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Section 1. Inclusive Leadership.

What is inclusive leadership?
The term leadership according to Siraj-Blatchford and Hallet (2014, p.9) has several
definitions and is a multifaceted term. This in turn can often make it difficult to comprehend and fully understand what it means to be a leader. Words like leaders, leading and leadership
are frequently used synonymously. Fundamentally, leadership itself is seen as proactive 
and intentional initiative (Fitzgerald and Gunter (2008) cited in Siraj-Blatchford and Hallet, 2014). Early Years Matters (2023) states that being a leader means having influence and giving instructions. Having the capacity to motivate others, a distinct vision, innovative problem-solving skills, a dedication to collaborative efforts, and well-honed interpersonal abilities. Ferdman (2021, pp.20-21) states that an inclusive leader welcomes communication and participation as well as encouraging transparency when making decisions. He also suggests that an inclusive leader should hold not only themselves accountable but others also in order to facilitate a culture of inclusivity. Ainscow and Sandill (2010) and Hope Pelled et al (1999) cited in Korkmaz et al (2022) suggest that when effectively implemented, inclusive approaches allow organisations to progress beyond simply accepting diversity to providing a fair and equitable workplace in which everyone is treated as an insider. Ainscow and Sandill (2010) cited in Korkmaz (2022) continue to state that this can in turn enable practitioners to collaborate with others, achieve their potential and provide a more positive work ethic improving experiences within the workplace. Ferdman (2021, p.20) states however that inclusive leadership might be difficult to achieve at times. In part due to the difficulties inherent in inclusion, the apparent absence of clear guideposts or limitations, and the 
frequently dividing features of intergroup relations. Having a clear understanding of inclusion according to Nutbrown (2023) is synonymous with collaborative partnerships alongside, children, families, practitioners and communities.

The importance of inclusive leadership.

The importance of inclusive leadership as suggested by Childhood Education International (No Date, p.1) states that a key component of initiatives to enhance education on local, 
regionally, and national levels is the implementation of inclusive leadership. Leaders in schools and the education system that are effective practitioners take the time to
talk and listen to everyone involved, including children, parents, peers and people within
the community. These leaders also create management teams that work well together and
 have a common goal for change and improvement. Lastly, inclusive leaders are dedicated 
to equity and giving every child access to exemplary educational opportunities. The importance of such inclusive leadership within the early years according to Rodd (2013, pp.35-36) is that it is not formatted based upon a system on hierarchy or exercising authority, instead it focuses on partnerships, communication, and collaborations from all parties involved. O’Farrell (No Date) also states that at its foundation, educational leadership prioritises equity and diversity. Creating an atmosphere in which each child feels appreciated, respected, and included irrespective of background, differences or aptitude. Such leadership demonstrates a dedication to overcoming obstacles in order to learn and make sure that every child has an equal chance to succeed, going beyond simple adherence to legal requirements. The results of a recent study conducted by Murwanto (2024) indicates that addressing issues of equity, social justice, and
diversity requires inclusive leadership. Establishing inclusivity in settings that embrace
and promote diversity is also essential. The study concluded that educational leaders
may support schools in becoming institutions where all children are acknowledged, 
appreciated, and involved in the learning process by demonstrating the value of culturally
responsive leadership and engaging in inclusive leadership practices. of inclusive leadership suggest that for inclusion to be successful in schools, educators must be invested in its ethos. However, this is insufficient on its own. Inclusive leadership according to Brewer (1991) and Shore et al (2011) cited in Randell et al (2016, p.2) suggests that the use of inclusive leadership can not only benefit diverse groups of people it can also prove effective for those of comparable groups. It is imperative that leadership practices firmly establish this idea and its associated practices inside the educational institution’s culture and framework (Doyle, 2002, Keys, 1999,  Mayrowetz et al, 1999, Thousand and Villa, 1994 cited in Ryan, 2007, p.9). Gerritsen (2020, p.3) states that barriers to inclusive leadership can also present within practitioners, through lack of knowledge, a shared common vision, external forces of authority as well as policies and procedures that are at odds with inclusive leadership. These are additional obstacles that keep leaders from being inclusive. 

[bookmark: _Int_sanpQjgY]What does inclusive leadership look like in an early years setting?

[bookmark: _Int_n2PfNC9x][bookmark: _Int_GWfyKdQV][bookmark: _Int_eJvhPwQs]Inclusive leadership within an early years setting presents in various forms including the use of a clear vision, holistically lead with a focus on actively motivating other stakeholders (Veazey, 2018). Nutbrown (2023) also suggests that practitioners should be aware of and able to identify any forms of bias that they may have and how to educate themselves in order to promote and establish current principle within practice. Such principles can be seen within the Welsh Government (2024) children and young people’s plan which states commitment to adhering to the UNCRC, 1989 (United Nations Convention on the Rights of the Child) (United Nations Human Rights, 1989) and supporting settings to ensure children are respected,  listened to, are provided with quality education as well as protection from discrimination, neglect and abuse. The Welsh government (2024) also aims to foster equality by treating all children equitably, regardless of their family/home life, belief system, sexual orientation, age, or gender expression, first language, ethnicity, and whether they are disabled or not. The plan itself also states that children should be treated with fairness and equality regardless of needs. Regular updates to services and provisions should be provided for families to support and supply information, including personalised interventions and ensuring children living in poverty have access to knowledge and education. Every child should be allowed to assert their rights and be treated fairly and without discrimination. Providing equity to ensure children’s individual needs are met so that they may have the same opportunities as other children to reach their full potential. This also includes reducing the barriers that they may confront in order to accomplish this (Welsh Government, 2024). In practice this should provide and create an inclusive environment. Critics of inclusive leadership in early years practices suggest that newly qualified early years practitioners with a university background had a more established understanding of leadership in comparison to those practitioners with only experience (Mistry and Sood, 2012). Results of a study conducted by Klevering and McNae (2019) demonstrated that although participants understood the importance of strong leadership in delivering quality care and education, there was considerable misunderstanding regarding its meaning and how it differed from management. The opportunities for each participant to learn about and exercise leadership were impacted by the contextual complexity of the early years sector. The results also showed that to support early years practitioners in their leadership duties, progressive and contextually appropriate approaches to leadership learning are required.


Scenario:


Within a primary school setting a child born male, aged seven and in year two was struggling with gender identity and wanted to participate in the girl's netball team. Members of staff had approached the head teacher as they were unsure of how they should proceed. It was brought to the attention of all members of staff within an urgent staff meeting that the school's policy and vision states that the school provides a fully inclusive environment for all children (Blaenbaglan Primary school, 2023/24).  Within the school values (Blaenbaglan Primary School, 2021) also confirmed that equality for all children, practitioners and parents/carers is a priority. This is regardless of gender, disability, race, age, religion, background or sexual orientation. The aim is to develop a positive endorsement of identity and diversity through a culture of inclusion. This follows the Welsh Government (2016) inclusion and pupil support guidance. It states that the process of inclusion within a productive school includes the development of plans for an inclusive culture that can be linked to improvement, alongside recognising the voice of the child to ensure they feel valued and listened to. The use of inclusive leadership within this scenario proved prevalent in practitioners understanding of what it meant, including discussing concerns with other practitioners through open communication as well as ensuring equality and anti-discrimination practices are upheld. The basic principles of inclusive leadership were informed by the head teacher who actively identified areas within which practitioners needed further training and understanding. 


Inclusive leadership with children:

[bookmark: _Int_qD6OItkP]Within this scenario promoting inclusive leadership is required to ensure the child feels supported to express their identity and explore their feelings and emotions at their pace. It could be challenging for some children to discuss their feelings regarding their gender identification. They may not feel comfortable discussing everything immediately. This is an opportunity for practitioners to provide positive affirmation that there is a safe space available should they wish to resume the discussion is critical (NSPCC, No Date). Young Minds (No Date) states that children having questions surrounding their gender identity can often feel isolate, confused and anxious. It is also suggested that it is important to support their wishes to be addresses by their preferred pronoun in order to ensure respect for their preferences. The national education union (2022) states that every early childhood setting should offer a safe space for LGBT+ children and stakeholders to be themselves and feel accepted within the setting. The national education union (2022) also encourages the provision of high-quality, evidence-based practice rather than just complying with legislative obligations. LGBT+ inclusion is crucial to a comprehensive and well-rounded education. Özdemir Uluç (2017) suggests that practitioners can often reinforce gender roles without realising. This can also be seen within many schools use of school activities whereby sports such as cricket, football, rugby and basketball are seen as male orientated and singing, drama, netball encourage female children (Özdemir Uluç,2017). The Department for education (2023) states that these gender stereotypes should be identified and responded to within the school's culture. Spielman (No Date) cited in the department for education (2023) states that as an Ofsted Chief Inspector there has been a longing for clear direction for schools facing complex decisions about how to assist children who are gender-questioning. Leaders should reinforce equality by listening to the voice of the child/children when planning sporting activities. It is also important to model external agency changes in approaching gender bias. Initiatives such as women in sport (2024) encourage mix sex sporting activities, equal opportunities and recognition for all children regardless of the gender. Providing examples of such roles in specific sports supports the promotion of breaking gender barriers (Welsh Government, 2024). This use of effective inclusive leadership establishes equality and diversity thus reducing barriers (Welsh Government, 2024). It also reinforces a child centred approach and provides the child with support and advocacy to express their opinions and views. It should create an environment whereby they feel respected, empowered, enabling them to be valued as an individual for their choices and decisions (Social Care Wales, No Date). However, the Department for Education (2023) confirms that it is critical that sports remain safe and fair. Physical disparities between children of different sexes should be considered when selecting who can participate in games to ensure there is no risk of harm and that there is equality within the competition. A barrier to the implementation of positive inclusive practice regarding diversity and gender equality is the lack of updated materials for use within schools. Özdemir Uluç (2017) suggests that the use of updated information and literature would help children comprehend gender equality more effectively. This is also confirmed by Browne (2004) stating that resources should show both genders in a variety of occupations and expressing varied emotions to provide non-stereotypical models. 
However, even if the textbook content remains unchanged practitioners can use these 
instances to demonstrate gender inequity. This educates children to think critically about 
the things they read, which is especially important. Adults who are not related to the child, including teachers, coaches, or other relatives, can offer important support, providing a safe space to talk without feeling judged and can help a child feel less alone and accepted (NSPCC, No Date).



Inclusive leadership with families

Not only is it important to listen to children but the voice of the families provides practitioner with not only an understanding of the needs of the child but of the often-sensitive nature of the concern. Opening lines communication to ensure inclusive practice is being upheld is important in developing pedagogies within a setting (Nutbrown, Clough and Atherton, 2013). Within the scenario discussed the child’s family was very approachable and requested to be kept up to date with school policies and any external information or workshops available. Henderson and Mapp (2002) cited in Scanlan and Johnson (2021, p.234) suggests that research indicates that schools where parent engagement is positively correlated with student
learning growth have a variety of characteristics, including developing collaborative, trusting 
relationships with families and the community, identifying and meeting the diverse needs of
[bookmark: _Int_BSdV16HY]families, and sharing authority and responsibility in genuine partnerships. Crisol-Moya et al (2022) states that in order to advance towards to an authentically inclusive education where families are valued, represented, and encouraged we must conduct inclusive research and involve families in the evaluation of the current state of education as well as the process of making improvements. Providing families with relevant information is important in creating communication and limiting barriers. The NSPCC (No Date) suggests that talking to other
families in comparable circumstances and joining a support group can be very beneficial, as well as speaking to the family's general practitioner for further advice or referral to a counselling service if required. The Department for Education (2023) guidance advice suggests that schools should notify parents when a child seeks a change of gender/title. Directions should be provided to them to access resources outside of the school setting for further information, such as counselling or medical support. An exception to this is where practitioners believe that alerting the parents could put the youngster at serious risk of injury or harm. 



Inclusive leadership: Practitioners:


Practitioners within the setting agreed that they understood the concept but were not sure how to implement it into daily practice, how to address the child’s parents to discuss the current issues without causing offence as well as other children's questions within the class. The Welsh Government (2016) suggests that in comparison to their peer group, children who are at risk of social exclusion and disengagement are more vulnerable, have a wider range of needs, and need additional assistance. Schools should be aware that this can make students more at risk of bullying. Therefore, schools should encourage a whole-school approach to inclusion through their school ethos, the use and implementation of the new curriculum promotion of diversity, anti-bullying policies and strategies, and personal and social education (PSE) classes, according to Estyn’s thematic review report action against bullying (2014). The Department for Education serious case review (2016) states that training for practitioners needs to be appropriate for specific role and responsibilities as well as training being irregular and often lacks purpose. Recommendations indicate that practitioners should participate in a Continuous Professional Development (CPD) programme to facilitate deeper learning and overcome barriers to good practice. Programmes should focus on developing and strengthening interpersonal skills in addition to legal and workplace requirements in all forms of learning environments, supervision, and professional development. 
Social development direct (2022) also suggests practitioners undertake professional development programmes focusing on inclusion and how to challenge gender bias and stereotyping. According to the Department for Education (2023) practitioners and other children should not have to use a requested change in pronoun, rather alternatives should be found, such as using surname. This contradicts Mentally Healthy Schools (No Date) that suggests that initiatives that could be taken to support inclusive practice could be to use the preferred pronoun as well as allowing the exploration of this and ability to revert to their birth name. It is also suggested that practitioners discuss concepts of inclusion and diversity with the entire class. Assisting children in maintaining an open mind by demonstrating polite curiosity without endorsing or disputing their viewpoint (Mentally Healthy Schools, No Date). 



Inclusive leadership with communities: 

Implementation of inclusive practice within communities through the school system to encourage diversity and communication between all stakeholders can be seen in Bronfenbrenner’s ecological model. The model provides an understanding of the influences numerous factors including, the environment, families, communities, friends, school can have on a child’s development. It is critical for practitioners to comprehend these factors and the
[bookmark: _Int_Jf7sNQtA]intricate relationships, to provide supportive interventions that promote healthy development and inclusive practice (Cherry, 2023). The classroom is a reflection of society, it should represent and celebrate the varying levels of diversity. Settings can establish a safe space where all children feel seen, respected, and valued by putting into practice practical solutions including active community involvement (Leask and Carroll, 2011). 
The Department of Education (2016, p.10) suggest that children and schools' function within a context that is provided by their families and communities. Schools must initiate creative strategies for interacting with families and the community. Community involvement could include activities that promote the LGBTQIAN community, this may be class discussions during pride month, creating a class banner having a day dedicated to equality and diversity where children are encouraged to warrant a variety of colour. Twinkl (No Date) also suggests baking rainbow cupcakes to sell within school with profits also going to a LGBTQIAN charity. Having the children involved in community relationships according to Brown and Palaiologou (2016, p.76) allows and provides children to become social citizens, recognising their individual place within society. This is concurred by the Welsh Government (2022) that states the benefits of community engagement allows schools to positively impact community life and foster community collaboration and cohesion.


Section 2. Critical Evaluation.

When critically analysing the UNCRC (United Nations Convention on the rights of the child) 1989, it is important to understand the obligations it holds. According to save the children (No Date) the UNCRC is an internationally enforceable legal agreement that outlines every 
child's civil, political, economic, social, and cultural rights, irrespective of that child's ability,
race, or religion. The Rights of Children and Young People (Wales) Measure 2011, requires all Welsh Government Ministers to legally consider the UNCRC in all their responsibilities (Children's Legal Centre Wales, 2023). It consists of 54 articles that specifies the countries governments duty to meet the requirements set by international law. Lievens (No Date) states that the United Nations Convention on the Rights of the Child incorporates the principle 
that every child should be identified, valued, and safeguarded as a human being with rights, 
as well as a unique and valuable individual within society and applies to all individuals under the age of 18. Freeman (1998) and Pugh (2015) cited in Robson (No Date, p.6) suggests that lack of awareness of children's rights is often linked to practitioners' inefficient application of the UNCRC, which can have a significant impact on children's life and how adults perceive them. According to Quennerstedt (2013) cited in Robson (No Date, p.6) states that academics should take a critical standpoint regarding the UNCRC's placement as a formal document. They should acknowledge that it is a product of its time and that as such its applicability to children's lives needs to be continuously examined. Reynaert et al (2010) cited in Robson (No Date, p.7) also suggests that due to the UNCRC being within an existing legal framework, it could be regarded as a requirement for early childhood education policy-making that demands a top-down implementation approach in which rights are objectives to be met. Adopting this perspective on the UNCRC makes it more instructional for policy and practice than it is for understanding children's lives and directing activities to realise children's rights in various circumstances. It is suggested that this requires a change in emphasis from the convention as a formal document to one that connects it to the experiences of children in their environments. The Safeguarding Alliance (2023) states that annual evaluations ought to be an integral aspect of proactive governance in the context of educational inclusive leadership. A proactive approach would provide continuous improvements within education. Policies should be continuously reviewed to ensure they still meet the organization's changing needs. Laws, standards, and practices change, and schools adapt. Although the language of the UNCRC is fixed, its governance of issues like as altering societal norms, political environments, and the introduction of new threats to children's welfare that require safeguarding. Article two of the Convention states that a child has the right to dignity without discrimination regardless of, gender, ethnicity, abilities, race or background (UNICEF, No Date). Article two can also link respectively alongside article twenty-eight and twenty-nine. Article twenty-eight states that every child has the right to an education, respecting a child’s dignity promoting equal opportunities. Article twenty-nine affirms that education should nurture and develop a child's skills, personality and abilities. Children should be taught to respect human rights including their parents, diverse cultures, and the environment. The Centre for Studies on Inclusive Education (No Date) states that not adhering to the standards outlined in article twenty-nine can be connected to article twenty-eight of the convention, denying a child access to educational opportunities. An example of preventing or hindering educational opportunities may include environments that discourage girls' participation, and a curriculum that is incompatible with the principles of gender equality. This can serve to reinforce gender discrimination. This form of discrimination according to Murwanto (2024, p.93) suggests that inclusive leadership should promote diversity and anti-discriminatory practices. Following the articles within the UNCRC should align with the enablement of an inclusive culture. The Curriculum and Assessment (Wales) Act (2021) states that all practitioners should increase their awareness and comprehension of children's human rights under the convention. Regular plans and reviews should be undertaken and implemented to ensure consistency as well as providing professional development programmes for practitioners to fully understand the requirements of the UNCRC within a setting. Inclusive leaders should also ensure there is a clear understanding of practitioner's responsibilities linking the principles of the UNCRC in practice (Children's Commissioner for Wales, No Date, p.3). When critically analysing whether the UNCRC enables inclusive leadership it is important to note that implementing an inclusive education 
systems are not straightforward. Integration without systemic changes in organisation, teaching styles, and learning methodologies might generate higher levels of exclusion given that children with various needs are placed into an unaccommodating system (Sharma, 2015).
Arnold (2021) suggests that rather than arguing that inclusive education should be optional,
organisations and practitioners should be working to create a system of inclusive education 
that enriches the community on all levels and not push children into an educational system that marginalises and excludes them. This contends with the concept of inclusive leadership. This criticism of the UNCRC is concurred by Alderson (2018) that states parents, children, society and policy makers need to be informed of what the rights within the UNCRC mean and what it involves in practice to create a culture of inclusivity within education.
 

Section 3: Blog.

[bookmark: _Int_3D2lras4]Promoting inclusive leadership practices within an early year's setting can be seen within various methodologies and theories. These as a platform or information base are highly valuable however as a practitioner are we given enough support and guidance to promote an inclusive gender equal environment within schools? The United Nations Educational, Scientific and Cultural Organisation (2017) states that in order to fully promote inclusive gender equality a setting requires materials and literature that are unbiased and promote gender responsiveness. It also states that this perception using media and texts can influence the way within which they perceive themselves internally and within society. Gender stereotypes that persist in the school environment reinforce gendered cultural roles (male and female) through the language used inside the classroom and textbooks, as well as through the differentiated treatment that boys and girls receive depending on their gender. All of which hinders the promotion of gender equality, some scholars consider it to be one of the main deficiencies in education (Simon, 2010 cited in Aragonés-González, 2020).Welcoming Schools (No Date) also suggests that the use of encouraging children to actively examine representations of stereotypes with literature, media, and toys provides an understanding and appreciation of each other as individuals. Stonewall (No Date) suggests several LGBTQ+ inclusive books to support challenging gender stereotypes in the early years including, ‘Girls can do anything,’ and ‘Jacob’s New Dress.’ Let toys be toys (No Date) states that practitioner challenging gender stereotypes can also be beneficial in providing a role model for questioning ideas of gender discrimination. For example, if a boy were to say ‘ boys do not wear pink’, the practitioner could respond with, ‘why not Ken does in the film Barbie’ or if a girl were to say, ‘boys cannot play netball’ a response could be, ‘ it is very similar to basketball, so why not?’. These also offer an opportunity for open discussions and learning. Ainscow (2005) states that to influence current practices within school's barriers that exist promoting the use of gender stereotypes need to be changed. The effects of heteronormativity in early childhood are evident in the ways that girls and boys are expected to play, dress, and behave in gender specific ways by society, either openly or implicitly. For instance, when boys are required to engage in rough play while girls are given dolls to take care of. Therefore, in the early years, achieving equity and social justice requires unlearning behaviours established of heteronormativity. Encouraging children to explore and challenge the moving forward toward an inclusive practice (Benham and Tembo, 2022). Simon (2000) cited in Aragonés-González (2020) also confirms that gender discrepancies are a result of the dominant views of society being replicated and transmitted in the school environment, which is the primary socialisation agent. Ainscow (2020) also suggests that from the World Forum on Education in May 2015 and the UNESCO publication of the Education 2030 Framework for Action highlights equity and inclusion as the cornerstones of high-quality education. Additionally, it emphasises how important it is to address inequities and inequalities in access, participation, and learning outcomes, as well as all types of exclusion and marginalisation within education. 
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