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Introduction  
A school development plan is now an intrinsic part of school life, both improving the school for its learners whilst also striving to attain the national mission of raising literacy and numeracy standards and reducing the impact of poverty and disadvantaged circumstances upon education (Welsh Gov. 2014). The school development plan (SDP) this essay focuses upon originates in a mixed gender 11-19 school based in Swansea, with over 1200 pupils currently enrolled (My Local School, 2022). All identifying details regarding the school and its SDP will be anonymised in line with BERA (2018). The key priority identified by the school which this essay will largely consider is that of achieving outstanding pupil outcomes, especially in outcomes for disadvantaged learners (appendix 1). This also concerns raising progress to secure these outcomes and reduce this gap across these disadvantaged groups. To begin, a literature review will briefly summarise the development of the SDP and the effects socioeconomic disadvantage has upon learners. Following this there will be an examination of the development of an action point, reflecting on how successfully the school are implementing measures to combat the attainment gap, before finally offering concluding thoughts on the process and its potential impact upon future practice.

Literature review 
First it will be necessary to outline the overall process of the creation of school development plans, as well as addressing the aspect of the plan on which this essay intends to focus upon, notably socioeconomically disadvantaged learners. Welsh Government (2014) identifies that school improvement is a process including self-evaluation based on data which is continuously reflected upon based throughout an academic year. 
Davies and Rudd (2001) in their research offer several criticisms for the ill-defined framework that existed at the beginning of the century, as the evaluation was most often targeted towards external inspection requirements and national standards of achievement. It seems evident that more regulatory guidelines were necessary to achieve more effective development that incorporated both the school and the national priorities. Many schools already have robust self-evaluation and effective SDP processes in place in line with previous Estyn (2020) requirements for the compilation of a report prior to inspection, but the Welsh Government released guidance with the express aim of embedding a more comprehensive evidence-based approach. This resulted in the Regulations (Welsh Gov. 2014). The SDP sets out actions the school will take to improve and is informed by self-evaluation, contextual data, and current priorities. It will set out how the school will achieve its targets in relation to these priorities and how it will utilise resources. This is not, however, a singular process undertaken every three years. Instead, it is a live document intended to be regularly revisited, reflecting upon progress and accounting for the latest data. The overarching purpose of the SDP is to allow schools to assist all pupils, regardless of their socioeconomic background, to achieve. This framework helps to evaluate whilst providing accountability for both best practice and statutory obligation, especially regarding the new Curriculum for Wales (CfW; Donaldson, 2015). 
Previous to the Curriculum for Wales, Wales was widely criticised for its results in the PISA tests. While it may be correct that compared to the UK more widely, Wales underperformed in the PISA tests. It must be considered that Wales lacks devolved powers over the economy and Social Security system (Dauncy & Boshier, 2019). In spite of this, the Welsh Government have published their aims of lessening the relationship between socioeconomic disadvantage and educational attainment (Welsh Gov. 2017). Wales has a fully comprehensive system, theoretically suggesting equality. However, this does not mean schools are equal in actuality. A report by the Sutton Trust and the NFER (2019) reveals the top performing schools in Wales have a significantly lower number o students qualifying for eFSM. Thus, Wales considered it necessary to radically restructure of the curriculum to amplify pupils’ potential to achieve by putting them at the centre (Donaldson, 2015). 
Taylor, Newton, and Power (2020) argues that the new curriculum disproportionately affect socioeconomically disadvantaged learners due to the sheer amount of work and training required to implement it effectively. There exists an uneven distribution of more experienced and effective teachers in more affluent schools with lower rates of eFSM learners and more access to funding for continuing professional development (Van den Brande, Hillary & Cullinane, 2019), means schools with higher rates of deprivation may be left at a disadvantage. It is evident that socioeconomically challenged learners are likely to require additional attention and resources. Therefore, the new curriculum and the additional work and resources required to implement it successfully may mean these children are left at even more of a disadvantage. The study suggests that for socially economically disadvantaged learners and schools to not suffer, significant difference, there must be additional investment into these schools for them to achieve an experience equivalent to those available more advantaged students and schools.
Amrita Bandyopadhyay (2023) has discussed how deprivation in a child’s locality can fundamentally influence their life chances. In 2020, 29.3% of children were living in poverty, a worrying rise compared to previous years. It has been found that growing up in disadvantaged or economically deprived conditions has a damaging impact on a child’s health or well-being, causing further challenges in later life (Bandyopadhyay, 2023). This can then result in outcomes such as much poorer mental and physical health in children and an exacerbation of the attainment gap identified by the Welsh Government (2012). Children living in deprived neighbourhoods also have a lower likelihood of participating in higher levels of education, such as college or university. This can then directly impact upon the types of job one achieves in adulthood, as well as how much one earns (OECD, 2012). This doesn't exist in isolation from wider societal context as many are obligated to take lower paid occupations due to a lack of formal qualifications (OECD, 2012), creating a cycle of socioeconomic deprivation. This means that there is an increasing pressure upon the other most influential aspects of a child’s life to combat this.  Moore et al. (2017) explicitly suggests that one of the most significant impacts upon academic attainment is not only socioeconomic status or the affluence of one’s own family, but also the level of affluence in the school one attends. A school in a less deprived area with a higher proportion of affluent students are likewise associated with better academic performance. Thus, schools who lack affluence must work strategically to try and alleviate these factors.

Developing an action point 
This analysis will largely focus on only one of the school’s identified key priorities, notably the attainment gap between eFSM or otherwise socioeconomically deprived pupils and non-eFSM pupils. Thus, it seems necessary to briefly discuss how the school came to identify this as a key priority. School X’s SDP was developed whilst considering several factors; these factors include community contribution, previous inspection reports, and previous SDP progress (appendix 2). Most notably perhaps, the overall vision was inspired by the planning cycle recommended by the Welsh Government (2014) visible in appendix 1. The first stage involves self-evaluation in which the school considered their previous progress, areas of development they have identified, and the use of both qualitative and quantitative data, such as previous Estyn reports and assessment data respectively. School X’s SDP is built upon the overarching vision of ensuring every child can reach their potential regardless of personal circumstance. However, the priority that this analysis will focus on is the first key priority, improving pupil outcomes and attainment (appendix 2). 
The priority of ensuring the attainment gap between these learners and non-FSM learners was identified through several key measures, including data from capped nine-point scores. To provide context, My Local School (2022) reports that school X has 25.3% eFSM, higher than both the local authority and the country. Many of their students are coming from areas of severe socioeconomic deprivation, according to Estyn (2015) as many as 38% of pupils currently live in the 20% most socioeconomically deprived areas in Wales. This attainment gap is especially evident in quantitative data such as capped nine-point scores. The country’s average capped nine points score in 2019 was 354.4 and the school’s overall score was higher than the national average at 358.4. However, the average score for eFSM pupils was only 307.9, almost twenty points lower than the local authority average for these pupils and fifty points lower than the overall national average (My Local School, 2022). This clearly evidences a disadvantage to these learners, suggesting something that needs to be urgently addressed on a school level to alleviate this stark gap. There are external factors impacting upon the attainment of socioeconomically disadvantaged learners, discussed above, such as the school’s area, which are out of the school’s control. Thus, aspects of the SDP must specifically address how these external factors can be combatted.
Estyn’s (2020) framework for school self-evaluation recommends the essential nature of including all staff in the SDP, as they are key stakeholders in not only the school itself, but also responsible for its continuing development. This has fundamental links to the expectations set out in the new Professional Teaching Standards (2020) with its recommendations for high standards involving collaborating with stakeholders and partners to ensure effective pedagogy and learning. There also exists an expectation of consistent evaluation of strategies employed and ongoing professional learning to help ensure this (Welsh Gov. 2020). Actioning this then involves the development of ‘teams’ with the express goal of collaboratively addressing one aspect of the overall SDP, allowing for the process to be streamlined. This collaboration requires identifying success criterion that progress can be assessed against and breaking down the overall priority into smaller targets, actioning their implementation, detailing any financial or resources required, and deadlines for reflecting on progress and completion (Estyn 2020). The previous SDP evidenced these targets were assessed every three months throughout the school year, with an overall review at the commencement of the year. However, if notable progress was made then this too was considered. Though, it could be argued that the existing SDP (appendix 2) could benefit from more formalised targets, as those displayed cover the entire academic year.
Estyn (2020) suggests this whole staff approach creates a more supportive and productive atmosphere due to a shared ownership of the overall plan and its success. Staff participation in the planning is not the only key aspect that needs to take place according to the cycle (Welsh Gov. 2014; appendix 1), as one of the most important aspects is that of the allocation of resources and funding. Schools must also ensure they are developing their staff, in line with the Professional Teaching Standards (2020), to ensure staff receive adequate training to deliver the targets set out whilst also reinforcing their CPD. This can be viewed through first target (appendix 2, part a), which evidences a commitment to improving staff knowledge of how to address a specific issue regarding literacy achievement within the student body. This is especially significant given the importance of effective teaching to attainment (Sutton Trust, 2011). Young people from disadvantaged backgrounds routinely receive GCSE grades 40% lower than those of more advantaged pupils (Egan, 2020). Therefore, ensuring staff have the ability to directly address these issues can mean the attainment gap in formalised assessment is lessened, but also ensuring that effective teaching is taking place and students are not additionally disadvantaged due to its influence on attainment. All of these factors will ensure that the final stage of actioning the plan can be implemented as effectively as possible, as clearly defined targets and schedules will ensure that responsibilities and deadlines are met.

Reflection and evaluation 
The aspect of the school’s SDP which remains the focus for this assignment is that of raising the attainment gap for socioeconomically disadvantaged children. This was set to be accomplished through a series of smaller targets, divided amongst departments and staff. This specific aim was divided between twenty-three members of staff and allocated ten thousand pounds for resources (appendix 2). In accordance with Estyn’s (2020) recommendations for supporting those with barriers to learning due to external disadvantage, a whole school approach is adopted to address any potential disadvantage. This is achieved through an early identification process which monitors assessment and behavioural data, and the implementation of the CfW (appendix 2). Both Estyn (2020) and the Sutton Trust (2011) have found that these pupils benefit even more from effective teachers than their peers, as this had the greatest influence within an educational setting. Thus, the continuing professional development of staff to support these students in a research informed way is key to achieving the aims set out in the SDP. 
Perhaps the most significant way the school is attempting to meet the aim reducing the attainment gap, is through their ongoing relationship with the RADY (Raising Attainment for Disadvantaged Youths) Project (Connolly, Thompson & Bates, 2021). This programme is adopted by schools aimed at improving the prospects of those children who are identified as in some way disadvantaged, most often eFSM pupils. They adopted many of the interventions advised by RADY (Connolly, Thompson & Bates, 2021) that specifically targeted raising aspirations. Rothon et al. (2011) indicates that academic aspirations and attainment are interlinked, with those holding higher aspirations being more likely to achieve expected pass grades at GCSE level. The school have attempted to achieve this through the ‘aspirational’ global grade system (appendix 2), identified by the project (Connolly, Thompson & Bates, 2021) which moves away from limiting a child’s potential by giving them a target to aspire to without defining them by an inflexible grade. 
The school also maintains additional involvement with the caregivers of those children identified as disadvantaged. The OECD (2012) report on equity in education identify that it is not just disadvantage that negatively impacts a child’s attainment, as one of the most significant impacts on attainment, and overall well-being, is parental involvement. Thus, effective strategies specifically targeting their involvement can strengthen not only the student’s achievement in school, but also the overall relationship between the school and local community (OECD, 2012). The school, therefore, in accordance with the application of equity actions ensures a strong relationship with the caregivers of these pupils through communication regarding the progress, current attainment, and checking in regarding any additional learning support the child may be in need of (appendix 2). 
Though there are strategies in place, it is natural that there are still areas warranting development. For example, pupil voice. Egan (2020) reports that one of the most significant intervention strategies is an element of pupil voice, as pupils benefit most when they are engaged in the processes. This is especially apparent when they are working alongside their peers (Egan, 2020). Arguably, a mentoring programme with members of the sixth form assisting with work could be beneficial to students, a strategy supported by RADY (Connolly, Thompson & Bates, 2021), as it would be beneficial to both the students involved and for the overall culture of the school. Though, the SDP does include an overarching success criterion of improving the capped nine-points score, it could theoretically benefit from more specific indication as to how these strategies will achieve this in actuality. 

Conclusion 
To briefly conclude, the school development plan outlined by School X evidences a cohesive vision to both combat an attainment gap noted within the school, as well as addressing the priorities of the Welsh Government (2012). The way in which it is developed, through rigorous self-evaluation and examination of data, allows for deep reflection regarding the schools’ emerging priorities and how these can be improved upon in conjunction with policy such as the Professional Teaching Standards (Welsh Gov. 2020). These reflections can then align with professional development and the implementation of the new CfW.
This has undoubtedly impacted upon personal practice, as this process, as well as this specific aspect, is something which I fully intend to engage with out of both professional responsibility and personal desire. The measures undertaken by the placement school to reduce the attainment gap for those learners considered socioeconomically disadvantaged, such as involvement with the RADY Project (Connolly, Thompson & Bates, 2021) provide great foundation for opportunity to engage with external agencies for the betterment of students.
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Appendix 1: School Development Planning Cycle (Welsh Gov. 2014)
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Appendix 1: Key Priority 1 targets of School X’s SDP (Placement School SDP, 2022)

	Key Priority 1: Achieving Outstanding Pupil Outcomes

1. Improve pupils’ literacy (oracy/writing/reading) and Numeracy skills to close the gap (post pandemic) in outcomes for boys, efsm, socioeconomically disadvantaged, and EAL pupils to Improve capped point score 
2. Develop teachers/pupils use of digital technology to improve learning outcomes, including virtual learning 
3. Raise aspirations, progress, engagement and attendance to secure high outcomes and reduce the current gap in performance across groups of learners
4. Improve the performance of pupils in subjects which have 3 year trend of below average performance at Level 2 and Level 3
5. Improve pupil attendance – persistent absenteeism 





	SDP Project
	Objective
	Activities

	1. Achieving outstanding standards in progress in Learning and Skills
Due by: 21/07/2023
	Reduce the attainment gap in the capped 9 and Level 2inc for boys, eFSM and socioeconomically disadvantaged pupils and pupils who continue to display a learning deficit as a result of the pandemic.
	a. Through team learning and collaboration, establish staff mastery in reading skills to support the reading skills development of pupils with reading score >85 in their transition from the literacy foundation programme.
01/09/2022 - 31/03/2023 

b. Pupil independence and study skills improved through the embedding and consistent application of the homework policy.
01/09/2022 - 21/07/2023 

c. Diagnostic marking consistently applied and embedded across all curriculum areas in Years 7-13 and areas for development addressed/actioned within appropriate lessons
01/09/2022 - 21/07/2023 

d. The 'equity' approach embedded to reduce the attainment gap as a result of disadvantage.

Consistent application of equity actions, identify relevant pupils and implement support plans which include: 

· Phone calls home to FSM parents about Global Grades, homework and supporting learning. 
· Assemblies on Global Grade/ aspirations/independent learning/revision. 
· Analysis of behaviour data for FSM pupils and support strategies.
· The use of aspirational Global Grades as identified in the Rady Project
01/09/2022 - 21/07/2023 

e. For all data drops compare performance of FSM pupils with pupils of the same Global Grade and identify areas for each child’s development at an individual teacher level.
01/09/2022 - 21/07/2023 

f. Creating and supporting continuous learning of staff with the development of Welsh language skills to further enhance Bilingualism across the school and pupils Welsh skills. Create opportunities for pupils to develop their Welsh language skills in an authentic context  
01/09/2022 - 21/07/2023

g. As part of the equity approach create a foundation programme on digital skills to ensure comprehensive pupil knowledge and skills
01/09/2022 - 21/07/2023 

h. ALNET - Continue roll out of implementation plan to ensure pupils with ALN achieve their potential
01/09/2022 - 21/07/2023 


	Success Criterion
	Attainment gap for boys reduced across interim measures. (Difference in attainment between girls and boys no greater than 20 points at the capped 9).
The L2+ >55% (target 60%) and that capped 9 >375 and target 380+
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Figure 1: School development planning cycle
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