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MAN VAN MANEN

draft practices may be helpful exercises. Each draft exercise can be practiced on a
single topic, on different topics, or on topics that are encountered in l'eading the
Phmmmenologica] literature and other human science or fictional literary texts,
These draft exercises are not a linear practice; rather, they should be seen as an
increasingly layered set of practices of reflective and writerly abilities.

The following are some of the draft writing exercises that I have practiced with
students in my courses and workshops, and that may be helpful in conducting a
phenomenological study. Many research papers (see, for example, van Manen,
5001) and dissertations have grown from these writing exercises. Each form of
writing practice involves a kind of questioning and a guiding concern. For ex-
ample, the first draft involves heuristic writing, and it focuses on the nature of the
phenomenological question that aims to instill in the reader a sense of wonder
about the question. Even though the following exercises are seven distinguishable
drafts, this does not mean that there are seven consecutive stages or steps. First,
these are not steps, and, second, itis possible to distinguish different or additional
writing exercises. Rather the intent of these exercises is that each draft keeps
circulating in increasingly complex layers and directions. Every draft engages the
style and intent of the other drafts. This is not so much a hermeneutic circle as it
is a kind of constant circulating in all relevant directions thata phenomenological
question may entice the author to extend him- or herself. Still, it speaks for itself
that it may be helpful to starta phenomenological research-writing project with
an attempt to draft a wondering set of paragraphs.

. Heuristic writing: what question? (instilling wonder)

. Experiential writing: what experience? (pushing off theory)

. Thematic writing: what aspects of meaning? (phenomenological thema-
tizing)

. Insight cultivating writing: what scholarly thoughts and texts? (insight-
ing)

. Vocative writing: what vocative words, phrases, examples? (voking)

. Interpretive writing: what inceptual meanings? (deeper sensibilities)

Heuristic Draft Writing

Heuristic draft writing is challenging because it is difficult to evoke wonder in the
reader through the writing of a single or a few small paragraphs. Even the researcher
who is doing the writing may not yet have internalized the true enigmatic and
depthful nature of the phenomenological question that he or she is pursuing. As
well, the irony is that a common topic may seem very ordinary and shallow, and yet
almost any topic hides a depthful question that can make us truly wonder about
the meaning of human existence. Each subsequent draft must keep the questioning
wonder of the first draft alive. The wondering tone of heuristic questioning lingers
and echoes throughout an increasingly full-fledged phen omenological text.
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MAX VAN MANIEN

Inceptual Draft Writing

Inceptual draft writing articulates deeper, perhaps speculative, and sometimes
surprising insights about the human condition and the meaning of life. For
example, Sartre’s phenomenology of responsibility and freedom led him to the
hermeneutic conclusion that all humans are “condemned to freedom.” In hig
Psychology of the Sickbed, van den Berg raises the question of who is more ill:
the person who is in bed or the so-called healthy person. It is worth quoting this

paragraph from his book:

Who misses more of life, the healthy person, when he throws himself into the ava-
lanche of ever more respect, with an ever more wonderful house, an ever more expen-
sive car and ever further reaching holiday trips, and consequently a frantic drive for
money; when he throws himself into this avalanche which bears the dazzling name
of “career”? Or the sick person who makes her room, her window sill, her window
and her view a world full of significant and breathtaking events? Who—now in a
completely different sense—is more ill? The illness of the body can be the condition
for a soundness of mind which the healthy person misses easily. An existence devoid
of sickness lacks the stimulus to live, just as an existence devoid of mental problems
degenerates into complete insignificance. Probably there is no better guarantee for a
really unhealthy life than perfect health. (van den Berg, 1966, p. 73)

In my own experience, of assisting graduate students in the practice of phenome-
nological writing, these various components of draft writing may require a certain
order: for example, it is helpful to first attempt a short draft of a few paragraphs
that seduce the reader to develop a wondering orientation toward the phenom-
enon that is the topic of the phenomenological study. But, this sense of wonder
needs to be sustained throughout the phenomenological text that emergesin the
research process of the study. Again draft writing is not a mechanical process—it
requires a creative sense of logic and a developing textual tact.

Excursion: Draft Writing: What Is It Like for Students to Experience
Their Name?

1. In this first paragraph, the draft attempts to seduce the reader into
a sense of wonder about student name experiences:

In everyday life, in schools and classrooms, teachers call on students; address
students by their names; pronounce, mispronounce, or confuse their names;
and sometimes forget student names altogether. As adults we may have had
many experiences with naming, misnaming, or name forgetting. We may have
heard the story of how we came to be named as we are. The name was chosen
before we were born, or parents waited until they saw us and then decided on
a name. Or, the girls in the family take the mother’s name and the boys take
the father’s name, or perhaps we didn’t receive a permanent name until a ritual
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MANX VAN MANEN

The first few times that I meet my classes | remind myself to look over the class list
to make sure I know all the names of the students, As 1 quickly rehearse the names
[ try to connect these names with the persons to whom these names belong. Soon
some of these students [ will know so well that I no longer have to remember them. I
will simply know them, I'will have trouble remembering the names of other students
for quite some time.

For example, in my grade nine class 1 have a boy who looks very much like his
older brother who was in my class last year. During the first few weeks of school Ikept
confusing and calling Tim by his brother's name Don. One day, when this happened
at Tim was clearly annoyed even though he did not say anything,
So, spontaneously | made a public apology to him. Of course, I felt embarrassed hav-
ing to do this and my confession was somewhat like self-punishment. But I knew it
important to let Tim know that he mattered to me, | told him how sorry L 'was that 1
kept confusing his brother’s name and how 1 appreciated him for who he was. (JA,

grade 9 teacher)

again, | could see th

At this point we should note that these student naming experiences are told by
the teacher. But how do students themselves describe these experiences? If we
were to ask individual students questions regarding their name experiences, they
may say things such as, “Itisimportant that the teacher knows who you are.” “The
science teacher still did not know my name after three months!” “T don’t like it
when a teacher calls me by my last name.” Teacher comments such as the above
suggest that name experiences are important to students and that they need to
tap into these experiences if only we give them the opportunity to do so.
Butitisimportant to distinguish between what teachers recall about their name
experiences and how students describe their name experiences. A phenomeno-
logical inquiry requires experiential accounts as data for reflection. To this end,
students were prompted to describe their experiential moments themselves:

. Can you recall a name experience? Think ofa specific time whena
teacher called you by your name or by an incorrect name—or possibly
when a teacher seemed to avoid calling you by any name.

. Tell what happened without explaining or giving opinions about it. Just
describe the experience as you lived through it.

. Recall what was said by the teacher, by you, and by others.

. How did the teacher act, talk, and use gestures? What was the tone or

feeling of the interaction? What did you say, think, feel, do?

(‘This event may bave happened recently or several years ago. Do not use
real names of teachers or students.)

From the researcher’s point of view, students writing their experiences as they
lived through them gives the researcher access to the subjectivity of classroom
life. Lived experience descriptions (such as the anecdotes in this text) are writ-
s that the researcher borrows in order to examine what meanings

ten experience
h respect to a particular phenomenon such as the name

may inhere in them wit
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MAX VAN MANLEN

Professor Santos had been smiling as I thanked him but thenlooked shocked. “Oh
no, I am so sorry!” But [ said, “Never mind—you had it partially right. My name i;
Jane Friedman.” (JE)

So what we are learning (coming to understand?) about any experience, and the
experience of recognition and naming in particular, is that we need to realize
that even by naming an experience we already shape the prereflective nature of
experience as we live it from moment to moment. And yet, we must try to do the
impossible and reflect on the possible meanings of the experiences that we live,

My Chinese name, Huixia Ling Ho, is difficult to pronounce for Canadians. In one
of my classes I was impressed by the teach er’s ability to motivate students’ participation
in class discussions. The teacher had learned everyone’s name very quickly despite
the large class size. He always called students by their first name. However, he never
mentioned my name. I thought that I did not mind it that much. But one day, when
he discussed each group project, calling each student’s name as ifhe appreciated ever
member’s effort, I found myself waiting for my name to be mentioned. At last it was
our turn. There were four in our group.

I concentrated on the teacher. He looked at us and quickly mentioned the names
of the first two individuals in our group. Then, I saw him hesitate for a moment and
almost unnoticeably skip my name to the fourth member. [ was unrecognized. I was
a bit surprised at myself, my own reaction.

1did not expect that Iwould be so disappointed. I was embarrassed. Twas painfully
aware of my Chinese name, which makes me who I am. [ realize that I have become
nameless, a nobody in this class. (HLH)

3. Thematic draft writing is done by reflecting on the experiential
descriptions:

We should not trivialize that in school life (as well as in everyday life) the experi-
ence of confusing, misusing, or forgetting someone’s name easily remains a source
of embarrassment, hurt, and pain. While the embarrassment itself may not be so
important, it does alert us to the question of what s at stake in the encounter when
a student’s name is misused or forgotten. In trying to determine what are some

(variant and invariant) themes of the experience of naming, it is helpful to look at J
every experiential description as a whole and line by line and ask: what does this |
say about the experience of naming? We may come up with themes like these:

« Our name provides identity.

« Naming connects, creates relation, familiarity, closeness.

. Using someone’s proper name draws one into a sphere of intimacy, be-
longing.

. Not being remembered may be experienced as a denied/refused/lost
relation.

. The encounter now has a quality of distance (nonbelonging) rather than

closeness.
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| MAX VAN MANEN

but also we make them real somehow. And just as we call things into being by

naming them, so we ourselves need to be named to exist for others and for our-

seives.kﬂﬂngs that fall outside of our linguistic reach may stay more indetermi-

nate. And this is also true for proper names of people. The strange thing is that

| people, even those we think we know, do to some extent remain indeterminate
until we remember their names. Somehow, by being able to call them by their
names, we seem to be able to reach them, and stand in a meaningful relation to
them. When, as teachers, we call students by name, we point to the singularity
of a specific student, and we may take for granted that calling the name calls the
student into relation with us.

To be called by my name is to receive recognition and to receive recognition; it

' literally means to be known. Someone who recognizes me thereby acknowledges
my existence, my very being, This is not the same as fleetingly noticing people
whom one passes in a busy street. To cognize means to know, but to re-cognize
is to know again in the sense of becoming part of people’s memory. When 1
recognize someone, I revive my cognitive experience: this person has become
part of my experience, my life history. He or she exists for me; this person is now
memorable. It is not surprising, therefore, that naming and recognition play such
a critical role in people’s lives. One’s very existence depends on being named and
recognized—to be known by others. To paraphrase Descartes: “Tam recognized,
therefore I exist” The experience of recognition is inextricably intertwined with
selthood, identity, and one’s sense of personal being,

It has been long known that proper names are more easily forgotten than other
words. An interesting example is the Baker-baker paradox, an often-cited experi-
ment by McWeeny, Young, Hay, and Ellis (1987). In the experiment people were
shown a face where sometimes the name Baker was given as proper name and
other times the word baker was used to indicate that this face belonged to someone
whose occupation was a baker. The occupation baker was more easily recalled
upon seeing the face than the name Baker. So it appears, that remembering that
someone’s name is Mr. Baker is more difficult than remembering that someone s
abaker. The reason may have something to do with recognition, and the fact that
proper names tend to be experienced as more arbitrary and meani ngless; as well,
proper names are virtually detached from other semantic networks. This does
not make things easier for teachers to recognize their students by their names.
And yet, these are experiences that are important for students. We should take
student experiences seriously but often do not seem to know how to do this.

Experiences seem to arise from the living flow of everyday existence. In recent
years, there has been a resumption of interest in the notion of experience. David
Wood argues that there is a “return of experience” in philosophy and the hu-
man sciences (2002, pp. 21-36). Scholars such as David Wood and Martin Jay

(2005) are resurrecting the focus on the meaning and significance of experience
in contemporary inquiry. They argue that lived experience forms the starting
point for inquiry, reflection, and interpretation, from Hegel through Heidegger

384



$8E
pUE SUWIEL UIAD IM 310]J2q pue 1 aznumda:‘num dM.310Jaq 1 U0 J03[Ja1 am 210JRq
JUILIOW Jetf) Ul pa-_may.mdxa STIRU M, OsE M suorjdumnsse (113:‘;]:},1001]1 Tean
- ‘euostad ‘qearBojoypdsd) asay Suruonsanb pue SuneSysoau Apueysuod £q
vouswouatdejo ﬁl.upums.lapun UL 0] 2UI0D 0] 4.1] rojaray ‘Op 'suondmnssv_;o
[y IsEa] Je 10 Surpeajsiu aq pnom A_ump [ed1321031]] 10 lmudaauoa SI paapuy
e 10 UONBUILLIAISP [BUORU}UT 10 ‘]t‘.mdanuon aanuSos ojyur dn 31 payy
JABY] M 210J3( JUIWOUI 3] JO ISUIS ﬁup\q ay] dsead o3 sauy 37 *2oudysIXe ano
jo padse ue se uouau:ouaqd 1]} WO PAsn0j I }$a1aul |1>.:q%'n|ousmouel[d T,

:UOIIBDOAD
3O 90189p 10 WI0J UIB}ID B spaau uouawousyd e jo urueswr aAIsN[d
a3 1oasuaym Surjuim resrdojouswousyd a1y3 Jnoydnoiy) parduraiie aq
1snwi Inqg £314130€ 91eredas B AJ[ea1 194U ST SUIILIM 1JBID SAIJEIOA 'G

“Burueow sy se padseid aq
uEd JeyMm UI 10 31 JO PIes 3q Ued JBYM Ul PajSNeYXd 3¢ JOUULd 2UaLiadxa urered
© 03 s3uo[aq yeym ‘padpuy (L9 'd ‘SL61) 1] AUO SIY} JO S[OYM Y[} 0} UOHR[AI
a[qeaoe[dallr pue S[qeLISIWUN UL SUIRJUOD SN} PUe Jjas SIy) Jo Ljun 3y} o3
suopaq ey st durueawr 531 jo yaed pue Jsouo £q paousiradxa st paousLadxe
s13eY) SUNIAI9AS fraureper) sALS 19A0I0TA] “JUSWOW 3} JO Jue)sul 2y} ut pauad
-dey 31 se soudLIad e 1940031 1AL UED BAA “9JE[ 00) SALM|E ISUIS SWIOS UT 1L IM
‘101393521 10 AT0WSW YB3N011) $3ousLIadxa 10 JO SIUIU0D d3 1340031 03 £13 oM
uaym 3sneddq AYA “Burueat apewn[n s3I JO UOLUIULINRP L1943 SIPN]D Jey)
Aoerpawrwit uresad € sey aduaLadxa paaly [re ey surejdxs oureper) 9gengue|
ut 9sn 1Yy} Jururwrexs q patpnys aq ued yarym ‘sydaouod jo Surueawr oy wey)
AUIULIdISP O3 JNOIYIP SI0W YonuI 0s dre saduatadxa jo sFurtreawr ayy moy Sury
-Jeq uayo s1 3]  ¢d2uaLtadxa ajqeys3unsip € s J[asy1 juasard uouswouayd sty
$90P MO, , ¢I-USNOII-IAI[-aM-Se-2dua1adXa Jey) 10 s1y3 jo Suruesw pue dinjeu
a3 st IRy M, :suonsanb Jo sy1os asotp syse sdemje L3ojouswouayd paspuy

L 29ouatadxa jety) Jo Surueaw [eo1dojotawouayd
Y3 STILY AL, ST pUL pawreu 3sif am Jey) SJUIWoW 2313 Jo Aue Jno [3urs pjnod
3M seduaLadxa 19110 Wy a[qeysm3unsip A[jenuajod 1 sayewr Jeyy A3nuspr ue
axmboe 03 sureas soustadxs squateu L1947 110§ 0S pUE ‘9I10A JO 3UO} UTLIIID B
ur uayods awreu s auo Fureay jo aduaLradxd a1 YOO 5 19Yde} 3} Jo 2duLIdX3
Y} JuawusserIequId Jo A UILRAXS 93 ‘Sunem Jo sduarradxs a1y ysmIunstp prnod
om suondrsap saue( pue suit ], ur ‘9[durexs 10, 'SJUNOIOE JUIPNIS SAOE 33 UL
s9ouRLadX? (ons arow Aurw YSTNZUNSIP PNOD 3M JqNOP ON "W 3GLIISIP puE
dureu am se saouaLradxa se ureq ojur awrod oy sdeyrad 10 ‘urayy aqLdSIp pue
QUITU ULD IM JLY} 9SUIS 3L} UL 9[qRZIUB0I3T 3Ie $90uaL1adXa Jo  sjuajuod sy,
“(max-1ax -dd 796 71) 5131 e 9oustr2dX® 100 JO UOndLIDSIp
10311 B YIIm 31E3S 03 Sy U0 ‘YENOIY) PAAI] ST P[IoM 3Y) Apn3s 03 SJUBM 3O J]
** YBNOIY SAT] T UM Inq Y{UTY}  JUGM JOU ST PJIOM Y], :AJUOJ-NEI[IIA] IO
SUI[ UMOWD-[[9M 3} U PIssardxa osfe ST SN0 SIYT, "BPLLId(] PUE J[NEINO, 0}

ONILIRA L:Vud




MANX VAN MANEN

interpret it?” Only through this type of questioning can we come to discern the
complex and subtle nature of experience when we speak of student experience.

We need to acknowledge that even in naming a student experience, we have
already lifted it up, so to speak, from the raw reality of human existence. That is
why we have to constantly remind ourselves that we are trying to understand
not some named concept, but the prereflective existent— that raw moment or
aspect of existence that we lift up and bring into focus with language. Is experi-
ence ultimately a linguistic phenomenon? And how is the body involved in our
experience as we live it from moment to moment? Does experience already
have meaning before we are consciously aware of it? Or are these experiences
more primal phenomena? And how is this prereflective moment already part
of our lived experience? The point for us is not that we should try to develop
philosophical answers to these questions, but that we must remain aware of their
openness and reach. We could push the problem further, beyond the cognitive
toward the noncognitive: the unnameable, the pathic dimensions of life. In order
to explore the living relations we maintain with the world we might need to un-
name things. In the short story “She Unnames Them” the science fiction author
Ursula LeGuin (1987) hints at what happens in unnaming with a wonderfully
evocative text that makes us pathically sense what it might be like if we could
unname ourselves and thus experience the deeper significance of the enigmatic
question of what it is that names name.

LeGuin tells the tale of woman who asks Adam to take back the name he
had given her just as he had given names to all the animals that the Creator had
brought before him. She had already persuaded the animals and the birds and
the insects and the fishes to accept namelessness. They had agreed and decided
to give back their names. For most of them the act of unnaming had been very
easy since the names given to them had left them utterly indifferent.

The insects parted with their names in vast clouds and swarms of ephemeral syl-
lables buzzing and stinging and humming and flitting and crawling and tunneling away.

As for the fish of the sea, their names dispersed from them in silence throughout
the oceans like faint, dark blurs of cuttlefish ink, and drifted off on the currents without
atrace. (1987, p. 195)

She must have suspected that for humans the effect of unnaming might be quite
dramatic. The effect she had been after, of becoming more attached to the world,
was even more powerful than she had anticipated. After the unnaming she had
discovered with surprise how close she felt to the creatures around her.

None were left now to unname, and yet how close I felt to them when I saw one of
them swim or fly or trot or crawl across my way or over my skin, or stalk me in the
night, or go along beside me for a while in the day. They seemed far closer than when
their names had stood between myself and them like a clear barrier: so close that my
fear of them and their fear of me became one and the same fear. And the attraction
that many of us felt, the desire to smell one another’s smells, feel or rub or caress one
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MAX VAN MANEN

mere labels. Students may feel sometimes that their names are just treated as

numbers.

6. Inceptual draft writing aims at bringing forward the “deeper” mean-
ing of a phenomenon:

Even though, as researchers, we seem to be speculating about Tim’s, Jane’s, and
Huixia’s inner lives, it needs to be pointed out that this is not really the intention.
As researchers, we are not the teachers of these students, and we are not really
able to “know” them as unique individuals. Our subject is not this or that student;
our subject is the phenomenon (the student experience) of naming,. Huixia’s de-
scription of a naming incident is an example of this human phenomenon (what
it is like to be named, misnamed, unnamed, forgotten, and so on). And so are all
other experiences we borrow from students. Once we borrow these experiential
descriptions they should be regarded, for all intents and purposes, as epistemo-
logically fictitious. We are trying to construct a qualitative text that makes the
student experience of naming recognizable to readers. In this recognition lies
the possibility of becoming more pedagogically sensitive to the experiences of
individual students such as Tim, Jane, and Huixia. A teacher practitioner has a
broader interest than we do in this text: the teacher must be interested in his or
her students’ individual experiences as well as in the phenomenon of the nam-
ing experience. In concrete classroom situations, the phenomenological and the
personal understandings merge into a fuller pedagogical understanding.

From the perspective of educational practitioners, there are always two peda-
gogical aspects to a phenomenological interest such as the student experience
of naming: on the one hand, there is the experience of naming as a human phe-
nomenon, and, on the other hand, in actual teaching-learning situations there is
the inner psychological experience of this or that particular student. Of course,
phenomenology, asa philosophical methodology, cannot help us understand the
psychological lives of particular students. As researchers we can only focus on
phenomenological understanding,. And yet, there is always the larger picture of
the actual lifeworld where teachers must deal with the psychological lives ofreal
children. At the general level, teachers can increase their thoughtfulness by reflect-
ing on the phenomenological meaning and significance of naming, and at the level
of everyday thinking and acting the teacher also needs to know psychologically,
as adequately as possible, how a particular student experiences a specific learning
moment or specific classroom incident. In concrete and practical pedagogical
relations and situations, these two types of understanding (phenomenology and
psychology) cannot really be separated. They are grasped together and enacted,
as pedagogical thoughtfulness and tact, in the present instant of each teaching
moment (van Manen, 1991).

Calling the other person by his or her name means that we allow ourselves to
be addressed by the uniqueness of this person. Indeed the name that has been
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MAX VAN MANEN

phenomt‘naiﬂgicﬁl research texts are written by the systematic exploration
of placing the phenomenon in the context of existentials such as temporality,
corporeality, relationality, spatiality, and materiality. Other phenomenological
research texts are written as ever-deepening penetrations into the ways that a
phenomenon is experienced. It is good practice to start with the most ordinary,
down-to-earth and common experiential aspects of a phenomenon, and then
increasingly move to more inceptual insights. Again, other phenomenological
research texts are written in ever more complex layers of meaning that spiral in the
direction of fundamental insights. Often one starts writing from the experiential
perspective of the self, but then increasingly folds these personal experiences into
the intersubjective realm of the phenomenological universal. Still other research
writings are composed as fragmentary texts. Textual paragraphs or sections are
written in a fragmentary manner that underscore the multiple meaning aspects of
a phenomenon from multiple and variant perspectives. A fragmentary approach
is sensitive to the realization that, first, our experiences are never the same, and
second, phenomenal meaning is plural in its singularity.

It is true that reading is very much like writing. And when we read a text,
then we are interpreting it in our particular way and therefore, to read a text is to
(re)write it, as it were. Every text that is rich can be read interpretively. But in a
more important respect, the responsibility of the author of a phenomenological
text is not to write for multiple interpretations but only for one interpretation.
The author tries to make the reader “see” something specific: for example, this
phenomenon or event of having a conversation, or falling asleep, or being ll, or
forgetting someone’s name, or falling for someone. Even so, as readers we always
see in a personal manner. Thus, the author writes for one interpretation while
the reader interprets variously.

The phenomenologist does not present the reader with a conclusive argument
or with a determinate set of ideas, a list of themes, a selection of essences or in-
sights. Instead, the phenomenologist aims to be allusive by orienting the reader
reflectively to that region of lived experience where the phenomenon dwells in
recognizable form. Put more strongly, the reader must become possessed by
the allusive power of text—the reader must be taken, touched, overcome by
the phenomenological effect of a reflective engagement with lived experience.
And I would urge that in this sense, the writer must become a reader of his or
her own texts too.

Phenomenological research and writing tries to make intelligible the experi-
ences that we explore in a “feelingly understanding” manner. In phenomenolog-
ically-composed texts, the human being recognizes, creates, and imagines forms
of being, significations of humanness. This means that phenomenology does
not only describe what something is, it also explores what this phenomenon
can mean by offering possible interpretations. Certainly, phenomenological
research and writing involves the analysis of concepts and how words are being
used in everyday life. But conceptual theoretical language by itself falls short of
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