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How important is environmental learning to outdoor adventure education?

This essay will discuss the importance and the effect of environmental learning in outdoor adventure. This will include discussions on how students seeing and being in the outdoor environment around them can have an effect on their way of viewing the world and the inhabitants they share it with. As well as this, it will look into how using environmental learning can help students develop personally. This includes interpersonal skills, life skills and moral views of Earth and the people and creatures that inhabit it. It will also include research on how respecting and understanding nature and the risks and dangers within it, can help develop students personal skills in outdoor activities by knowing what to avoid when carrying out tasks and journeys.

(Falk, 2005) supports the idea that environmental learning is an approach to education that incorporates the way that humans interact with and affect the natural world around them by using and being in the environment they are using. 

Some of the earliest perceived benefits of the outdoors to education were seen by (Mortlock, 1984) supporting that recreation and training through outdoor education encourages active learning through a person’s direct experience within a framework of safety and a broad learning outcome. This active learning and sense of adventure can be achieved in a variety of rural, urban and remote environments using all senses.

Britain has a long tradition within the field of outdoor education; this includes the scouts, guides and Duke of Edinburgh Awards. Supports that it promotes developmental learning outcomes such as exploration and reflection through adventure. Within outdoor education, adults and young people can gain a varying range of experiences with an environmental focus using land and water adventure activities. These activities use learning methods such as team building, leadership and problem solving, which is supported by (Ampuero et al., 2013)

(Nicol & Higgins, 1998) suggest that in the earlier stages of outdoor education, the outdoor environment was almost seen as a tool to outdoor educators that could be used to teach students. However, (Higgins and Loynes, 1997) provoke the idea that outdoor educators should incorporate an understanding of the environment they are using as a resource into their teaching. This resource that is the environment can also help students understand and respect the dangers that nature brings. (Mullins, 2013) helps support the idea that students can respect nature more when they are immersed in it. This would help students trying to develop different personal skills in outdoor adventure activities as they have knowledge of their environment and what ricks to look out for and avoid. 

Brymer and Davids, 2013, supports the theory that one of the reasons environmental learning can help children and students is to give them a bigger understanding of the world they live in and the other things that share this world with them. By giving students learning experiences about the effect they have on the world whilst in the outdoor environment, they can see, smell, listen and feel what you are teaching them about, giving them a fuller learning experience. This is because they are not just listening to someone talk, but they are seeing and feeling the evidence for themselves. This form of learning can give them the sense that they are teaching themselves which can inspire students to want to learn for themselves as they have a better understanding and enjoy the process more. This is supported by (Nicolopoulou, 1993) who believes that a child learns through their environment which in turn develops their cognitive abilities.

Environmental learning does not always have to be through a structured lesson plan either. I personally believe that it is important for children and students to explore nature in their own time. Exploration by themselves or with friends provokes a sense of adventure that you cannot always achieve in the classroom. By running round a forest, beach or any other outdoor environment; getting their hands dirty and seeing new sites and creatures. Children and students can start to question how the ecological dynamics of the location they explore functions. By having this understanding that there are other eco systems and circles of life in the world around them, it can help them see that they are not the most important thing that it is living, thus helps their personal development and growth this is supported by (Goralink and Nelson, 2015). This can give students a new outlook on their own life and their peers, as they recognise that all actions have an effect on something else, which can inspire empathy within students. This can be linked to outdoor adventure and educators. It is important that when students are being taught activities using nature, they have respect for how they are using it and the effect they might have on it. For example, by if an outdoor educator is teaching bush craft to a group of students, they should emphasise not to kill living plants, because by doing so, they can effect smaller ecosystems in the environment they are using and even make it more difficult to use the location in the future. 

Environmental education may also help to teach students about the bigger issues affecting nature and the environment today. (Sandell and Öhman, 2013) suggest that there is a direct link with someone having outdoor experiences and environmentalism especially including a link between people who have had an outdoor education experience and the knowledge they have of the environment and their attitude towards it. This supports the idea that studying in the outdoors can have a lasting effect on a student’s world perspective and maybe the way they live their personal life in the future.

However, refereing back to (Higgins and Loynes, 1997) Range and Scope of Outdoor Education, environmental education, although important, environmental learning should not necessarily be the main focus of outdoor education, as outdoor activities and personal and social development should also be a point of focus when teaching. Nonetheless, environmental education could be interwoven into personal and social development, as by learning with and around nature during outdoor activities, students are learning lifelong interpersonal skills such as, empathy, teamwork and communication. 

In conclusion, environmental learning seems to be important to outdoor adventure education in quite a big way. As well as being used as a space for learning to take place, the environment should also be understood by participants. What they are using for activities should be known and explored in order to provide a better understanding on how humans affect the environment by using it as a resource. It is also important in aiding educators to provide students with an immersive learning experience that allows them to development socially and morally by using all of their senses to discover various types of wildlife and mini ecosystems in order to expand their acceptance on what is happening in the world around them and how they can change in their own lives with small but effective actions. I believe it is important that outdoor adventure education does include environmental learning as students and educators need to understand the most sustainable and environmentally friendly way to carry out outdoor pursuits and activities. This is because next generations should be able to experience the same endeavours, as well as preserving the natural wildlife and habitats that share the places participants use for fun and education. I also believe that by respecting the environment around them, students can develop better skills in the activities they take part in, in the outdoors. I think this because they will have a better knowledge on how ecological systems work and how to use this to their advantage.
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