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Introduction
The foci for this assignment will be the importance of critical reflection in an educational setting, using a case study carried out at a secondary school by myself, and how critical reflection can impact the next steps a teacher can implement both in learning and self-awareness and self-monitoring in terms of meeting the professional standards. The assignment will look at reflective models and how they highlight the importance of critical reflection in an educational setting. Critical reflection will also be looked at to identify how professional standards can be developed through the use of the curriculum reform for Wales. The research into critical reflection will then be used to delve into a critical incident case study carried out at a secondary school by myself. This part of assignment will see links to one or more of Donaldson’s four purposes seen in ‘The Successful Futures’ report. This should allow for links to professional standards to be brought in. All of this will allow for a deeper understanding of the importance to capture critical incidents in an educational setting. The observation of the critical incident will allow for research into a literature review identifying learning theories and methods seen in the case study. The assignment will contain critical research for each method and learning theory seen in the case study during this part. Finally, the case study as well as the research for the literature review will be brought together to allow for a reflection/evaluation on the next steps that I will take when entering an educational setting as a student teacher, and even further into my teaching future. 
The Role of Critical Reflection
There are two key models of reflection that are used by the majority (Davies, 2012), Gibb’s (1988) Reflective Cycle and Kolb’s (1984) Learning Cycle. Finding a model of definition of critical reflection can prove difficult due to the problematic inconsistent definitions between each model researched (Moon, 2013). Yet the reasoning behind critical reflective practice is consistent in all models, to improve learning and to be able to review and reconstruct ideas that can in-turn improve practice (Husebø et al, 2015). Upon research, it is in my opinion that Kolb’s Learning Cycle contains less information on how the reflective stage is conducted. Kolb’s Learning Cycle, in my opinion, is more aimed towards how learning develops from incidents/experiences (McLeod, 2017).Therefore, for this assignment Gibb’s (1988) Reflective Cycle will be the main focus for critical reflection. Gibb’s (1988) Reflective Cycle indicate the critical role that reflection can play in the education system and a closer look at the six stages (The University of Edinburgh, 2020) highlights how the role of reflection can be carried out. Specifically, the new curriculum reform was established after Professor Donaldson was commissioned to reflect and review the current curriculum. Donaldson went through stages 3 to 6:
· Evaluate what was going wrong
· Analyse why they were going wrong
·  Conclude on what needs to be improved
· Then created an action plan on how things where to be improved 
Upon reviewing theories and philosophies that are driven through the current curriculum, Donaldson reflected upon concerns for the current curriculum (Donaldson, 2015). Critical reflection played a key role in Donaldson’s review of the current curriculum in Wales. Gibb’s (1988) evaluation stage can be seen when Donaldson refers to the low PISA scores recorded in Wales. “The relative performance of children and young people in Wales... the levels of achievement are not as high as they could and should be.” (Donaldson, 2015, p9). Similarly, the OECD 2014 Report mirrors these concerns, highlighting the low and unsatisfactory performance in Welsh schools (OECD, 2014). Reflection is not only seen in the development of the new curriculum but is also seen in the Professional Standards in Wales (Welsh Government, 2020). To Report and Record is an essential Standard that is required from teachers. To be critically reflective a person would analyse their practice, which in terms of this assignment would be teaching practice, assess the incident which would allow them to gain knowledge of the criticality of an incident and how it can impact their future practice (Mann, 2009). All of this can be evidenced through the Professional standard of Reporting and Recording. Allowing governing bodies to see that teachers are able to recognise when practice does not work, to take it upon themselves to develop and build their knowledge of research, theories, models, and methods around them that can help impact their pedagogical style. All in aide to provide the best learning experience for the pupils possible. 
Observation: School & Class Context 
Following BERA guidelines the name of the school, pupils and teachers involved in the observation will remain anonymous throughout. Following Gibb’s Reflective Cycle, this paragraph will look at the descriptive stage, the context (The University of Edinburgh, 2020). The school that I attended for my critical incident observation [See Appendix for observation notes] is a faith school in a predominantly ethnically white (91.6%), Christian (64.9%) affluent area (Cardiff Research Centre, 2012). This affluence of the area was evident in the low 8.6% of pupils on free school meals statistic (Welsh Government, 2021a). “Our core purpose is to enable all of our students to know themselves and to do good in our world by living out our gospel values of love, acceptance, responsibility, and forgiveness ". (Bishop of Llandaff High School, 2021). As a Christian faith school their ethos and values were seen throughout the school, in the halls, in the way the pedagogy styles and in the way the pupils held themselves. Taking a step into the specific place the critical incident observation took place in a top set Year 9 Mathematics lesson. There was a female teacher stood at the front of the classroom by the interactive white board during the majority of the lesson. The classroom was set up with table tightly packed together in vertical lines so that two pupils could sit side by side on each table. There was an estimate of 30 pupils in the classroom, whilst I sat at the very back of the classroom on a chair that was very close to the pupil in front of me. The room was not big enough for the class of that size. 

Critical Incident
[Appendix 3] During my observation in the Year 9 mathematics lesson, I picked up on a critical incident regarding behaviour in the classroom and how the behaviour management from the teacher can affect the pupil’s behaviour. I observed one pupil in particular sat at the back far left-hand side of the classroom whose behaviour was positive at the beginning of the lesson whilst the teacher was going through some mathematical questions on the board at the front of the classroom. During this part of the lesson the pupil was sat upright, their full concentration was on the teacher, raising their hand to the questions the teacher asked. The pupil seemed confident to participate, displaying Donaldson’s ‘healthy, confident individual’ purpose (Donaldson, 2015), taking one of the four purposes from the review into an authentic classroom setting. This was seen further when the pupil, clearly confident in their mathematic skills, volunteered to help the pupil next to them when they seemed to be struggling with understanding the question. This furthers the authentic use of the ‘healthy, confident individual’ purpose in the classroom setting, through the display of forming ‘positive relationships based upon trust and  mutual respect’ (Donaldson, 2015, p31). However, the behaviour of the pupil changed when they realised that attention from the teacher was not being given for their positive behaviour. The teacher would ignore the pupil each time the raised their hand, eye contact would be made with the pupil, but the teacher would move past this particular pupil, instead calling on the same two pupils each time throughout the lesson. This action from the teacher visibly disheartened the pupil each time, eventually leading to the behaviour and body language becoming negative and disengaged with the lesson. 
The teacher’s behaviour could be seen a contributor to the pupils turn to negative behaviour (Rogers, 2015). Once the pupil realised that they would not receive any positive attention from the teacher, they started to display disruptive behaviour; from slouching in their chair, no longer engaging with the teacher or the lesson, create disruptive noises on the table with their ruler/pens. At one point the pupil began to whisper to another pupil across the room, ignoring the pupil next to them (whom they were previously helping). This broke the mutual respect Donaldson purpose they each hand for each other, leading to them working silently next to each other for the remainder of the lesson. Eventually the teacher did give the pupil attention, however it was negative attention, and it was one simple sentence, “Sit up, be quiet and get on with your work!”. That was the only attention the pupil received for the hour lesson. In a sense, the teacher was applying Donaldson’s Ethical, informed citizens purpose, more specifically the point to help the pupil ‘understand and consider the impact of their actions when making choices and acting’ (Donaldson, 2015, p31). As the attention that the pupil received was of a negative connotation, the pupil’s negative behaviour did not stop. The pupil did calm down a little, they were still one of the first pupils to finish their work, yet they carried on with negative behaviour until the end of the lesson. 
Literature Review 
As forementioned, the influence that teachers can have on a pupils learning can be substantial (Rogers, 2015; Stronge et al, 2011). Studies have shown that pupils who have a teacher who show cares for them have higher cognitive achievements (Brekelmans et al, 2000; Brok et al, 2004). Whilst these studies are 20 years old; a time scale where a lot can change in the educational system, Brekelmans, a Professor of Education (who is credited to both studies), is an established Professor based at a respected university in the Netherlands, who has researched, studied, and written about teacher-student relations for the past 50 years. Albeit these studies can be relied upon due to the credentials of the researcher, Brekelmans is yet to follow up on their research 20 years on, therefore it is difficult to know how reliable the results of these studies are in today’s educational system. A more recent study by Postholm, (2013) builds on Brekelmans studies, indicating that teachers can show care towards a pupil to encourage positive behaviour within the classroom by establishing recognition and rewards, reinforcing positive behaviour through positive attention similar to Pavlov’s classical conditioning theory. Postholm’s study was published in more recent years yet there are similarities between Postholm and Brekelmans studies throughout. This indicates the influence of positive teacher-student relations, such as caring through rewards, recognition, and positive reinforcement carries through the years as a substantial element to behaviour management in the classroom. 
 Postholm and Brekelmans’ studies suggest that it is positive reinforcement that impacts on a pupil’s behaviour in the classroom. This displays links to Pavlov’s behaviourist learning theory, classical conditioning. The origins of such a theory is questionable as Pavlov was intending this to be aimed towards the digestive system (Philip, 2006; Pavlov, 1897; Gray, 1987); an area in which Pavlov won a Nobel-prize in, in 1904 (Nobel Prize,2021). However, Pavlov saw a link between conditioning and behaviour, therefore making the step to behaviourist theorist with the publication Conditioned Reflexes, (Pavlov, 1927). Pavlov classical conditioning theory highlighted that through man-made stimuli’s, otherwise known as unconditioned/conditioned/neutral conditioned stimuli (UCSCS/NCS) a person’s behaviour can be learnt turning from an unconditioned response (UCR) to a conditioned response (CR) (Murphy, and McSweeney, 2014). Pavlov whilst a well-respected theorist in his field, classical conditioning does not seem flexible enough to work in the education system. In a classroom environment it could prove difficult to enforce persistent stimuli to teach behaviour due to uncontrolled variables such as a teachers change of approach due to reflection on pedagogy styles, a pupil’s absences, the age of a pupil could indicate how strongly they take to the stimuli. It can also be said that Pavlov looked mainly at animals’ responses during classical conditioning, therefore transferring skills to intellectual humans that have the choice  of free will to ignore the conditioning can prove highly difficult. All of which make it difficult to take this theory any further when looking at the behaviour management in a classroom. On the other hand, Pavlov’s classical conditioning theory does open doors to other behaviourist theories that may be more suited to the research of this assignment, for example, B.F. Skinner’s theory of Operant Conditioning (Skinner, 1948; Skinner,1963), a similar theory within the behaviourism learning field. Whilst Pavlov’s classical conditioning theory uses the terms conditioning with learnt behaviour taken place almost in a laboratory environment, Skinner uses the terms reinforcement, indicating that the behaviour is less learnt and more of a response to environmental stimuli (Clark, 2018; Watson and Kimble, 2017). Similar to Pavlov, Skinner did begin his research through a series of experiments on animals in a laboratory (more specifically rats), however unlike Pavlov’s Classical conditioning theory, which was seen by Skinner as to simplistic to explain human behaviour (McLeod, 2015), Skinner later discovered that the Operant Conditioning theory could help understand human behaviour (Skinner, 1965) through reinforcement on behaviour. For the sake of this assignment, if Operant Conditioning could be used in the classroom through either negative of positive reinforcement. If a pupil was to portraying negative behaviour such as making disruptive noises on their table whilst the teacher is talking or whispering to other pupils across the classroom [Appendix 3] then a teacher could enforce negative reinforcement by taking away the attention they receive from the teacher. However, this could create a negative emotional response from the pupil such as increased negative behaviour or the pupil emotional and intellectually shutting down (Pritchard, 2013). They are no longer participating in the classroom activities (positive behaviour which was seen alongside the negative behaviour). By focusing solely on the negative aspect of the pupil’s behaviour therefore enforcing negative reinforcement, the pupil is also in turn receiving negative reinforcement for their positive behaviour as well. There does not seem to be an in-between framework reference for a person/pupil who is portraying both positive and negative behaviour. Another flaw that can be seen with using Skinner’s Operant conditioning in a classroom environment, could be the pupil replacing the negative behaviour with positive to attain rewards, recognition possibly even the positive attention from the teacher, just to them switch back to negative behaviour once the positive reinforcement has been received (Glasser, 1965; Strahan et al, 2005). Glasser, (1965) explains this as a way for the pupils to fulfil one of their five needs as seen in the Reality Therapy Model, the need of belonging and love. Pupils have a need, whether it be conscious or unconscious, for attention from their teachers and peers (Lawrence, 2004). This model however is difficult to rely upon due to the lack of documentation of studies into the model. This could be due to the model being based upon what is seen during certain interactions at the time. It is a cause of concern that the actions met with the consequences are not documented to be seen as consistent. Therefore, this model is more flexible when applying it in the classroom. 
This Reality Therapy Model, however, could still be seen as a good model to base behaviour management upon. If the teachers believes that the pupil has 5 needs (unconscious or conscious) they could adapt their pedagogy teaching styles. Dissimilar to the studies already reviewed, The Behaviour Management Theory of Dreikurs (1986) had the belief that behaviour was learnt through interactions with the environment. There is less focus on reinforcement or introducing stimuli to affect the behaviour of the pupil (Martella, et al, 2012). Instead Dreikurs developed three consequences that can be presented when certain behaviour is displayed, Natural, Arbitrary, and Logical Consequences. Natural being consequences attributing to the action develop naturally (getting hurt whilst fighting), arbitrary is being met with a punishment that does not align with the action (the pupil losing time of their lunch for lying), logical is the most effective consequence a teacher can take up in the classroom. This is a form of punishment that aligns with the action that is displayed (the teacher telling a pupil they do not believe them when they have lied) (Martella, et al, 2012). Taking the Reality Therapy Model into consideration as well as the use of Dreikurs Logical Consequences Model, it is possible for teachers to model their teaching more towards positive discipline, more specifically corrective discipline. Addressing the negative behaviour in a positive environment, with positive wording, the teacher could fulfill the pupils need for attention without creating a student-teacher relation built on disrespect (Rogers, 2007). This is also known in other studies as the Ice-Berg Analogy. This is where the discipline used as behaviour management not only looks at the behaviour of the pupil but the belief behind the behaviour as well as the need for belonging and significance (Nelsen and Gfroerer, 2017). The Ice-Berg Analogy understands that pupils will misbehave as they have a mistaken belief that negative behaviour would be the only way to gain attention or a sense of belonging from their teacher (Delahooke, 2020).  The Ice-Berg Analogy allows for a majority of the Behaviour Management Theories/Methods/Models to come together for the most effective way to manage a pupil’s behaviour, especially negative behaviour. 
Reflection / Evaluation & Next Steps
The key aspect that I took from the Critical Incident (CI) was the behaviour management approach I saw take place. It is hard to say whether that was the right approach as I am not the teacher of that class, more specifically of that pupil. Therefore, I am not sure if the approach I would like to take in my future teaching endeavours would be suitable as I am unaware what does and does not work with that specific pupil. Therefore, as I talk about the next steps and evaluate on how I intend to reach such goals, I would like to make it clear that I am not criticising or belittle the approach seen/used in the CI. Recalling the research of literature undertaken for this assignment, it is clear to see that there are many theories/methods/models when it comes to applying behaviour management in the classroom. Each approach resonates with me in its own individual way. 
Reality Therapy Model 
Glasser, (1965) and Lawrence (2004) views on the five needs of a child/pupil resonates with me in a way that helps me understand the reasoning behind the behaviour that is being displayed by a specific pupil. When I am in a classroom in the role of a teacher and I experience a pupil misbehaving, my goal would be to not react in a harsh way but instead to take a step back and ask myself why I think the pupil is behaving in such a way. Gibb’s Reflective Model (1988) stage 2 would require me to focus on the feelings that not only I was feeling during the CI but also the feelings of the pupil, and taking in the Reality Therapy Model this would lead me to ask what need is not being fulfilled by me as the teacher that would cause them to feel in such a way? Do they feel that their need for love and belonging is not being sufficiently fulfilled by me as the teacher? 
Ice-Berg Analogy 
When using stage 2 of Gibb’s Reflective Model I am in essence linking my reflection with the Ice-Berg Analogy (Rogers, 2007; Nelsen and Gfroerer, 2017; Delahooke, 2020). Rather than focusing on the consequence of the behavioural action that the pupil has displayed, as the teacher, I am reflecting, thinking, and questioning the reasoning behind the action. I hope that I will be able to look below the surface of the action at the ‘why?’ to help me establish a consequence through the next stages of Gibb’s Reflective Model. In the example of the CI [Appendix 3], the pupil was not displaying extreme negative behaviour, instead I observed minor disruptive behaviour. I also observed the pupil looking in the teacher’s direction when they were carrying out the disruptive behaviour. My reflection on this observation would give me the step into stage 3 of Gibb’s Reflective Model, evaluation. It would lead me to evaluate that the pupil was carrying out negative behaviour due to the need for belonging and love not being fulfilled by the teacher, in the eyes of the pupil. In my teaching practice it would be at this point that I would look at stage 3, analyzing previous approaches taken and methods that I as a teacher could use in my future endeavours. This would lead me, as the teacher, to try and implement positive discipline in the classroom. 
Positive Discipline
Understanding that the behaviour displayed by the pupil could be through the mistaken belief that this is the only way to fulfil their conscious/unconscious need for love and belonging, allows me to evaluate and analyse the situation to further understand a softer positive discipline approach would reach the pupil in a more constructive way as opposed to a harsher punishment. Analysing research shows that the Positive Discipline Approach requires the teacher to almost become a ‘behaviour detective’, using a chart known as ‘The Mistaken Goal Chart’ would allow me as the teacher to keep track on misbehaviours from a specific pupil and the reasoning behind it (Nelsen and Gfroerer, 2017). This should in practice, allow me to further understand how to tackle the behaviour through positive discipline. Furthermore, the ‘Mistaken Goal Chart’ gives the pupil the chance to see their own behaviour and participate in a calm discussion with the teacher to build a relation that not only helps tackle the behaviour but in addition gives the pupil the attention they need (in the eyes of The Reality Therapy Model). Another point for the Mistaken Goal Chart will allow me as the teacher to record the improvement the pupil is making with their behaviour. The pupil can also see this improvement, giving them positive recognition to help develop their confidence and teacher-student relation, in the long run improving their behaviour further, in theory.  
Professional Development
In relation to my professional development in terms of the CI and what I would do next, I have created a table below to evaluate each point.
	Professional Teaching Standards (Welsh Government, 2019; Welsh Government, 2020)

	Pedagogy – Refining Teaching

	Managing the learning environment
	Manage a positive environment...promote positive behaviours. The use of positive discipline and the inclusion on the pupil with a ‘Mistaken Goal Chart’ promotes to not only the pupil in question but also models to the rest of the class that positive behaviour is the goal in the classroom and I, as the teacher, will use positive methods to help manage the pupils get there. 

	Recording and reporting
	The use of both Gibb’s Reflective Model as well as the ‘Mistaken Goal Chart’ I would be able to evidence that I am developing my recording and reporting standards through the source of behaviour management. 

	Collaboration

	Seeking advice and support
	I could seek advice from teachers who have possibly taught the pupil in previous years. I could also seek advice from teachers who are more knowledgeable in positive discipline behaviour management. Collaborating our ideas and knowledge could further my understanding of how to effectively implement positive discipline in the classroom. 

	Professional Learning  

	Wider reading and research findings
	Adding onto the collaborative work with other teachers, I could further my knowledge through research such as the kind I have carried out for this assignment. 

	Pedagogical Principles (Welsh Government, 2021b)

	Support social and emotional development and positive relationships
	Taking a positive, inclusive approach to a pupil’s behaviour I could encourage positive development in the pupil. An improvement in behaviour could positively impacted them socially as well as emotionally in the school setting. 



Conclusion
To summarise, the foci of this assignment was to observe a critical incident in a local school and then research and review studies, methods, models based upon the key aspect I found from the critical incident to help further my development in the field of teaching. I have found that behaviour management is significantly more important to classroom management as well as the development, learning, and well being of the pupil. The critical incident allowed me to see that behaviour within a classroom environment does not have to be extreme for it to be recognisable to the teacher. Behaviour can be a simple as minor disruptive throughout the whole lesson such as whispering to another pupil every few minutes as opposed to more extreme negative behaviour such as shouting at the teacher or throwing items across the room. Further my research into understanding behaviour management in the classroom has allowed me to widen my knowledge base on the interpretation of behaviour displayed in the classroom. For example, I know understand that the majority of the time a pupil’s behaviour has a meaning, or reasoning behind it. This reasoning can be understood by the teacher through further reading into the five needs of the child/pupil. All of this has led me to understand why reflecting upon incidents as minor as the way behaviour is managed in a classroom has such an impact. Not only can it help develop my professional standards and principles as a teacher, but it also raises the opportunity to understand the pupil better, to understand just how significant theory is to the classroom, and just how important it is to reflect on where I will go wrong and how I can improve my pedagogical style not only to benefit myself as a teacher, but to also better the learning experience for the pupils.
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Appendix 1 – Observation/Critical Incident 1
	Date and time, year group: 22/09/2021, 10:40am, Year 7


	Where and When: Year 7 Design and Technology (D&T) lesson. This lesson took place in a D&T classroom which whilst seemed large was made smaller due to the number of tables and equipment in the classroom. However, the incident started inside the classroom but ended outside. Outside the environment was an open green patch directly outside the classroom. 


	What happened: The class was preparing for a practical session after break. This critical incident took part during the first half of the lesson. During this part of the session the teacher wanted the pupils to engage in a peer assessment task. The teacher acknowledges the lack of room inside the classroom environment would discourage the pupils to move around and collaborate. The teacher makes the observation known when she speaks to the pupils. Instead of taken a negative tone to the situation, she explains how she wants her pupils to feel comfortable to interact, to talk to each other and to make full use of the peer assessment. After speaking to the pupils as respectful adults, she asks them to start to make their way outside onto the greenery. The pupils were allowed to lead the way out without adult supervision. Again, showing them respect and trust. The respect was seen to be reciprocated vice versa from pupil to teacher as they walked straight to the greenery without any fuss, or excessive noise. Once the teacher had joined them outside, she once again explained clearly what she wanted the pupils to do for their peer assessment/collaboration task. Once she gave the word “Go!” the pupils immediately started to confidently speak to each other. The teacher kept her distance the whole time, she did not interfere, nor she did encourage certain pupils to talk to each other. Instead, she allowed the task to be completely in the hands of the pupils, almost student led. They were given a target to speak to 20 people (keeping a tally as they went), this was a target that was met by every single pupil. One pupil was stood by himself at one point, however he moved himself to a group of people and started to engage in the collaboration. When the teacher was ready for the class to move back into the classroom, she clearly stated she would give them 30 more seconds. She then double checked everyone had met the target by going around and checking the pupil’s tallies. The instruction to “move back into the classroom” were then given, which was met with the same respect, no fuss or excessive noise from the pupils. Once back inside the classroom, the teacher praised the whole class for their good behaviour. This however was a subtle, one lined “well done guys” as opposed to praise of specific things she was thankful for. The lesson then moved onto the next task which is where this critical incident ended. 


	Areas of possible exploration: A year 7 class in expected to be treated as children transition into a more adult environment, however the teacher in this incident seemed to treat them with the same respect as you would expect to see with an older year group such as year 9-11. Could this respectful environment encourage the pupils to behave as the adults they are being treated like? Allowing pupils to walk out the classroom without supervision takes trust, especially with a younger year group. This again links to the teacher automatically modeling the behaviour she would like to see from her pupils.  
Encouraging peer assessment enhances collaboration work within the classroom. If it is forced upon some pupils they may feel too shy to participate, however what I saw was the teacher giving the pupils the power how what they wanted to ask, who they would talk to, how they would respond to questions. This passing of power for 5 minutes could be another reason the pupils have a sense of respect for their teacher. 

Constructive teaching?  Pupils collaborate to construct knowledge as a group. Check and correct was seen in the peer assessment section.
Humanistic teaching?  The teacher cared for the emotions of the pupils, constantly showing respect, trust, control of their learning for that section of the lesson. 
Operant conditioning?  Praise for the pupil’s behaviour was given after the task was complete not during. Either not to disrupt the task or so that the teacher could address the class as a whole? Maybe she wanted to see how they would interact and behave if no reinforcement was given whilst the task was going on? Can they behave without praise?

Profession Standards  Pedagogy  Advancing learning: Cross curricula – In a D&T lesson, maths was slightly used with the use of a tally chart.
· Refine Teaching: Managing learning environment. Moving the class outside to allow more space for collaboration.


	Notes: The class took place straight after break time; therefore, I was expected the year 7 pupils to come in energetic, chatty and a little mischievous. This was not the case, they came into the classroom, immediately got their stuff out, bags under the table and commenced with very quiet chit chat whilst they waited for the teacher to greet them. As soon as the teacher greeted the pupils, the talking stopped, and all focus was on her. Whilst there was a lot of equipment around the classroom, this did not distract the pupils even though they had yet to complete a practical lesson. So, the excited could be there for them to use the equipment but it was not seen in an mis-behaving way. The teacher did ask the pupils not to sit down (as they would be moving around to be introduced to the equipment, they would later be using for a practical that day) so the chairs where not out during the whole of the lesson. Could this have been a reason for the lack of misbehaving? Could this have created an environment that was unusual or uncomfortable for the pupils? Putting them out of their comfort zone? Every time the teacher gave instructions on what she expected the pupils to do she was clear and to the point. The teacher did not have to repeat herself for the sake of a pupil not listening. Instead, she would only repeat herself if the pupils had moved location, as if she indicating this is the beginning of the task she had previously explained at the beginning of the lesson. 













Appendix 2 – Observation/Critical Incident 2
	Date and time, year group: 23/09/2021, 9am, Year 7


	Where and When: First lesson of the day, a year 7 art class. The classroom was relatively large with 3 rows of tables. The pupils all sat shoulder to shoulder with each other. The room was also cold as it had to be aired out due to COVID health and safety, but the weather was cold and dreary that morning. 


	What happened: The teacher had just finished clearly stating the task for the day (to draw a colour wheel). The teacher at this point had put up a picture of what she expected her class to do, but instead of going straight onto the task she wanted to make sure the class understand not just what they had to do but why they were using certain colours, and if they understood certain artist words that “Were at GCSE level”. To do this she moved herself around the room directing questions to the class. Pupils did not shout out; they knew to raise their hand. One question she asked about the colour of her skirt and whether the pupils could describe the colour using certain words. When one pupil raised their hand, she smiled and pointed to them with a “what do you think?” They replied with the answer “blue or green?” (The teachers skirt was Teal). Instead of telling the pupil they were wrong she instead used the words “You’re almost there, I can see where you have got that answer but how would we say it in art?” She encouraged that one pupil to keep trying, which they did. The rest of the pupils even joined in to help the answer the teacher was looking for to be said. Positive affirmations were the only way this teacher would reply to her pupils. Once the answer was given, the teacher responded with “You do know the answer, say it with confidence” she smiled as she said this. 


	Areas of possible exploration: The teacher gave positive vibes throughout the 50 minutes, constantly showing that she cared for the pupil’s input. Asking questions such as the one from this incident allowed the teacher to not only gage how much her pupils were understanding from her lesson, but also allowing the pupils to have a voice. The pupils were consistently engaged in the lesson due to being given a voice. When they spoke even if the answer was not quite right, she showed appreciation (thank you, well done, good try) simply for them participating. Even when it came to completing the task following the questions, she gave them a choice of how they would complete it. Handing the power to them once again. 

Humanistic teaching  Pupils were never wrong; they were just guided to what the answer actually was. The words ‘wrong, no, try again’ were never uttered during the lesson. Positive affirmation gave the pupils confidence to keep putting their hands up and to keep trying to work with the teacher to get the answer. This then led to them having the confidence to ask for help instead of sitting there waiting for the teacher to notice them struggling. 
Scaffolding could be a theory to explore with this incident. Especially linking it to ZPD, as the teacher is simply using emotive language as well as minor pieces of information to help guide them to the answer/knowledge they have yet to reach/understand. 
Influencing Learner  Listening to learners. The teacher was constantly listening to the pupils and allowing their input to direct the next question or point of discussion.

	Notes: Whilst the classroom was crowded, it gave the pupils the opportunity to talk about their work and engage in collaboration. This was one of many similar critical incidents seen throughout the 50 minutes of this lesson. At one point the teacher acknowledges that the pupils are in the first lesson, and they may be tired. “You may not have had your Weetabix this morning, I know you may be tired”. This show the pupils that she understands how they feel, and she is not going to behave negatively towards them for that. She then goes on to say “If you don’t understand or you have forgotten, that is ok! Just pop your hand up and ask me”. This shows that it is ok not understand everything straightaway and it is ok to ask for help. There should be no shame is raising your hand even if you might get the answer wrong.  Throughout the 50 minutes, nothing but positive uplifting emotion, attitude and body language was seen from the teacher. 





























Appendix 3 – Observation/Critical Incident 3
	Date and time, year group: 23/09/2021, 10:45am, Year 9 Maths


	Where and When: Top set Year 9 Maths class. The room was small with children sat two to a table in vertical lines.  Some pupils walk in late to the classroom due to showing student teachers around. 

	What happened: A male pupil sat one table from the back display’s minor disruptive behaviour throughout the class. Behaviour includes tapping his ruler on the table excessively, opening and closing hard plastic pencil case to create noise. Whispering to a female pupil across the room, slouching in his chair whilst not focusing on what the teacher is saying. The lesson runs in an order whereas the teacher puts 10 questions on the board. She then runs through one practice question before asking the pupils questions to see if they are understanding and on track with their work, before getting them to complete the rest of the question independently or with the pupil on their table. When she asks the questions to the pupils, the disruptive male pupil raises his hand. His body language indicates that he really does want to be a part of the Q&A session, this is the only time during the lesson that he becomes engaged and interested in the lesson.  However, rather than noticing this the teacher looks at the disruptive male pupil and does not call upon him. Instead, she waits for a pupil near the front of the class to raise their hand before calling upon them. This goes on for the whole lesson (every time the teacher begins a Q&A session). The boy becomes visibly discouraged and by the middle of the lesson stops raising his hand. However, when the pupils are asked to complete the rest of the work independently the male pupil is one of the first to finish. This indicates to me that he is an intelligent pupil who understands the work fully, yet his unconscious need for attention is not being met by the teacher. This then leads the male pupil to display minor disruptive behaviour to gain the attention. This can be seen by the way he looks around the room to see if anyone is focusing on him once he has made an unnecessary noise. When someone does pay it attention he smiles, and the behaviour stops for a minute or two. Once the need for attention is filled slightly, he becomes engaged back in the work for a minute or two before repeating his action. Eventually the teacher does walk over to his table, and he sits up waiting for the attention. Instead, the teacher leans over him and speak to the other pupil on his table. This leads to him creating several unnecessary noises when she walks away, and he even start to engage in conversation with a female pupil across the classroom. This final display of disruptive behaviour is what causes the teacher to pay the male pupil attention. However, it is a negative display of attention as she simply say’s “sit up, be quiet and get your work done”. At which point the male pupil had already completed the work, something the teacher was unaware of. This causes the male pupil to sit up but with a look of sadness on his face. He is no longer engaged with the lesson. 

	Areas of possible exploration: Behaviour Management Theory  Unconscious needs  Logical Consequences Model (Dreikurs, 1968)  Logical interaction/approach. The pupil was craving attention through disruptive behaviour, so the behaviour managed through no attention being given. This did not seem to work; therefore, negative attention was given which stopped the disruptive behaviour. This did negatively emotional impact the pupil, however. 

Behaviourism learning theory  negative punishment  bad behaviour (disruptive behaviour) causes good thing to stop (attention from teacher)


	Notes: The teacher was calling on certain students that were recognized as “good pupils”. The presence of two student teachers sat at the back of the class could have impacted whether the teacher fully acknowledged the male pupil in a different way than if we weren’t there.  
The ethos of the school is to be kind and develop the best person within the pupil. Could this kind approach be why the teacher did not reprimand the pupil earlier? Maybe she was giving him a chance to correct his own behaviour. Correct behaviour to good behaviour and she may have called upon him? Was the fact that she was not calling upon him evidence of behavioural conditioning in action?




