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Task 1 – Paraphrase a section from a selected book chapter 
	This task will involve looking at multiple sections of chapter 37 of Gross, R. (2010). Psychology: The science of mind and behaviour. The chosen sections will then be paraphrased and rewritten in my own words. The first section to paraphrase is ‘Introduction and Overview’. 
As explained by Gross in the first section, the term ‘adolescence’ originates from the Latin meaning of adolescence, ‘to grow into maturity’. Adolescence is a time of change in an individual’s psychological being and is shown by changes in relationships with parents and others, behaviour and expectations. There is no specific time of the transition into adulthood in western industrialised societies which makes the transition into adulthood more difficult than it seems in traditional, non-industrialised societies. In addition to this, to allow the individual to achieve a better independence, general relationships with adults and mainly parents need to be revisited and therefore the outcome of this process is helped by changing one’s relationship with other people. (Gross, 2010) In relation to adolescence in history, it has been viewed a transition period from childhood into adulthood, although writers today are more likely to describe it as one of ‘multiple transitions’. These multiple transitions can include factors such as employment and unemployment, education and training, as well as changes from a set of living circumstances to another. (Coleman and Roker, 1998 as cited by Gross 2010). As well as this, as cited by Gross 2010, Coleman and Hendry, 1990, stated that changes in perspective reflects changes in the individuals experience of adolescence compared to generations in the past. Adolescence today’s society starts five years earlier and marriage takes place seven years later than in previous generations. In addition to this, as well as these changes during adolescence, individuals have experienced an increased self-determination at younger ages in previous years. Although, due to the greater determination, when judgement errors are made, it carries more risks. Hendry (1999) explained that factors including teenage pregnancy, having a drug or alcohol addiction or being homeless are examples of the risks that are made during the stage of self-determination. 
The next section to paraphrase is ‘Normative and Non-normative shifts’. 
The changes that take place during adolescence can be categorised in two groups, known as normative and non-normative shifts. (Hendry and Kloep, 1999 as cited by Gross 2010). Normative or maturational shifts can include voice breaking in boys, gender role identity and changes in sexual organs and normative or society-dependent shifts can include changing from primary to secondary school, starting a new job or being able to vote. In addition, non-normative shifts can include factors such as divorce of parents, natural disasters or illness. Normative shifts can also become non-normative shifts if circumstances cause a normal developmental task to become difficult. Kloep and Hendry 1999 also stated that many adolescents experience additional problems such as family disruption along with having to cope with the difficulties during psychosocial changes associated with their changing and maturing bodies. 
[bookmark: _GoBack]Reference – Gross, R. (2010). Chapter 37, Adolescence. Psychology: The science of mind and behaviour. (7). UK: Hodder Education. 

Task 2 – Summarise a selected journal paper into an abstract
	The second part of this task will involve summarising a selected journal paper into an abstract and the journal selected will be anxiety and depression in academic performance: An exploration of the mediating factors of worry and working memory. 
	Depression and anxiety can have a negative effect on academic performance and studies have shown that anxiety and depression have negatively corresponded with academic performance. Anxiety can interfere with the working memory and it has been shown that anxiety and depression can pose a specific worry of different academic performances which also links to the working memory of schoolchildren and young people. The present study looks at whether worry effects the relationship between negative effect and academic performance along with the aim of testing potential mechanisms to develop current interventions. To improve and develop upon the current interventions, psychologists need to know exactly how anxiety and depression is affecting test performance. A study was carried out to look at the link between worry and the relationship between negative effect and academic performance and the influence of central executive against other processes of working memory. Both studies used pupils from secondary schools in the UK at ages of 12-13 and worked with the tutors to get the participants involved with the study. The study used different methods including self-report questionnaires, test data obtained from the schools and working memory battery tests. The participants were tested in two groups, one in the morning and one in the afternoon. 
The results of the study showed that high levels of depression and anxiety were linked significantly to lower academic performance and increased worry was also linked to lower academic performance. This then suggests that in both anxiety and depression, academic performance is related to negative effect. In relation to the central executive and working memory, the study showed that all aspects of the working memory were linked to improved academic test performance, where the effect was better for central executive processes, when compared with tests involving the phonological loop and visuospatial aspects. These results also explain that anxiety and depression are both closely related to increased worry when doing academic tests. There is a strong correlation that anxiety and depression are linked to increased worry when doing tests which interferes with working memory, leading to low test performance. The results of this study have been similar to previous studies and correspond effectively. The cross-sectional design used in this study proves limits to the conclusions that can be made and due to this, future studies will help improve this limitation. Future studies should also focus on children and young people which have been diagnosed with anxiety and depression to investigate the correlation between negative effect and performance. In addition, in academic settings such as schools, programmes focusing on reducing anxiety and depression in children and young people should influence their academic performance, whilst there is evidence to show this. Research also suggests that interventions in schools should target children and young people with low working memory and high levels of anxiety and depression. 
Reference -  Owens, M., Stevenson, J., Hadwin, J. A., & Norgate, R. (2012). Anxiety and depression in academic performance: An exploration of the mediating factors of worry and working memory. School Psychology International, 33(4), 433-449.
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