Personal Development Plan
The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values and become as resilient as possible
	    
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?

	1
	Improve my motivation to complete tasks within my studies and personal life.
 
	My time management will improve; I will have a more balanced lifestyle. I will have more time to manage my personal life and be on time for other commitments. I will also feel more motivated to start tasks instead of leaving them until the last minute.
	I will Create a weekly timetable to manage tasks and set deadlines for each one. Reduce all distractions and set myself rewards for completing them. I will also break bigger tasks into smaller steps to make them easier to manage and set daily targets to keep myself motivated and organised.
	Start immediately and review weekly. Aiming to see clear improvement within 4-6 weeks.
	This will help me complete my work on time and reduce last minute stress. It will also help with all other goals.

	2
	Develop confidence for presentations and presenting.
	I will feel comfortable speaking in front of others and will be able to present information clearly without relying heavily on notes.
	I will practice presentations regularly in front of family members or by recording myself. Take more opportunities to speak during my lectures and book a session with the career advisor to focus primarily on my confidence in speaking and presenting.
	Start immediately by emailing e.george@uwtsd.ac.uk To book a session. Practice before every presentation that is due for my assignments and aim to improve over the next 1-2 months.
	 This will help me improve my communication skills, confidence, and my ability to express my ideas clearly. I will eventually be able to present clearly without being nervous.

	3
	Improve my referencing skills.
	 I will be able to correctly reference sources and include a correct and completed reference list in my assignments.
	I will attend a study skills session through the learning support team at university on Tuesdays 1pm-3pm as that time suits me. I will learn the correct learning format and practice referencing books, websites and journals and ask my tutor for feedback. 
	Start immediately by attending the sessions for study skills. Practice referencing with every assignment. Aim to become confident in referencing within the next 4-6 weeks. 
	This will improve my academic work and assignments. This will also help me avoid plagiarism. I will eventually be able to reference correctly and produce more references in my reference lists.

	4
	Develop better ways of managing stress so I can maintain a positive mindset.





	I will feel focused and able to manage pressure when completing tasks. I will also maintain a healthier balance between my studies and personal responsibilities.
	I will take regular breaks when studying, make time and balance my schedule for activities I enjoy and avoid leaving important tasks until the last minute. I will also involve relaxation techniques in my day-to-day life such as going for walks or taking time away from screens when I feel overwhelmed.
	Start immediately and practice these strategies every week. I aim to improve my ability to manage stress over the next 4-6 weeks.
	This will help me improve my wellbeing, stay motivated with my studies and feel more prepared to deal with challenging situations.







Part 2 Design a briefing paper that explores the importance of reflective practise within the early years and analyses different reflective models. (1000 words)
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Part 3
[bookmark: _Int_pn4y7x3g]Written piece: Recognise and analyse the significance of different aspects of professional practise and why these are important in meeting the individual and inclusive needs of children - including professional values, communication, multiagency work, observations, planning and the UNCRC. (1500 words)
[bookmark: _Int_WD46y3gi][bookmark: _Int_A6p7RMuJ][bookmark: _Int_9Ym1c2Uj][bookmark: _Int_JngsQLro]Professional practice refers to the knowledge, skills, values, and behaviours that professionals are expected to show when carrying out their responsibilities. It involves acting responsibly, following specific laws and and policies, respecting others, upholding professional boundaries and continuously developing knowledge and skills. Professional practice is carried throughout many occupations because it helps ensure that services are delivered safely, fairly, and effectively. In Early Years Education, professional practice involves supporting children’s safety, development and learning through proper care, guidance, and educational experiences. Practitioners must recognise that every youngster is an individual with different abilities, interests, experiences, cultural backgrounds, and needs. The importance of professional practice is also reflected in the welsh government’s quality framework which emphasises the importance of high-quality accessibility for supporting children’s learning, development and wellbeing (Welsh government, 2023).
Firstly, safeguarding and communication are both key aspects of professional practice, as practitioners have a responsibility to
protect children from harm and respond to their individual needs. Safeguarding involves recognising signs of abuse or neglect, 
following child protection procedures and reporting concerns to the designated safeguarding lead (Hub, T. S. 2026)
 Practitioners must keep professional boundaries, record concerns correctly and share information appropriately to ensure that 
children are safe and always protected (Welsh Government 2019). These responsibilities reflect professional values such as 
[bookmark: _Int_OamRkkTW]accountability, respect, and a commitment to children’s rights. Safeguarding also involves creating an environment where children 
feel safe, respected, and protected from physical and emotional harm. Practitioners must understand their duty of care and remain 
aware of risks within their work setting, including accidents or situations where children may be vulnerable. Having regular risk 
assessments, proper supervision, and following health and safety procedures help reduce these risks and keep a safe learning 
environment (welsh Government, 2026). Safeguarding also requires practitioners to treat every child fairly, recognising that children 
[bookmark: _Int_F0oAEbtR]with additional needs or communication difficulties may require different forms of support to ensure they are protected as well. 
Communication supports safeguarding by allowing practitioners to develop trusting relationships. Using age-appropriate language, 
active listening and supportive body language enables practitioners to recognise children’s needs and encourages them to express 
their feelings and experiences. This is particularly relevant when working with young children who may not yet have the vocabulary 
to communicate concerns verbally. Practitioners should consider children’s individual and inclusive needs, including those who 
speak different languages. Therefore, using visual resources, gestures and the right support can help children take part in activities 
and communicate their preferences. Article 12 of the United Nations Convention on the Rights of the child recognises children’s 
right to express their views on matters affecting them, with consideration of their age and maturity (United Nations, 1989). Effective 
communication with parents and carers also allows practitioners to gain a clear understanding of children’s backgrounds, routines, 
cultures, and developmental needs supporting inclusive practice. Developing these relationships can help parents and carers feel 
respected and listened, they may feel more confident in sharing information about their child, allowing practitioners to 
provide consistent care and support between the home and early years setting. Establishing trust through regular communication 
and and a non-judgemental approach can also encourage families to raise concerns about their child’s well. Being. This shows how 
professional relationships with families support safeguarding, inclusive practice, and a shared approach to meeting children’s
individual needs (Welsh Government, 2026).
[bookmark: _Int_9qFb1tGa]Secondly, another important aspect of professional practice is maintaining confidentiality and demonstrating a commitment to
ongoing professional learning. Confidentiality requires practitioners to handle personal information responsibly, while also 
respecting the privacy of children and their families. During their work, practitioners may have access to sensitive information 
[bookmark: _Int_vPuejLgt]relating to family circumstances, medical conditions, developmental progress, or additional learning needs. This information must 
[bookmark: _Int_7ezQTdUB][bookmark: _Int_SFVDj7vk]be handled with care using the settings policy’s regarding confidentiality and relevant data protection legislation, including the data 
protection act 2018 and the UK general data protection. The information commissioner's office explains that personal information 
[bookmark: _Int_v6OYPcfA][bookmark: _Int_artu7jh2][bookmark: _Int_oQrr9wC1]be processed, lawfully, used for appropriate purposes and kept accurate and protected against unauthorised access (Care Wales, 
[bookmark: _Int_96oAN9MW][bookmark: _Int_EfggB8g6][bookmark: _Int_BQdaS07x]S. 2026).Practitioners should ensure that records are stored securely, access is restricted to authorised individuals, and private 
[bookmark: _Int_97ZwMjPP][bookmark: _Int_QyCo9mCH][bookmark: _Int_lhu6sRwC]information is not to be discussed in any other setting. Maintaining confidentiality demonstrates professional integrity and helps 
protect individuals from the disclosure of personal information. However, practitioners must understand that confidentiality has 
boundaries, especially when sharing information legally for safeguarding purposes. This requires professional judgement, as 
[bookmark: _Int_NLoKUojd]to share the correct information when a child is at risk could have serious consequences. Therefore, practitioners need a clear 
[bookmark: _Int_4OY9dMjA]understanding of their professional responsibilities and the procedures established within their setting to ensure that information is 
managed appropriately (Welsh government, 2019). Alongside this, continuing professional learning enables practitioners to 
maintain and develop their knowledge and skills throughout their careers. Specifically, early years education involves changing 
guidance, research and approaches in order to support children’s learning and development, meaning that practitioners should be 
willing to expand their knowledge and update their understanding. Professional development may include attending training 
[bookmark: _Int_8dTI1DnI][bookmark: _Int_ecUvM2f5]sessions, completing more qualifications, participating in staff meetings or accessing relevant research. For example, safeguarding 
training can help practitioners update their understanding of reporting procedures, while training on child development can deepen 
[bookmark: _Int_sSErdRXq]their understanding of how children learn and behave at different stages. This allows practitioners to apply their current knowledge 
to their daily responsibilities and respond more effectively to the needs of children within their care (Social care Wales,2026).
[bookmark: _Int_XiSkRAcy]Professional learning also supports practitioners in identifying gaps in their knowledge and recognising areas were further
development would improve their practice. Reflective practice contributes to this by encouraging practitioners to evaluate their 
decision making, experiences and professional behaviour. Rather than assuming that well known approaches are always effective, 
[bookmark: _Int_Ei8B9fE6]practitioners can consider what has worked well, what could be improved and how their actions might have influenced outcomes. 
[bookmark: _Int_1QgzSewa]Feedback from colleagues, observations of their practice and discussions with supervisors can help identify areas of development. 
For instance, a practitioner who recognises difficulties during the transitions of activities may reflect on their approach, seek advice 
and explore new tragedies through further training. Applying what they have learned allows them to make informed changes and 
[bookmark: _Int_s2oUY66d]strengthen their professional competence. This demonstrates that professional learning involves not only gaining knowledge but
[bookmark: _Int_7ei3PnXA]also using it to improve practice. Confidentiality and continued learning contribute to maintaining professional standards within
practice. By understanding their responsibilities, following relevant guidance, and reflecting on their practice, practitioners can make
[bookmark: _Int_12tRazDN]the correct decisions, protect personal information and continue to develop their knowledge and skills required to fill their
professional role.

[bookmark: _Int_PDB68LjQ][bookmark: _Int_3vnpaP60][bookmark: _Int_lva50XEU][bookmark: _Int_fjzrQc7d][bookmark: _Int_XCwLq6Bc][bookmark: _Int_BUSRdVIx][bookmark: _Int_T94S4FBp]In conclusion, professional practice within early years education in Wales involves more than completing daily responsibilities; It requires practitioners to understand how their knowledge, values, and decisions influence children’s safety, wellbeing, learning, and development. The aspects discussed demonstrate how safeguarding, communication, confidentiality, professional accountability, and ongoing learning work together to support children’s individual and inclusive needs. Taken together, these aspects of professional practice contribute to creating an environment where children feel valued, secure, and able to develop at their own pace. A practitioner's approach can influence how confident children feel when exploring new experiences, expressing themselves and engaging with others. Recognising the differences between children allows practitioners to provide fair opportunities, rather than expecting everyone to respond to the same activities or approaches. This is particularly relevant for children whose backgrounds, abilities or circumstances may affect their experiences within the setting. Professional practice also influences the quality and consistency of the experience's children receive. When practitioners apply professional values to their decisions, they can help ensure that children are treated with dignity and their rights are respected. This supports an environment where diversity is accepted and individual differences are viewed positively. Additionally, a commitment to professional standards encourages practitioners to consider the impact of their actions and recognise that their responsibilities go beyond just completing tasks. These responsibilities reflect children’s rights, including the principles of the United Nations Convention on the rights of a child, particularly article, which states children’s best interests must be a primary consideration, and article 12, which recognises their right to express their views. Recognising these rights encourages practitioners to consider children’s perspectives when making decisions that affect them. This can help children develop confidence, independence, and a sense of belonging. Ultimately, Professional practice is significant because it shapes how effectively early years settings respond to the needs of children. By supporting professional standards and placing children’s individual experiences at the centre of their approach, practitioners can contribute to an inclusive environment in which every child has opportunities to take part, build relationships and reach their potential. This shows that high-quality professional practice is not simply about meeting expectations but about making thoughtful decisions that positively influence children’s present experiences and future development.
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what is reflective practice?

REFLECTIVE PRACTICE IS THE PROCESS OF
THINKING CRITICALLY ABOUT
EXPERIENCES, DECISIONS AND ACTIONS
TO DEVELOP UNDERSTANDING AND
IMPROVE FUTURE PRACTICE
(SCHON,D.A.1983)

IN EARLY YEARS, IT INVOLVES
EXAMINING INTERACTIONS, TEACHING
STRATEGIES, ROUTINES, RELATIONSHIPS
AND THE LEARNING ENVIRONMENT,
CONSIDERING NOT ONLY WHAT
HAPPENED, BUT WHY IT HAPPENED,
WHOSE PERSPECTIVES WERE CONSIDERED
AND WHAT COULD BE IMPROVED
(GIBBS,G.1988)
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Each model offers valuable insights but no single model is best. The most
appropriate approach depends on the situation, experience, time and purpose.
“ombining models can be effective. For example, using the Schon to adapt in the
moment, Gibbs to analyse later and Kole to test improvements.

SOW, C.-F., RASIAH, S., & ER, H. M. (2024).

Kolb's experiential learning cycle

USEFUL FOR: EVALUATING ACTIVITIES,
INTRODUCING IMPROVEMENTS AND
TRYING NEW APPROACHES

Reflective Practice in the Early Years

EXPLORING WHY REFLECTION MATTERS AND
ANALYSING DIFFERENT REFLECTIVE MODELS

why is it important in the
early years?

IMPROVES LEARNING AND DEVLOPMENT
HELPS PRACTITIONERS ADAPT EXPERIENCES TO MEET
CHILDRENS INTERESTS AND NEEDS (DEPARTMENT FOR

EDUCATION. 2026)

PROMOTES INCLUSION AND EQUALITY
CHALLENGES BIAS AND REMOVES BARRIERS FOR ALL
CHILDREN WELSH GOVERNMENT. 2023, JUNE 30).

STRENGTHENS RELATIONSHIPS
CHALLENGES BIAS AND REMOVES BARRIERS FOR ALL
BUILDS TRUST WITH CHILDREN, FAMILIES AND
COLLEAGUES (RUMING, N. & MCFARLAND, L. (2021).

IMPROVES SAFEGUARDING AND QUALITY
IDENTIFIES RISKS AND ENSURES POLICES ARE FOLLOWED

(WELSH GOVERNMENT, 2023).

Schon’s reflective practice

USEFUL FOR: RESPONSIVE DECISION-
MAKING AND EVERYDAY INTERACTIONS
WITH CHILDREN

UNIVERSITY OF HULL. (2024)
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Key principles of reflective
practice

child-centred - focuses on children’s needs,
interests and voices

inclusive - considers different experiences,
identities and perspectives

evidence-informed - draws on observations,
research and guidance

collaborative - welcomes feedback from
colleagues families and (where appropriate)
children

Rolfe, Freshwater and Jasper’s
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USEFUL FOR: QUICK REFLECTIONS,
SUPERVISION AND ROUTINE
PRACTICE

supporting a quitter child

juring a storytelling activity, one child remained quiet and moved away. the
ractitioner used Gibb's model to reflect, analyse possible reasons (e.g group

size, language, sensory needs) and plan changes, they introduced a smaller
group, visual resources and one to one time. The child later showed increasec

engagement and confidence.
Reflector: challenged assumptions, supported inclusion and informed
responsive planning (welsh government 2023)





