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	Targed/Target 1
	Make further use of articles from journals to give your work more academic rigour.
I have been able to engage with articles from journals which I have used within my work.

	Targed/Target 2
	Proofread your work to ensure clarity of expression.
Whilst writing the assignment I was able to consistently check my work and I made any necessary changes to ensure clarity of expression.
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Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

Part One
Reflection on subject knowledge development (tab 5)
Asset one – Digital Competence
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Here I have included the notes that I made whilst undertaking the Screencastify course called ‘Master the Screencast’.
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During the course I was able to participate in different quizzes to assess what I had learnt.
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Here is evidence of the course that I completed on Screencastify. 
This is the certificate that I received after completing the course.














While on PTE3 much of the teaching had to take place in an online format due to the closure of schools as a result of the Covid-19 pandemic. Although the main online platform used by my placement school was Microsoft Teams which I had previous experience with, they also used an online tool called Screencastify to make videos for the learners. This was a tool that I was unfamiliar with prior to this and therefore I decided to up-skill myself on this area by collaborating with other professionals and completing my own research. Initially, I sought after advice and support from my class mentor on what she knew about the tool and how it could be used effectively to provide learning resources for the learners. Although, after this I still felt that I wanted to gain further information about the tool and how I could improve upon my own digital skills further. Therefore, I decided to complete an online course on Screencastify called ‘Master the Screencast’. As a result of completing the course I was able to develop my own digital competence skills further. For example, I learnt how to use different tools within videos that I am making in order to support the learners such as using the highlighting tools to draw the learners’ attention to a particular piece of information. In addition to developing my understanding of how to essentially make, edit and share videos with others including learners, parents and colleagues. 


[image: ]Asset two – Literacy 
This picture shows the document that I engaged with to develop my knowledge of Talk for writing.
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Here I have included the notes that I made whilst reading about what Talk for writing is and the Talk for writing strategies that can be used within the classroom.
Talk for writing strategies that were explored included:
· Book talk
· Writer talk
· Storytelling and story-making
· Word and language games
· Role-play and drama
















	

[image: ]













	













	





[image: ]This is an example of one of the case studies that I read about a year 2 class within the document on Talk for writing. I chose to highlight key information whilst I was reading the case study as my chosen phase is the Foundation Phase and therefore, I felt that this supported me in recognising aspects of good practice.
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Whilst on PTE3 I became aware that my placement school used Pie Corbett’s Talk for Writing. I had previously heard of Talk for Writing and had touched upon it during Literacy lectures that I attended at the university; however, I knew fairly little about the approach and how it could be used within the classroom. Therefore, I decided to seek support and advice from my class mentor about how she used Talk for Writing within a reception class. In addition to having the opportunity to engage with the learners’ work that they had completed during Talk for Writing sessions. Although, I still wanted to further my knowledge on how to use Talk for Writing effectively within the classroom in order to provide the best possible learning experiences. Therefore, I decided to undertake wider reading using documentation from the Department for Children, Schools and Families. As a result of undertaking the wider reading I was able to gain a greater understanding of what Talk for Writing is and I learnt about effective ways of using it within the classroom. For instance, I learnt about how to support learners in developing their ideas through talk within a supportive environment. I was also able to engage with case study examples of best practice which has developed my understanding of the importance of encouraging learners to reflect upon, refine and improve their writing. As a result of undertaking this research I feel more confident in knowing how to deliver Talk for writing sessions in the future.


Asset three – Health and Well-being

[image: ]This picture shows the NHS document that I engaged with to develop my knowledge and understanding of Fine motor skills.
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Here I have included the notes that I took whilst reading and engaging with the NHS document on fine motor skills. The document included information on key concepts such as the palmar grasp, pincer grasp and tripod grasp. In addition to examples of activities that could be used to develop the different skills. 
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During PTE3 I was asked to prepare for a series of asynchronous activities in order to develop the learners’ fine motor skills. I had not previously had experience in preparing for activities to develop fine motor skills and as a result I was unfamiliar with the types of activities that I needed to get the learners to undertake in order to develop their fine motor skills. Therefore, I decided to engage with a resource that was published by the NHS to further develop my subject knowledge on fine motor skills. As a result of engaging with this resource I was able to develop my knowledge and understanding of fine motor skills and the importance of providing the learners with a range of activities to develop different grasps, wrist movements, bilateral integration, in-hand manipulation and hand dominance. This essentially supported me in planning for a range of activities to develop each of these different aspects. 


Reflection on planning for progression (tab 7)
Reflection on planning for progression template one – Mathematics and Numeracy
What did you do and why?
While on PTE3 I had to plan for a series of four lessons with a focus on developing reception learners' knowledge and understanding of weight (appendix 1). At the start of the week, I was able to prepare an asynchronous video of me introducing the learners to weight by showing them a range of household objects and weighing them in my hands. During the video I introduced the learners to key language that they were going to be focusing on that week, this included the words heavy and light. Whilst introducing the learners to this language I explained what they meant and supported their understanding further by showing them using objects and emphasising the difference between something feeling heavy or light. Bartlett (2013) states that when planning for progression in learning in maths you must consider an appropriate starting point for the learners and plan activities that enable the learners to develop concepts further. Hence, I was able to ensure that the first session effectively introduced them to weight and I planned for progression over the course of the week by building upon what they had learnt. During the first session the learners had to identify whether an object was heavy or light using their hands and to record their results in a table with the labels heavy and light. In order to progress the learning further during the following session I then introduced the learners to the language heaviest and lightest and planned for them to order a set of objects from the heaviest to the lightest using their hands. Throughout the week I was able to mark the learners' work and provide them with additional opportunities to extend their learning further. For instance, through an estimation activity which I planned for which promoted deeper thinking as the learners had to estimate which object they thought was the heaviest and the lightest. The learners had to think more carefully about their answers as the biggest object was not necessarily the heaviest in the activity, for example a balloon or an apple. 

What have you learned?
As a result of undertaking this experience I have learnt that progression in learning takes place over time and therefore I must continue to evaluate and reflect upon my decisions, particularly when planning for a series of lessons to ensure that all of the learners are being sufficiently challenged. Moreover, I have also learnt that in order to plan for effective progression in learning I must be aware of where each of the learners currently are in regards to their level of knowledge and understanding on a specific area. This is to ensure that I know how to appropriately plan for differentiated activities that suit the needs of the learners. In addition, I also learnt the importance of beginning with the skills from the curriculum first prior to planning for the activities based on these skills to ensure that the learners are able to make progress in line with the curriculum. I was able to use the Foundation Phase outcome ladders from the 2015 curriculum to support me when planning for this series of lessons, with the learners working at outcome 2/3.

What next?
Moving forward I intend to undertake further experiences where I am able to plan for a series of lessons in order to develop my practice by considering where the learners currently are in the learning, where they need to get to and how as a teacher I am going to get them there. In order to plan for effective progression in learning I intend to work in collaboration with colleagues such as learning support assistants (LSA's) more closely in order to have a positive impact on learners' experiences within the school. I feel that this is important because I had limited opportunities to work closely with other colleagues such as LSA's this year as a result of Covid-19. Therefore, moving forward I will communicate regularly with colleagues throughout lessons as they can essentially help to support me in knowing where the learners that they are working with are in terms of their progression to enable me to plan effectively.  

Reflection on planning for progression template two – Health and Well-being
What did you do and why?

During PTE3 this year I was asked to plan for a range of asynchronous learning experiences to develop reception learners' fine motor skills whilst they were learning from home (appendix 2). After having discussions with my class mentor and the Foundation Phase lead I discovered that many of the learners had poor fine motor skills and hence this was an area which needed to be improved upon. Therefore, I decided to complete research prior to starting my planning to gain a better understanding of fine motor skills and the types of activities that would be beneficial to develop their fine motor skills further. When considering how fine motor skills are acquired and learned, Woodfield (2004) argues that it can be recognised as a three-part process including acquisition, development and consolidation/habituation. Having learnt this, I was able to teach the learners a range of skills such as drawing, threading, tying knots and pouring for example. Although, I am going to discuss how I taught and progressed the learners snipping and cutting skills over a series of learning experiences. Initially I began by teaching the learners how to snip by opening and closing traditional scissors. The learners were able to do this along the top of a toilet roll tube to give the toilet roll a haircut. During this stage there was less of a focus on the precision of the snipping as it was more important for the learners to be able to physically open and close the scissors to snip. Moreover, once the learners had been able to demonstrate that they could open and close the scissors to snip I then progressed the skill further through a playdough cutting activity. For instance, the learners now had to try and cut pieces of playdough off a shape that they had rolled and shaped. This essentially required them to have to apply more force to the scissors to enable them to cut the whole way through the playdough pieces. Within this activity there were opportunities to challenge themselves further by cutting larger and thicker pieces of playdough, as this ultimately required more strength to cut. Moving forward, I was then able to evaluate what the learners were already able to do which supported me in planning for an additional learning experience to build upon their previous experiences further. Therefore, I was then able to plan for a scissors cutting challenge where the learners had the opportunity to undertake three cutting challenges, with each challenge getting progressively harder. I encouraged all the learners to begin with challenge one and to progress through the rest of challenges once the last challenge had been successfully completed, although the learners were able to decide for themselves which challenge they stopped at depending on their ability. All three challenges required greater precision than the previous learning experiences as the learners now had to follow lines on the paper. For example, challenge one required the learners to snip lines along the edge of a piece of paper, challenge two required them to cut a piece of paper into two pieces by following a straight and a zigzag line, while challenge three required them to cut out three basic shapes which were a square, a rectangle and a triangle. Whilst planning for these learning experiences I was able to use the foundation phase outcome ladder for physical development to ensure that I was progressing the skills appropriately for learners of this age.

What have you learned?
I have learnt that to enable progression in learning to take place the learners must be provided with opportunities that build upon their previous experiences but also challenge them further. This experience was important as it helped me to recognise the difference in the level of fine motor development that the learners demonstrated which supported me in planning for the learning experiences. In particular, the scissors cutting challenge as I was able to plan for different activities to suit the needs of the learners whilst also planning for progression within the activity itself by encouraging the learners to progress to a more difficult challenge once they had been successful in the easier challenge. In addition, I have learnt that to fully develop fine motor skills learners must be provided with opportunities to practice and repeat the skill regularly to ensure that they can become more confident in the skills themselves.

What next?
In the future, I feel that I need to further develop my knowledge and understanding of fine motor skills and how fine motor skills can be progressed. I feel that this is an important area to develop my understanding of as fine motor skills play a central role in many everyday tasks that learners undertake, but specifically in supporting them to be able to write and to become better at writing. In order to do this, I intend to undertake wider reading and engage with research on fine motor skills and how they can be developed using different strategies. Additionally, in order to fully understand how learners fine motor skills can progress I also intend to research about the potential challenges that learners face in developing their fine motor skills and how these can be overcome with support. 

Reflection on planning for the four purposes (tab 7)
Reflection on planning for the four purposes template one – Ambitious, capable learners
What did you do and why?
While on PTE3 I had to plan for a series of four asynchronous lessons with a focus on developing reception learners' knowledge and understanding of weight. I was able to demonstrate my knowledge and understanding of the learners' needs by ensuring that each learner was challenged regardless of their ability, which I did through differentiation of the different activities where appropriate throughout the week. I was able to ensure that the four purposes were the drivers for the learners' experiences which I was able to make clear in my planning by linking the skills from the ambitious, capable learners purpose to the lessons prepared (appendix 1). My PTE school associated each of the four purposes with a character from the children's television programme Paw Patrol. Therefore, during the asynchronous video that I made about weight I was able to make it clear to the learners that they were going to be like Chase, who represents the ambitious, capable learners purpose by holding up a picture of him and explaining that he enjoys asking questions and solving problems. Within the Successful Futures document, Donaldson (2015) suggests that to develop as ambitious, capable learners that learners should have opportunities to apply numeracy skills and mathematical understanding in a range of contexts. Throughout the learning experiences the learners had the opportunity to solve problems using their knowledge and understanding and I planned for experiences later on in the week where they could connect and apply their knowledge within a different context. For instance, having taught the learners about weight and the difference between heavy and light objects I planned for an activity where I placed the learning in a real-life context by getting them to pack a shopping bag using different food items. They had to use their knowledge of heavy and light objects and think about the best way to pack the bag to ensure that none of the items got damaged.

What have you learned?
As a result of undertaking this experience I have developed a greater knowledge and understanding of how to plan with the four purposes as the drivers for the learners' experiences within the classroom. In particular I have learnt more about the ambitious, capable learners purpose and how to plan for activities based on the skills to develop the learners further. I have also recognised the importance of ensuring that in both my planning and teaching that I am making specific links to skills within each purpose, for example, 'are questioning and enjoy solving problems' as opposed to simply stating that the learners are working on the ambitious, capable learners purpose. In addition to then sharing this with the learners themselves so that during the lessons they can begin to understand what they are doing and why.

What next?
Moving forward I will continue to ensure that the four purposes are the drivers for the learners' experiences. In order to do this, I intend to be organised and carefully consider the choices that I make within my planning, specifically when creating medium term plans, which I am yet to experience to ensure that the learners have the opportunity to develop in all four core purposes across the six areas of learning and experience. Moreover, I also intend to engage with examples of best practice when planning using the four purposes so that I can develop my knowledge and understanding of the four purposes further in readiness for the introduction of the Curriculum for Wales 2022. 

Reflection on planning for the four purposes template two – Healthy, confident individuals
What did you do and why?
While I was on PTE3 I was asked to plan for a range of asynchronous activities in order to develop reception learners' fine motor skills as many of the learners' fine motor skills were poor. Tassoni (2006) states that fine motor skills are essential in order to enable learners to become more personally independent, for instance being able to dress themselves. She also recognises that once fine motor skills are more well developed that this can enable the acquisition of more advanced skills that learners will need as they begin to get older as well as for school, work and leisure. Therefore, during the planning phase of the activities I carefully considered how I could support the learners' fine motor skills whilst also considering how I could encourage independence. In doing so I was able to plan with the healthy, confident individuals purpose as the driver for the learning experiences (appendix 3). In particular focusing on the statement, “have the skills and knowledge to manage everyday life as independently as they can” (Donaldson, 2015, p. 30). I also had to consider the practicality of the activities that I was planning for as this was when the learners were learning from home and so I was mindful of what resources the learners may have had at home to enable them to participate in the learning. For instance, during one of the activities I made a video to teach the learners how to use a knife and fork correctly to cut up pretend playdough food, which they also had to roll and shape themselves. I modelled and explained the skill well, ensuring that I repeated the demonstration so that the learners knew how to do it themselves at home. Thus, this activity promoted independence by giving the learners the opportunity to learn an important everyday skill such as cutting up their own food. In addition, I was able to teach the learners other skills such as fine manipulation to support them in managing their everyday life independently which included teaching them how to tie a knot. I was able to consider the needs of the learners when planning for this activity as I had already previously planned two asynchronous sessions on threading and therefore this was the next progressive step within the foundation phase outcome ladders. During the video that I prepared I was able to slowly and carefully model the skill whilst explaining what to do. As a result of learning this skill it could essentially support the learners in using the knowledge and skills acquired to tie their shoelaces moving forward for example. 

What have you learned?
As a result of undertaking this experience I have learnt the importance of ensuring that the learners are provided with opportunities to enable them to develop their knowledge and understanding to manage their everyday life independently as healthy, confident individuals. I have been able to further my own knowledge on fine motor skills and how essential they are to enable learners to be able to complete everyday tasks such as using utensils to eat, brushing their teeth and fundamentally writing which underpins everything that learners do while in school, at home and ultimately when they have a job in adulthood. I have also learnt that it is important to be conscious that all learners are at different levels in regards to how well developed their fine motor skills are as a result of early experiences that they may or may not have had within the home. Therefore, it is important to provide appropriate levels of challenge to ensure that every learner is able to develop the skills necessary to become independent learners. 

What next?
Moving forward, I aim to ensure that the four purposes are the drivers for the learners' experiences across all six areas of learning and experience. I feel that moving forward I need to be more conscious of ensuring that I making relevant links to every skill across all four purposes by providing the learners with a range of experiences. In order to do this, I am going to ensure that my planning is organised and that I am making appropriate links to each of the skills within all four purposes. As a result of covid-19 this learning experience took place during home learning, therefore, if I was in a similar circumstance in the future, I would like to be able to work more closely with the learners within the classroom environment. This would help to ensure that they are completing each of the skills correctly especially in regards to their hand positions and the grasps that they are using. In addition to enabling me to offer instant feedback to allow improvements as well as modelling skills to the learners. 

Part Two
The aim of this assignment is to develop a further understanding of fine motor skills in order to support learner progression. While on PTE3 I was able to plan for a range of asynchronous learning experiences to develop the learners’ fine motor skills over the period of a month. Although, upon reflection I feel that I need to develop a further understanding of the different strategies that can be used to teach fine motor skills, along with the benefits and challenges of teaching fine motor skills to enable me to plan for purposeful experiences to support learner progression. Featherstone (2015) states that when developing fine motor skills each stage of development must be built upon previous completed stages of development to ensure that the muscle groups can mature successfully. The later stages of development will be affected if the previous stages were missed or incomplete. Therefore, it is vital for practitioners to understand the learning process as it will underpin how the skills are introduced and taught (Woodfield, 2004). Thus, suggesting the importance of having a secure understanding of how learners’ fine motor skills progress and ultimately how to support learners in successfully developing these skills. In addition, this aspect has also been identified as practitioners must ensure that learners have well developed fine motor skills to enable them to progress to being able to write. Learning to write is an essential skill that learners must acquire as writing is at the centre of every subject within the school (Cowley, 2019).
The term fine motor skills can be identified as the “ability to use his or her hands to operate tools accurately. Precision is not a matter of strength; it is a matter of coordination of the muscles in the hands” (Smith, 2003, p. 4). The development of fine motor skills is important to enable learners to achieve the fine or tripod grip which is needed to hold a writing tool. This cannot be achieved until the muscles in the wrist and fingers are able to apply sufficient pressure to a writing tool (Whitehead, 2010). Although younger learners within the Foundation Phase would not be expected to be able to hold a pencil to write correctly (Smith, 2003), they must still be given opportunities to practice and develop their skills further through various activities. Duncombe and Preedy (2013) recognise the importance of well-developed fine motor skills because they argue that learners whose fine motor skills are poor will essentially struggle when trying to express their ideas on paper. Within the education system learners are expected to write every day, therefore this could cause additional issues not only in terms of a learner’s fine motor development but in accessing written activities across the curriculum. Moreover, it can be recognised that the development of fine motor skills is important for non-written activities across the Areas of Learning and Experience (AoLE) also. For instance, learners could use their fine manipulative skills to cut out 2-D and 3-D shapes in the mathematics and numeracy AoLE, express their ideas using different media in the expressive arts AoLE and also by growing and caring for plants within the science and technology AoLE (DCELLS, 2008). 
The ways in which fine motor skills are taught can vary among practitioners. One strategy that could be used when developing fine motor skills is to enable the learners to discover the skills themselves through hands on learning (Smith, 2003). This strategy essentially suggests that the learners themselves should be in charge of their own learning process without structured support from an adult in acquiring the skills. Similarly, this can be supported by Dewey’s beliefs on the importance of experiential learning, (Gray and Macblain, 2015) whereby learners are able to learn through their experiences. On the contrary Dewey also emphasised that learners must still receive a level of support and direction to be able to structure their own learning to enable them to be successful (Gray and Macblain, 2015). For instance, skills such as letter formation and handwriting are most effectively learnt through adult-directed practice as learners cannot simply be expected to discover these skills independently though experiential learning (Cowley, 2019). Therefore, it could be argued that while learners must have opportunities to develop their fine motor skills through their own experiences, there must also be opportunities to receive support and opportunities for feedback to ensure that they are completing the skills correctly and are progressing. Cowley (2019) states that in the early years there must be a balance between what needs to be learnt while considering the needs and interests of the learners.
However, there are also other strategies which can be used to teach and support the progression of fine motor skills. Woodfield (2004) argues that when teaching a physical skill practitioners should ensure that they break down the skills into sub-skills, teaching each simple aspect individually before linking the elements of the skill together. As a result, this could enable practitioners to recognise which parts of a skill a learner is completing well, along with understanding if there are specific areas which a learner needs more support with to develop the overall skill. Moreover, Smith (2003) provides a similar argument to Woodfield (2004) when discussing strategies that can be used to support the planning of motor activities such as the importance of breaking tasks down into smaller steps. Although, she also argues that practitioners can support the learners further by guiding them through the actions and limiting the verbal cues. It could be argued that this would enable the learners to focus exclusively on the skill and the actions that are required to complete the movement without having to focus on verbal information simultaneously. The successful implementation of a modelling approach can be seen within a flying start provision in a rural area in South Wales which provides sessions for two- to four-year-olds. For instance, during snack time the practitioners model how to use the resources within the area carefully which has enabled the learners to become proficient in using cutlery, scraping, pouring and serving which has progressed the learners’ fine motor skills well (Estyn, 2019).
The teaching and learning of fine motor skills can also be associated with different theories of learning. Bruner’s social constructivist theory places a great emphasis on the idea of scaffolding in providing helpful, structured interactions between an adult and a learner to support the learner in achieving a particular skill through modelling, simplifying ideas and providing feedback (McLeod, 2019). This essentially suggests the importance of adults playing an active role in supporting learners to develop specific skills. Given this, it can also be understood that “it is teachers who have created positive teacher student relationships that are more likely to have the above average effects on student achievement” (Hattie, 2008, p. 126). Therefore, while it is important that adults play an active role in supporting learners to develop their fine motor skills it can also be argued that having a positive relationship with the learners can be beneficial in supporting them to improve upon their fine motor skills. In contrast, Piaget’s theory offers a differing perspective as he favoured discovery learning and the idea of schemas which can be recognised as an active process that enables learners to sort information into different categories as they develop with experience (Gray and Macblain, 2015). This suggests that learners acquire knowledge through their experiences, therefore it could be argued that learners should have the opportunity to engage with a range of resources to enable them to develop schemas for different fine motor activities such as colouring, drawing and writing for example. Although, (Smith, 2003) states that the pace at which learners acquire different fine motor skills will vary. Therefore, “the resources provided should be suitable for their developmental needs” (DCELLS, 2008, p. 4).
However, there can be potential challenges when teaching fine motor skills which must be addressed in order to highlight how they could potentially be overcome. Potter (2011, quoted in Carlson and Rowe, 2011) recognises that learners, particularly boys, whose parents have low levels of education and are of low socioeconomic status typically have poor fine motor skills. In addition, it can be understood that not all parents know the language of learning which can result in major barriers in regards to the home making a contribution to the achievement of a learner (Hattie, 2008). But at the same time, it can be anticipated that there will be parents who are well educated and have a good understanding of how to support their child’s fine motor development while at home, thus leading to increased gaps in achievement among learners. However, challenges such as these could potentially be overcome by having ongoing communication with the parents about early development. Cowley (2019) suggests that practitioners could provide leaflets, workshops for the parents and also hands on sessions that enable the parents to learn about the best approaches to support their children in early mark making for example. As a result, this could enable the parents to gain a better understanding of how to support their child’s fine motor development while at home which could essentially lead to progression of fine motor skills within the classroom also. Moreover, some learners’ fine motor progress will be slower than their peers if they have been discouraged or not had opportunities to be independent or behave in adventurous ways (Featherstone, 2015). In order to overcome this challenge practitioners could provide the learners with opportunities whilst at school to ensure that they have not missed out on early key learning experiences. For instance, within a Foundation Phase setting the practitioners decided to make better use of the outdoor space by allowing the learners to use large paint brushes on large sheets of paper and also by making mud pie boxes where the learners used digging tools which progressed their fine motor skills (Estyn, 2009). 
Moreover, there are also many benefits that can be associated with the effective teaching of fine motor skills. For instance, learners’ hands are less likely to tire as quickly if their wrist and fingers are more mature (Cooper and Doherty, 2010). This could result in the learners being able to practice and improve upon their skills further as their hands will not become as tired. Tassoni (2006) states that the development of both fine and gross motor skills can enable learners to become more personally independent as they can start to complete more difficult tasks such as dressing themselves which can proceed to them acquiring more advanced skills that are needed in life. Through acquiring such skills, it can enable learners to become healthy, confident individuals in line with the Curriculum for Wales 2022 that “have the skills and knowledge to manage everyday life as independently as they can” (Donaldson, 2015, p. 30). In addition, it can also be recognised that “together, attention, fine motor skills and general knowledge are much stronger overall predictors of later math, reading, and science scores than early math and reading scores alone” (Grissmer et al, 2010, p. 1008). Thus, this suggests that effective teaching and learning not only benefits fine motor skills but development across the curriculum. This can be further supported by Carlson and Rowe (2013) as they also state that there is a link between fine motor skills and academic achievement, however, this relationship is yet to be fully explored. Therefore, it is difficult to know which specific aspects of fine motor skills lead to academic achievement.
Overall, I have been able to develop a much greater understanding of fine motor skills and the different strategies that can be used to ensure learner progression. As a result of undertaking this research I have been able to support my professional development further, specifically focusing on the QTS standards for progression in learning and the four purposes for learners (Welsh Government, 2019). While it can be recognised that there are anticipated stages of development for fine motor skills it is important to consider that every learner will acquire these skills at their own pace (Smith, 2003). Therefore, during future teaching experiences I will be employing and developing a range of strategies that are both suited to the needs of the learners and also the specific skills that are being taught. I will be developing my use of adult-directed practice when teaching the learners skills that are more easily learnt with instruction and increased support such as letter formation as the learners will not discover correct letter formation themselves (Cowley, 2019). Although, I will also aim to plan for opportunities where the learners are able to develop their fine motor skills through discovery learning (Smith, 2003). Whilst ensuring that they are provided with activities and resources that are suitable for their needs (DCELLS, 2008). In addition, I intend to involve parents in the learning process of fine motor skills. Cowley (2019) argues that parents can be given resources, along with hands on sessions to develop their understanding of early development and mark making. I feel that this will be important within my practice as the skills can be reinforced in school and while at home thus enabling for increased opportunities to support the progression of the learners’ fine motor skills.
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Appendix
Appendix 1
Assets relating to reflection on planning for progression template one.
Assets relating to reflection on planning for the four purposes template one.
	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Mathematical Development
Languages, Literacy and Communication

	Date:
	22-02-21

	Lesson Focus:
	Weight


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development
Measures and Units
· O2/3 – Compare, sort and order two objects by direct observation of simple measures.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Numeracy: Learning about measurement helps us quantify in the real world.
· PS1 – I can use direct comparsions with weight/mass e.g. heavier/lighter than.

The Four Purposes
Ambitious, capable learners
· Are questioning and enjoy solving problems.


	Personal Targets
(Linked to QTS and identfied in weekly review)


	This week I will be continuing to work on my target of challenge and expectations. I will be planning across a series of lessons and so I will be able to develop the learning over a period of time. I will be aiming to ensure that I make my expectations clear for the learners by providing differentiated activities to suit the needs of every learner.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

This week I will aim to ensure that I use research that I have learnt whilst at the university to help inform my planning for both literacy and maths. For example, I will be developing my understanding of Bloom’s Taxonomy and the Connections Model.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.



	Learning Objectives (Focus on Learning)

	· To learn the difference between heavy and light.

	Success Criteria 
(process/product)

	· I can use my hands to measure the weight of different objects.
· I can record my results in a table.



	Key Resources Health & Safety
	Key Resources
· Home learning video
· Home learning power point
· Book/paper
· Pencil
· Six different obejcts that can be held in the hands e.g. tin of beans, packet of crisps, etc. 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Previously the learners have been learning about capacity by exploring how much water can be held by different containers. They have focused heavily upon containers being empty, half full and full. In addition to using language such as this holds more/this holds less.




	Opening Phase


	· The introduction will be an asynchronous video introducing the learners to weight. 
· What is weight? Weight is how heavy an object is.
· Explain to the learners that today we are going to be like Chase, he loves asking questions and enjoys solving problems.
· Show the learners two objects, a tin of soup and a small glue stick. Explain that one of these objects is heavy and one of them is light. Heavy means that it weighs a lot, light means that it doesn’t weigh very much. Explain that to find out which is the heavy object and which is the light object you are going to hold them in your hands.
· Which object do you think is heavy?
· Which object do you think is light?
· The soup is heavy, it feels very heavy in your hand. The glue stick is light, it feels very light in your hand.
· Show the learners another example by using a potato and a rubber. Ask the learners the same questions.




	Teaching & Core Learning
	· Warm up task – Learners to find a couple of different objects from their home that can be held in the hand. Pick up the objects and talk about the objects using the words heavy and light.

· Main task 
· Find six object that can be held in your hand. Decide if they are heavy or light by comparing their weight using your hands. 
· Record the results in a table, with one column labelled heavy and one column labelled light.



	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.




Each of the plenaries look the same as my placement school didn’t plan for plenaries during the home learning. The activities that were planned were short and therefore it was more important that the learners were engaging with the asynchronous videos, resources and the tasks that had been set for them to complete at home alongside their parents.





Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were six learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were concentration and engagement with the task. I felt that the learners were all able identify which objects were heavy and which object were light. A couple of the learners then went on to order their objects from the heaviest to the lightest.


	Next Steps for Progress

	Although a couple of the learners moved on to this today, I feel that the next step for the learners will be to be able to order a set of objects from the lightest to the heaviest. They will not only have to consider whether something is heavy or light but how much it weighs in comparison to something else. In order to do this I have planned for another activity for tomorrow’s session which will enable the learners to learn about how to order the objects from the lightest to the heaviest.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I was able to include clear examples of me showing the learners the difference between heavy and light objects by really emphasising when something was heavy by holding my hand down. I feel that I used relevant vocabulary and I feel that I explained the difference between heavy and light clearly for the learners.


	Areas for my Development

Personal Targets for Progress

	I feel that I could have made my expectations more clear in terms of how I wanted the learners to fill out the table for the results as some learners drew pictures while others wrote the words. I also feel that I could have provided a further challenge for the higher ability learners once they had weighed their six objects.
I was able to make progress towards my target of wider reading as I was able to undertake reading prior to my planning of the lesson about the connections model. I was then able to apply this to the lesson by ensuring that I began with concrete experiences and introduced the learners to the correct language. 

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Mathematical Development
Languages, Literacy and Communication

	Date:
	23-02-21

	Lesson Focus:
	Weight


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development
Measures and Units
· O2/3 – Compare, sort and order two objects by direct observation of simple measures.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Numeracy: Learning about measurement helps us quantify in the real world.
· PS1 – I can use direct comparsions with weight/mass e.g. heavier/lighter than.

The Four Purposes
Ambitious, capable learners
· Are questioning and enjoy solving problems.

	Personal Targets
(Linked to QTS and identfied in weekly review)


	This week I will be continuing to work on my target of challenge and expectations. I will be planning across a series of lessons and so I will be able to develop the learning over a period of time. I will be aiming to ensure that I make my expectations clear for the learners by providing differentiated activities to suit the needs of every learner.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

This week I will aim to ensure that I use research that I have learnt whilst at the university to help inform my planning for both literacy and maths. For example, I will be developing my understanding of Bloom’s Taxonomy and the Connections Model.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.




	Learning Objectives (Focus on Learning)

	· To be able to sort and order objects from the lightest to the heaviest. 

	Success Criteria 
(process/product)

	· I can use my hands to weigh different objects.
· I can record my results by drawing the objects in order from the lightest to the heaviest.



	Key Resources Health & Safety
	Key Resources
· Home learning video
· Home learning power point
· Clothes hanger
· Two bags or buckets.
· Book/paper
· Pencil
· Objects that can be held in the hands.






	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Yesterday I introduced the learners to the concept of weight. I have taught them the difference between heavy and light objects. I demonstrated how to measure weight using your hands to determine if something is heavy or light. During the main task the learners then used their hands to decide if different objects were heavy or light. Once they had completed the task they were then able to record their results in a table.




	Opening Phase


	· The introduction will be an asynchronous video to show the learners another way of measuring weight, by using a balance scale.
· What is a balance scale? It is used to weigh different objects by placing them at each end of the scale.
· Show the learners two objects, a tv remote and a highlighter. Get the learners to make a prediction about which object they think is going to be heavier and which object they think is going to be lighter.
· Place the objects in the balance scale. What has happened? This side has gone down because the tv remote is heavier, this side has gone up because the highlighter is lighter.

· Show the learners how to make their own balance scale using a hanger and two bags. Repeat the experiment again using a homemade balance scale.
· Warm up activity – The learners can make their own balance scale. They must use the scales to compare the weight of different items. Talking about which items are the heaviest and which items are the lightest. How do they know?



	Teaching & Core Learning
	· The learners must find different objects from their house and put them in order from the lightest to the heaviest by weighing them using their hands.
· They must record their findings by drawing the items in the correct order starting from the lightest on the left to the heaviest on the right.
· Gwyrdd (low) and Coch (middle) = 4 objects.
· Glas (high) = 6 objects.
· Porffor (top) = 8 objects.




	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.




Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were five learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were concentration and engagement with the task. I felt that the learners engaged well with the task and they were all able to order the objects from the lightest to the heaviest.



	Next Steps for Progress

	I feel that the next step for the learners would be to know and be able to use the key language from the session during different contexts. However, as this was an asynchronous session it is difficult to know whether the learners were using the language whilst completing the activity. Therefore, during a session next week I will be planning an independent task that will enable the learners to recap weight and remind them of the key vocabulary. 




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I was able to provide a clear example of how to use the balance scale during the video, whilst using the correct language to explain what was happening. I feel that I differentiated the activity appropriately.


	Areas for my Development

Personal Targets for Progress

	I feel that I could have provided some more examples for the different objects that the learners could have used to complete the activity. 

I was able to make progress towards my target of wider reading as I was able to undertake reading prior to my planning of the lesson about the connections model. I was then able to apply this to the lesson by ensuring that I began with concrete experiences and introduced the learners to the correct language. 

I was able to make progress towards my target of challenge and expectations as I was able to differentiate the activity three ways and provide clear expectations for what I wanted each group to complete by the end of the activity.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Mathematical Development
Languages, Literacy and Communication

	Date:
	25-02-21

	Lesson Focus:
	Weight

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development
Measures and Units
· O2/3 – Compare, sort and order two objects by direct observation of simple measures.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Numeracy: Learning about measurement helps us quantify in the real world.
· PS1 – I can use direct comparsions with weight/mass e.g. heavier/lighter than.

The Four Purposes
Ambitious, capable learners
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.
· Are questioning and enjoy solving problems.

	Personal Targets
(Linked to QTS and identfied in weekly review)


	This week I will be continuing to work on my target of challenge and expectations. I will be planning across a series of lessons and so I will be able to develop the learning over a period of time. I will be aiming to ensure that I make my expectations clear for the learners by providing differentiated activities to suit the needs of every learner.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

This week I will aim to ensure that I use research that I have learnt whilst at the university to help inform my planning for both literacy and maths. For example, I will be developing my understanding of Bloom’s Taxonomy and the Connections Model.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.




	Learning Objectives (Focus on Learning)

	· To understand that not all small things are light and not all big things are heavy.

	Success Criteria 
(process/product)

	· I can estimate which object is the lightest and which object is the heaviest.
· I can record my findings in a table.



	Key Resources Health & Safety
	Key Resources
· Home learning power point
· Book/paper
· Pencil




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Previously this week the learners have been learning about weight. They have had the opportunity to use their hands in order to sort objects into heavy and light. In addition to using their hands to determine how heavy and light objects are by placing them in order from the lightest to the heaviest.





	Opening Phase


	· The introduction activity will enable the learners to use their knowledge of weight and apply it to a real life context.
· There are three pictures that are labelled including a picture of a baby, a child and a grown up.
· The learners must choose a person and tell an adult if they are the heaviest, the lightest or somewhere in-between. Can the learners explain their answers. How do they know?




	Teaching & Core Learning
	· To highlight to the learners that not all small things are light and not all big things are heavy I have included a slide to explain this to the learners. There is an example of a tv remote and a beach ball. A tv remote is small compared to a beach ball, but it is heavy. A beach ball is big compared to a tv remote but it is light. 
· There will be a list of objects on the slide, the learners must estimate which object is the lightest and which is the heaviest. The learners can record their results in a table, with one column labelled heavy and one column lablled light.
· To ensure that the learners are carefully thinking about their answer some of the questions will be more obvious such as a dog or a horse. However, some examples will include questions such as a phone or a piece of paper. Although, the piece of paper is bigger it is also lighter.
· Gwyrdd (low) and coch (middle) = 3 questions.
· Glas (high) = 5 questions.
· Porffor (top) = 7 questions.






	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.






Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were six learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were concentration and engagement with the task. I felt that all of the learners demonstrated that they knew the difference between the heaviest and the lightest objects.


	Next Steps for Progress

	Although, based off the work the learners demonstrated a clear undertanding I would still like to see how much they could do independently as it is difficult to fully know the level of support that they were receiving whilst completing the activity at home.





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I provided an appropriate and relevant warm up activity by getting the learners to order the different size people by their weight (baby, child and grown up) as they had to use their previous knowledge on weight to be able to complete the activity. I also feel that I provided appropriate levels of challenge for the different learners in the class.


	Areas for my Development

Personal Targets for Progress

	I feel that I could have made the resources more engaging for today’s activity by including pictures of the objects rather than words as this would have been more clear to the learners. It would have enabled them to complete the activity more independently as I know that the hub member of staff was doing the activity with five out of the six learners and as they were all different abilities this would have made it more challenging.

I was able to make progress towards my target of challenge and expectations as I was able to differentiate the activity three ways and provide clear expectations for what I wanted each group to complete by the end of the activity.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Mathematical Development
Languages, Literacy and Communication

	Date:
	26-02-21

	Lesson Focus:
	Weight


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematical Development
Measures and Units
· O2/3 – Compare, sort and order two objects by direct observation of simple measures.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Numeracy: Learning about measurement helps us quantify in the real world.
· PS1 – I can use direct comparsions with weight/mass e.g. heavier/lighter than.

The Four Purposes
Ambitious, capable learners
· Are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.
· Are questioning and enjoy solving problems.

	Personal Targets
(Linked to QTS and identfied in weekly review)


	This week I will be continuing to work on my target of challenge and expectations. I will be planning across a series of lessons and so I will be able to develop the learning over a period of time. I will be aiming to ensure that I make my expectations clear for the learners by providing differentiated activities to suit the needs of every learner.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

This week I will aim to ensure that I use research that I have learnt whilst at the university to help inform my planning for both literacy and maths. For example, I will be developing my understanding of Bloom’s Taxonomy and the Connections Model.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.




	Learning Objectives (Focus on Learning)

	· To learn how to make informed decisions about the best order to pack a bag.

	Success Criteria 
(process/product)

	· I can pack a bag using my knowledge of heavy and light objects.



	Key Resources Health & Safety
	Key Resources
· Home learning power point
· Book/paper
· Pencil







	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Throughout the rest of this week the learners have been learning about weight. I started off the week by enabling the learners to get to know the difference between objects being heavy and light by using their hands to pick up and feel the weight of different objects. They have also had the opportunity to learn about how to order objects by ordering them from the lightest to the heaviest. Whilst also teaching the learners about the fact that some small objects are heavy and some big objects are light.




	Opening Phase


	· On the slide show will be two pictures of balance scales, the first picture has a heavier right side and the second picture has a heavier left side. Underneath there are four pictures of different objects.
· The learners must look at the balance scales and decide where each of the different objects would go dependending on their weight. Can you explain your answers?




	Teaching & Core Learning
	· On the slide there is a real life scenario that the parents can read to the learners. It essentially goes on to explain that Miss Willars has gone shopping but has only got one shopping bag. Can you help her to pack the bag? It mentions that I don’t want anything light at the bottom because it might get damaged and I don’t want anything heavy at the top in case it squashes the objects underneath.
· The learners must draw a shopping bag (there will be an example on the slide).
· Which items do you think should go: at the bottom? On the top? 
· The learners must draw the items in the shopping bag.
· All of the learners will complete this task. 
· Additional challenge for Glas (high) and Porffor (top) – Can you think of any other items that Miss Willars could pack in her shopping bag? Where would you place them in the bag?




	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.






Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there was only one learner who handed in work via teams. I will be evaluating the learning by looking at pictures of the learner’s work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were concentration and engagement with the task. Based on the work that the learner handed in, I feel that he had demonstrated a good understanding of heavy and light objects and had considered the best order to pack the objects in. He was also able to identify which objects would go on the balance scale to match it up with the pictures that it was showing.


	Next Steps for Progress

	I feel that the next step for the learner would be to be able to use non standard units while measuring. In order to do this I would plan for an activity where the learner would be able to weigh different items on a balance scale and use objects such as unifix. For example, the toy weighs 8 unifix cubes.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I was able to develop the learning further by planning for the learning within a real life context. I was able to provide additional challenges for the higher ability learners. I feel that the instructions were clear and could be supported by the pictures on the power point slide.


	Areas for my Development

Personal Targets for Progress

	I feel that this activity could have potentially led to some confusion as there would be some items that would be lighter but may not have got damaged if they were under heavy items. I also feel that I could have gotten the learners to actually pick up the items, feel them and then pack the bag as opposed to simply getting them to draw the pictures. This may have helped their understanding as they would have known which items were heavy and light and how easy they would be to get damaged.



Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.

Wider reading and research findings
The student- teacher demonstrates an increasingly confident understanding of the theories and research about assessment, pedagogy, human development and learning relevant to planning and day-to-day practice.
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Appendix 2
Assets relating to reflection on planning for progression template two.
All of the fine motor sessions were asynchronous. As a part of the sessions, I created 2 ½ - 5-minute videos introducing the learners to the skill and modelling how to do the skill correctly. I also created a support slide for each activity outlining the resources needed, a break-down of the activity and a picture of the activity. In addition to an explanation of the importance of fine motor skills which was aimed at the parents.






	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication

	Date:
	18-01-21

	Lesson Focus:
	Using scissors to snip a toilet roll tube.


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Using scissors and tools
· O2 – Begin to ‘snip’ by opening and closing traditional scissors.

Languages, Literacy and Communication
Strand: Oracy
· O2 – Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand
PS1 – I can listen to others with growing attention.

The Four Purposes
Ambitious, capable learners
· Set themselves high standards and seek and enjoy challenge.


	Personal Targets
(Linked to QTS and identfied in weekly review)


	N/A



	Learning Objectives (Focus on Learning)

	To be able to snip the edges of a toilet roll tube by opening and closing scissors.

	Success Criteria 
(process/product)

	· I can open and close scissors to cut strips on a toilet roll tube.
· I can remember and draw facial features.



	Key Resources Health & Safety
	Key resources
· Toilet roll tube
· Scissors
· Colouring pencils/crayons
Health and safety 
· The learners must use child friendly scissors.
· They will be told to be careful when using the scissors to avoid hurting themselves.
· They may require help from an adult when using the scissors.





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	N/A



	Opening Phase


	· Explain to the learners that today we are going to be using our funky fingers to make our fingers strong using different objects that can be found at home.
· Tell the learners that for today’s activity they will need scissors, a toilet roll tube and colouring pencils or crayons. Why must you be careful when using scissors? 
· They must make sure that they carry the scissors carefully by closing the blades, wrapping their fingers around the outside and pointing them towards the ground.

	Teaching & Core Learning
	· Explain that today they are going to be learning about how to give a toilet roll a haircut by snipping strips using scissors.
· Show the learners an example of a wagoll.
· Begin by modelling to the learners how to hold the bottom of the toilet roll in one hand. Using the other hand show the learners how to cut thin strips at the top of the toilet roll which will create the hair.
· The learners can use colouring pencils, crayons or felt tips depending on what they have at home to decorate their toilet roll by giving it eyes, ears, a mouth, a nose, etc. 
· Does your toilet roll have a name?



	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.








Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those within the class who uploaded their work to teams as this was an asynchronous session. For today’s activity 6 of the learners handed in their work on teams. I will evaluate the work by looking at the pictures of the work that they posted and assessing whether I felt that they had achieved the success criteria. The attitudes that I would be looking for while undertaking the activity are independence and engagement. I feel that the learners were clearly able to demonstrate how to use their scissors to cut the hair on their toilet roll. In addition, I also feel that that they were able to succesfully decorate their toilet roll tubes by drawing on facial features using different colours.


	Next Steps for Progress

	I feel that all of the learners who undertook the activity showed that they were able to meet the success criteria as they were able to use the scissors to cut the toilet roll’s hair and also by decorating the toilet roll. I believe that this group of learners could continue to practice using scissors independently. I will aim to implement this by planning another funky fingers activity for the following week that will require them to use scissors, but possibly in a different way e.g. cutting play dough.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that during my video that I prepared I was engaging and excited about the task at hand which I feel would have been beneficial to the learners watching the video as it would have encouraged them to participate in the task. I also feel that I was able to effectively include the key aspects within the video regarding what the learners needed to do, which I was able to edit to ensure that the video flowed smoothly. I feel that this has helped me to develop my digital competence further as I have had to try and learn to film and edit videos.


	Areas for my Development

Personal Targets for Progress

	I feel that my video would have been even better if I had made it a little shorter, ensuring that I kept the key messages within the video but without making it too long where the learners may begin to lose concentration. I also feel that when I am giving instructions I don’t need to show the learners eveything in depth. For example, I could have just showed a little bit of me decorating the toilet roll tube and then let the learners continue to work on their own. Essentially modelling the activity and showing them a wagoll but to keep them moving forward.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication

	Date:
	25-01-21

	Lesson Focus:
	Using scissors to cut playdough into pieces.


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Using Scissors and tools
· O2 – Begin to ‘snip’ by opening and closing traditional scissors.
· O3 – Repeatedly open and close traditional scissors to cut paper into two pieces.

Languages, Literacy and Communication
Strand: Oracy
· O2 – Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand
PS1 – I can listen to others with growing attention.

The Four Purposes
Ambitious, capable learners
· Set themselves high standards and seek and enjoy challenge.



	Personal Targets
(Linked to QTS and identfied in weekly review)


	After discussions with my class mentor, we have decided that my targets for this week are to focus upon developing the learning further by extending the level of challenge within the funky finger activities. In addition to working on feedback and ensuring that I promote opportunities to move each child’s learning forward.

Progression in Learning
The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.

Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.



	Learning Objectives (Focus on Learning)

	To be able to open and close scissors to cut playdough into pieces.

	Success Criteria 
(process/product)

	· I can open and close scissors to cut playdough into pieces.



	Key Resources Health & Safety
	Key resources
· Playdough
· Scissors

Health and safety 
· The learners must use child friendly scissors.
· They will be told to be careful when using the scissors to avoid hurting themselves.
· They may require help from an adult when using the scissors.



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Last week the learners began participating in a range of funky finger activities to develop their fine motor skills. Each of the activities varied and included using scissors, picking up small objects, threading and scooping. This week’s activities will involve completing similar activities although they will be developing the learners’ skills further.



	Opening Phase


	· Explain to the learners how impressed you were with all of the hard work that they did during last week’s funky finger challenges.
· Explain that today they will be cutting pieces of playdough using scissors.
· Show the learners an example of a wagoll so that they can see what is meant by cutting off pieces of playdough
· Tell the learners that for today’s activity they will need scissors and playdough.







	Teaching & Core Learning
	· Pick up the playdough and begin rolling it out with the hands, making sure to push it down and explain to the learners that we must roll it back and forth. The playdough should look sausage shaped.
· Show the learners how to correctly pick up the scissors using the dominant hand while picking up the playdough in the other hand.
· Begin to cut off small pieces of playdough. Only show the learners how to cut a few pieces, they can independently cut the rest themselves.
· Once all of the playdough has been cut into small pieces the learners can use their hands to push the playdough back together.
· Now the learners can create different shapes with the playdough to cut. Explain to the learners that they could first begin to try and make bigger shapes as this will be more difficult to try and cut as they squeeze their scissors.




	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.





Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were only two learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were independence and engagement with the task. I feel that both of the learners demonstrated independence as they were successfully able to complete the task. I also feel that they were engaged with the task and appeared to be concentrating on what they were doing.


	Next Steps for Progress

	I feel that the next steps for the learners will be to practice using their scissors more often to cut things up. While they were able to complete the task I feel that if they were to continue to use them more often then they would be able to build up strength in their fingers. I would aim to implement this by getting the learners involved with further tasks that require the use of scissors, for instance my topic task this week requires the learners to cut out a sail independently for a boat they are going to make.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I was engaging during the video in order to encourage the learners to want to participate in the task. I also feel that I was able to model the activity well by showing the learners how to hold and use the scissors when cutting as well as demonstrating how to roll up their playdough in their hands. I feel that I was more concise in my explanations and I was able to stick to the key messages throughout the video for what I wanted the learners to do/learn.


	Areas for my Development

Personal Targets for Progress

	I feel that I did not promote enough challenge within the task as the learners simply had to cut a long shape of playdough. I feel that I could have demonstrated me cutting lots of different shapes, with different levels of thickness in order to show why a thicker shaper would be more difficult to cut as it would mean the fingers would have to squeeze harder. While I feel that I was excited in the video I feel that the activity itself maybe lacked excitement which could result in the learners becoming bored and not wanting to participate. Therefore, I have tried to improve upon this by introducing a similar activity next week which will enable the learners to create pretend food with the playdough and to cut it with a knife and fork as I feel that this will be more enjoyable for the learners.

I was able to make progress towards both of my targets today. For example, I was able to develop the learning further by progressing what the learners had done the previous week and making it more challenging. Previously they were cutting a toilet roll which required less force to squeeze with their fingers, while cutting playdough meant that they had to ensure they were squeezing hard enough to cut the playdough into pieces. 

I was also able to ensure that I left more meaningful and purposeful comments for the learners to enable them to feel confident about the work that they had completed but also by giving them things which they could improve upon in the future.

Progression in Learning
The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.
Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication
	Date:
	09-02-21

	Lesson Focus:
	Snipping/cutting out different lines and basic shapes using scissors.


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Using Scissors and tools
· O2 – Begin to ‘snip’ by opening and closing traditional scissors.
· O3 – Repeatedly open and close traditional scissors to cut paper into two pieces.
· O4 – Cut out large basic shapes and pictures in paper using traditional scissors.

Languages, Literacy and Communication
Strand: Oracy
· O2 – Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand
PS1 – I can listen to others with growing attention.

The Four Purposes
Ambitious, capable learners
· Set themselves high standards and seek and enjoy challenge.


	Personal Targets
(Linked to QTS and identfied in weekly review)


	I will be working on two main targets throughout this week. The first target will be to work on my use of incidental Welsh, particularly when reading the learners a story each day of the week by picking out vocabulary and asking the learners questions. For instance, in relation to words such as colours and numbers. While also aiming to ensure that I still continue to leave the learners Welsh praise within the feedback that I give them.

I will also be working on ensuring that I provide appropriate levels of challenge in order to motivate each of the learners to achieve. For example, providing different challenges within an activity in order for the learners to be able to challenge themselves depending on their current level of knowledge and understanding.

Welsh Language Development
There is a commitment to incremental development of personal skills in the use of the Welsh language.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.




	Learning Objectives (Focus on Learning)

	· To be able to open and close scissors to cut out different lines and shapes.

	Success Criteria 
(process/product)

	· I can snip the edge of a piece of paper by following the lines using scissors (should).
· I can cut a piece of paper into two pieces by following different lines using scissors (could).
· I can cut out basic shapes by following the lines using scissors (challenge).



	Key Resources Health & Safety
	Key Resources
· Pens/pencils
· Paper
· Scissors

Health and Safety
· The learners will be reminded about the importance of being careful with scissors. I will demonstrate how to hold them correctly by pointing them down and closing the blades when they are walking with them in their hands.




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The learners have been participating in a range of funky fingers activities over the course of the last three weeks to develop their fine motor skills. They have completed a range of activities to develop their fine manipulation, drawing, holding a mark-making implement and using scissors and tools.



	Opening Phase


	· Explain to the learners that today we are going to be practising our snipping and cutting skills using scissors.
· Explain that today we are going to be ambitious and capable like Chase. He loves to set high standards for himself and he always seeks out a challenge.
· Tell the learners that for today’s activity they are going to need pens/pencils, paper and scissors. Remind the learners to ask for permission first before collecting their scissors and show them how to correctly hold the scissors.

	Teaching & Core Learning
	· Today there will be three different cutting challenges, each one is more challenging than the last. Show the learners the different challenges and explain what they have to do for each one. Challenge 1 focuses on snipping lines along the edge of the paper. Challenge 2 focuses on cutting different lines such as a straight line and a zigzag. Challenge 3 focuses on cutting out basic shapes including a square, a triangle and a rectangle. Explain to the learners that they can begin with challenge number 1 but it will be up to them to decide how much they want to challenge themselves by completing the more difficult challenges once the easier ones were successfully complete
· Model to the learners how to correctly hold the scissors, showing them how to open and close them.
· Demonstrate how to complete each of the different challenges.





	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.





Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were six learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were independence and engagement with the task. Five of the learners completed all three challenges and one of the learners was able to complete the first challenge. While I cannot fully reflect on the work of those that sent pictures in, for those that sent in videos I feel that they were demonstrating good cutting/snipping skills by opening and closing the scissors to cut.


	Next Steps for Progress

	I feel that the next step for most of the learners moving forward will be to continue practicing to cut more accurately by following the lines as some of the learners were able to open and close the scissors to cut but were missing some of the lines. I feel that I would do a similar activity to this with the learners again moving forward. However, I would try to ensure that the learners were able to complete the activity by using smaller child friendly scissors in school. As the learners are at home some of them were using larger scissors which I felt was more difficut for them to hold and to be able to control.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I provided clear instructions to the learners and I was able to model how to use the scissors correctly by opening and closing them. I was able to provide appropriate levels of challenge for all of the learners by preparing a range of challenges for them to participate in.


	Areas for my Development

Personal Targets for Progress

	I was able to model how to use the scissors correctly by showing myself cutting the first few snips. However, I feel that I should have shown the learners some of the cut out lines and shapes once they had been fully cut out in order to show and explain to them how I had followed lines the whole way around. This is because I felt that the learners were pretty good with the first few snips but then would become impatient and quickly try to cut the rest which meant that they missed the lines.

I feel that I was able to make progress towards my target of challenge and expectations by ensuring that there were three different challenges that the learners could complete. I planned the lesson by beginning with the Foundation Phase Outcomes and then planning the three different challenges. I was also able to continue leaving the learners Welsh praise in their feedback. 

Welsh Language Development
There is a commitment to incremental development of personal skills in the use of the Welsh language.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.
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Appendix 3 
Assets relating to reflection on planning for the four purposes template two.
	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication
Mathematical Development

	Date:
	29-01-21

	Lesson Focus:
	To pour water into different containers.


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Personal
· Develop fine manipulative skills.
· Use a range of small and large equipment and stimuli.
· Use and handle a range of tools.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand (Literacy)
PS1 – I can listen to others with growing attention.
Measurement (Numeracy)
PS1 – I can use direct comparison with capacity, e.g. holds more/less than.

The Four puposes
Healthy, confident individuals
· Have the skills and knowledge to manage everyday life as independently as they can.


	Personal Targets
(Linked to QTS and identfied in weekly review)


	After discussions with my class mentor, we have decided that my targets for this week are to focus upon developing the learning further by extending the level of challenge within the funky finger activities. In addition to working on feedback and ensuring that I promote opportunities to move each child’s learning forward.

Progression in Learning
The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.

Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.



	Learning Objectives (Focus on Learning)

	To be able to pour water into different containers with increased control.

	Success Criteria 
(process/product)

	· I can carefully pour water from a jug into different containers with increased control.
· I can understand the difference between more and less.



	Key Resources Health & Safety
	Key Resources 
· Different containers e.g. plastic cups, a jug, water bottles, an ice cube tray.
· Water
· Towel

Health and safety
· I will tell the learners to make sure that they ask a parents permission before setting up their water station in case they were to spill water over anything electrical.







	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Last week the learners began participating in a range of funky finger activities to develop their fine motor skills. Each of the activities varied and included using scissors, picking up small objects, threading and scooping. This week’s activities will involve completing similar activities although they will be developing the learners’ skills further.






	Opening Phase


	· Explain that today they will be learning how to pour water into different size containers.
· Show the learners all of the different containers and explain that by the end of today’s activity they are going to have filled them with water.
· Tell the learners that for today’s activity they are going to need different containers that could hold water such as plastic cups, a jug, water bottles, an ice cube tray and water.





	Teaching & Core Learning
	· Demonstrate to the learners how to pick up and hold the jug using their hands. Explain to the learners that they shouldn’t fill the jug to the very top with water because then it would spill when they try to pour it.
· Model how to pick up a cup with the other hand and begin to pour it, explain to the learners that you can hold the cup to the side slightly to make it easier to pour the water into.
· Ask the learners a couple of questions in relation to capacity. For example, hold two different size cups/bottles. If I filled both of these cups which one would hold the most water? If I filled both of these water water bottles which one would hold less water? You can use language such as most, more, least and less.
· Explain to the learners that they can begin practicing how to pour the water into the different containers.





	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.





Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were four learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were independence and engagement with the task. I feel that all of the learners were able to independently engage with the task. Demonstrating the ability to be able to pour the water carefully and in a controlled way into the different size containers.



	Next Steps for Progress

	I feel that the next step moving forward for one of the learners will be to try and use both of his hands in order to steady himself when pouring the water as I felt that he found it challenging just using the one hand. Therefore, I have left feedback on teams for him to practice using both of his hands moving moving forward. Additionally, I feel that I could also revisit some of the terms that I introduced within the lesson such as most and least as I am not sure whether the learners fully understood what these words meant as this was an asynchronous session.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that this was a more engaging activity for the learners to particiapte in and I felt that they had enjoyed it based on the pictures/videos of them completing the task. I was able to incorporate an area of maths within the lesson by getting the learners to think about which containers held the most/least amount of water. I also feel that not only was the lesson beneficial for the learners in terms of developing their fine motor skills but it was able to help them develop personally by learning how to do a task such as pouring a glass of water independently.


	Areas for my Development

Personal Targets for Progress

	Although, I included the concepts of more and less within the lesson I feel that I should have spent more time actually explaining the difference between the two as the learners may not have had prior knowledge on it. This would then have helped them further when completing the activity. I also feel that I could have gotten the learners to try and pour specific amounts of water in order to practice their control further.

I was able to work on my target of progression in learning through this activity as I had previously done a similar activity with the learners last week where the learners had to scoop food using a spoon. However, this week the skill was developed further as the learners had to have more control when pouring the water. The jugs of water were also heavier for them to hold than scooping the food the previous week.

I was also able to continue leaving the learners feedback to move the learning forward by checking what each of the learners had done and providing a next step comment. Whilst also ensuring that I recognised what they had done well and letting them know.

Progression in Learning
The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.
Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication
Personal Development

	Date:
	02-02-21

	Lesson Focus:
	To understand how to hold and use a knife and fork correctly.


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Personal 
· Develop fine manipulative skills.
· Use a range of small and large equipment and stimuli.
· Use and handle a range of tools.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand
· PS1 – I can listen to others with growing attention.

The Four Purposes
Healthy, confident individuals
· Have the skills and knowledge to manage everyday life as independently as they can.

	Personal Targets
(Linked to QTS and identfied in weekly review)


	This week I am going to be working on two targets. I began working on recording and reporting last week, and while I feel that I have began to show progress for this standard both myself and my teacher feel that I could improve upon this more. Therefore, I will be aiming to ensure that I provide each and every learner with good quality feedback using the two/one star and a wish approach but also by trying to include Welsh praise within the feedback that I give. 

I am also going to be working towards placing the four purposes at the centre of my planning and teaching. I will be aiming to begin my planning using the four purposes. I will also be working towards including the school’s four purpose characters within my teaching in order to make the learners aware of what purpose we will be focusing on within that lesson.

Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.
Four Purposes for Learners
The student-teacher demonstrates a knowledge and understanding of the needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.




	Learning Objectives (Focus on Learning)

	To be able to hold and use a knife and fork correctly to cut up food.

	Success Criteria 
(process/product)

	· I can roll playdough into different size shapes using my hands.
· I can use a knife and fork correctly to cut up pretend food.



	Key Resources Health & Safety
	Key Resources
· Playdough
· A plate
· A knife and fork

Health and Safety 
· The learners will be told to ask for permisson from a parent before they collect their knife and fork. They will also be told to hold them carefully when they are walking with the cutlery and using it.
· Remind the learners that even though the pretend food looks tasty they must not eat it because it is made out of playdough.




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	During the last two weeks the learners have been participating in a range of funky finger activities to develop their fine motor skills. Each of the activities varied and included using scissors, picking up small objects, threading, scooping, pouring, drawing and colouring. This week’s activities will involve completing similar activities although they will be developing the learners’ skills further.




	Opening Phase


	· Explain to the learners that for today’s activity they are going to be learning how to cut up a pretend playdough meal using a knife and fork.
· Explain to the learners that today we are going to be like Everest, she has the skills and knowledge to act independently. Can you cut up the food all by yourself?
· Tell the learners that today they are going to need a knife and fork, a plate and playdough.






	Teaching & Core Learning
	· Model to the learners how to roll out and shape the playdough to make the different foods. There will be sausage, egg and chips. Explain to the learners that Everest would not eat chips everday becuase she likes to eat healthily. 
· Show the learners how to correctly pick up the knife in one hand and the fork in the other. Explain that they must hold them with a tight grip using their fingers.
· Demonstrate how to use the knife and fork correctly by placing the fork into the sausage and cutting back and forth with the knife. This can be repeated to ensure that the learners can see how to complete the task.
· Can you cut up all of the food all by yourself. Say to the learners, I wonder if you will be able to cut up your own food when you eat your dinner tonight.






	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.




Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were five learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were independence and engagement with the task. All of the learners were able to demonstrate independence during the task whilst cutting up the pretend food. The learners demonstrated engagement by coming up with their own ideas for the food as they were able to go beyond what I had shown them.


	Next Steps for Progress

	Although I do not personally know how many of the learners use a knife and fork whilst at home I do feel that all of the learners could benefit from using a knife and fork to cut up real food. They could begin with simple and soft foods to cut up to enable them to begin learning how a knife and fork should be used. In order to implement this I have challenged all of the learners to practice cutting up their own food at home.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I was able to help teach the learners an important life skill that will enable them to be more independent during meal times but in a fun and engaging way by cutting up the playdough meal. I feel that my instructions were clear and I was able to model how to cut up the food well. I was also able to make links to the four purposes within my lesson by explaining to the learners that today we were going to be like Everest because she is great at being independent. 

	Areas for my Development

Personal Targets for Progress

	As this was an asynchronous session it would be difficult to monitor but I feel that it would have been better if I was able to deal with misconceptions. Although I’m aware that the learners are still young and so may find it difficult to hold a kife and fork in the correct way I found that at times some learners would almost hold the cutlery with their fist. Therefore, I feel that it would have been great to be able to physically model to them and closely observe the way they held the cutlery.

I was able to make progress towards my target of including Welsh praise within my feedback as I was able to ensure that each of my comments began with something positive for instance gwaith ardderchog or gwaith da.

Additionally, I was also able to include the four purposes within my planning of the lesson but also within the lesson itself by informing the learners that today we were working on the healthy, confident individuals purpose. Explaining that we were going to be like Everest because she has the skills and knowledge to act independently.

Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.
Four Purposes for Learners
The student-teacher demonstrates a knowledge and understanding of the needs of all learners in planning, preparation and teaching, ensuring that the four purposes are the drivers for learners’ experiences.
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	Student-teacher
	Ashleigh Willars

	Class:
	Reception 

	AoLE/Subject
	Physical Development
Languages, Literacy and Communication
	Date:
	08-02-21

	Lesson Focus:
	Threading pasta on a shoelace. 
More capable learners can tie a knot at each end of the shoelace. 


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Physical Development
Fine Manipulation
· O3 – string beads onto a lace and are able to manipulate and lock together appropriate resources.
· O4 – tie a knot, construct models using kits and have good control over creative materials and resources.

Languages, Literacy and Communication
Strand: Oracy
· O2 - Listen with growing attention and concentration. They show understanding of two-step instructions and basic concepts and ask simple appropriate questions.

Literacy Numeracy Framework
Strand: Listening to understand
PS1 – I can listen to others with growing attention.

The Four puposes
Healthy, confident individuals
· Have the skills and knowledge to manage everyday life as independently as they can.

	Personal Targets
(Linked to QTS and identfied in weekly review)


	I will be working on two main targets throughout this week. The first target will be to work on my use of incidental Welsh, particularly when reading the learners a story each day of the week by picking out vocabulary and asking the learners questions. For instance, in relation to words such as colours and numbers. While also aiming to ensure that I still continue to leave the learners Welsh praise within the feedback that I give them.

I will also be working on ensuring that I provide appropriate levels of challenge in order to motivate each of the learners to achieve. For example, providing different challenges within an activity in order for the learners to be able to challenge themselves depending on their current level of knowledge and understanding.

Welsh Language Development
There is a commitment to incremental development of personal skills in the use of the Welsh language.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.




	Learning Objectives (Focus on Learning)

	· To thread pasta on a shoelace by placing the shoelace in the hole and pulling the pasta across. 
· To tie a knot at each end of the shoelace.

	Success Criteria 
(process/product)

	· I can thread pieces of pasta on a shoelace by pulling the pieces from one end to the other.
· I can tie a knot at each end of the shoelace.



	Key Resources Health & Safety
	Key Resources
· Pasta/beads/cereal
· Shoelace






	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The learners have been participating in a range of funky fingers activities over the course of the last three weeks to develop their fine motor skills. They have completed a range of activities to develop their fine manipulation, drawing, holding a mark-making implement and using scissors and tools.


	Opening Phase


	· Explain to the learners that for today’s activity they are going to be learning how to thread pasta on to a shoelace. But today the learners are going to be challenged further by learning how to tie a knot on a shoelace.
· Explain that today we are going to be healthy and confident like Everest, she has the skills and knowledge to act independently.
· Remind the learners that you will be selecting another funky finger winner of the week this week and so they must be completing the activities and making sure that their fingers are working hard.
· Tell the learners that they need pasta and a shoelace for today’s activity. They can also use beads or cereal if they don’t have pasta. If they cannot find a shoelace they could borrow one from a shoe in their house, but ensure that the learners ask for permission before doing so.






	Teaching & Core Learning
	· Model to the learners how to tie a knot at the end of the shoelace. Loop the shoelace into a circle, take the aglet/end and bring it under the cirle, pull it through tight to make the knot. Show the learners how to do it again, explaining the steps and repeating the process.
· Why do you think I am tying a knot at the end of the shoelace? Explain to the learners that this is to stop the pasta falling off when we are threading it on the shoelace. As this is a year 1 skill the learners may struggle with tying the knot but encourage them to have a go first before asking for help from a parent.
· Show the learners how to place the pasta on the end of the shoelace by putting the shoelace through the hole. Pull it along the shoelace to the other end until it reaches the knot. Repeat this step again. Explain to the learners that if they are struggling a parent can help them by working with them to thread the first few pieces.
· Explain to the learners that we are not going to thread the pasta all the way to the end of the shoelace because we are going to leave space to tie another knot.
· Show the learners how to tie another knot at the end of the shoelace, encouraging them to follow the steps like we had done earlier.
· Once both of the knots have been tied show the learners that the pasta is now unable to fall of the shoelace.






	Plenary


	· As this is an asynchronous session the learners can post a picture of their work on teams so that I can give them feedback once they have completed the activity. I will aim to give the learners two stars and a wish in order to help move the learning forward by giving them something which they can practice or improve upon.




Lesson Plan – Phase 2
Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Today I will be evaluating the learning of those who chose to participate in today’s asynchronous session. For today’s activity there were four learners who handed in work via teams. I will be evaluating the learning by looking at pictures of the learners’ work and assessing it against the success criteria for the lesson. The attitudes that I was looking for were independence and engagement with the task. All four learners were able to thread the pasta, three of which were able to tie a knot at each end. Although, the learner who did not was unable to because he was using a piece of spaghetti as he did not have a shoelace. 


	Next Steps for Progress

	Although the learners appeared to have tied the knots themselves, it is difficult to know whether they did this independently or whether a parent helped as I could only see pictures of what they had done. Therefore, I still feel that this is a skill that would need to be repeated. Before then moving on to tying a shoelace.





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	I feel that I was able to provide an appropriate level of challenge within the activity as it was more aimed at differentiation by outcome depending on whether the learner could pick up the pasta, thread it on the shoelace and then tie the knot. I felt that my instructions were clear and I was able to ensure that I repeated some of the skills a couple of times close up within the video in order for the learners to fully understand how to do something.


	Areas for my Development

Personal Targets for Progress

	I feel that this would have been better if I had tried to make the activity more engaging for the learners. I could have got the learners to colour in the pasta using different coloured felt pens in order to make a necklace. This could then have promoted other skills within the curriculum such as recognising a three step pattern by getting the learners to follow a pattern with their colouring.

I feel that I was able to make progress towards my target of challenge and expectations by ensuring that there were elements within the activity that each learner could access. Whether that was simply being able to pick up the pasta a piece at a time, or as far as tying knots independently.

I was also able to continue leaving the learners Welsh praise in their feedback. I was able to share a video of me pronouncing and explaining each of the different Welsh phrases that I use, along with a resource for the parents. This was to help them understand and possibly learn how to pronounce some of the phrases so that they could be used at home with their child.

Welsh Language Development
There is a commitment to incremental development of personal skills in the use of the Welsh language.

Challenge and Expectations
The student-teacher provides appropriate levels of challenge and expectations for the range of student abilities and characteristics, motivating learners to achieve.
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‘Student Reflections

o They can reflect on their true opinions, what went well and what they could o to improve
their work.
«  After a unit example questions:

© How did students feel about the learning experiences?

©  How could students have better guided their own learning?

© What do student think their teachers could have done better?

Virtual Field Trips

« Allows you to visit places you may never be able to go to
*  Narrate what you are doing on an online expedition (both teachers and learners).

Student Presentations
«  Assessments provide an opportunity to see what students have leared and where they

might need extra support.

You can get learners to do a Screencastify of them solving a maths question for example to
enable you to see if they have a good level of understanding.

If you'd like students to submit a URL in a Google
Form, what setting might be helpful?

Responso vasdaton v

Connect with Colleagues
Flipping Professional Development

o The benefits of flipping
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Maximise engagement by having staff members watch when it's most convenient.
Ensure buy-in by offering choice.
Increase adoption by giving staff member the option to replay important advice.
Increase understanding by giving staff members time to reflect and ask thoughtful
questions,
©  Give educators an opportunity to use new tools as ‘the student
« How do I lip our staff meetings?
Record a video.
share it with your colleagues.
Discuss in person or asynchronously
Provide time for adoption.

o000

Create a Digital Resource Library

« Record a Screencastify to show staff how to use Screencastify.
« Explain how impactful it can be in their classroom.

Connect with Parents

Explain Assignments

«  Parents are valuable partners in the classroom.

o They're most helpful when they're made aware of everything going on and how they can
help.

*  Create screencasts that walk parents through upcoming assignments.
« Use any of the sharing options to share the videos with parents.

Positive Communication

« Record videos to send home to parents to show what their children have done well,

« If you want to talk to parents directly create a webcam recording with your microphone on.
* You can share the video with learners and parents.

Parent Newsletters

* You can add R codes to a video on newsletters. This will enable you to explain what the
newsletter is about.

« Copy and paste the QR code to the bottom of the newsletter,

v
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Master the Screencast
———————

100% compLETE

|

Screencastify

CERTIFICATE OF ACHIEVEMENT

Is Awarded To

ASHLEIGH WILLARS

for completing our 1-hour certification course

Master the Screencast
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Talk for Writing

Whatis Telk for writing?

Good wriers:

Enjoy writing and find the process creative, enriching and fulfiling.
Read widey, recognise good writing, and understand what makes it good.

Are aware of the key features of different genres and text types.

Learn about the skills of writing from their reading and draw consciously or unconsclously)
upon ts models n their own work.

Have ‘something to say’ (a purpose and audience).

Know how t0 develop ther deas.

Know how to pan and prepare for writing

Make nformed choices about what they are writing, as they it (for example, about
vocabulary, grammar, text structure, etc)

Understand how to reflect upon, refine and improve their own work.

Can respond to the constructive ritcsm of others.

Tne teaching sequence for writing

Familiarisation with the genretext type

Capturing ideas and oral rehearsal

Teacher demonstration.

Teacher sribing, supported writng and guided writing.
Independent writing

‘What does Tal for wriing look ike?

There are ifferent strategies that can b used for Tal for writing
Book-talk
Talk can be used to gather learmers’ responses to texts.
Teachers can provide open invitations after reading text.
Encourage leamers 1o feed off each other's deas to develop and extend their own
response.
Writertalk

o Thisis the thinking and creative process involved in writin.

s teaches earners o read a5  writer and write 5 a reader.

o Should focus on the purpose and audience of 3 iece of writing.
Storyteling and story-making
Learning and repeating oral stories
o Builcs eamers’confidence to enable them to oally prepare and then write their

own sories

o Itis  sequence of imitation, inovation and invention.
Word and language games
o Develop vocabulary.

Encourage creative thinking.
Orally develop characters and settings.
Role-play and drama

Hot seating.
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o Conscience sley.
o Activites can ba used 3t different points inthe reading and writing teching
sequence
There neads to be repetiton and ravsiingin both leracy lessons and across the curriculum
0 ennance learnine.

Tal for writing in Reception

Storyteling snd storymsking

Firstapproach

Storiescan nelp learnars to understand the world.
They can bui confidenca through orsl retelin.

Important toselect snjoyable stoies that you can retll.

Include s story map t racord the ot o images and symbols to provida visua prompts.
Incluge gesturesor actons.

When you s reading the sory encourage the lsarners o oininto help them to learn the
story themselves

Once the learners are mora confident the story can be carrisd by thelearners and you can
take more of 2 step back.

Show how the story can be varied through innovation e g substtuting a character o
setting

The learners can make thei awn substittions which can be racorded on thir story maps.
Damonstrate innovation by adding to the story.

The earnars can ad to thir own staries.

Second spprosch

Beinby exploring the timelin of  sory through props orstary bags. For example, order
the snimsls callectad on 3 broomstickin “Winnis the Wil

This supports earners to recount astory orally i the correct ardar. Thiscan scaffld thir
understanding nto their writing

The use of rea items can slso support EAL learnersin accessing stories mar easly.Retelling
nd ora rahearsa! will familsrise ther with spaken Engih.

Learners should have apporturities in both the ndoors snd outdoors.

Booksslk

Booktalk encourages younger leamers totalk snd respand to stariss through discusson,
drams and crestve sy

This can develop vocabulary by exploring unfamiiar words. T lesrnars are mare kel to
lesrn thisfanguage and use it within their own writing when explantions re supportad
it raalcbjects and physica actons t help them remember .

Story boes, puppsts and role-play aress cén support young learers inthe imitation and
response tostories.

Book-tak can develop emationi responses t texts.

Leamers can work in colsboration.

Booktalk sllows lesrnars o sxternslise theirinner veices and respond to txts in 3 vriety of
ways.
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Year 2 case study
A narrative unit with Year 2

Witten bya teacher who attended the four South West region workshops and tookactive steps to put into
practice the messages and strategies explored in relation to Talk for writing.

Teacher's comments:

1 became involved in Talk for writing through my role asa Leading Literacy teacher and have been amazed
at the way the approach has had a massive impact on the children's writing.

1d like to'share my learning journey from the beginning through to the moment when my Year 2 class
begged me to et them alltay in at break time and continue writing their stories.

Phase one of the unit exposed the children to high-quality texts, We read and discussed challenging stories
withich language (book-talk') and the children were given time to ‘magpie’ words and phrases that they

could potentially use in their own stories. They noted these in their writing joumnals, otherwise known as
their magpie’ books. Indeed, throughout the unit, the children had opportunities to‘magpie ideas from

‘authors and each other. To encourage the children to read as writers, we made pretend reading glasses.

They would wear them during a shared reading session, focusing the children on reading the text from a
writer's perspective, and then they would discuss what they noticed in pairs, group and asa class (‘writer-
talk).

The dlass chose theirfavourite story to retell, Allowing the children time to perform aloud gave them a
confidence | had never witnessed before. Later in the unit we created a story map. As a whole class, the
children used the story map to support a retelling of the story using actions. Next, they practised retelling
the story in small groups and then finaly, in pairs. Some children acted out their story using props and
costumes. By the end of the unit, they had internalised the story and could tellt off by heart. This then
allowed the childrento be innovative and alter theirstory. For example, some children substituted their
own characters and others added in extra detail (storytelling and story-making).

In Phase 2, we spent time exploring the characters in more detail. To support and enhance the ch
leaming, | often dress up and assume the role of story characters. For this unit | became a mermai
‘Through the technique of hot-seating’ the children questioned me in role and built up a sense of the
mermaic’s personality. Later we watched a DVD and explored the setting in which she lived. The children
and I stepped into our magic mirtors and were transported to a world beneath the ocean. There the
children used all of their senses to explore the setting. This stimulated their imagination and the impact
‘was evidentinthe quality of their final written piece (role-play and drama)

Modelling story telling for my own version of the adapted story was crucial. Looking back,| can't believe
1 have never done this in my teaching career before now, as it seems suich an obvious step. The children
‘watched me make mistakes and play with word choices. My teaching assistant and | also modelled
conversations demonstrating the thinking process behind story-making. In effect, highlighted my

thinking processes and therefore, the process writers go through when constructing a story. Although this
is challenging, the children benefited from seeing me rise to the challenge (more storyteling and story-

ren's

Phase 3, was to model wiiting. | used the story map created in Phase 2 to guide my story.
ed the structure of the story which certainly made it easier for me to model how to put it
ontopaper. I wasable to clearly demonstrate how | played with words,exploring and plunging deeper
for better words; after allthe first words you think of aren't necessariy the best. | described these to the
children as surface words (more ‘writer-talk’ during modelled writing).

During shared wiiting sessions, | bt on the modelled wiiting and encouraged the children to play with-
‘word choice. | was aware that the more reluctant writers tended to choose words that were easy to spell.
To counter this, | encouraged the children not to dodge a good word, but rather to put dots beneath the

word as a reminder to check the spelling laer. | demonstrated how to be a eflective writer by highlighting |
the mistakes that | made.  realised that this was crucialfor the children to see. A large poster a the top of

00467-20088KT-EN © Crown copyright 2008
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my working wall eminded the childrento ‘heart, say it ead i, exploreit’ With careful, explicit modeling
of each of these elements children became more confident in using this structure independently (yet more

‘wiiter-talk’ during shared writing).

The impact ofthis on the children's writing was phenomenal.Initially, | had a handful of boys who ere
reluctant to put anything down on paper. However, by the end of the unit, | could not stop them from
writing their ownstories. | had leamed that, by giving the children the structure of stories, | was releasing
cognitive space - they were not trying to cope with the demands of making up the story at the same time
as witing it down.

To summarise, s the unit progressed, I witnessed a dramatic improvement inthe children's writing. More
importantly,a new passion and enthusiasm was ignited, giving them the confidence to achieve more in
their wiiting. The children not only wrote their stories more quickly but the quantity and quality of their
writing was greatly improved.

The unit (based on Primary Framework Year 2 Narrative Unit 3)
Under the sea (three-week unit
Key objectives from the Primary Framework:

Engage with books through exploring and eracting interpretations;

1o texts, commenting on
including use of
. t0 establish
Phase 1

Read a selection of books, with a seaside theme by the same author.‘Magpie ideas from the stories,
recording them in wiiting journals. For one of the books, use a story mountain to summarise the plot. Keep
arecord of key events and review the structure of the story at intervals. Improvise and discuss what could
happen next through drama, Use a DVD version of the story to explore the setting and characters. Enact
pieces of dialect through 'hot-seating’.

Learning outcome: Children can talk about a text and identify how words and phrases have been used to
create effects.

Phase2
Actand retell all o parts of the story using actions.

Drama

Workcollaboratively on ashort dramatised presentation from one ofthe tories and peformto the rest
of the class. Respond to the presentation and with talk partners, make constructive suggestions about
changes or improvements.

Story-making

Tell the story to the whole class using drama and actions. Repeat the story until the children know it off by
heart.In small groups, have the children rehearse the story and then repeat it with a talk partner.

Innovation

Adapt the story using the basic story structure. Amend the original story maps using alteration, substitution
or addition.

Learning outcome: Children can orally sequence a story correctly using connectives appropriately.

© Crown copyright 2008 00467-2008BKT-EN




image12.png
14 The National Strategies| Primary
T

Phase3
© Teacherscribing

= Following hestory map,beinto e sy making he gt procss i

* Teacher demonstration
by making B and
emonstrate how to compose sentences witl and

- Demonstrate
and

reason..
*  Supported writing

- Useth when creating the story. Have the children devise their
criteria. Discuss and list essential story ingredients. Refer to ‘magpie" writing joumals for
building indiscussion time.

 Guided writing

o g g, o i ok o

© Independent writing
- Thechildren

the story witl . As the children wite the story, continue to
orally rehearse, making changes where necessary. Afer writing, chidren individually decide how
1o present their stories, for example as an audio recording, making a book.
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Fine Motor Skills
Paimr Grasp

+ Learners must encirce the handle of toys with theirfingers and thumbs.
+ Strenginens the fingers and thumb Joints to pick up smeal objects.
+ Objects that can be used for ths are:
o Cups without handes, placing the thumb around the cup.
Small als.
Balls of playcough.
Toys with handies

Trigod Grasp

+ solation of the thumb and firt two fingers to pick and release objects.
+ Activiies tht can encourage the tripod grasp incude:
o Placing and removing pegs from an object.
Picking up puzzle pieces that have large knob handles.
o Removing and placing ids on to pens.

Finger Co-orgination

+ Pointing —this prepares the learner for later finger co-ordinaion skl

+ Encouraging indvidua finger movement (finge solation)  earners will begin o poke ftems
nce they can point using ther ndex finger.

+ Pinch and Thum Control/Finger Opposiion (pincer grasp) —this i the ablfty o pick up
smalltems using the thumb and index finger. Examples include:

Finger feeding —learners may pick up food using this grasp.

Separating stacking cups.

Releasing coins Into the siot of apiggy bari.

Pinching clothes pegs and attaching them around the edge of an object.

Picking up objects using the pincer grasp.

Decorating cakes using smallfood such as hundreds and thousands.

Sorting activites using the pincer grasp. Fo example, beads, pasta and coins.

‘Wrist Movements

+ Extension - moves from sid to sice.
+ Flexion—down,
+ Rotates between supination (paim facing up) and pronation (palm facing dow).
* Wrist movements develop when learners are playing and eating. For nstance, when they
have to rotate their wrist and forearm to bring something to their mouth,
+ Early activity examples:
o Playdough—get the learners to ol out playdough, folloved by fattening it with the
palms of the hands. This will encourage the leamer to extend their wrist
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© Sensory play - pouring items such as dry pasta or water into the learner’s hand.
ey will need to otate their wrist and cup the object.
Later activiy examples:
o Draving at an upright surface suich a5 2 blackboard to encourage extension at the.
wrist
o Pouring pasta o pasta or water between diferent shape and sizes of container.

Bilatersl Integration

Biateral integration essentially means using both hands.
It preferable that leamers sit a a table when completing these activiies o focus their
attention on the actvy.
Biateralintegration activity examples:

o Play dough actvties - using both hands to squesze, ol shape and pullapart the
play dougn.
Pulling different toys apart such as unifx cubes,
Scooping, pouring, fling and emptying containers with sand or water, using both
hands,
Tearing ifferent types of paper e.g, Ussue paper

Crossing MidHine

One hand spontaneously moves over to the other side of the body to work there.
Itisimportan that learners have opportunites to cross the midline otherwise both hands
will et equal practice. To enable alearner's writng to develo, they need to have a
dominant, stronger hand that becomes specialsed at holding a penclL

Crossing Mickine actviy examples:

Simon says — choosing movements that enable the learmer to cross the midline
Draving from lft o ight across a arge area such as a wall. The learner must keep
their body stll and move their arms to draw.

Pegs —placing Clothing pegs on an item of cothing that you are wearing on both side:
of the body. When removing the pegs use the 0pposie hand to the ide of the body.
ihere you have placed the peg. Encourage the learners o use a pincer grp when
removing the pegs.

In-hand Meripuiation

Maripulating 2n object within one hand. The fingers and the thumb are used to best
position the object for an activiy.

This is one of the most complex fine motor kil

It important o show and explain o a leamer how to complete in-hand manipulation
activites correcty before they begin trying £0 0o the actiity themselves. It can be helpiul to
it with 3 learner whilst they are doing these actiites 5o that you can provide them with
immediate feedback o improve aviareness of the finger and thumb posiions.

In-hand manipulation daily activity examples:
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‘Adjusting the position of a pece of paper when cutting t with scissors.
o Tyingshoe aces

Using a knife and fork to cut up food.
o Doing up buttons on ciothing

Hand dominance

+ The dominant hand i the hand that s used consistently and is more skild than the other
hand.

+ This can also be referred to 3 hand preference.

+ Once leamers are able to cross the midine freely, hand dominance typially becomes
ciarer.

+ Hand dominance activity examples:

o Present objects at the midiine and encourage the learers to finish the actvity using
the hand that they began vith

o You could establish rules such as letting a leamer choose the hand they Want o use
ihile completing a task, but they then must finish with this hand.

o Using household items such as clothes pegs can help you to see which hand s more
skile.

o Pick up games—leamers mustpick up small objects using a pincer grip then try
putting them nto a slot such as 2 money box. Get the learner o alternate their
hands and watch the quality of movement from both hands.

o Colouring on smll peces of paper. The learner must stabiise the paper using one
hand to stop it moving around.

o Givelearners opportunities o practice ballsils such as rolling catching and
throwing into containers. Begin using larger bals and progress to smaller ones once
the learner is more comfortable.
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Weight: Heavy and Light
Find different items from around your home that weigh different amounts
but can still be held in your hand (like the pictures below).

Pick up the items in your hand one at a fime.
Talk about whether the item feels heavy or light in your hand.

Reception - Monday




image18.png
Can you find 6 objects in your house
that can be held in your hand?

Decide if they are heavy or light by
comparing their weight using your

hands.

Record your results in a table.

Reception - Monday
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M GT h S WG r‘ I ‘ ‘ u p | can make estimates and comparisons with measures.
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Gwyrdd and Coch

Can you find 4 objects from your house and put them in order from the lightest to
the heaviest by weighing them using your hands? Record your findings by drawing the
objects in the correct order in your book.

Lightest E—) Heaviest

Reception - Tuesday
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Glas

Can you find 6 objects from your house and put them in order from the lightest fo
the heaviest by weighing them using your hands? Record your findings by drawing the
objects in the correct order in your book.

Lightest E—) Heaviest

Reception - Tuesday
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Maths Activity

Porffor
Can you find 8 objects from your house and put them in order from the lightest to
the heaviest by weighing them using your hands? Record your results by drawing the

objects in the correct order in your book.

IEEe—)
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Maths Warm up

| can make estimates and comparisons with measures.

Weight: Heavy and Light

Choose a person and tell an
adult if they are the

heaviest
lightest
somewhere in-between
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Not all big things are heavy and not all small things are light.

A TV remote is small compared to a A beach ball is big compared to a tv
beach ball, but it is heavy. remote, but it is light.

Reception - Thursday
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6wyrdd and Coch

Here is alist of objects. Can you estimate which is the lightest and which is the heaviest?
Record your results in a table.

A dog or a horse Heaviest | Lightest

A feather or a brick

A phone or a piece of paper

Reception - Thursday
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MGT hs A CT iV i Ty | can make estimates and comparisons with measures.
Glas

Here is a list of objects. Can you estimate which is the lightest and which is the heaviest?
Record your results in a table.

A dog or a horse Heaviest | Lightest

A feather or a brick

A phone or a piece of paper

A bicycle or a car

A balloon or an apple
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MGT hs A CT iV i Ty | can make estimates and comparisons with measures.
Porffor

Here is a list of objects. Can you estimate which is the lightest and which is the heaviest?
Record your results in a table.

A dog or a horse Heaviest | Lightest

A feather or a brick

A phone or a piece of paper

A bicycle or a car

A balloon or an apple

A goldfish or a shark

A carrier bag or a tin of beans
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Weight: Heavy and Light

Look at the balance scales. Decide where each of the different items would go depending
on whether they are heavy or light. Can you explain your answers?

Reception - Friday
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Miss Willars has just gone shopping, but she has only remembered to bring one bag with her. Can you help
her to pack the bag? She doesn't want anything that is light at the bottom because it might get damaged
and she doesn't want anything heavy on the top because it might squash the items underneath.

Draw a shopping bag.
Which items do you think
should go:

1. at the bottom?
2. on the top?

Draw the items in your bag.

Glas and Porffor (additional challenge)
Can you think of any other items that Miss Willars could pack in her shopping bag?
Where would you place them in the bag?

Reception
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You will need:
Atoilet roll
tube.

Scissors
Resources to
decorate your
toilet roll with
such as
colouring
pencils or
crayons.

Activity

* Can you give a toilet
roll a haircut by cutting
small strips at the top
of a toilet roll tube?
Can you decorate your
toilet roll by drawing
facial features?
Don’t forget to give
your toilet roll a name.

Reception - Monday

Why should children

use funky fingers?
Funky fingers

encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers
which can help them
when writing.





image31.png
You will need:
* Scissors
* Playdough

Activity

* Roll out playdough
using your hands until
it looks like a sausage.

¢ Cut small pieces of
playdough off the end
until you have none
left.

* Squeeze the playdough
back together.
Practice cutting bigger
pieces of playdough.

Reception - Monday

Why should children

use funky fingers?
Funky fingers

encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers
which can help them
when writing.
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You will need:
* Paper

* Scissors

* Pencil/pens

Activity

¢ Practice cutting the
lines on the sheet of
paper using your
scissors.
Can you complete all
three cutting
challenges?

Reception - Tuesday

Why should children

use funky fingers?
Funky fingers

encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers
which can help them
when writing.
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You will need:
Water
Atowel
Different
containers such
as cups, a jug,
water bottles or
an ice cube tray.

You could do this
activity outside.

Activity

* Practice pouring
water into different
size containers.
Can you find out
which container
holds the most
water?
Can you find out
which container
holds the least
water?

Reception - Friday

Why should children
use funky fingers?
Funky fingers
encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers
which can help them
when writing.
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You will need:

* Aplate

* Playdough

* Aknife and
fork.

Activity

* Roll out and shape your
playdough to make
different food.
Practice holding your
knife and fork correctly.
Cut up all of the
pretend food using
your knife and fork.

Why should children
use funky fingers?
Funky fingers
encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers

Even though the which can help them
pretend food looks when writing.
tasty you cannot eat it.

Reception - Tuesday
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You will need:

* Pastathathasa
whole or
beads/cereal.
Ashoelace

Activity

* Can you tie a knot at
the end of a shoelace?
Thread pasta along the
shoelace.
Can you tie a knot at
the other end of the
shoelace?

Reception - Monday

Why should children

use funky fingers?
Funky fingers

encourages the
development of fine
motor skills. These are
skills that involve using
the small muscles which
control the hand,
fingers and thumb. By
developing these skills it
can improve a child’s
strength in their fingers
which can help them
when writing.
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Master the Screencast Course
Howto instal

* Loginto website.
+ Click on the blue button 2nd cd to chrome.

+This will pen up a new tab i the chrome webstore to enable you to fnish nstalation.
+ Add the extension.

+ Allow permission for camera and microphone.

+ Allow permission for drawing and annotation tools.

Record your first video

+ Navigate to the Screencastfy extension.
+ There are three recording types on Screencastiy Including the webcam, deskiop and
browser tab.
+ Webcam recording
© Great for speaking directly to the learers.
o i will only capture your video and your microphone.
+ Deskiop recorcing
o i will record everything taking place on your computer.
& You can select the microphone and webcam that you would like t0 use.
o Additional options include 2 countdown and showing your draving tools. Tis will
enable you to draw over the screen a5 you record.
+ Browser tab recording
‘@ Tnis tells Screencastify o captre everything under the address bar on one speciic
b,
o Thisis helpiul f you wanit o show a google lides presentation or if you are going to
stay on 2 paricular tab during a recording.
& You can select the webcam and microphone that you would fike t0 use.
© You can enable the countown and drawing tools. In adition 1o the tab audio which
tels Screencastiy that you would ke it to capture th aucio coming from your
computer. This can be use for capturing sound from 2 YouTube video for example.
+ When you begin a recording, you vill have a three second countdown.
+ On'the bottom lef of the screen tincludes the annotation tools.
o The focus mouse allows you to show people something speciic o screen.
o You can hide your cursor when its not moved.
o You can nighiight specific dicks.
© Pentool allows you to draw on screen.
© Erase screen tool o get id o everything.
+ Embed webcam at any time to enable learmers to see you.
* Delete recording using the bin.
+ Use the replay button to begin a recording again.
+ Use the pause button to stop during a recording.
o Press the stop button once you are done and Screencastify will start saving to google drive.
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Edit vour video

+ Clickon a videos tile to rename It

* Use the lightning trim to the eftif you would Iike to trim the frst few seconds from  video
or use the ightning trim on the right f you would lie to trim the fast few seconds from a
video.

+ Once you are happy with your trims you can dick save.

Share vour video

+ Click the blue copy shareable link button on the top right to copy the video's unlisted link to
Vour clipboard
+ Anyone wno hias the link to the video will be able to view but no one else will.
* You can also make videos private or public
+ Videos can be viewed on google drive
. share
o snare to google ciassroom
o Publish to YouTube. You must have a channel to be able to upload the videos.
o Copy the embed code. You can upload ths on your website
* More options
o Sendinan email
Generate 3 QR code.
Download as an MP4.
Export audio only
Export animated GIF.

= Show whatyou know!

v

Youscored 415 60

Creating videos for your students
Introducing a Lesson

+ Creating a Screencastify video to introduce 3 lesson s 2n opportunity to:
© Introduce learning objectives.
o Getlearners excited.
o Activate prior knowledge.
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Recording Effective Instructional Videos

+ What makes a videa effective?
o Signalling: make it clear what people should focus on.
o Segmenting: just one learning objective per video.
© Weeding: get rd of anything unimportant.
o Matching Modalty: use the right ool for the job.
+ Once you have completed an instructional video you need to share ft with your earners.
They need to be able to see it and act on your assignment directions

Provide Remediation

+ Allows educators to personalse their feedback to leamers

+ Can make further instructional videos.

+ You can make individual videos to send as feedback to learners about their work. These:
videos can be sent as private comments, emais or using a QR code.

Providing Feedback through Video

+ Create a video as you are going through a learner’s piece of work.

* You can talk 2bout the feedback with your microphone on as you are going through their
work.

+ Highlight errors or aspects that could be improved upon.

+ Copy shareable link, g0 to the google doc and insert a comment that gives 2 link o the
feedback. This will enable the learner to lsten to you narrating their piece of work and how
they can improve.

Stugent Presentations

+ Allows you'to hear from every learner.

+ Learners can share their thoughts in 2 way that s most comfortable for them,

+ They can edit it and make sure that it s what they woulg like to share with their peers and
their teacher.




