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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



To illustrate my future development as a social worker, I plan to justify and identify my agreed learning outcomes. I will take into account my experience of practice since qualifying and discussions and plans that have taken place with my mentor and supervisor. 

Applying analysis in assessment to inform interventions

An agreed learning outcome for my future development is to support people to participate in finding creative ways to achieve change and reach solutions. Through reflection on my own practice, I have wondered whether plans I have created with families have prioritised outcomes that I would like for the family rather than reflecting the families’ outcomes. This has led me to consider whether this has created unrealistic outcomes for families; thus long term change has not been achievable. I plan to use systemic practice with families which would allow me to work with families as a whole to address problems. It is considered by Walker (2007) that working with the whole family rather than individual clients creates better outcomes for the family. I plan to put this into practice by working with immediate and wider family members during the assessment process in the form of a family conference so that families can have assistance to develop their own plans to safeguard children. It is considered that in the context of family group conferences social workers can use communication, negotiation and mediation skills to emphasize problem solving and high light the strengths within a family system. It allows social workers to work in partnership with families and resist the simplicity of deciding what is best for children and their families (Walker, 2007). 

Working collaboratively with Service Users, Carers and Other Professionals

Through my experience of practice since qualifying I have found myself in situations with families whereby I have had to manage situations of distress, hostility and resistance. I have found this difficult to manage at times and through discussion with my mentor and during supervision an agreed learning outcome is to be able to use communication skills to help manage situations of distress, hostility or resistance. It is considered by Wilson et al (2011) that a common characteristic of the behaviours of distress, hostility and resistance is that it creates anxiety within the listener which is generated by the anxiety of a client. This has led me to wonder about my practice experiences and consider the anxieties that the families may have had which has led to resistance and hostility. This is something that I want to explore further during supervision to enable me to use effective communication skills such as empathy to be able to manage situations more effectively and help address family’s feelings of anxiety to develop a more positive collaboration working. 

Intervention and application of professional judgement in increasingly complex situations

An area of practice which I have identified with my supervisor for my further development is to be able to contribute to legal processes within the remit of professional social work; particularly contributing to a report prepared for legal processes. I have not had the opportunity within my practice to contribute or write a legal report in regards to a public law process. I plan to develop my analytical skills through contributing or creating a legal report. 

Word count: 544

Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  _ _ _20/9/2018 _ _observed by Ailsa Stephens; Senior Social Worker 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The purpose of the visit in which the observation took place was to complete a protective parenting session in respect of sexual harm with a mother whom I will refer to as Miss A and her son whom I will refer to as Mr B. The family composition is Miss A, Mr B who is seventeen years old, and two younger female siblings who are fifteen and eleven. The concerns within the family are Mr B’s understanding of appropriate sexual boundaries resulting in his younger sisters feeling uncomfortable and Miss A’s ability to recognise areas of concern and protect her children from risk of sexual harm. 

The objectives of the protective parenting session is to raise Miss A and Mr B’s understanding of the definition of sexual harm and myths surrounding sexual abuse. The outcome for Mr B and his younger siblings is that Mr B will have a better understanding of what behaviour is acceptable and unacceptable so that he is able to recognise the need for a change in his behaviour so that he can have healthy relationships with his siblings and for his siblings to feel safe. The outcome for Miss A is that she has a better understanding of what behaviours constitute sexual harm so that she is able to protect her children and recognise any concerning behaviours. 

The family live in Wales in a rural farming area. Miss A is originally from England; her first language is English and does not speak or understand Welsh. Mr B has always resided in the same area since birth which is a predominantly Welsh speaking community. Whilst at home Mr B speaks English however can also communicate in Welsh and has been taught in Welsh. Mr B has a Statement of Educational needs. Mr B’s cognitive ability is assessed as being lower than his seventeen years and has additional support for reading and writing. 

Word Count: 316
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


I plan to complete a critically reflective essay based on an observation of my practice whilst carrying out a protective parenting session regarding sexual harm with a mother; Miss A and her son; whom I will refer to as Mr B. I will reflect on my communication methods and skills and whether I had the necessary communication skills to engage with the family and whether I was able to adhere to the social work values using a person centred approach and Code of professional Practice for Social Care workers. I will also consider and reflect on cultural sensitive practice, the language that was used during the observation and ethical practice. 

I have worked with the family for approximately six months however my engagement with the family has focussed on engaging with Miss A and her two daughters as their names are on the Child Protection Register. I have met Mr B on numerous occasions during visits to the home however this session was the first direct work session I had carried out with him. I had gained consent from both Miss A and Mr B prior to the observation taking place and we had discussed the purpose of the session prior to the observation. I felt that this was imperative, particularly to Mr B as the nature of the session could have made him feel disempowered and extremely uncomfortable; particularly because the observation was being carried out by a person whom he would not have met previously. The nature of the session was carrying out a protective parenting session in relation to sexual abuse as Mr B’s younger sister had made an allegation against him of inappropriate behaviour. I believe that by being clear with Miss A and Mr B about the purpose and content of the session prior to the session taking place upheld the Social Work Code of Practice; Section 1: You must respect the views and wishes, and promote the rights and interests, of individuals and carers (Social Care Wales, 2017). I believe that I respected the views and promoted the rights of Miss A and Mr B as by explaining the aim and work of the session I could gather their views on this session and I was clear that they have the right to not take part in the observation. 

The legislation that I considered as part of my observation and practice is the Social Services and Wellbeing Act (Wales) 2014, Children Act 1989, Children Act 2004 and the All Wales Child Protection Procedures 2008, The Welsh Language (Wales) Measure 2011 and the Equality Act 2010. Further guidance that I had to consider as part of my practice was is the More than Just Words and ‘Active offer’ which is a Welsh Government Framework which stipulates that care providers should be able to offer Welsh services to the same standard as English services. The reason I needed to consider the ‘Active offer’ was that Mr B has grown up in a Welsh rural community and has completed his education through the medium of Welsh however communicates in English to his family. It is considered that persons interacting with services feel more comfortable talking about emotional and personal matters in their first language (Social Care Wales 2015). I felt that due to the nature of my piece of work to carry out with Mr B was emotive and personal to him, it was essential that I considered the ‘Active Offer’ and offered Mr B the opportunity to carry out the session in Welsh as this could have impacted on his understanding, ability to communicate his views effectively and engage fully in the session. Mr B chose to complete the session through the medium of English however this prompted me to reflect on my ability to provide a service to a family being a social worker in Wales and not being able to speak Welsh. It raised an ethical dilemma for myself as I was aware that should Mr B had chosen to complete the session in Welsh, which was his right, I was aware that I would not have been able to be the practitioner to carry out the piece of work. By introducing another worker to complete this sensitive piece of work with Miss A and Mr B could have been very difficult for the family and led to its own barriers of communication between the worker and family as I had developed a positive working relationship with the family. Koproswka (2008) states that the quality of the relationship and quality of communication are deeply connected to each other. This therefore led me to question my use of language and prompted me to want to develop my ability to speak to Welsh to be able to meet the needs of the families and individuals that I support. Further to my own experiences within the observation, reflecting on the ‘More than just words’ video featuring Ioan Gruffydd also allowed me to reflect on how a young person not being able to engage with a service because they could not offer it in his first language could have a direct impact on his life and how important it is for young people to have the opportunity to engage with services and workers in their language of choice to feel empowered and equal. 

When Mr B was in school he had a statement of educational needs and Mr B has a diagnosed learning difficulty. This leads to Mr B having difficulty in understanding and retaining information. This was something that I needed to consider when planning for my direct work session with Miss A and Mr B. Booth (2002) states that people with learning difficulties know first-hand the power of language to exclude and big words can shut persons with learning difficulties out of engagement. Booth (2002) considers that participation of individuals involves more than just their presence at the table. In order to communicate with Mr B effectively I adapted the protective parenting work to ensure that information I was providing contained no complex words, the information I was providing was in short sentences to allow discussion so that I could paraphrase and assess Mr B’s understanding and I tried to make the session as interactive as possible by using flip chart paper to record Mr B’s views to ensure that I had understood his views. On reflection, I think that my planning was positive and useful however I do not think that I should have done the session joint with Miss A and Mr B as Miss A would answer a lot of the questions and participate in the discussion, which I felt was her way of trying to support Mr B and make him feel comfortable however it was difficult to assess Mr B’s understanding and communicate solely with him without making him feel disempowered or singled out. Going forward I have agreed with the family to carry out separate sessions to ensure that Mr B’s voice is heard, I can communicate with him on a 1 to 1 basis to hopefully assist with his understanding of the issues to bring about positive change for the family. 

To conclude, I feel that the preparations for my observation was successful and I was able to provide knowledge and understanding for Miss A however I learnt further developments and adjustments that would be needed to my future planning to support Mr B to engage with the work to create long lasting positive change for the family. Also, reflecting on the ‘Active offer’ and being able to offer a service to individuals in their first language has impacted my plans for my further development and learning Welsh to be able to offer a service to individuals and families is something I want to include into my further development. 

Word Count: 1300

Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes the social worker was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes the social worker explained the purpose of the observation and permission was given before the observation

	Were you clear why the social worker met with you today?

	Yes the social worker made it clear before the visit and at the start of the visit

	How well prepared do you think, the social worker was for his or her meeting with you?


	The social worker was prepared and brought research and flip chart paper and pens with them

	  How has the social worker listened to you and respected your views and wishes?


	The social worker respected our views and wishes by listening to our point of view and giving us a chance to speak and say our opinions

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes the social worker used plain language and no big complicated words


	How has the social worker’s involvement met your expectations for this visit?

	The social worker met our expectations by explaining the purpose of the visit and work completed and explained what future work they would do with us and why

	Are there any other comments or suggestions that you would like to make?
	The social worker is good to work with


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I plan to complete a critically reflective essay based on an assessment I have undertaken as part of my role as a child care social worker within a long term safeguarding team which relates directly to the safeguarding of a child. I will demonstrate how safeguarding legislation relates directly to the assessment that I carried out and the impact the legislation had on my professional judgement and decision making in regards to the assessment process and the outcome for the child. I plan to use Gibb’s (1988) reflective cycle which will set out the structure of my essay to help me clearly reflect on different stages of the intervention. 

The case I plan to discuss involves a family consisting of a Mother; whom I will refer to as Miss A, Father; whom I will refer to as Mr B and a child whom at the time of the assessment was two months old. I will refer to the child as Baby A. Miss A and Mr B are both twenty one years old, reside in Wales and have done so since birth however have both lived in different areas of Wales. Miss A and Mr B have both been Looked After Children by separate Local Authorities in Wales and both Miss A and Mr B speak English as their first language. Baby A was an open case to the Local authority under Section 21 of The Social Services and Well-being (Wales) Act 2014.

As part of my role, I was carrying out an assessment with Miss A and Mr B to inform a Child Protection Plan as there were complex risks in the case involving substance misuse, concerns regarding the basic care of their child and risks of sexual harm that their families posed to their child. At the time of the assessment, Baby A had been allocated case to myself for approximately four weeks following the family having had short term support from an assessment team. A management decision had been made that further assessment was needed regarding the risks posed to Baby A. The assessment was carried out with another key worker involved in the case from a supporting agency who was working intensively with Miss A and Mr B to help reduce their substance misuse. As part of the assessment, I spoke to Miss A alone to gather her perspective on caring for her child. During this session, Miss A disclosed significant domestic abuse perpetrated by Mr B. The domestic abuse disclosed was of such significance it could have resulted in the death of Miss A and Baby A being significantly harmed; through physical harm, possibly accidentally due to the nature of the violence that was disclosed which was an immediate risk of harm to Baby A but also at risk of emotional harm. Davies and Nora (2010) states that a definition of suffering emotional harm includes seeing or hearing the ill-treatment of another. Infant Mental Health (2012) consider that the development of young children is strongly impacted on by their caregiving environment and exposure to domestic violence can have a detrimental effect on the emotional and cognitive development of infants and young children.  When I use the term significant harm’ I refer to the definition as set out in the Children Act 1989 and further explained by Henke et al (2018) as the impact on the health or development of a child’s needs in comparison to the health or development that could be reasonably expected of a similar child. 

The information that was provided by Miss A was that of severe violence including strangulation, drowning, hitting, punching and kicking. Reflectively, I can remember being extremely worried for the safety of Baby A and Miss A and my overwhelming concern was that Mr B was due home later that day and could result in Baby A and Miss A being at further risk as he would be aware that she had spoken to us alone and may be worried about what information had been shared. The All Wales Practice Guidelines for Protecting Children and Young People Affected by Domestic Abuse (2011) states that a professional who has received a disclosure from a non-abusive parent should make an immediate decision about whether the child/parent needs immediate assistance from emergency services and following this decision should consult with their line manager to assess further risk and measures of safeguarding. This was a process that I was aware of at the time and I explained this to Miss A, who understood my concerns and the need to discuss the situation further with my line manager to achieve safety for her and Baby A. Achieving safety was also something that Miss A wanted and was willing to leave the relationship to safeguard her child, however, due to the concerns associated with Miss A’s family and the nature of her relationship she had a very small support network who were unable to support her. I had made the immediate decision that there was no need for emergency services to attend the property in the immediacy, as I was confident that Mr B was out of the area and would not be returning to the home until much later that day. As I had spoken to Miss A in the morning, this allowed me time to discuss a safeguarding plan with my line manager. 

On reflection of this situation, it must have been very difficult for Miss A to disclose the domestic violence that she was encountering within her relationship. The All Wales Practice Guidelines for Protecting Children and Young People Affected by Domestic Abuse (2011) states that prior to a victim reporting domestic violence they will have experienced an average of 35 incidents of violence. This research provides me insight into how unsafe Miss A must have felt for her and her child. I reflect that my response to Miss A may have been perceived by her as being more concerned about Baby A than Miss A’s thoughts and feelings. Although I think was correct to be very worried about Baby A and Miss A, I believe my response was more procedure led in order to keep Baby A and Miss A safe, rather than displaying empathy with Miss A in that moment; such as exploring her feelings and the impact sharing the information was to have on her life and her role as a parent for her child. Koprowska (2008) states that as social worker’s we work with distressed individuals and should use our cognitive understanding to explain people’s behaviour and help manage their feelings. On this basis we are able to adjust empathically and offer emotional regulation to the person. I don’t believe that I did offer emotional regulation to Miss A in that situation and on reflection think that the seriousness of the risks posed and knowing that I had a limited time frame to address these concerns impacted on my response. 

A theory that was relevant to my assessment of Baby A was systems theory. Teater (2010) states that systems theory is best summed up as; the whole of a system is greater than its individual parts. System theory recognises that a person’s support network can be put under strain because of a change of circumstance and a new or increased strain can result in the system not running smoothly. Teater (2010) considers that for system theory to be used effectively it is essential to not focus an assessment solely on an individual but rather see the individual as part of a system and assess the psychological, physiological and environmental factors surrounding the individual.  I believe that this was relevant in terms of Miss A, as when assessing the wider issues such as substance misuse and basic care of Baby A, it is possible that her relationship with Mr B was impacting on these issues. Research indicates that women affected by domestic violence have a higher risk of drug or alcohol misuse in comparison to women not affected by domestic violence and that the women’s drug or alcohol use often followed the first incident of violence (Vincent and Jouriles 2000). Through using systems theory, I was able to reflect on how the concerns I had in relation to the care Baby A was receiving from Miss A was being affected by the relationship Miss A was in. Through addressing the presenting issue of domestic abuse and by identifying a system that was causing a severe strain on Miss A, I was able to assess the impact this situation had on Miss A’s and offer relevant and appropriate support services to assist in creating positive change for Baby A and help Miss A achieve agreed and realistic outcomes.  

In order to manage the high level of risk posed to Baby A and Miss A in the immediacy, I considered it essential to discuss decision making with my line manager and team manager. Lishman (2007) states that organisational flaws that contribute to poor risk assessment and management is workers operating alone without appropriate levels of supervision and support. Within my Local Authority and team, the development of team ‘Pod’s’ have been developed whereby decision making is managed through the opinions of  three social workers, a family support worker, a psychologist, a senior social worker and team manager. One purpose of the ‘Pod’s’ is to make decisions regarding risk management collectively to ensure that defensible decisions are made. It is considered by Kemshall (2002) that practitioners and managers make risk assessments in a climate of high accountability and blame, and it is therefore essential that risk assessments can meet the standards of defensibility. The term ‘defensibility’ is described by Kemshall (2002) as whether a responsible body of co professionals would have made the same decision. It is considered that core components of defensible decision making are that reasonable steps have been taken, information is collected and thoroughly evaluated, decisions are recorded and staff communicate with each other (Kemshall 2002). Due to the nature of the risks presented to Baby A, it was agreed that an urgent ‘Pod’ discussion was held to assess, plan and manage the risk. 

As part of the decision making for Baby A, a theory and approach that had be considered was risk assessment. Maclean and Harrison (2015) consider that risk assessment is carried out in terms of two areas; the risk a person poses to others (dangerousness) and the risks a person is subject to (vulnerability). The risks that I and my ‘Pod’ were considering in relation to Baby A were ‘the risks a person is subject to’ as Baby A was at immediate risk of physical harm and at significant risk of suffering emotional harm. However, on reflection, we were also assessing the risk of what a person poses to others in terms of Mr B’s volatility and ‘dangerousness’ to Miss A and Baby A. Through reflection on this case, I have learnt that in terms of assessing risk within child protection, you are assessing both the risks of the care giver and the risks to a child. Maclean and Harrison (2015) state that there are two basic techniques used in risk assessment; acutorial risk assessment and clinical risk assessment. In terms of the technique used to assess the risk to Baby A, the clinical risk assessment was used which is a tool undertaken by workers on a case by case basis that is based on professional judgement and can be subjective and value based. Clinical risk assessment is considered to have a poor record of accuracy but is considered to have strengths in that it can provide an analysis which offers an understanding of the nature of the risks (Maclean and Harrison 2015). On reflection, I believe that using a clinical risk assessment was the correct form of assessment to be used in this case as we had factual information as an evidence base, the department were of Mr B’s background history so could reflect on historical risks and patterns of behaviour and could also analyse the information to inform a risk management plan in the immediacy in terms of being able to make a defensible decision. 

It is considered that there are four main intervention approaches in risk assessment which are risk elimination, risk reduction, risk minimisation and risk management. Due to the nature of the risks posed to Baby A, risk elimination was the decided approach to safeguard Baby A from harm. Risk elimination is an approach that seeks to completely eliminate the risk; which is considered to be a practically impossible aim in social work, but in some cases can be achieved when risk is entirely influenced by one environment factor which can be changed (Maclean and Harrison 2015). In respect of Baby A, it was felt by all professionals that in order for her to be safeguarded from the immediate risk of physical harm, she needed to be safeguarded from the risk of domestic violence. The All Wales Practice Guidance for Safeguarding Children and Young People by Domestic Abuse (2011) states that if professionals addressing concerns with the abusive partner will put the non-abusive parent and children at further risk, then the professional and the non-abusive parent should plan for separation. As it was felt by Miss A that she would be at risk should Mr B be alerted to the disclosure of domestic abuse, decision making centred on either Baby A resided with her mother away from Mr B in the immediacy, or as previous assessments had concluded that there were no wider family members or friends that were considered to be safe persons available to care for Baby A, then Miss A could give voluntary consent for Baby A to be accommodated by the Local Authority under section 76 of The Social Services and Well-being Act (Wales) 2014. If Miss A was not in agreement with any of these options then it was decided that the Local Authority would take immediate action to safeguard the welfare of Baby A which would entail requesting the police to exercise Police child protection Powers under S46 of The Children Act 1989 which allows police to remove children to a safe place for 72 hours when they are considered to be at risk of significant harm. The decisions made were in line with guidance provided within the All Wales Child Protection Procedures (2008). If Police child protection Power had been exercised, the Local Authority would have had to have held an urgent Legal Gateway Meeting in line with the Local Authorities policy and procedures and a decision would have had to be made as to whether the Local Authority would apply to the court for an Interim Care Order under S38 of The Children act 1989. Henke et al (2018) states that the threshold criteria for an Interim Care Order being made is that the court is satisfied that there are reasonable grounds for believing that the child concerned is suffering or is likely to suffer significant harm and that harm or likelihood of harm is attributable to the care given to the child or likely to be given to the child if the order were not made, not being what it would be to expect a parent to give to a child. 

 At this point of decision making, it was agreed that I would revisit Miss A to discuss options with her such as a refuge accommodation until further assessment could take place in respect of Mr B. The decision making of the ‘Pod’ was discussed with Miss A and Miss A decided to move to a refuge within Wales to seek safety for herself and Baby A. Although it was positive that Miss A had decided to safeguard Baby A and herself, on reflection I question whether Miss A felt disempowered and how the issue of power between social worker and service user affected Miss A’s decision making. Maclean and Harrison (2015) believe that power is a significant issue within social work and within professional relationships, it can mean that the power differentials are heightened. Although Miss A wanted to seek safety for her child and wanted support to achieve this, I wonder how influenced her decision was by knowing that the alternative option was that her child may likely be removed from her care if she didn’t ensure safety for her child. Empowerment theory is considered to recognise the need to give service users a true chance of making decisions about their own life, however, Maclean and Harrison (2015) raise that within children services, the management of risk is crucial to all safeguarding practice which can be in conflict with empowerment theory when having to follow clear procedures and make justifiable decisions to safeguard children. On reflection, I believe that safeguarding Baby A within the remit of the risks presented was the correct and defensible decision, however, I am mindful that Miss A may have felt powerless and disempowered within the situation presented to her. I also felt this at the time when presenting the options to Miss A and I can remember feeling empathy for Miss A and wanting to support her fully to make the move as safe and least traumatic for her as possible. 

An ethical dilemma that was presented within the case was how to move Baby A and Miss A as safely as possible. This was a situation that was also discussed within our ‘Pod’ meeting and a decision was reached that Baby A and Miss A should leave the property without Mr B’s knowledge to reduce the risk of harm to Miss A and Baby A and that Mr B should be informed of the situation when Miss A and Baby A were in a place of safety that he did not know the address or location of. This decision was supported by the All Wales Practice Guidelines for Safeguarding Children and Young People Affected by Domestic Abuse (2011) which outlines that professionals should not tell the abuser what the allegations are before having developed a safety plan for this with the non-abusive parent and children. It was therefore deemed necessary that Baby A and Miss A were in a place of safety prior to informing Mr B, however this presented a dilemma as the decision was in conflict with the Code of Professional Practice for Social Workers (Wales) 2015 such as ‘striving to establish and maintain the trust and confidence of individuals’. Although I was confident and knew that Baby A and Miss A’s safety had to take priority in the situation, I was also very aware of how disempowered Mr B would feel and that rebuilding a working relationship with him in future would be difficult as he was likely to feel betrayed and that any trust we had built within our working relationship would be broken. A further concern that I had raised within our ‘Pod’ discussion was that as a lone worker, knowing the extent of the violence that had been disclosed, I felt intimidated and worried for my own safety if having to tell Mr B alone that Baby A and Miss A had left to a place of safety. I believe that this was the correct decision and in line with the Local Authorities Lone Working Policies in regards to being able to keep myself safe as a worker and being able to support Mr B appropriately with information that was likely to be very distressing for him. 

The Welsh Context was relevant for Miss A when moving to a refuge facility. Refuge resources can be limited and Miss A had a limited choice of refuges to choose from due to availability. The closest refuge provision available to Miss A was in another part of the county that Miss A was not familiar with, had no support network links to and the refuge was based in a predominantly Welsh speaking area. On being introduced to the refuge, it was explained to the staff who were predominantly Welsh speaking that Miss A does not speak Welsh and her concerns of feeling isolated were discussed. Research considers that because going to a refuge is often a last resort, most women in shelters are those that have the fewest resources and are in the greatest need of support ((Vincent and Jouriles 2000). On reflection, the move to a new area, not knowing anybody and leaving a home which Miss A had created for her and her child must have been extremely distressing for Miss A and I do not believe that at the time I gave true consideration for this, rather I was more focussed on the fact that Baby A and Miss A were in a place of safety within the immediacy. I can’t help but wonder how alone, isolated and scared Miss A must have felt in this situation especially with the added concern of there potentially being a language barrier between Miss A and other residents of the refuge. As it was, there was no language barrier for Miss A and Miss A has reflected on how supportive and safe the environment of a refuge was for her, however, reflection has allowed me to consider Miss A’s feelings more carefully and I believe in future I will acknowledge this and be mindful of it within my future practice. 

To conclude, I am of the opinion that managing risks within child protection social work raises issues of power, empowerment and ethical dilemmas. I have learnt significantly the importance of working with others in order to be able to make defensible decisions that are required to safeguard children when they are considered to be at immediate risk of significant harm and the importance that primary legislation, policies and guidance have in regards to informing decision making. I have also learnt through refection, how my priorities within a situation may be in complete conflict with the what an individual needs at that given moment and how time pressures and high risk demands have had an impact on my own communication skills which could have caused more distress to an individual. I believe that following this reflection, I much more aware of my own communication skills and the impact this could have had on my practice and a service user’s feelings and aim to be far more aware of these barriers to communication in the future. 
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Section  5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The current overarching legislation in respect of adult safeguarding in Wales is the Social Services and Well-being (Wales) Act 2014; part 7. The Social Services and Well-being (Wales) Act 2014 defines an adult as risk as an adult who is experiencing or is at risk of abuse or neglect, has needs for care and support and as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.

Part 7 of the Social Services and Well – being (Wales) Act 2014 places a duty on Local Authorities in Wales to make whatever enquiries it thinks necessary to enable it to decide whether any action should be taken and, if so, what and by whom, and decide whether any such action should be taken if a local authority has any reasonable cause to suspect that a person within its area is an adult at risk. 

The Social Services and Well-being (Wales) Act 2014 also places a duty upon Local Authority partner organisations such as Police, health boards and probation to inform the local authority if it suspects that an adult is at risk. 

The Mental Capacity Act (2005) is significant legislation to protect the rights of individuals who cannot make decisions for themselves, i.e. lack capacity. It protects the rights of individuals to make unwise decisions and stipulates that any decisions made on behalf of an individual who lacks capacity must be in their best interest.

In Safe Hands 2000: Implementing Adult Protection Procedures in Wales is legislation which places a duty on local authorities in Wales to coordinate adult protection procedures in their areas. It ensures that policies and procedures are in place across Wales to prevent, identify and respond to abuse of adults at risk.

A key piece of legislation that needs to be considered in safeguarding adults is the Human Rights Act 1998. The legislation protects everyone in the UK and some of the significant rights protected include: the right to life; the right to respect for private and family life and the right to freedom of religion and belief.

The Data Protection Act 1998 protects the privacy and integrity of data held on individuals by the local authority and The Equality Act 2010 protects individuals from discrimination. 

The Local Authority in which I am currently employed are part of a regional safeguarding board in Wales which has a specific board solely dedicated to adult safeguarding. The board implements the policies and procedures for Local Authorities regionally. The safeguarding board has policies and procedures in relation to referral forms for adult safeguarding to ensure consistency in the process and threshold criteria which is guidance to ensure that regionally and collectively the response to keeping adults safe is appropriate and proportionate to the risk identified which. The safeguarding board also have an adult protocol review policy and a complaints policy.

The Safeguarding board must also comply with national policy and procedures which are Welsh Government Codes of Practice and Statutory Guidelines which are issued under section 145 of the Social Services and Well-being (Wales) Act 2014.  This places a duty on Local Authorities to act in accordance with the requirements contained in the codes.
Word count: 535

	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



The Social Services and Well-being (Wales) Act 2014 is key legislation which sets out what should be done to safeguard adults and children. Certain aspects of the act relate specifically to children or adults. For example, protection from abuse and neglect is an aspect of wellbeing for both adults and children, however, in relation to a child, well-being also includes their physical, intellectual, emotional, social and behavioural development as well as the term ‘welfare’.  

A key difference between safeguarding children and adults is the issue of capacity and consent. The Social Services and Well-being (Wales) Act 2014; Part 3, defines a child as someone under the age of 18. Therefore until the age of 18 a child’s parent or corporate parent has parental responsibility. It is considered in law until a child is 18, they dependent on their carers to make key decisions regarding their welfare; hence carer’s need to provide consent for matters concerning their child (Brammer, 2007). Children are not considered to have the capacity to choose to be in a situation of risk and harm. There is often debate and conflict about when a child is mature enough to make their own decisions about various matters. An example of this is Gillick competency which is used to decide whether a child is able to consent under the age of sixteen years to his or her own medical treatment without parental permission (Brammer, 2007). In regards to adults, the law assumes that adults have the mental capacity to make their own decisions, even if those decisions appear to others to be misguided. If an adult has the capacity to give consent unless otherwise assessed under the Mental Capacity Act 2005, they have the right to make their own decisions as long as the decisions are within the law and not harmful to others.

Henke et al (2018) outlines in a Practitioners Guide for the National Safeguarding Board of Wales how timescales differ in accordance to legislation under The Social Services and Well-being Act (Wales) 2014 in relation to adults and children. For example, if a referral is received by the children’s services department and a child is considered to be at risk of harm then a strategy meeting should be had with the police within twenty four hours of the referral being received by a manager within a team to determine the appropriate action to safeguard the child. If a referral is received by the adult’s services department and an adult is considered at risk, then a decision on what action is needed should be reached within seven days of the referral being received. 
Word count: 436
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


I plan to critically reflect on my development including reference to training, learning, research and the use of supervision since I completed section two whilst considering discussions that I have had with my mentor and supervisor to the extent of which learning needs I have met.  I will discuss which additional learning needs I feel will support my development in becoming an experienced practitioner. I will consider feedback that I have received from individuals and families and how this has impacted on my practice. In order to critically reflect on my development I plan to use Kolb’s (1984) Experiential learning Cycle model to support my reflection.

An agreed learning outcome for my development was to support people to participate in finding creative ways to achieve change and reach solutions through working with families as a whole rather than focussing on individuals and to include family group conferences (FGC) within my assessment process to assist families to create their own plans to safeguard their children. Lupton (1998) states that the role of the social worker in a FCG is to provide information to a family to help them reach decisions and formulate plans rather than present a plan and seek family compliance. I have used FCG on two separate cases and the families’ ability to maintain a plan to safeguard their child has produced different outcomes in both cases. The key difference being in the plan that was successful was the family’s positive relationship which allowed them to develop a long standing personal plan to safeguard the child. In the second case, the relationships within the family were volatile. Whilst a plan was formulated, I found that I was spending more time addressing ways to maintain the family’s relationship rather than focussing on the needs of child. It is considered by Lupton (1998) that FCG strikes a delicate balance between the rights and needs of a child and that of the family and can at times tip the balance too far away from the needs of the child. I found this to be relevant and discussed this with my supervisor in order to regain focus on the needs of the child. Through discussion with my supervisor I was able to reflect with them that a key to FCG being successful is the dynamic of the family at the necessary time. My discussions were also informed from feedback I received from the parents and their experiences. I have learnt it is imperative to assess the relationships and dynamics of the family prior to inviting all members to the FCG to ensure that the needs of the child are central to the plan. To assist my future development in this area, I have registered for training specifically on Family Group Conferencing.

In terms of working collaboratively with families a learning need that I identified was to increase my ability to manage family’s feelings of distress and anxiety to develop a more positive working collaboration. This was an area of development that I discussed regularly within supervision and with my mentor to develop strategies to support me to manage situations of distress. Through supervision, I was able to reflect that the nature of the case such as a case involving sexual harm would increase my anxieties in helping families manage distress and hostility because I found the nature of the case emotionally challenging and my knowledge base on the subject needed to be expanded to increase my confidence. I attended training focussed on Child Sexual Abuse and carried out research focussing on the non-abusive parent to attempt to understand the feelings of distress and anxiety more. I found this to be extremely helpful and allowed me to empathise and support the family in decision making. This research also allowed me to develop a protective parenting direct work booklet to assist the team in working with non-abusive parents in cases involving sexual harm; this increased my confidence and knowledge base. 

Since completing section 2 where I identified the need to further develop is to be able to contribute to legal processes within the remit of professional social work; particularly my analytical skills in creating a legal report. This is an area that I have been able to develop my practice in as I have had the experience of preparing legal reports and care plans within the public law process. The feedback that I have received through supervision and line manager is that my analytical skills have improved and I feel that I achieved this through discussing the case within POD meetings and supervision to be clear on the risks and the effect these concerns have on the child. Brammer (2007) states that analysis supports good practice and guards against defensive practice. I am of the opinion that what supported my analytical skills in legal report writing was attending Court Skills and report writing training where I learnt what information was important to include and how to evidence my analysis. On reflection, although my analysis skills are improving I believe that this is a key for my future development as I believe that depending on the nature of a case and the relevant concerns, my analytical skills will need to evolve. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	27/03/2018 (1 to 1 session with Emma Taylor Hill)

	2
	14/05/2018

	3
	28/06/2018

	4
	25/09/2018


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


This portfolio is an excellent reflection of the hard and consistent positive work that has been achieved by the social worker.  The social worker identified clearly in section 2 the areas that they wished to develop further or were less confident in.   From discussions with the social worker, their supervisor, families, professionals and observation of practice the learning needs have been met and developed.   

The student identified key areas of development; participation with families and their outcomes, managing situations of distress and resilience, and their own anxieties of managing risk.  The social worker also identified the need to contribute to the legal processes.  Section 6 of the portfolio highlights the social workers development and been able to reflect on their progress and work with the child and family whilst managing risk.  

I feel the social worker has not fully articulated their significant progression around manging risk and the legal process.  The social worker has been involved in a number of heavy cases that have been complex and required frequent reflection, consideration of their own values along with the legal framework in which they have had to work.   The social worker has also been able to provide an abundance of knowledge around their complex cases during POD discussions, which has been excellent during case discussion.   

The social worker has assisted the team with guidance and knowledge around protective parenting, and effective communication skills, when presenting such sensitive information with families.   They have also been able to support the team when offering suggestions on how to work alongside families whilst using a systemic approach and managing risk.  The social worker has assisted their team members by offering them guidance on how systemic work is used in collaboration with the SOS (Signs of Safety) framework and how it can best support a family when working together with a multi-disciplinary approach.  

The social worker has become a confident, valued member of the team and one that is respected by a number of professionals from an array of agencies. 
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner: Kelly Marie Shearer
2. Learner’s University Number: 1712019
Address for Correspondence:15 Dwyfor, Llwynhendy, Llanelli, Carmarthenshire, SA14 9EH
Telephone:07791973109
E-mail:kellyshearerdesigns@hotmail.co.uk
Date of Professional Qualification: 31/12/2016
Date of registration with Social Care Wales: 18/11/2016
3. Name of Learner’s Agency: Carmarthenshire County Council
Agency Contact details:
Name: Dinefwr Childcare Team
Address:

The Old Library, Heol Iscennen, Ammanfrord, Carmarthenshire, SA18 3BD
Telephone Number: 01558 825414
E-Mail address: KShearer@carmarthenshire.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only (x
Mentor’s details

5. Mentor’s details:

Name: Ailsa Stephens
Address: Dinefwr Childcare Team, The Old Library, Heol Iscennen, Ammanford, SA18 3BD
Telephone Number: 01558 825414
E-Mail address: AStephens@carmarthenshire.gov.uk
	6. Observer details 
Name: Ailsa Stephens
Work Address:  Dinefwr Childcare Team, The Old Library, Heol Iscennen, Ammanford, SA18 3BD
Professional Qualification and date of qualification: Social Worker – July 2010
Email and telephone number: AStephens@carmarthenshire.gov.uk
01558 825414



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ Alison Eves_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Kelly Marie Shearer

	Name of Team/Agency 
	Dinefwr Childcare Team, 
Carmarthenshire County Council

	Name of Mentor 
	Ailsa Stephens

	Name of Line Manager 
	Alison Eves


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:…Kelly Shearer……………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:……Alison Eves…………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………Ailsa Stephens………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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