idea that the teacher explains the topic, explains the task and then pupils are given the set activity in a set amount of time to complete. In regards to the idea of direct instruction, Dr. Russell Grigg argues that it is a tried and tested approach that significantly moves learners on in their learning. This is achieved by basing lessons on carefully structured activities with a clearly defined teaching sequence (Grigg, 2016). For example, in my microteach pupils were given task one, when this was completed, we checked the answers as a class and then they moved onto task two. On reflection, I could have perhaps modelled what was expected of pupils in task two as it would have provided a better explanation of what was expected. ‘By explaining or demonstrating to pupils what is exactly what is expected of them, students will be able to respond more effectively to the tasks you set them’ (McGill, 2017, p.124).
Furthermore, Grigg (2016) argues that learning objectives are an important aspect in assessment for learning and this idea of direct instruction. However, according to McGill (2017), copying down the learning objectives is definitely not a flying start to the lesson and should be used as a ‘last ditch to focus the class’ (McGill, 2017, p.119). McGill sees this as a ‘control’ activity and not a learning activity and suggests instead that learners should unpick what the lesson objectives are as they go on, instead of it just being a class routine to open every lesson (McGill, 2017, p.119). Through my experience in PTE1, I am more inclined to agree with McGill as the subject teacher in the classes I have been teaching suggests there are better and more efficient ways to use learning objectives than just writing them on the board. Whilst I did not necessarily ask pupils to do this within my microteach as they did not have exercise books, this was something I was considering but on reflection I have learned that whilst it is important for pupils to be aware of what the objectives are and what they are learning in the lesson, it is not essential to be written down. 
From my placement in Llanishen High School I have also learned the sheer importance of positive reinforcement. This is an important aspect in regards to behaviour and modelling. The theory of positive reinforcement was developed by Skinner (1990) and he discovered that, ‘not only did positive reinforcement have a longer-lasting effect on behaviour than negative reinforcement, but that negative reinforcement could actually be counter-productive’ (Bates, 2016). Clarke (2018) disputes this idea as she argues that praising children’s intelligence harms their motivation as well as their performance. Her argument suggests that whilst children love to be praised for their intelligence and talent, if this becomes the norm, the minute they encounter a problem then their confidence drops. She states that, ‘if success means they are clever, than failure can mean they are not (Clarke, 2018). Whilst I see the argument that Clarke is trying to make, I disagree as within my placement I have witnessed a lot of positive reinforcement and even when the pupil is not correct, teachers praise them for trying and encourage them to try again. 
In regards to positive reinforcement in my microteach, I only used basic phrases such as ‘well done’ or ‘good’ and did not really praise pupils as much as I could have done. If I were to do the microteach again, I would use pupil work as the basis of my positive reinforcement. For example, modelling other pupils work to both praise that pupil and provide an example of what standards are expected from other pupils. Whilst in PTE1, there have been numerous times where a pupil has created a fantastic piece of work and I have asked if I could read it out to the rest of the class to show the standard that is expected. McGill (2017) argues that by explaining or demonstrating to students exactly what is expected of them, students will be able to respond more effectively to the tasks set (McGill, 2017). Also, I have given many pupils, for many different reasons, merits and sent ‘congratulations cards’ home. 
Again, linking to positive reinforcement, I have learned the importance of the pupils’ intrinsic motivation and how the pupil views themselves is so essential. Hattie (2015), believes that how learners see themselves, and what they perceive themselves as, is of upmost importance in terms of their learning and desired outcomes. This will have a significant effect on their motivation to learn and their behaviour in class (Bates, 2016, p.156). In Llanishen High School, they support the idea of mixed ability classes because they think it’s absurd to label pupils as ‘incapable’ because if the school think they are incapable, the likelihood is that the pupil will. Therefore, in regards to the effect of positive reinforcement in pupils’ thinking, learning and behaviour, positive reinforcement has a significant role to play in pupils’ attitude and happiness at school and is therefore something that should be of upmost priority. Therefore, knowing what I do now, I would have made more of a conscious effort to praise pupils in my microteach when they did something particularly well. 
Another important aspect of teaching and learning whether it be in the context of classroom management, subject knowledge or behaviourism, is the flow of the lesson. Teachers should not be afraid to go with the flow of the learning of the lesson, even if it differs from the lesson plan or is not necessarily the route they wanted to take (McGill, 2017, p.128). I have learned from my placement that lessons do not always go to plan. When I taught my microteach lesson, the session finished a few minutes early. Although I planned and practised my lesson to take thirty minutes, during the actual session it took twenty-five. In light of my PTE1 placement, I have learned the importance of over-planning at this stage in my career, the importance of ‘filling the gaps’, the importance of smooth transitions and adapting the same lesson to fit different classes. 
So linking pupils’ thinking, learning and behaviour, to that of time management and lesson flow, there should always be an extension task, a ‘fill the gap’ task or something for pupils to do. It is important to know exactly how much time pupils should spend on a task because, ‘one of the most effective ways of preventing pupil misbehaviour during lessons is to ensure the smooth flow of the lesson’ (Muijs and Reynolds, 2010, p.109). It may seem like common sense but the more activities the pupils are expected to do, the less bored they are and so the less likely they are to misbehave. Whilst this was not so much of a problem in my microteach because all my pupils were fellow PGCE students, it perhaps may have been a problem if I was teaching my microteach to a class of year 7s. 
Education is a healthy struggle for all pupils and so differentiation is important as every student should be challenged and not just the more able students. Teachers should set the bar high for all students irrespective of their starting points because if teachers have low expectations of them, it will subconsciously be passed onto the pupils. (Tharby and Allison, 2015). Deputy Head Teacher, Shaun Allison and Andy Tharby base their teaching approach on six key principles, ‘challenge’, ‘explanation’, ‘modelling’, ‘practice’, ‘feedback’ and ‘questioning’ (Tharby and Allison, 2015). From my experiences in PTE1, and linking back to this idea of positive reinforcement, explanation is key and is a time when direct instruction should be used so pupils are able to understand the lowest part of Bloom’s Taxonomy. Pupils should then be shown a model of what is expected of them because modelling is a very powerful technique in teaching. For example, Blue Peter’s ‘here’s one we made earlier’ idea (Grigg, p.144). Pupils should then be able to practice the idea themselves and construct their own work and ideas based off what they have already seen. Once the pupil’s work has been seen through live marking, pupils should then receive feedback, be challenged and be questioned to be more create or asked ‘why do you think this happened?’, ‘why do you think this is important?’ and ‘why do you think this was perhaps less important?’. This then increases subject knowledge and understanding and so allows pupils to move up in Bloom’s Taxonomy and achieve higher levels of understanding. Linking back to the importance of a healthy struggle in education, McGill agrees with Tharby and Allison’s six principles and encourages teachers to implement the ‘struggle zone’ in all of their lessons (McGill, 2017, p.83), something which I have witnessed continuously in my placement. 
For pupils who perhaps may struggle more, my placement has taught me to not differentiate the task and make it easier, because there is no tiered paper at GCSE, but instead, differentiate the way I explain the task to them. For example, in my Year 9 class (GCSE), there are three boys who are lower ability than others, but instead of making the work easier, I just need to be more specific in where they can find the relevant information. In regards to my microteach, I did not include differentiated work as I did not think it was particularly necessary, and perhaps changing the task completely is not either, but for those who may have struggled more (such as the religious education students) could have required more explanation on what was expected and required. 
In conclusion, my first professional teaching placement has allowed me to consider my ability and effectiveness to teach by looking at the Qualified Teacher Standards (QTS). QTS ‘S3.3.7’, states that trainees must demonstrate that they organise and manage teaching and learning time effectively (QTS, 2018). On reflection of my microteach and whilst being on placement, qualified teachers and mentors have continually emphasised to me the importance of over planning and always having extra work for pupils to do to fully enhance the pupils learning in the given time. Whilst my microteach lesson finished five minutes early and so the session finished early, within a school timetable, pupils will not be allowed to leave class early and so will need a learning activity for the whole lesson otherwise it perhaps may lead to bad behaviour and a limited amount of learning. Finally, QTS standard, ‘S3.3.3’ states that teachers must deliver effective lessons which interest and motivate learners by making objectives clear, employing interactive teacher methods and promotes independent thinking (QTS, 2018). In regards to this standard, I believe that positive reinforcement is the underlying issue that links all of these ideas together and so if pupils are self-motivated, as well as being motivated and inspired by the teacher, each pupil has the chance of achieving great things within the history classroom, something that was limited within my microteach but is what I’ll consciously work upon to ensure I am the best possible teacher that I can inspire to be. 
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Action Plan
In regards to my microteach evaluation, I feel that I have now met the majority of my targets and so for the following action plan, I have developed these ideas further and have decided upon new targets for the majority of the term.   
	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	ACTIONS TO BE TAKEN
	SUCCESS
	CRITERIA
	TARGET
	DATE

	
To set high expectations for learners’ behaviour and establish a clear framework for classroom discipline. (S3.3.9)








To improve my ability to answer pupil questions.

















To monitor and assess learners’ work as I teach and giving immediate and constructive feedback to help learners progress further. (S3.2.2) 






	
1. To be aware of the schools behaviour policy and act accordingly. 
2. Observe and reflect on experienced teachers who learners have the correct behaviour for learning. 
3. Ensure my behaviour policy is clear from the outset so learners are aware of what behaviour is and is not accepted. 
Develop in confidence and self-belief.


1. Ensure my knowledge on the topic I am teaching is extensive and reliable information. 
2. Observe successful questioning and reflect upon it and try to shadow the effective techniques. 
3. Ask my subject mentor to observe my questioning and ask for feedback on how I can improve my answers and the way I answer such questions. 
Improve body language and confidence when responding to harder questions.



1. Ensure learners who may be struggling are given the extra support that they need on a one-to-one or small group basis. 
2. Ensure learners are aware of what is expected of them and what they can do to improve their work and learning further.
Have an idea of what level each pupil is currently working at and so can be aware if they continuously struggle or are underachieving.  
	1. High behaviour standards expected from pupils and a level of respect shown from pupil-teacher and teacher-pupil. 
2. Positive reinforcement that the student can and does know the correct behaviour for learning. 
Reflecting on previous lessons and teaching practice to gain experience and develop the best practice.


1. Answer questions in detail in an appropriate manner where the learner fully understands my response. 
2. Asking the learner to repeat what I said in their own words to judge whether they have understood my response. 
Higher learner participation in asking questions to further the learners understanding.







1. Monitor learners’ work and look for improvement over the scheme of work. 
2. Provide constructive feedback to each learner and set individual goals for them to achieve. 
Improved classroom management which allows to see if learners and how many learners may be struggling.
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