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Leadership skills in entrepreneurship.
Part 1.
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Part 2.
When considering the role of an entrepreneur there are various attributes that they can exude, for example: creativity, ‘the process of having original ideas that have value; inventiveness’ (Oxford University press, 2019). Value can be considered as something that has a financial gain towards someone or can be an object that is of importance. An entrepreneur's role is to create something that will benefit someone else, often multiple people. Cordon, Glauser and Murrieks (2017) wrote an article outlining the domains of entrepreneurial passion. The 6 major sources are passion for growth, people, product or service, inventing, competition and social clause. A technical report by Auzinger, et al (2018) discuss the importance of recognising entrepreneurship and self-employment as critical to achieving economic growth and job creation.  For the purpose of this essay, the product ‘Feelers: The Gloves with a Difference’ will be defined and critiqued. 
These gloves have been invented as a tool for calming, motivating and rewarding children with autistic spectrum disorder (ASD). Identifying a child’s needs can prove difficult if they are unable to communicate what their needs are. Roberts (2006) states that schemas are patterns of repeated behaviour in children. By recognising a child’s schema, the correct approach to using the gloves can be achieved, dependent on the child’s response. The National Autistic Society (2018) also states that challenging behaviours can also be a way of communicating needs and feelings. By observing and reflecting on a child’s behaviour, patterns can emerge, allowing the practitioner to identify what the child may need through their behaviours, without the need of speech. According to Miller and Pound (2001, pp.107) identifying the development of a curriculum for young children involves deciphering and ultimately choosing what and how they learn, linking with Bruner’s idea of scaffolding. By providing support to a child, this can enable them to achieve.  Epstein, Johnson and Lafferty (2011, p.103) support this with their concept of effective education through adult support while encouraging an extension of their understanding.  
Feelers allow children with ASD to access an education by using the sense of touch. Children can learn about their bodies and communicating with others through touch; most of the feeling that we do happens through our feet and our hands.  Activities that allow children to feel with their feet and hands help them learn to write, button shirts, tie shoes, among various other things (readwritethink, 2019).  For children with ASD, sensory information is extremely important. Casey (2010, pp.28 and 59) identifies that contrasting textures within sensory environments can be especially captivating for children with ‘learning disabilities and sensory impairments.’ Synapse (2019) tells us that children with ASD have difficulty receiving, filtering and organising sensory information commonly known as Sensory Integration Dysfunction. By allowing the children the option of satisfying their sensory needs, they can become calmer and more focused allowing them to concentrate on small tasks throughout the day.  This in turn, identifies the importance of the role of the practitioner. O' Sullivan (2009, p. 140) establishes this when she states how many leaders in early years are unaware of the significance their role has on society. Beckley, Lindon and Lindon (2016) highlight the importance of adults providing a positive environment for the children. Kelly (2015) supports this, affirming that Early Years Practitioners are essential for encouraging and facilitating all children to meet their individual developmental goals; this is achieved through a high standard of learning. 
For children with ASD, their learning can be achieved by adopting a different perspective, whilst supporting them in their needs. Fogarty (2000) cites The Children Act (1989) stating that ‘Children have a right to an environment which facilitates their development.’ The United Nations Convention on the Rights of the Child (UNCRC) (1989), Article 28, states that ‘every child has the right to an education’. These gloves are designed specifically for this purpose. Children with ASD often chew or bite non-edible objects. This is a form of ‘Stimming’, short for ‘self - stimulatory behaviour’ (Ambitious About Autism, 2019). One form of stimming is tactile and taste. Feelers allow a child to stim safely. With reinforced areas of the thumb, first finger and thenar space (webbing between thumb and first finger), it allows the child to stim without the risk of choking or poisoning. (Caws, 2014). By assessing and reflecting on a child with ASD, their behaviour often tells the practitioner their needs and wants. A child who is stimming frequently may be uncomfortable in their surroundings and may need space to calm themselves.
 It's not always easy to calm a child with autism, but there are techniques that can often be successful. Some require a bit of extra equipment that offers sensory comfort. Some of these items can be used in settings like school or community venues. If they work well, they're worth their weight in gold (Rudy, 2018). 
By recognising the child’s characteristics, Feelers can then be an aid to supporting the child through their actions. For example: encouraging a child to write their name who stims by biting themselves, will not be willing to hold a pencil/pen. The glove (opposite to their writing hand), could possibly be reinforced, allowing them to safely stim; whilst still endeavouring to write their name. Overall removing the obstacle that often prevents them from attempting. Smidt (2011, p. 19) cites Piaget who dictates that all children use what is available to them in order to make sense of the world, recognising the importance of the environment for learning and development. By making a sensory aid available to children, encourages them to accept who they are by accessing experiences incorporating their fine motor skills.  Fine motor skills are those smaller hand and finger movements such as picking up small objects, using pencils with a pincer grip and threading thin pieces of string. These fine motor skills are essential for children to be able to form letters and write once they are ready (Kimberly, 2017). All of these can be achieved whilst wearing the Feelers and promote fine motor skills through the movements that can be achieved. 
The reasoning behind the internal layer of the glove being lined (with either one or various fabrics), allows a child with ASD to achieve their tactile stimming safely and without holding other fabrics, limiting movement. Encapsulating fabric within a glove allows the wearer to continue with everyday activities and still fulfil their sensory needs by manipulating the fabric with their fingers within the glove.  These gloves also allow children who are non-verbal to still have the freedom to sign. Casey (2010, p. 9) identifies that the early years are a stage whereby children are growing and changing rapidly, through communication, mobility and understanding. Citing the Inclusion Charter, they highlight: “From the very earliest age, disabled children should have the right to play and learn with other children, enjoying all aspects of life and friendship that other children do.” (Casey, 2010, p. 9). 
The Warnock Report (1978, p. 122) first highlighted that there should be more opportunities to set up more supporting bases for children with additional needs in mainstream schools. As we move into an ever more inclusive environment, Donaldson, (2015, p. 16) supports this understanding, depicting that the curriculum should be easily understood by all, encompassing an entitlement to high-quality education for every child and young person. Snap Cymru (2015) also support this view of learning, who are expectant that teachers and support workers ensure the areas of learning and experience are explicit in being inclusive and the entitlement of all children is understood and non-negotiable. As stated previously, all children deserve an education. These gloves will support those children directly, allowing them to be themselves and experience focus tasks, albeit, adapted for their individual levels. 
On reflection, Feelers: The Gloves with a Difference, are aimed for children who have sensory requirements. They are not necessarily a tool to be used for children with multiple needs. However, these gloves do offer the potential for young children to experience them without the reinforced areas. Children aged 0 to 5 years are classed as Early Years. These children explore using their 5 senses, allowing the gloves to be an added part of their sensory routine. Case-Smith (2013, p. 397) explain the importance of interventions that use touch, deep pressure, and massage to promote bonding, calming, and physiological stability. Allowing a child to complete this independently, with the gloves as a supportive aid, can ultimately lead to teaching them how to independently soothe themselves. Barratt-Pugh (2000, p. 64) supports this when discussing Vygotsky’s zone of proximal development, what the child can do today in partnership, they can do tomorrow independently.  Nutbrown (1996, p.43) cites Sylva (1994) and Dwecks (1988) suggesting that children should be motivated through learning itself rather than adult approval. By increasing a child’s independence, this can be achievable. This also applies for children with ASD.
Previously where there have been other products designed, they have proved useful for short periods of time. However, have become an issue of distraction within the classroom. For example: fidget cubes. This item was first trademarked in 2016 offering sensory tools on all sides. The cube is intended to provide an easy way to occupy one's hands and other senses, particularly for self-soothing or children who tend to 'fidget' (Wikipedia, 2019). Unfortunately, these cubes soon became their own worst enemy, with many schools banning them from the classroom due to continued disruptions and being used by those other than the target audience. Shortly after the cubes were banned, the fidget spinner became the next known craze, which too was banned from many schools, relatively quickly; angering many parents of children with additional needs. Gill, (2017) of the Manchester Evening News quoted, ‘they are a distraction and can be dangerous’. This is depicted by Casey (2010, p. 9) who mentions how children with disabilities often have minimal areas in their lives where they can express personal choice and control.  By banning an item overall, it hinders those who genuinely require it. 
Feelers offer a much more therapeutic experience rather than being an entertaining item, eliminating barriers that other products have previously met. Rather than a produce for a mass market, these gloves would be much more specific to the intended target audience, who would achieve the greatest benefits from this item. According to Rivara, Christakis, and Dimitri (2010) between birth and age 5 years, experiences matter significantly for a child's long-term emotional and psychological health, whilst changing these experiences for the better brings great rewards. 
Furthermore, the gloves are aimed to support children with a sensory processing disorder who often mis-interpret sensations. Their bodies cannot maintain a comfortable level of sensation at the right time to complete tasks that require focus and concentration. These children will need additional support daily (Sensory Processing Disorder, 2019).  Having a produce that can be worn daily and allow for continued daily activities is promoting complete inclusivity. Frist, (2013) states, every single interaction a child has with their environment is an opportunity for learning. In the first five years, daily activities such as talking, singing, reading and playing, stimulate brain development and dramatically influence a child’s future health, learning and behaviour. DeGregory, L. (2019) support this when citing Dr Armstrong who expresses that 85% of a child’s brain develops throughout the first five years of their lives. This reiterates the importance of ensuring a child can engage in tasks, within the early years, without the sensory behaviours overpowering the main achievement. Children and Families, (2007, p. 1) reinforce these points outlining the quality of an infant’s relationship with their primary caregivers having a decisive impact on the architecture of the brain, affecting the nature and measure of adult potential; with early interactions unequivocally affecting the way the brain functions without solely creating a frame of reference for development.
Schaff, et al. (2015) tells us that children with ASD are somatosensory, which refers to sensations which arise from the body, including tactile stimming.  By feeding a sensory diet, which depicts the multisensory experiences that a person / child seeks to satisfy their sensory appetite, children with ASD can experience integration; the act of bringing together sensory motor functions in a useful and functional level of performance (Whitney, 2016). 
In conclusion, when studying the evidence to support this product, the facts speak for themselves. Feelers do not offer a cure for sensory impairment however; they do offer a solution to supporting behaviours that often occur when working in additional learning needs. These gloves would be produced to initially support the local community which could possibly become a global commodity. As an expansion of the business, items such as feeler socks could be a positive step forward for beneficial growth. They would offer the same approach as the gloves, in sock form, either with one internal fabric or individual toes.  As a budding entrepreneur with a passionate future, these gloves could be available in the foreseeable future, offering a gateway for children with ASD to lead a more inclusive and calmer lifestyle.  
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It Just Makes Sense....

Introduction to Feelers

After working in additional needs for many years,
witnessing support workers trying to encourage children
with autistic spectrum disorder (ASD) o complete tasks,
only to be met with challenging behaviour and dif ficulty
engaging pupils. You may have heard of items such as the
fidget spinner and cube, including sensory toys. My
product is an expansion of this concept, using an item to
encourage concentration and minimize challenging
behaviour and movements. Successful Futures (2015)
highlights the need for healthy minds and bodies, for
schools to nurture mental and physical well-being. This
product falls within this category.

These gloves encompass the use of the sense of touch.
Having the options of several materials within the interior
of aglove, allows the wearer to feel the material
consistently whilst also having the freedom to hold other
objects, open doors and function on a day fo day basis.
The flexibility of the gloves allows children to still
communicate through sign along or makaton if need be.

The aim of the gloves is to support children with
additional learning needs, to reduce sensory overload
whilst helping to maintain a calm attitude, supporting
children with needs such as Sensory Integration
Dysfunction, who may be overly sensitive to certain
textures, the opposite also being possible whereby they
enjoy certain sensations. (Synapse, 2019).

Customers

The overall customer base would be aimed at children and
youth with additional learning needs. These can be bought
for individual children through families or through schools
for settings. Children on the autistic spectrum chew or
bite on non-edible objects. This is a form of ‘stimming’.

The main issue is what to chew or bite safely without the
risk of choking or poisoning (Caws, 2014).

The reinforced areas of the glove will be made using a
non toxic, durable and sustainable fabric o ensure that

the stimming is safe.

We aim to be eco-friendly with KD‘\ Vi
minimal bI:IT supportive packagin.g. @\\\’\ —“‘r‘\‘{ ‘l‘f\)l/ﬁ e
Feelers will also be made at a high N 74\ /
standard to ensure longevity. We S (

offer the opportunity to trade at

as Bridge Fm to advertise
can be helpful for
awareness. Meetings with the local
authority and various settings would
be an asset, allowing teachers and
support workers to experience the
product firsthand.
’ Location

(Butcher, F 2019) | Bridgend has many schools with

a reduced cost for a new pair, if

the old pair are returned. {Butchei D201S)
Short Term Business and Financial Goals.

. To build a customer base

. Develop a local marketing strategy

. Ensure all grants and funds are in place

. Create links with local schools and settings

. Aim to turn a profit within the first 12 months.

. Earmark funds for marketing and advertising.

Marketing and Promotion

This project is aimed at being a small local business,
supporting children with additional learning needs within
the community. Michael Schuman, the director of Local
Economy Programmes for Telesis Communication, an
affordable housing company stated, when you support
local business ‘control moves from the boardrooms of
distant corporations and back into the community where
it belongs' (Cally, 2015). When advertising my product,
social media would be an extremely useful tool, with
platforms such as Twitter, Facebook and Instagram. In
2019, it is estimated that there are around 2.77 billion
active social media users around the globe (Statista,
2019). Using local radio stations such

observation classes and an additional needs nursery
attached to an additional needs school. There are
many opportunities for the business to be fruitful
in the local area. There are 60 schools overall in
Bridgend County Borough Council including
additional learning needs schools and the pupil
referral unit (Bridgend County
Borough Council, 2019). There is
an estimated 144 273 people
living in Bridgend (population city,
2015), 4,624 of these are pupils
with additional needs within the
local authority (Welsh
Government, 2018).

bing Images, a
(2019) Vision

With an increasingly growing inclusive environment,
my vision is to ensure that all children have the
opportunity to learn. Using these gloves, I hope to
reduce challenging behavior using the sense of
touch, encouraging children to be calm and
participate in given tasks. Fogarty (2000) cites The
Children Act (1989) which states that ‘Children
have a right to an environment which facilitates
their development’. These gloves will hopefully do
Jjust that. I am hopeful the business will grow,
however am realistic that it will be a gradual
process. If the business was to expand however, I
would consider widening my parameters outside of
the local authority.
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Additional Reading

These sites might be of interest to you if you would like

fo read a little more about why the gloves were designed:

Ritpsy/ /www.autism.org.uk/about/behaviour/sensory-

Bttt/ /www.hanen.org/Helpful-Info/Articles/Helping-

#L.Child-Cope-with-his-Sensory-Needs.aspx

Your

hittps:/ /www.verywellhealth.com/how-to-calm-a-child-

With-autism-4177696

Http:/ /www.specialistautismservices.org/useful-

websites/

Lacal School Guide: -

fit tps://www.qoodschoolsquide.co.uk/local-

authority/bridgend-county-borough-council
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