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	Targedau / Targets
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How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
Set myself achievable targets.
	During this assignment I have set myself SMART targets to help with my motivation and time-management, especially as this assignment’s deadline is through placement. 
	This assignment is an example of how I have managed my time effectively.

	Targed/Target 2
Link my discussion more coherently 
	I have looked through a list of transition words that was recommended to me.
	I have used words such as “furthermore, in addition, on the other hand, despite this, in critique to”.

	Targed/Target 3
Make use of literature including more academic journals.
	I have researched this assignment thoroughly and tried to do extra reading and link a point to literature wherever possible.
	In the reference list I have clearly used more journal articles than previously.



An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience (PTE) and evidenced through reflection in the Professional Learning Standards.

Word Count: 4354 + 500 Appendix = 4854

This assignment will be conducting an explorative case study to answer my research question ‘What are the perceptions of year 3 and 4 students on self-assessment as an Assessment for Learning (AfL) strategy?’. The aim of this assignment is to generate data and information to try to understand the impact of self-assessment on the learning and progression of pupils in a mixed age class. The class consists of 27 children aged 7-9 who have a broad range of abilities. The subjects of my case study are all children in the classroom who engage with Assessment for Learning (AfL) strategies. These strategies include self-assessment and reflection. However, the object that I will be exploring in detail is Assessment for Learning (AfL). Assessment for Learning is ‘the process by which teachers use formative assessment evidence to inform their teaching’ (Black and Wiliam, 2018, p.2). Main (n.d.) states each school will use a different method of AfL depending on its own needs and resources. The school in this research project focuses on self-assessment and reflection.
The purpose of my study is to understand the impact of self-assessment in greater detail to improve my professional practice when providing appropriate assessment strategies for children in a mixed age classroom. When conducting this research, I am also aiming to find out if there is a link between self-assessment strategies and resilience and to identify whether self-reflection can be linked to independence in setting own goals and identifying own ability. Therefore, enhancing the children’s learning experience. 
This research links to the Professional Learning Standards as researching assessment will allow me to understand and articulate a range of purposes and practices for assessment. In addition, this research may also allow me to develop new techniques to develop my practice and have a positive impact on pedagogy and innovation (Welsh Government, 2019). I will also be looking into different theories supporting self-assessment such as Black and Wiliam’s Assessment for Learning strategies and Vygotsky’s Zone of Proximal Development to see if they can build resilience and confidence in the classroom.

Foundationally, Vygotsky developed the concept of the Zone of Proximal Development (ZPD). This was used to describe the current level of development of the learner and the next level they are capable of through the use of environmental tools and adult support (Shabani et al., 2010) This adult support was known to be a more knowledgeable other (MKO) by Vygotsky. The school I have conducted my research in has taken Vygotsky’s research on the ZPD into the classroom and used it with a self-assessment strategy called the ‘purple pen of progress’. Birchill et al (2014) comprehends the purple pen of progress as a way of getting students to respond to teachers’ feedback and act upon it themselves through self-assessment to make progress. On the contrary, Aubrey (2016) finds that using this extensive marking can cause an unnecessary workload and can just be a meaningless exchange of words.
Shepard (2005) supports the school’s belief as they state, “formative assessment is a dynamic process in which supportive adults or classmates help learners move from what they already know to what they are able to do next, using their ZPD”. Children use the ZPD when they are accessing their assessment, for example, responding to feedback from a supportive adult or an MKO. However, Vadeboncoeur (2017) criticises this through noting that children may experience a range of emotions when they are pushed into their ZPD, for example, frustration and exhaustion. Therefore, when using this type of assessment, it is important to give children challenge that is manageable and support where appropriate.
On the other hand, The Educationist (2014) states that the purple pen of progress can be effective in both planning and assessment but only if the child has time to reflect upon their work and make their own comments. It is also noted that it is important to scaffold carefully, particularly with lower ability students.
The idea of scaffolding links in with Vygotsky’s theory but was first introduced by Wood, Bruner, and Ross (1976). Shephard (2005) supports a link between scaffolding and formative assessment through illustrating that scaffolding refers to the support teachers use, for example, self-assessment and effective feedback during problem solving.
Granberg et al (2021) conducted a case study on formative assessment and self-regulated learning and found that when a teacher gives feedback to meet a child’s needs, students become motivated in carrying out processes such as self-assessment. This also supports Black and Wiliam (2009) who state through working together, a teacher and a learner can gather understanding of learning goals and establish achievable criteria for the child to succeed.
Black and Wiliam (1998, p.142-143) state “the ultimate user of assessment information that is elicited in order to improve learning is the pupil”. During their research on raising standards through classroom assessment they found having a dialogue with the teacher allows them to point pupils thinking in the right direction. This supports the use of the purple pen of progress as a dialogue is one of the main features of using the pen.
Through self and peer assessment children use discussion. Therefore, they are interacting with their environment. When children are interacting with their environment, they will more than likely interact with their teachers, especially when they are proud of their work. Vadeboncoeur (2017, p.56) states that a teacher who has a sense of their students’ psychological functions engages students in learning that will help them act independently. However, Orsmond and Merry (2010) state that a “tutors’ intentions when providing feedback may not be accurately perceived and acted on by students so more guidance should be provided by introducing better scaffolding and variation into their feedback”. However, White and Frederickson (2000) conclude that it is important for a learner to engage with assessment, for example, looking at criteria in a scientific inquiry lesson to understand and facilitate their reflections.
Bruner believed that learners could construct their own knowledge through discovery learning (Smidt, 2011). This can be done through social interactions. Therefore, the idea of social pedagogy links in with Bruner’s beliefs. Social pedagogy is a term used to describe what an adult can do to promote personal and social development and overall wellbeing of a child. Although this term is not widely used in the UK due to issues such as bullying, child abuse and truancy, Smidt (2011) believes any place where children are cared for and educated goes beyond academia. Through assessment children promote their social development as they are encouraged to talk to their peers about their development. In my current placement, the noise levels of the classroom do not matter as the practitioner believes social engagement and interactions with the children’s environment have a positive impact. Likewise, Javed et al (2020) state that the social engagement of a child is an indicator of their cognitive states. However, Massonnié et al., (2022) considers whether a loud environment makes children disengaged through stating some children are more sensitive to noise than others which may be considered distracting to them. The literature that has been discussed has led me to form my own research question around the importance of understanding pupil perceptions on strategies that are implemented in the classroom as some strategies may be ineffective and may need to be more individualised.

To explore this literature further and to answer the research question. A case study will be taking place. A case study is defined as an ‘in-depth exploration from multiple perspectives of a particular project, policy, institution or system in a ‘real life’ context. It is inclusive of different methods and is evidence-led’ (Simons, 2009, p.21). Schutt (2006, p.293) also defines a case study as ‘a setting or group that the analyst treats as an integrated social unit that must be studied holistically’. Within my research I will be using an exploratory case study which is defined by Yin (2014) as a case-study to use when there is no pre-determined outcome and to explore presumed causal links that are too complex for a survey or experiment.
Using a case study is good for my research because self-assessment will be able to be explored in depth to comprehend whether the strategies used in the school that is being researched are effective. Rashid et al (2019) states using a case study allows specific content to be explored in qualitative research. This is beneficial for this study as it is focuses on a specific aspect of AfL. In addition, case studies can enable the researcher to gain a holistic view of the research problem and may provide opportunities to understand and explain the research in greater detail (Baxter & Jack, 2008).
On the other hand, Baskarada (2014, p.1-2) criticises the use of case studies in the context of academic studies due to misunderstandings within the method that can impact validity and therefore have significant negative consequences on the study. This report states that the author has been a qualitative researcher for almost a decade so has had engagement in numerous case studies. Furthermore, Baskarada (2014, p19) concludes case studies are a valuable research method but are “difficult to execute well” and may have “considerable time and resource requirements”. Therefore, it is recommended to use a case study process designed by Yin (2009) as it offers relevant guidelines that can be referred to in practice.
Despite Baskarada’s critique and adaptations of Yin’s work on case-studies, Aberdeen (2013) applauds Yin (2009) for using specific information and using mixed-methods to collect six sources of evidence. In addition, Yin (2009, p.15) mentions that a misconception of a case-study is that it is timely and resourceful. Yin states “A high quality case study can be done without leaving the internet, depending on the topic being studied”. 
In contrast, Hancock and Algozzine (2016, p.26) have a general positive outlook on case-studies and found using a case-study was beneficial due to the real-life problem solving they can entail. However, although they do recognise how conducting a case-study is a process which facilitates understanding, they notice that the context of the research is also important to consider. Schoch (2019) concludes that any discipline can use a case study, but the importance lies in the methodology and design.

During the research several methodologies were used to build upon the case-study. Case studies collect qualitative data. Qualitative data is defined by Merriam (2009) as data that helps researchers understand how people interpret their experiences and find meaning with them. NFER (2013) also note that qualitative research allows you to explore data in detail and explores attitudes, beliefs, and feelings. On the other hand, they also realise that qualitative research has limitations such as findings may not be able to be generalised as the research is mainly subjective to participants. Data collection may also be challenging if the correct methodology is not selected (Khankeh et al., 2015).
	The first method of collecting qualitative data were interviews with children using a focus group of 6 children. Opendakker (2006, p.3) identifies that the use of social cues such as body language and tone is beneficial in an interview but critiques this by adding visibility may cause the interviewer to sway the interviewee into giving a more socially desirable answer. This is called Social Desirability Bias (SDB). Grimm (2010, p.1) define SDB as “responses participants believe are more socially desirable or acceptable rather than choosing responses that are reflective of their true thoughts or feelings”. Miller et al., (2015) found greater social desirability in children when an interviewer was present which may indicate the child does not want to be disapproved of. The children in the focus group may have not wanted to say if they did not find assessment useful or may have felt embarrassed if they did not engage in assessment often.
A focus group interview was also used with staff from the research school. The interview was conducted after a staff meeting with 4 teachers from across Foundation Phase (FP) and Key Stage 2 (KS2). When conducting the interview, a main benefit with using a focus group was the way staff were fully engaged and showed passion when answering questions. Gibbs (2021) notices this as a benefit yet also comprehends how focus groups can have ethical issues related to confidentiality, some people within the group may not have wanted to express their true feelings about a topic so may have held back. However, Gibbs (2021) concluded that focus groups are highly suited in educational research due to the in-depth interactional data that can be produced. 
To select participants for the focus group voluntary sampling was used. Jupp (2006) defines this as a method where individuals agree to participate in research. Once children had volunteered, purposeful sampling was used to select participants for the focus group. This sampling method is usually used to create information-rich cases (Palinkas, 2015). In addition, Palinkas (2015) states it is appropriate to combine sampling strategies to implement appropriately. Furthermore, for the adult interview I used convenience sampling. Cohen et al., (2011) states that this method impacts the generalisability of the study. However, this is an external matter because to expand the generalisability of the study the research would have had to take place in two schools due to the shortage of teachers in the research school.
The questions in both interviews (See Appendix 2) were based on AfL. Specifically, the use of self-assessment. The questions were designed to be open questions. This is so the respondent could answer with greater detail. In addition, the interview was unstructured. NFER (2013, p.4) defines an unstructured interview as “broad and open-ended, more like a conversation with a small number of questions”. 
A work scrutiny session (See Appendix 3) of a self-assessment method called the “purple pen of progress” was also a method for this research. The topic books from each year group in the school were observed to see the consistency of the use of self-assessment throughout. HFL Education (2022) appreciate that using book scrutiny can be used as a professional development tool to explore progress within the curriculum. However, it is also noted that some teachers dislike book scrutiny as it can make them feel judged.
Finally, I conducted an observation (See Appendix 5) to see how often children used assessment in a typical morning. As a non-participant observer, we may be bias which can impact the validity of the study. Unconscious bias is normal, however, there are ways to reduce it, for example, challenging stereotypes and looking for alternative points of view. In my own practice it is important that I consider my own assumptions and how I can challenge them. On the other hand, Holmes (2020, p.4) expresses how we should strive to avoid obvious, conscious, or systematic bias but reflect that this aspiration can never be attained as all research will be influenced by the researcher.
To ensure my research is ethical I have considered relevant guidelines that are my responsibility to uphold through completing an ethics form (See Appendix 1). In the ethics form I considered the potential risks to participants in the research and considered how to mitigate any risks. BERA (2018) state that it is essential that researchers obtain their participants informed consent at the start of the study and that they remain open to the possibility that participants have the right to withdraw. Informed consent is defined by Brooks et al., (2014, p.80) as a “voluntary decision where participants are free to decide whether to take part and can withdraw at any time without a fear of an adverse consequence”. 
When working with children, it is important that researchers obtain consent from parents. This is a legally binding permission obtained from adults who are above the legal age to participate in research. Before conducting the research, a consent form was sent out to parents (See Appendix 4). However, Brown (2019) states when gaining consent with children directly it is not legally binding and is obtained in a different way. This is called assent and is when a child expresses willingness to participate (CSUSM, n.d.). In this research I used an emotion fans system to ensure on-going assent throughout the research. If the child shows the ‘sad face’ then they will opt out of the study and if the ‘green face’ is shown, then the study will continue.
 However, Kirby (2020, p, 814) illustrates the importance of listening to children’s body language and non-verbal expressions such as decreased eye contact, reddening of the face, hand twisting and seat movement. On the other hand, informed consent may be difficult to gain from adults on the children’s behalf as children in care may have multiple relationships, for example, with foster parents, social services, local authorities, or biological parents (Driscoll, 2013, cited in Brooks et al., 2018).
Haslam and McGarty (2014, p.431) note the importance of confidentiality is due to participants giving information that may be sensitive. To ensure there is not a breach of confidentiality in the research I have taken steps such as following the school’s safeguarding policy to ensure that the identity of participants is not identifiable. I will also be using pseudonyms for the children and teachers so confidentiality will be maintained. Confidentiality is defined by Ethicist (2015) as a researcher limiting access to a participant’s information. Coffelt (2017) states anonymity differs from confidentiality as it is when data is collected without obtaining any information that is personal or identifying but recognises that they both are designed to protect the privacy of participants when data is being collected and analysed.

When data was being collected during the research, thematic analysis and transcription were used. During interviews with the focus groups, the main method that was used to record data was transcription. Bailey (2008) describes transcription as a method that involves close observation of data through repeated careful listening. McMullin (2021) expressed that transcription is usually the transformation of recorded audio. Therefore, during the interviews data was recorded using the school iPads and safely stored data in iCloud in accordance with ethical guidelines and the school policy. Using audio recordings was beneficial as the recordings could be played several times to find greater detail in responses. Debating this, Wilson (2013, p.111) noticed that an audio recording was less beneficial as the researcher is unable to see visual cues such as facial expressions and body language. They also note the difficulty in identifying individual children who speak which may make the analysis time increase. 
Maguire and Delahunt (2017) define thematic analysis as a process of identifying patterns or themes within qualitative data that are important to the research purpose. To help researchers analyse their data Braun and Clarke (2006) outlined a process of thematic analysis. This was used throughout the research. Firstly, familiarisation with the data collected during the transcription took place alongside the identification of codes to describe the data. After that, themes and patterns were identified and put into a mind map. Themes were then named and analysed in relation with the research question. 
In contrast it is important to have considerations when conducting a thematic analysis, for example, Maguire and Delahunt (2017) identify a common pitfall in a thematic analysis is using the main interview questions as themes. Therefore, they recommend organising codes into broader themes to say something specific about data. Nowell et al (2017) recognise a lack of substantial literature on thematic analysis so consider how to make the method more trustworthy. Furthermore, Nowell et al (2017) acknowledge that conducting a thematic analysis allows a researcher to produce transferable work because thick descriptions in data are found which may lead the research to be confirmable. 

As previously mentioned in the literature review Vygotsky believed that children progress the most when they are in their ZPD and are provided with support from an MKO.  The data from the observation schedule (See Appendix 5) shows the use of self-assessment across a two-hour afternoon session. Firstly, I was seeing whether children made good use of the self-assessment tool “the purple pen of progress”. All children used the purple pen of progress in the first half hour of the lesson. I saw that all children in the classroom open their books and read any feedback given during marking. However, there were two children who did not have any feedback in their books which indicated the importance of the class teacher who is an MKO to provide feedback in books and set challenge for children. The feedback that did challenge children clearly pushed them into their zone of proximal development (ZPD) because they were searching for help using resources, peers, or teachers.
As the children delved deeper into the lesson 20% of children being observed left feedback that will cause a dialogue between the pupil and teacher, for example, Child B wrote “I am finding this work really easy”, however, Child C wrote “I don’t really understand what to do”. This dialogue allows the class teacher to assess whether the children may need support in a specific Area of Learning and Experience (AoLE) such as Mathematic and Numeracy.
At 2:30pm, children started to finish their tasks and were using a different self-assessment strategy. This time the children were marking their own work using calculators. This work was marked in a blue pen and not the “purple pen of progress”. The colour scheme of pens allows the teacher to see whether the child is self-marking or reflecting on their progress.
At the end of the session before the children went home self-assessment was also used for children to assess their own work using success criteria. During the observation I saw that the four elements of AfL by Black and Wiliam (1998) were used within the classroom. 

During the interviews (See Appendix 6) 30% of children stated that they dislike peer-assessment and sitting with their partner who is an MKO as they can find it distracting or sometimes their partner may ignore them due to preference of independent work. This supports Massonnié et al., (2022) who believes that a loud environment can be distracting for sensitive children especially, those with Additional Learning Needs (ALN). Furthermore, 50% of children admitted that when using success criteria, they are able to check off criteria even though they haven’t met it. This highlights the importance of peer-assessment and swapping books with partners. In addition, Child ‘A’ stated if your partner or your MKO tells you what to do you may not learn. This indicates the importance of the teacher scaffolding learning for the pupils. 100% of children responded during the interview with they would prefer the teacher to mark their work as they find the feedback more useful. On the other hand, the majority of children prefer self-assessment and a high number of children also agreed that the purple pen of progress helps with learning and motivation as it helps them learn from their mistakes.
The work scrutiny (Appendix 3 and 3a) indicated that using the purple pen of progress was beneficial for the children as it was clear that the children referred back to previous learning. Overtime, I could see that the children’s use of the pen incrementally developed into having a dialogue with the class teacher which can be motivating for the children. It was also clear that children had opportunities to use their purple pen of progress in the majority of sessions to solidify learning, address misconceptions or challenge pupils into their ZPD to ensure the deepening of subject knowledge and progression across the AoLE occurs. In addition, looking at the books from across the year groups was insightful as progression was clearly shown. 
Finally, to summarise the adult focus group, they believed that it is important to give children the time as the comments that they leave in the dialogue may be meaningful for them. As well as giving children the time to leave comments it is essential that practitioners leave appropriate time in the school day to reply to the comments and provide an appropriate level of differentiation and support for the child to reach their potential.

To conclude, it has been clear that self-assessment provides many benefits for children, for example, becoming self-reflective and resilient when faced with challenges. However, in my future practice I would encourage children more in gaining independence in setting their own goals and identifying their own ability, some children did not have the confidence to do this. Therefore, enhancing the children’s learning experiences is essential, for example, providing more resources to scaffold ability to self-reflect. However, skills such as recognising personal ability and setting achievable goals will likely be implemented in year five and six rather than year three and four.
During Professional Teaching Experience (PTE) it is essential to enhance my professional learning in line with the professional teaching standards. Orchard and Winch (2015) state it is essential for professional development that teachers who are undergoing initial teacher training must follow a set of dispositions to guid them to make the right decisions, for example, being sceptical, being a skilled researcher, being ethical and being part of an inquiring profession. In addition, it is vital to the Professional Teaching Standards that teachers continue their professional learning through ongoing critical reflection and developing new techniques through researching development to positively impact pedagogy (Welsh Government, 2019).
After reflecting on my research, I realised that in the future I will use useful AfL strategies in the classroom to give children the ability to self-reflect on their own learning. My preferred method of reflection was based on Gibbs (1988). This model has six stages, which enables the researcher to think about their feelings, evaluate and analyse their work then conclude and make an action plan. However, Gibbs (1988) can come across as too complex and does not consider reflecting whilst researching. Finlay (2008) states that Schon (1978) considers reflecting in action and deciding how to act at the time and allows researchers to revise, modify and refine their expertise. This is important as reflecting on research afterwards may cause researchers to forget on certain aspects. Furthermore, Brookfield (2005) proposed four lenses which indicates the importance of seeing through different perspectives other than your own, particularly, students and peers.
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