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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by Social Care Wales for the Consolidation programme, including:
· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

Learner and employer learning agreement

At the end of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor/line-manager. Once the agreement has been signed, replace it in the correct section of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically using the portfolio proforma provided on Moodle. Portfolios must be complete at the point of submission. 

How to Submit your Portfolio

[bookmark: _Hlk518637269]The portfolio is submitted electronically by sending a Word document only through the University’s Moodle system (PDFs will not be accepted by Moodle). A second copy as a PDF document that includes all the required signatures must be submitted to the Local Authority Training Coordinator/Manager. Please see ‘FAQ How to submit your portfolio’ on Moodle for further details.

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four mandatory Consolidation workshops and by your mentor. Guidance on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Wherever possible the programme will try to ensure that staff who may have delivered training to you during the Consolidation workshops will not be involved in marking of your portfolio after submission. Portfolios are marked by appropriately qualified staff who are usually from outside of your own employing organisation. 

Submission of a Mentor’s report together with Line Manager’s verification is a compulsory requirement of the submission. Failure to include a signed Mentor’s report together with Line Manager’s verification will result in failure of the programme. The Mentor’s report together with the Line Manager’s verification will provide evidence of Professional Practice and professional supervision and observations that has been undertaken whilst following the Graduate Certificate in the Consolidation of Social Work practice pathway, which is equivalent to 7,000 words.

Dates of portfolio submission will normally be made available at induction, at consolidation workshops and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services by name e.g. people in need of care and support and their carers. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individuals in need of care and support and/or their carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including specific medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although guidance will be provided at consolidation workshops about your portfolio, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and as detailed above.

Remember that the Portfolio is YOUR responsibility. You must not rely on anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important and breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail.  Please see handbook for details.   



Dyslexia and other special circumstances

If you have any additional learning support needs that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help, but it is the learner’s individual responsibility to contact them. 
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Task 1

Developmental review – Part a

Guidance: 
This task should be completed by taking into account the work that you will have undertaken since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan. 
Task one (part a and b) should incorporate the use of a model of reflection.
You must meet the Learning Outcomes for this task (see appendix 5 of the handbook).
Please answer the question below. 


	Question:

[bookmark: _Hlk6242578]Using a reflective model critically reflect on your professional development since qualifying as a Social Worker. Make reference to the supervision, training, learning and research that has impacted on your work. Based on this and continuing to use a reflective model outline what you have identified and agreed with your manager and/or mentor for your development over the coming 12 months. You must demonstrate how you intend to meet all of the following learning outcomes:- 

· applying analysis in assessment to inform interventions;
· working collaboratively with people in need of care and support, their carers and other professionals;
· intervention and application of professional judgement in increasingly complex situations.

750 words (+/- 10%:  include your actual word count at the end of each section).



To critically reflect on my professional development since qualifying as a Social Worker, I have chosen to use the ‘ERA cycle’ (Jasper,2013). There are three stages within this reflective model, these being Experience, Reflection and Action.

Starting with the ‘Experience’ stage, I will look at my development since qualifying as a social worker. Working within Children Services, and the Fostering team has provided me with many opportunities of working alongside individuals, and this has been positive as well as a challenging experience at times. 

[bookmark: _Hlk95477328]My duties consist of supervising foster carers to care for children who are ‘Looked After’ by the Local Authority in line with Part 4 of the ‘The Local Authority Fostering Services (Wales) Regulations 2018’ (Legislation.gov.uk, 2018). This comes with different tasks and requirement that require a degree of practicing professional judgement which at times I have found difficult within unfamiliar situations, therefore the supervision gained from my line manager/ mentor and peers have been invaluable. Furthermore, I have experience of Co-working on assessments for both Connected (friends and family) and General Foster Cares in line with requirement within ‘The fostering Panel (Establishment and Function) (Wales) Regulation, 2018, that has given me the experience of difference processes within assessments and an understanding of time scales and requirement for both General and Connected carers. 
  
The next stage of the model, the ‘Reflection’, will enable me to reflect on my practice and learning since qualifying; to identify what has worked well, and areas to improve.  

I found having a clear reference book; ‘Undertaking a Fostering Assessment’ by Chapmen and Owen, (2020) invaluable to follow whilst assessing because it has clear guidance on regulations and good practice in order to assess prospective foster cares in line with current regulations. Additionally, it provided me with a good base in order to reflect on sections of the assessment in order to complete the analysis on their suitability to foster. I have also been on a Form F workshop to further support my assessment skills.

Supervision with my manager as well as regular mentoring sessions have been beneficial when needing to have a second opinion on an issue when assessing or supervising foster carers in order to validate my feelings, values and understanding of a situation. The feedback from service users after supervision sessions or conversation have been rewarding and it has supported the working in partnership between them and I. 

Living and working in Wales as well as communicating through the Welsh language with service users, colleagues as well as others has also been a positive experience and being confident that the Active offer is being promoted within my practice in line with Welsh Language Measures (Wales) 2011.

My Confidence in communicating and discussing sensitive issues does need to improve because I feel a personal barrier when discussing sensitive and difficult issues with service users and I hope by having more experience, and within time this will not be a problem. Training opportunities such as collaborative communication will also aid this and I hope to be able to complete such training within the next year.

Furthermore, I would like to develop my confidence in order to work with autonomy whilst undertaking supervision sessions with foster carers. As children who have experienced trauma are likely to present with behaviours that can be difficult to understand and respond to without having appropriate training. 

The final stage of the cycle is the ‘Acton’ stage and here I will outline my learning during the duration of this programme. 

I aim to further my practice in applying analysis in assessment in order to inform interventions through working on General Fostering assessments to assess applicant’s capacity to meet the fostering competencies in line with CoramBAAF guidance and analyse their skills, experience and personal attributes that would inform my assessment of their suitability to foster. To assist with this, I aim to attend training and develop my tool kit to use different tools and skills to prompt interactive sessions to assist in completing my analysis.


In relation to Working collaboratively with people in need of care and support, their carers and other professionals, I will continue to supervise foster carers in line with legislations, and by doing so ensuring that the needs of the children within their care is met. I will contribute within multidisciplinary meetings such as statutory Looked After Child’s Reviews as well as Permanency Panels to work collaboratively to improve the wellbeing of children who are looked after. I aim to complete training such as Dyadic Developmental Psychotherapy (DDP) in order to assist with collaborative working.

I aim to work with autonomy and develop my understanding of risks and how to safely manage risks by completing risk assessments. Completing training around harmful and problematic sexualised behaviour and work alongside my mentor and other agencies who are linked to the AIMS teams will develop my confidence of applying professional judgement when supporting foster placement with such behaviours. 
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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  _ _ 17/11/21_ _
To be completed by learner. 





	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


My Direct observation will be a supervision session with a Foster carer. The carer and her partner have been registered as General foster carer’s since March 2019. Up to 4 months ago they have only offered respite for 9-year-old female one weekend every 6 weeks periodically. Now they have been looking after a 16-year-old male with a view of this being on a long-term basis.

The Social Work objectives for this direct observation is to support the Foster Carer to reflect on how things are going and offer resources and training opportunities where this is needed in line with Part 4 of the ‘The Local Authority Fostering Services (Wales) Regulations 2018.’ (Legislation.gov.uk,2018)

The foster carer lives in a predominantly Welsh town and is a first language Welsh speaker and is of white British heritage.  Her partner is English speaking with minimal Welsh understanding, therefore previous supervision sessions have been mostly in English. I will be mindful to offer the supervision session within this visit to be in Welsh as her partner will not be home. This will ensure that the Active Offer is offered in line with More than Just Words, (2012), and the Welsh Language (Wales) Measure 2011.  

Consent has been gained by the foster carer through a telephone conversation, I explained the reason for the direct observation, who would be observing me and ensured that the foster carer was happy with this. 

Given that this direct observation is being carried out during Covid-19 Pandemic consideration has been given in regards to social distancing within the home and the space within the home to enable this. E.g. We will be wearing PPE as well as sanitising and routine testing. 

I have taken into consideration the possible impact of the observation on the individual by reading the daily logs to date to ensure that I have had opportunity to discussed some issues prior to the visit today.
 

Word count 317








	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


 Both foster carers have been home during pervious supervision sessions, therefore the sessions have been carried out mostly through the medium of English to ensure that all parties understood each other and for effective communication. I find being able to communicate confidently bilingually, (either in Welsh or English,) to be effective and being able to adapt my spoken language to the individual that I work with ensures that I promote a person-centred approach to my practice.  I understand that if I was not able to communicate in their preferred language choice it would result in a communication barrier and ultimately the quality of the supervision session and working relationship, as effective communication is key for effective partnership working. (BASW, 2018)

As the English-speaking foster carer was not home during this observation I asked the Foster carer in which language she would prefer to communicate given that I knew she understood and able to communicate in Welsh. The foster carer chose for the visit to be carried out in English and referred to it being easier. On reflection this is likely because English had been our established language from previous sessions. Although the session was not completed in Welsh, I found giving the foster carer the choice to communicate in the language in which she is most comfortable in communicating to be effective. It also ensured that I complied with the Active offer ‘More than Just Words’ (2012), and in line with Welsh Language Measures (Wales) 2011.

Research also suggests that Continual exposure through the lifespan to any language may be necessary for the individual to maintain that language and that the population most at risk of abandoning the Welsh language is families with only one Welsh-speaking parent (Welsh Language Strategy Evidence Review, 2012). Therefore, promoting the Welsh language is essential in maintaining the language within this household, as only one of the foster parents is able to speak Welsh. The theory that I have reflected in regards to this observation is the ‘Social Pedagogy theory’(Siobhan Maclean, 2015) where the importance of promoting a positive relationship between the worker and the individual is central to good practice.  As I have been working with the foster carer over a year, I believe that I have established a good working relationship with her, therefore have naturally built a positive relationship which has been encouraged by maintaining regular contact through phone calls, e- mails and supervision sessions over the course that I have been working with them.
Although I am confident that I have built a positive working relationship with the foster carer I continued to be mindful during the observation of how I communicated with her, this being verbally and non-verbally in order to have respecting and effective communication discussion within the Supervision session.

To assist with effective communication, I brought in my knowledge of the ‘interviewing and relationship skills’ (Seden, 2013). I ensured that I took into consideration non-verbal cues such as where I was sitting, posture and that I was facing the foster carer. Doing this showed the foster carer that I was actively listening and giving attention when the foster carer was talking. Additionally, due to social distancing guidance I had ensured that I placed myself within a safe distance from the individual whilst being mindful that this did not impact on being able to communicate and hear effectively. 
I found having clear aims for the visit to work well, these being to evaluate how things were going with the child in their care, any issues they had and how to address any potential difficulties that may arise. We problem solved issues by reflecting back at things and discussing why thing may be as they are i.e. the young person wanting to return back to the care of his mother. I was able to bring in my knowledge of theories such as Attachment theory (Bowlby, 1958) and we had a discussion around this and brining in my knowledge of the Secure Base Model (Schofield, Beek and British Association For Adoption & Fostering, 2014) which is a model that has drawn from attachment theory, and adapted to include an additional element, that of family membership, for children who are separated from their birth families.
I encouraged goal setting i.e that they would offer permanence for the young person, until he would be ready to return to the care of his parents.
In discussion, I made references to research that suggests that children who are looked after are not ready to move on when they turn 18 years old and that is why in Wales we have introduced the ‘When I am Ready Scheme’ aimed at children aged 18-25 years old. This came from my knowledge of the change to the law when the Social Services and Well-being (Wales) Act 2014 was introduced, and is the result of a joint campaign between The Fostering Network and Action for Children. (Thefosteringnetwork.org.uk, 2016)
I have been fortunate in completing training through the Fostering Team, this being; Dayadic, Developmental Psychotherapy (DDP) and when the carer discussed that the young person in their care was saying subtle comments that may come across as being derogatory towards the male foster carer, my DDP training enabled me to link this behaviour in with attachment and developmental trauma and at this point I was able to make reference to the impact of Domestic abuse and the discussion naturally flowed to the training Schedule that guided the discussion.  I had appropriate prompts with me to aid the session such as the training schedule and I highlighted the training that would be beneficial such as ‘impact of domestic violence’ as this is what the young person in their care was subjected to. This would enable the carers to have a good understanding of trauma and a child focused approach to their personal development.
I reflected on Social work Values and ethics by applying professional judgement in order to time a sensitive discussion around the permanence of the placement ensuring a child focused approach was achieved. The foster carer was committed and felt supported to offer permanence to continue to care effectively for the young person. 
Looking back at the session I also ensured that I complied with the Codes of Professional Practice for Social Care (Social Care Wales, 2017). I arrived on time and had a clear agenda that I had discussed with the carer prior to the observation. I acted with integrity and trust and confidence (COP 2). I remaining professional yet approachable throughout the observation (Code 5).

As this observation was a Supervision session for the foster carer, she may have felt as though there was a power imbalance as I had a’ power over’ the session (Wong web of power, 2003) therefore the communication methods and skills I use whilst carrying out the supervision was essential to working collaboratively with the foster carers.  The main way in which I secured this was not using jargon during our conversation.


Due to current guidance regarding the Covd-19 Pandemic, I had to wear PPE within the home. Although this is necessary to minimise risk of exposure to Covid, I expect that it did have an impact on the communication skills as my facial expressions were hidden.

The foster carer did ask a question around the legality status of a child post 18 years old that I was not prepared for however, this has made me more alert to possible questions in the future.

Word count: 1243





















Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Oedd pob amser yn bydlon
Cadw mewn cysylltiad rheolaidd
Ymateb i alwadau

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Do, wedi ffonio am sgwrs o flaen llaw a wedi egluro rheswm heddiw dros ffon.

	Were you clear why the social worker met with you today?

	Oedd, diweddariad ar y lleoliad a sgwrs LAC review, paratioi a ddod a fo fynu yn ystod adolygiad review

	How well prepared do you think the social worker was for his or her meeting with you?

	Gret wastad yn paratoi agenda clir a sgwrs dda


	  How has the social worker listened to you and respected your views and wishes?

	Yndi bod gwrando a nodi yr hyn syd yn cael ei dweud.


	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Do, sgwrs saesneg heddiw, fel arfer mae’r gweithiwr yn siarad Cymraeg hefo *



	How has the social worker’s involvement met your expectations for this visit?

	Wedi siarad yn glir am yr hyn oedd angen sgwrsio amdano. Bwriad clir i’r dyfodol y lleoliad. Sut mae pethau yn mynd yn yr logs ac dyfodol yr person ifanc.

	Are there any other comments or suggestions that you would like to make?
	Dim ond pa mor dda ydi’r gweithiwr. llwyth o gwybodaeth, ar amser, lwcus iawn ohoni, perthynas da.














                                                      Task 3

Safeguarding and working in complex situations – Case Study

Guidance;
Please ensure that you meet the National Occupational Standards and assigned Learning Outcomes for this task (see appendix 5 and 6 of the handbook). 

	Question:
Complete a critically reflective case study based on an assessment that you have undertaken with others, in your own area of work, concerning the safeguarding of either an adult or a child. You must demonstrate how the case relates to or could relate to safeguarding legislation, policies, strategies and procedures (including demonstrating an understanding of the interface between social services provision in Wales with the United Kingdom, the European Union (EU) and outside the EU). You must demonstrate your understanding of the integration of analysis in assessment, collaborative working and professional judgements in increasingly complex situations and the use of social work theories. You must refer to the specific dimensions of working in Wales. 


4000 words (+/- 10%: include your actual word count at the end of each section).

The case study that I will be discussing within this question is a risk assessment and risk management plan of a safeguarding concern regarding a young child (child 1) in the care of the Local Authority and subsequently the risk posed to other members of the household. These being the Foster Carer and another child (child 2) who is also a child who is looked after by the local authority. The children are not related to each other.  The risk posed is from the father of Child 1.

In order to critically reflect on the case study, I will be using the SHARE model (Maclean, Finch and Tedam, 2018), which is based on five components, ‘Seeing, Hearing, Action, Reading and Evaluation.
 
The Foster Carer is a singe carer and was assessed and approved in line with Part 74 of the ‘The Fostering service Wales Regulation (2003)’.(Welsh Government, 2011) Since her registration, there has been new regulations implemented of which offers guidance on assessing and approving General Foster Carers in Wales- ‘The Fostering Panels (Establishment and Functions) (Wales) Regulations 2018 (Welsh Government, 2018) thus this is the guidance in which I am currently working within. 

Since registering, the foster carer has cared for Child 2 on a long-term basis and is therefore an established household with view of offering permanence for child 2. They live in a small village within a rural part of Wales. She is a first language English speaker, however understands and is able to communicate through basic Welsh.

I have been supporting and supervising the foster carer for three years.  I carry out monthly supervision sessions to review the well-being of the household, look at the foster carer’s personal development and reflect on any issues in line with ‘The local Authority Fostering Service (Wales) Regulation 2018,’ (Welsh Government, 2018). Because I have been supporting the foster carer for a period of time I believe that I have built a good working relationship with the foster carer.

Over the past two years, the foster carer has also cared for other children alongside Child 2 on a short-term basis whilst assessments are being undertaken on family members in order to determine the right care plan for the child in line with ‘Planning, Placement and Case Review (Wales) Regulations 2015.’ (Welsh Government, 2015)

Fairly recently, the foster carer has looked after a baby that has been removed from the care of the parents due to reaching the threshold of significant harm and that the child’s well-being (even though being unborn) was being compromised and ultimately the child’s needs unmet.  My understanding of the legislation outlining the definition of Well-being is ‘Part 5 of the ‘Social Services and Well-being (Wales) Act 2014, and in regards to children, well-being also includes Physical, intellectual, emotional, social and behavioural development. The definition of Harm is the ‘’ill treatment or the impairment of the health or development of the child” (section 31, Children Act 1989)

I understand that the Local Authority has a duty to investigate if it is suspected that a child is at risk of harm under Section 47 of the CA,1989 and in line with organisational safeguarding procedures a pre-birth assessment was completed in respect of child 1. This assessment concluded that the parents were unable to meet the needs of the child once born. 

I am aware of key principles within the Children Act  that children are best cared for within their own family, and every effort should be made to support this. However in this case there were no family members, therefore in line with the Social Services and Well-being (Wales) Act 2014) Part 4,section 37, the child was  placed within General Local Authority Care. (Legislation.gov.uk, 2014)

In the interim, whilst the child is placed with the foster carer, daily contact is held between the child and parents in line with the care plan of the child. A contact book is also shared between the foster carer and parents to hand over information such as feeds, naps and anything relevant within that day in order to promote effective working and respecting the Article 9 of The United Nation Convention of the Right of the Child ,1992 (Unicef UK. (n.d.) -where Children have been separated, they have the right to stay in contact with both parents, unless this could cause them harm.

The first stage of the SHARE model is ‘see’ and I could see that the Child 1 was very settled in the placement and had quickly become an important member of the household. The child had established a good routine and the home had age appropriate toys and safety equipment that was suitable for a young child. 

As the child had been living with the foster carer since being a few days old the foster carer has been the primary care giver for the baby within this time. The baby has therefore formed a strong attachment to the foster carer (Bowlby, 1958). The foster carer is a therapeutic caregiver thus has been promoting the foundations of the Secure Base Model which is a model that has drawn from attachment theory, and adapted to include an additional element; this being of family membership for children who are separated from their birth families.
There are 5 dimensions of the Secure Base Model in order to provide a strong foundation for effective care giving which are;
· “Availability – Helping the child to trust
· Co-operation- Helping the child to feel effective
· Sensitivity – helping the child to manage feelings
· Family membership – helping the child to belong
· Acceptance- building the child’s self-esteem.” 
                                    (Schofield, Beek and British Association For Adoption & Fostering, 2014)

As I was involved in the matching discussions prior to Child 1 being placed with the foster carer I could see that the right procedures were followed in line with Part 3 of the Social Services and (Well-being) Wales Act (2014). 

The positive factors that I identified regarding the matching between child 1 and the foster carer were the foster carer’s prior experience of caring for a baby who was withdrawing from an anti-psychotic medication and that Child 1 was also suspected of being withdrawing from the same medication. Given this knowledge and the practical element that the foster carer could drive meant that she would be able to meet the health needs of the child by attending medical appointments and being vigilant of any potential symptoms of withdrawing if this occurred.

Another positive factor that confirmed my belief that the match was good is that the foster carer is a therapeutic carer with a strong secure base that is proven to be effective in caring for children that have experience separation and loss, therefore I was confident that the placement was suitable and able to meet the child’s needs. 

Although there were many strong positives about the placement I also saw the negative factor that had suddenly come to my attention, this being the risk towards the household. This risk came from a comment made by the father that he knew the area that the child had been placed and I was made aware of this by my manager. I knew that the parents should only have supervised contact with the child because the child had been removed from their care due to safeguarding reasons, therefore this information sparked the need to act promptly in addressing the raised concern. 

This brought on conflicting personal and professional values, as I could see that we complied with legislations such as al Part 6 of SSWBA where it states the need to keep children within the area, and if children come into the care of the local authority that the authority have the duty to keep the children within the area in order to respect the child’s rights for the language, Culture etc.  This is also supported within Article 20 of the UNCRC in that ‘if a child cannot be looked after by their immediate family, best efforts should be taken to making sure the child is provided with alternative care that is continuous and respects the child’s culture, language and religion’. I am confident that the local authority has fulfilled this duty in keeping the child in the area and has matched the child well with the foster carer, however by doing so it posed the risk of being placed where the placement was identifiable to the birth parents and in result posed a risk to the placement.

Consequently, this conflict of values brought on my reflection on, ‘The six degrees of separation theory.’ in that “any inhabitant of the Earth could meet anyone in the world with a maximum of six or fewer mutual connections between them and another person. Be it through acquaintances, friends, or members of their family.” (Exploring your mind, 2019) And given that Wales is a relatively small country I would expect that the degree of separation is much less, therefore it is harder to place children within the area without the risk of the placement being identified.

Taking into consideration the theory and the legislative framework of keeping children local, further strain is put on this system when there is shortage of foster carers. Research shows that over 69,000 children are living with almost 55,000 foster families. The Fostering Network estimates that a further 8,600 foster families are needed in the next 12 months, in order to ensure that all fostered children can live with the right family for them. (Thefosteringnetwork.org.uk). This therefore poses further restriction on the matching with foster carers and children within their area.

I could see that the next step was to fully assess the risk posed and identify control measures that would hopefully reduce the lilkelyhood of the risk with the hope  to  enable Child 1 to remain with the foster carer safely.  In order to fully discuss the risk I will go on to the second stage of the SHARE model, the ‘Hearing’ stage.

As I am a first language Welsh speaker and working in Wales, most of my colleagues are also fluent Welsh speakers, therefore I was able to hold conversations mostly through the Welsh language which worked well in order to communicate effectively. 

As conversations between the father and the department is through the child’s Social worker I communicated mostly with her in order to determine the level of risk that this posed the foster placement and ultimately his child. I approached the team manager in order to confirm this with the children’s team as I felt the need to include a manager in the discussion and for a second opinion.  It was confirmed that the father only knew the name of the village in which the foster carer lived, this did not include the address of the foster home or the full name of the foster carer. Even though it was confirmed that the father did not know the exact location of the child, there was still a risk that the father may attempt to contact the child/foster parent thus this caused concern.

I asked questions in regards to the father’s history in order to inform my judgement about the risk posed and understood that the father’s behaviour can be unpredictable, and in the past, has been threatening towards individuals in public. All this information was relevant information that I needed in order to evaluate the situation.

Even though the father stated to the department that he would not attempt to make contact and that the father was aware of the repercussion if he was to (the child would be moved), the information known about the father’s previous offences suggested that he posed a risk and because of this reason it reached the criteria to undertake a thorough risk assessment in regards to the safeguarding of the foster placement.  The risk assessment needed to look at the level of risk and ways of reducing the risk and safely manage the known risk whilst ensuring that the welfare of the child is paramount (Children Act, 1989)

I was open and honest with the foster carer (as the primary carer of the child) about the information that I knew and ensured that I left the line of communication open. My manager also had a discussion with the carer and I revisited the discussion with the foster carer so that she understood the process that as a risk had been identified that we were going to complete a risk assessment collaboratively with all involved. 

After gathering all the information needed about the risk posed by the father I went on to the third stage of the model, the ‘Action’, Which was the formation of the risk assessment document.

I took the lead in completing the document, the document is an electronic form that is accessed through the organisation’s online database and I had a good level of confidence in my ability complete a comprehensive risk assessment from prior experiences of risk assessing and looking at ways of reducing and managing identified risks. However, this is the first time I have come across risks involving family members. Nevertheless, I was familiar with the document and understood the procedure with completing it.

I followed organisational procedures in regards to risk assessing by making sure that all relevant individuals were aware of the concern. There had been a health and safety meeting held where most relevant individuals were informed of the risk and my manager attended this meeting on my behalf. However, to assist with the formation of the risk assessment I ensured that I discussed the risks with the Foster carer and Child Social worker for Child 1. Additionally, in line with Part 3 of The Social Services and Well-being (Wales) Act 2014, I took into consideration the needs in regards to the other child of the household. Therefore I, consulted and shared the risk assessment and management plan with the social worker of that child. This was important to promote collaborative communication and ensure that all relevant individuals were included in the formation of the risk assessment.

I understood the need to complete the risk assessment promptly to ensure a decision could be made as soon as possible in regards to the scoring of the risk and to see if there was the need to move Child 1 if the risks were too high. I found using the scoring sheet from the organisation’s health and safety department beneficial in establishing the severity classification of the risk as well as the likelihood classification of the risk.  My scoring concluded with a medium risk with control measures implemented to reduce the likely hood of the risk. Some examples being, locking the doors at all times, ring doorbell with a camera that alerted her phone of any activities outside of the door.


I had discussions with the foster carer in order to ensure that she understood the risk assessment and was happy with what control measures were in place. These discussions took place via telephone calls, email and home visits. 

During the discussions with the foster carer I ensured that I complied with the codes of professional practice (Social Care Wales, 2017) 
– I remained open and honest about the risk and the information that the father knew.
– I used a range of different methods in order to communicate effectively, these being telephone conversation, visits and emails. (COPP 2)
-I worked in partnership with colleagues and other professionals to promote the well-being, voice and control of individuals and carers 
– followed up with home visit to ensure control measures were in place. Supported financially with equipment such as the camera. -COPP 3
- I worked with the foster carer and others to balance the rights, responsibilities and risks. 
- I followed risk assessment policies and procedures to assess whether the situation presented a risk of harm to themselves or other people
 - I worked on control measures in order to take necessary steps to minimise the risks of individuals’ behaviour causing actual or potential harm.
 - ensuring that relevant colleagues were informed about the outcomes and implications of risk assessments by sharing and discussing the document with workers and managers –(COPP 4)
- I followed procedures and worked in a lawful, safe and effective way (CoPP 6)


Reflecting on the process of looking at the risk and control measures I could relate it to Article 8 within The Human Rights Act 1998, - ‘Right to respect for private and family life’. This article states that everyone has the right to respect for their private and family life, their home and their correspondence. However, the child’s home may not be private if there are risk posed. Because the child is a child who is being ‘looked after’ the foster carer is expected to open up their home for my visit, other social workers visit in order to explore areas in order to fully risk assess the situatuion and to review. This may pose risk of family members not feeling as though they have the ‘privacy within their home’.


The fourth stage of the model is ‘read’. When completing the risk assessment, I took into consideration what I had learnt from reading other risk assessment and looked back at scoring of those risk assessments in order to accurately measure the severity of the risk. I ensured that I documented on the foster carer’s file the discussion and I saved the completed document on the electronical file for the foster carer. 

I shared the document via email to the foster carer and followed up with a telephone call in order to discuss the control measures that she could carry out until further control measures were implemented. For example, locking door now, further control measures- ring camera door bell. 

The risk assessment is documented on a specific form for risk assessing in line with our organisation policy and is stored within an Online database under the file of the foster carer. 
The document is password protected to ensure the compliance of General Protection of Data Recording (GPDR) and it is kept for a period of time in line with Organisation policy of retention that is also supported within COPP 6- maintained clear and accurate records in accordance with legal and work setting requirements.

In order to complete this assessment information about the father was shared between professionals as well as the foster carer. This was essential information because it was relevant to the risk assessment and that the welfare of the child is paramount therefore overrides the principles within the Data Protection Act 2018 /GPDR. For example, one of the control measures of the risk assessment was showing a picture of the father to the foster parent so that she would be able to recognise him if he was to approach her. Without showing the picture the foster carer could have been exposed to the risk of meeting the parent unexpectedly. Open and honest communication took place with the Foster carer to ensure collaborative working and making informed decision on the best knowledge of the situation. The foster carer is aware of respecting the confidentiality of parents as this is something that they have signed up for as foster carers and reviewed during supervision sessions.

I found the Equality Act 2010 to be relevant as during the information sharing about the father I was informed that the father had a mental health diagnosis and given that the Equality Act protects characteristics, like a mental health problem, I ensured that I was not to be judgemental, however use the information as relevant information when assessing the risk and exercising professional judgment.

The risk assessment will be reviewed on a monthly basis and discussed/ revisited within supervision sessions. If any new information is being shared prior to the review dates then this needs to reflect on the risk assessment, dated and signed. 

Regarding the final stage of the Model, the ‘Evaluate’ stage, I have reflected on the importance of collaborative communication and having an open and honest conversation with the foster carer around risks and risk management. In this case it worked well in that the risk assessment was completed promptly and comprehensively with control measures that could enable the child to remain in the placement. This couldn’t have been achieved without gaining the views of everyone involved.

I reviewed the risk assessment in 1 month by having a discussion with the foster carer through home visit as well as the social worker through a Teams call. The likely hood of the risk had reduced by the review of the plan because there had not been any threats made and the father had since moved further from the area. Nevertheless, a risk still remained therefore I have updated the risk assessment and ensured that control measures were still in place.

Taking into consideration Article 3 of the UNCRC where it refers to the best interests of a child must be a top priority in all decisions and actions that affect the child. In this case if the child was to be moved, this attachment would break, and the secure base compromised which would cause further attachment difficulties for Child 1. However, within the risk assessment there was a contingency plan in place in that if the likelihood of the risk increased that child1 would be moved and the team had identified a possible foster carer in order to move the child in this case. This was not needed, and the best option was for the child to remain with the original foster carer to secure the Attachment. However, if risks escalated the welfare of the child and foster carer is paramount thus having a contingency plan was needed.

Reflecting back on the experience, working collaboratively with others went well, I did not feel any barriers when wanting to have further information or when wanting to discuss with my manager. By doing this, we were able to ensure that the control measures were implemented promptly and I have gained experience and confidence of working with more complex cases because of this. This will therefore assist me within future practice when needing to manage risks.

Although I was informed of what was shared within the Health and Safety meeting, in future I will ensure that I am able to attend the Health and Safety meetings when possible in order to be fully involved within discussions of risks from the onset. 
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Task 4

Safeguarding in an area which is not your main area of work

Guidance: 
Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to demonstrate this. N.B. if your usual area of work is with children please write about adult safeguarding. If you usually work with adults, then write about child safeguarding.  Ensure you meet the learning out comes for this task (see appendix 5 of the handbook).

	Question a:
In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

The area that is not my main focus of work is the Adult sector.

Part 7 of the Social Service and Well-being (Wales) Act 2014 (SSWBA) outlines the guidance in regards to ‘adults at risk’
And within these sections the definition of an adult at risk is; 
- An individual who is experiencing or is at risk of abuse or neglect,
-an individual who has needs for care and support (whether or not the authority is meeting any of those needs), and
-As a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it. (Legislation.gov.uk,2014)

‘Wales Safeguarding Procedures 2019’ is a procedure that is applicable for all those employed within the statutory, Voluntary and private sectors, i.e social care, education, police, justice and other service. These procedures help those practitioners to apply the SSWBA and statutory safeguarding guidance by being able to work in a framework where practice is standardised between agencies across Wales.

There is a duty on relevant partners of the local authority to report an Adults at Risk under Section 128 of the SSWBA and in line with the Wales Safeguarding Procedures 2019 If a partner has reasonable cause to suspect that a person is an adult at risk it must inform the local authority. It does not require actual abuse or neglect to have taken place in order to report, as the aim is to protect individuals and to help them to prevent abuse or neglect because early intervention is key to protect individuals from becoming adults at risk. 
The procedures for safeguarding are; if there are concerns about an adult being abused or neglected, practitioners should share their concerns and any information with their safeguarding lead and if considering reporting a case of an adult at risk, information should be gathered to gain insight to the adult to understand if they need protection and/or have support needs. The information collected in order to record concerns  must be up to date and accurate, as well as stored in line with the Data Protection Act 2018 and GDPR. EU General Data Protection Regulation (ICO,2017)
The main principles of the safeguarding procedure are to ensure that the individual’s voices and the ‘what matters’ questions are involved in the process of safeguarding. Additionally, for practitioners to use their professional judgement to meet the identified needs of individuals.
In regards listening to the voice of the individuals in order to assess the needs of the Adult or to assess risk of harm,  practicitiones should also take into consideration the principles of the Mental capacity Act, 2005. If the local authority is unable to undertake their enquiries in circumstances where attempts to speak to the Adult at risk or have failed, an adult protection and support orders (APSO) can be made. 
The Authorities must then decide whether any action sound be taken, what and by whom and the Authorities then have 7 days to make these enquires. 

Another legislate framework to consider when safeguarding adults is in regards to people who lack capacity to consent to being deprived of their liberty. In this case the Deprivation of Liberty Safeguard applies. (DoLS). By having DoLS in place, ensures that vulnerable people cannot have their freedom taken away unless it is in their best interests. (Social Care Institute For Excellence, 2015)
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	Question b:
Reflect on the difference between safeguarding in adults’ and children’s work

There are similarities between safeguarding in Adults and Children’s work sector in that the local authority has a duty to safeguard both adult and children where there is doubt that a child/ adult is at risk in its area in line with the Social Service and Well-being (Wales) Act 2014 (SSWBA). The aim of safeguarding is helping people to live life to the full and not only preventing abuse, neglect and harm.

Part 7 of the SSWBA outlines the definition of well-being and there are some differences of what defines an individual’s well-being in regards to Adults and children. In addition to the 7 welfare as stated within Part 7 
In relation to a child, “well-being” also includes—
(a) physical, intellectual, emotional, social and behavioural development;
(b)“welfare” as that word is interpreted for the purposes of the Children Act 1989.

 In relation to an adult, “well-being” also includes 
(a) control over day to day life;
(b) participation in work.
                (Legislation.gov.uk,2014)

The local authority has a duty to safeguard both adult and children in its area in line with SSWBA. However, when considering the safeguarding of an adult, the local authority must take into the Mental Capacity of the individuals. For example, begin with the presumption that an adult is best placed to judge their own well-being and taking into consideration the principles of the Mental Capacity Act (2005) will achieve this. An adult who has capacity may decide to live their life a certain way, because they have the capacity to do so. For example, if an adult was living in a home where the living condition is dire and had capacity to make unwise decision this would be accepted. However, if a child was living in this environment, this could result in safeguarding and possible removal of the child because the child’s needs 
being unmet. Children need  protecting because of their youth and their family situation and the dynamics in which they live (Koubel 2016 p25) and the Mental Capacity Act 2005 does not apply to chidren under  the age of 16 years. However, children under the age of 16  can consent to own treatment in situatuions where they have enough intelligence, competence and understanding to appreciate what is involved, this is known as the Gillick Competency Fraser Guidlines (NSPCC,2020).

For children specifically, there is also the duty to promote the upbringing of the child by the child’s family, in so far as doing so is consistent with the well-being of the child.
\
In relation to adults, consideration must be taken into the importance of promoting their independence where possible.
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Task 1 (Part b)
Developmental Review 

Guidance:
Please ensure you refer to a reflective model and that you met the require learning outcomes for this task (See appendix 5 of the handbook).

	Question:
Using a reflective model critically reflect on your development including reference to training, learning, research and use of supervision since completing Task 1 (part a) (when you began the programme). 
[bookmark: _Hlk6242917]Consider in discussion with your mentor/supervisor/line manager the extent to which your learning needs has been achieved. Identify any additional learning needs to support your development in the transition to becoming an experienced practitioner in your future career. You must include a reflection on feedback that you have received from individuals in need of care and support and/or their carers and how this feedback has informed your future professional development.

750 words (+/- 10%: include your actual word count at the end of each section).

In order to critically reflect on my development since completing Task 1 I will refer to the Driscoll’s model of reflection (2007) which has three stages, these being What, so What and now What? 

[bookmark: _GoBack]Referring to the first stage, the ‘What’ stage, I have had experience of completing Form F assessment independently in line with ‘The Fostering Panel (Establishment and Functions) (Wales) Regulations 2018’ this assessment was concluded with a negative recommendation. In order to reach my recommendation, I used the CoramBAAF guidance (2019) in order to evidence the applicants’ ability to meet the fostering competencies. Additionally, I analysed their skills, experience and personal attributes that would inform my assessment of their suitability to foster.   

The couple were a Welsh couple, therefore I communicated with them in their first language in line with the Welsh Language Measures, 2011 and More than Just Words, 2012. 

I completed the ‘Undertaking a form F assessment’ training that was organised through my organisation that helped me to understand the process and the legislative framework around completing an assessment. Because of Covid-19 and the social distance guidance the assessment sessions were carried out in a face to face capacity as well as video calls, phone calls and E-mails. To aid with this new approach to assessment I attended training to develop my tools for assessment by Siobhan Mclean. This was useful as it promoted an interactive session with the applicants.

I planned the children’s interview with my mentor and she gave me advise on an activity (island activity) as a model to interview the child. I found this useful in identifying who she was close to within her father’s side of the family which ultimately informed my judgement of the dynamics of the household. I also used my mentoring and supervision with my Manager to assist with decision making when I was unsure of my recommendation to not approve the applicants as general foster carers. 

Additionally, I have had the experience of delivering training to foster carers around understanding and responding to developmentally appropriate, problematic and harmful sexualised behaviour and completed training to inform my practice such as the ‘Brook Traffic Light Tool Training’ and the trainer training in order to deliver this training to others. This training was delivered bilingually (Welsh and English).

I have listened to feedback gained from the individuals I support. For example, following training events we gathered feedback both in a written format and verbally and discussed ways of improving the training to make it relatable to fostering by adapting the case studies to reflect real scenarios we have come across within fostering families. I also listened to the views of the individuals about the timing of the training, and therefore we offered a day as well as evening training event to enable all to attend. 

Furthermore, I also learnt through research that since the lockdown has paid a significant part in the increase of online harmful behaviour. (United Nations, 2020) and I have been able to complete training on assessing Technologically Assisted Harmful Behaviour to further support foster placement.

The second stage of the model is the ‘so what’ and as I have been fortunate of completing various training opportunities I have gained experience and skills to support foster carers in caring for children with different needs.  I have improved my confidence in communicating with others during difficult periods of time and collaborate working in order to assess individual’s capacity to effectively care for children who are looked after as well as to care for children who display harmful behaviours. I have completed a three day training on collaborative communications that I found interesting and beneficial and have applied this to my practice. 

I have developed my practice regarding applying professional judgement by knowing when to bring a manager in to have a discussion with the applicants and when an independent worker is needed. This helped in confident and decision making when reaching my recommendation not to approve them based on the collaborative work with others.

The final stage, the ‘what now’, is where I will take all of what I have learnt into future practice. This being the training I have attended and experience I have gained in assessing prospective foster carers and supporting foster placement where there are children displaying problematic or harmful sexualised behaviour.
In future practice I aim to further develop skills in supporting foster carers who care for children who are on the Problematic Sexualised Behaviour /Harmful Sexualised Behaviour list and myself and my mentor are at the initial stages of developing a monthly ‘drop in’ session for foster carers to build on foster carers skills and knowledge of early identification and effective caring for children who are showing such behaviours.

.
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Detail of Workshops Attended

Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	6/4/21

	2
	9/6/21

	3
	8/9/21

	4
	3/11/21



Notes 



Mentor’s report
[bookmark: _Hlk524429051]
	With reference to the 3 learning outcomes please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner at the outset of the programme in Task 1 (Part a) and the later perspective given in Task 1 (Part b). Where you have seen or discussed feedback from individuals in need of care and support and/or their carers with whom the learner has worked, you are encouraged to comment on this with regard to the learner’s development and their future development.


	Firstly, it has been a pleasure to mentor Ruth over past months.  She has kept in regular contact with myself and has taken full advantage of the sessions where she has been able to reflect on her practice and explore further additional skills and experiences.
Ruth’s overall confidence has increased during the past months and she appears more confident in her own abilities.  She has shown that through experience she is able to place the knowledge gained through training into the context of professional obligation and legislation, which I believe has greatly improved her sense of self confidence.
Ruth has been able to demonstrate a high level of ability to work within the principles and values underpinning social work practice.  She has demonstrated the ability to be aware of the needs of service users and have respect for individuals, family’s groups regardless of their age, ethnicity, culture and level of understanding and need.  Ruth is open and honest whilst being sensitive to the needs of all those around her.  Ruth has in discussions shown her ability to discuss implications of her work in relation to legal powers and the procedures of the organisation she is representing.
Ruth has a clear understanding of the importance of confidentiality.  She is able to establish boundaries of gathering specific information whist ensuring that the most appropriate partners who are informed in a timely fashion.  
Ruth has evidenced her ability to challenge and manage sensitive and difficult situations with individuals, colleagues and clients in an appropriate manner whilst ensuring that the needs of the child is foremost whilst working in partnership with main carers and parents.
Ruth has worked in partnership with myself in regards to developing support for carers and staff in the area of Harmful Sexual Behaviour. Ruth’s involvement in this task has been invaluable to myself and the team.  Her communication and organisational skills in advertising events and assisting with the sessions has been excellent.
 Ruth’s ability to reflect on outcomes for children/young people and adults has been very good indeed.  Ruth has the ability to see beyond the obvious whilst ensuring she remains focused.  Emotionally this work can be testing however Ruth has constantly questioned judgements, actions and decisions looking at issues from all angles and instigating discussions with other practitioners before coming to her own conclusion.
Moving forward, future learning needs are:

· To continue to build on her confidence through practice of more complex cases.
· Increase her knowledge around Trauma Informed Practice and Collaborative Communication
· Continue to link her work to legislation, policy and procedure.

I am confident that Ruth will successfully continue in her development of a highly competent and efficient professional social worker.











	Note for Mentor – Please ensure that you provide a signature of verification of this report in the section titled ‘Signatures and Line Manager Verification’
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1. Name of Learner: Ruth Griffiths

2. Learner’s University Number: 2025394


Address for Correspondence: Garth Fawr Farm,
Nant y Garth,
Y Felinheli,
Gwynedd,
LL56 4QE




Telephone Number:07557333109
 
E-mail address: RuthWynneGriffiths@gwynedd.llyw.cymru

Date of Professional Qualification: 31/10/2019

Date of registration with Social Care Wales: 26/11/2019



3. Name of Learner’s Agency 

Agency Contact details:

Name: Cyngor Gwynedd

Address: Swyddfa’r Cyngor,
Penrallt,
Caernarfon,
Gwynedd



Telephone Number: 01286 682660

E-Mail address: 


4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English x		English only 


Mentor’s details

5. Mentor’s details 

Name: Gina Carty

Address: Swyddfa Menai
Glan Y Mor
Y Felinheli
Gwynedd
LL56 4RQ



Telephone Number: 07516276753

E-Mail address: georginacarty@gwynedd.llyw.cymru




	6. Observer details 

Name: Nia Pritchard-Roberts

Work Address: Swyddfa’r Cyngor,
Penrallt,
Caernarfon,
Gwynedd
LL55 1BN



Professional Qualification and date of qualification: DIPSW, 2001

Telephone number: 07468755401


Email address: niadwyforpritchardroberts@gwynedd.llyw.cymru 










Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner.

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, individuals in need of care and support and/or their carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
[image: ]
Signed:    _ _ _ _ _ _ _ _ _ _ _ _ _ _   (Learner)

Date:        _ _ _ _ 18/2/22_ _ _ _ _ _




Feedback and comments from an individual using services, their family and/or carers (Task 2) - to be completed by the Observer.

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments above from the individual in need of care and support and/or their carers are about the same piece of practice that I observed on the date given.


Signed:     _ _ _[image: ] _ _ _ _ _ _ _ _  (Observer)

Date:        _ _21/2/2022 _ _ _ _ _ _ _ _ _ _ _ _ _ _ 




	Mentors Report (to be completed by the mentor) 

I can confirm that I am a registered social worker and that in my role as mentor I have provided a written report of the learner’s progress over the duration of the programme.

Signed___________[image: ]_____________ (Mentor)

Date _______________18/2/22____







 Line manager verification.
Guidance: This section must be completed and signed by the learner’s line manager and/or senior practitioner. Where the line manager is not a registered social worker, verification must also be provided by a social work practitioner in a senior position (this could be the mentor) who is familiar with the learner’s work and can verify that the learner has been involved with the safeguarding case evidenced in Task 3 of the portfolio and that the learner has met all the required criteria listed below.  

In this section, please confirm that you have seen sufficient evidence of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers who the learner has worked with. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner;
1. learning and development undertaken; 
1. reading and personal research undertaken;
1. level of knowledge and skills demonstrated; 
1. understanding shown of the Code of Professional Practice and National Occupational Standards; 
1. core values of the learner; 
· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice; 
1. completion of accurate, cogent, coherent and analytical recording skills;
1. Line manager to verify the learner has been involved with safeguarding.
1. Mentor’s report, and that it provides evidence of observations of Professional Practice that has been undertaken over the duration of the Graduate Certificate in the Consolidation of Social Work practice pathway (work-based practice which is equivalent to 7,000 words).


















I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER:             _ NIA PRITCHARD-ROBERTS_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER:  _ _[image: ] _ _  _ _ _ _ _ _ _ _
DATE:                                                _ _ _21/2/2022 _ _ _ _ _ _ _ _ _ _ _ _ _ _



REGISTERED SOCIAL WORKER’S VERIFICATION (WHERE THE LINE MANAGER IS NOT A REGISTERED SOCIAL WORKER, THIS CAN BE THE MENTOR).

NAME OF SOCIAL WORKER:             _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF SOCIAL WORKER:  _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
POSITION:                                            _ _ _ _ _ _  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE:                                                   _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _

Learning Agreement 


PORTH AGORED AND UNIVERSITY OF WALES TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Ruth Griffiths

	
Name of Team/Agency 
	Cyngor Gwynedd

	
Name of Mentor 
	Gina Carty

	
Name of Line Manager 
	Nia Pritchard -Roberts



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, four Consolidation Workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three-year) period of registration as a Social Worker. This applies to social workers who qualified after April 2016.

Study Leave 

The employer undertakes to support the learner by providing time within their normal contract of employment to attend all agreed mandatory elements of the programme which include; induction day and four Consolidation Workshops. Additional time may be provided for programme evaluation meetings and any training agreed as a requirement of the programme. 
Three further study days will be provided by the employer as a contribution towards the time involved in personal research and developing the portfolio for submission.  The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. Where the learner works less than 37 hours a week, mandatory days and study leave will be approved in accordance with the employer’s local policies. 





Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook, from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. There is also an expectation that as it is a professional development programme, learners will take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 


The employer’s training department agrees to: 
 
· arrange for eligible staff to join the programme; 
· pay course fees directly to the University;  
· pay Porth Agored partnership fees for each learner;
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources;
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor;
0. providing programme induction and Consolidation Workshops; 
0. providing learners with guidance and support about programme requirements and portfolio completion;
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers. 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme;
· identify with manager/mentor appropriate internal training and arrange to attend these courses;
· identify with manager/mentor and Training Coordinator/Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required; 
· attend induction and four Consolidation Workshops. These are mandatory components of the programme; 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales; 
· make and keep agreed appointments with mentor/line manager;
· ensure they are prepared adequately and obtain all necessary consent for observed practice;
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop;
· liaise with their line manager/mentor to confirm study days and use their own time in addition for self-directed study, research and portfolio preparation;
· take personal responsibility for preparing and completing all work necessary to submit their portfolio;
· act at all times in accordance with the Code of Professional Practice and the employer’s and University’s policies, procedures and processes;
· ensure that they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales. (Qualifying after April 2016).



Line Manager/Mentor agrees to: 

Line-manager/mentor can be one in the same person or the role can be undertaken by two separate people. The mentor must be a registered SW with a minimum of 3 years post qualifying experience. 

· attend an induction meeting to become familiar with the requirements of the programme;
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team arrange to provide these elsewhere within the Service;
· guide and support the learner for the duration of the programme;
· release the learner for the programme induction and the four Consolidation Workshops, and any internal training courses agreed as being appropriate to meet agreed learning needs;
· agree with the learner, use of up to 3 additional study days over the whole duration of the programme, as an employer contribution towards time needed for personal study, research or portfolio development;
· ensure that regular formal supervision is provided to the learner by their line manager in line with organisational policy (line-manager);
· ensure that mentoring sessions are provided in line with Social Care Wales First 3 Three Years in Practice guidelines. Mentoring sessions, where possible, should be arranged as a separate event from supervision. A full record of when mentoring sessions are undertaken must be kept. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-ordinator. It is the learner’s responsibility to inform the university if they are not going to meet the submission deadlines. 

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……… [image: ]……… ……….. Print Name:……Ruth Griffiths……… Date:19/4/21………. 
(Learner)

Signed:……… [image: ]……………….. Print Name:……Nia Pritchard-Roberts….Date:…19/4/21……. 
(Line Manager/Mentor)

Signed:…………[image: ]…………….. Print Name:…Gina Carty…………….Date:…19/4/21…….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN THE PORTFOLIO.
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