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Part 1 - Regulatory and legal requirements 

Over recent years, the education sector in the UK acknowledges that the emotional and psychological wellbeing of their students has now become their responsibility (Barden & Caleb, 2019) and Rix, et al., (2010) argues further that mental health and wellbeing should now be categorised in its own right. However, as universities face significant external challenges such as decrease of mental health funding in the NHS, the responsibilities of universities under the Equality Act 2010 will not diminish (Barden & Caleb, 2019). Whether students declare a physical or mental disability, Petty (2014) emphasised the importance of recognising that each individual learner has different needs and in order to increase the students chances of success, the learners needs should to be met.

The Chronically Sick and Disabled Person Act 1970 “was ground-breaking because it was the first in the world to provide right and equal opportunities to people with disabilities” (Hodkinson, 2019, p. 125). This legislation introduced a range of practices from accessible buildings to support for disabled people to undertake educational activities. Fast forward several decades later, the Equality Act 2010 is the first legislation that specifically covered the curriculum for pupils (Hodkinson, 2019). It is unlawful to discriminate against a person based on these protected characteristics - gender reassignment, pregnancy, maternity leave, age, religion, race, sex, sexual orientation, disability, married or civil partnership (Gov.UK, 2010). 

Under the Equality Act 2010, Barden & Caleb (2019) emphasised the importance for universities to be familiar with these protected characteristics in the Act and Hodkinson (2019) further explained that applicants or students should not be subject to unlawful behaviour, which includes direct and indirect discrimination, harassment and victimisation. Therefore, the education sector must ensure students are not subject to any of these categorise by creating an inclusive environment. 

For post-16 learners, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 sets guidelines for supporting young learners with additional learning needs (Welsh Government, 2018) and overlaps with the Learning and Skills Act 2000 which focuses on students aged 16-19 to provide proper facilities for education or training to sufficiently meet the needs of individuals. 

Universities have a legal duty of care to their learners, and whilst staff may be less aware of the nature and extent of the duty to students, it is important that the education sector meet service standards and act reasonably to protect the safety, welfare and health of students (Barden & Caleb, 2019). The extent of an institutions legal duties and liabilities are explained by Barden and Caleb (2019), for example, under the Health and Safety at Work Act 1974, a case following student suicide would result in criminal liability or a civil liability in negligence depending on whether the institution had knowledge of the problem and failed to take reasonable action.

Both Barden & Caleb (2019) and Gravells & Simpon (2012) believe student support should be considered at a strategic level to develop policies and for students to be placed at the heart of the organisation. Having an influence on policies, legislation such as The Tertiary Education and Research (Wales) Act 2022 outlines guidelines to expand lifelong learning by focusing on welfare and support in the post-16 education sector (Gov.Wales, 2023) and for teachers and lecturers, the professional standards framework values and promotes “diversity, equality of opportunity and inclusion by embracing diversity and advocating inclusion and challenging discrimination in all forms” (Welsh Government, 2023).

As the Welsh Index of Multiple Deprivation states that the lack of access to opportunities causes deprivation (Welsh Government, 2019), the Well-being of Future Generations (Wales) Act 2015 aims to improve the education sector by instructing universities to consider the effects of “their decisions, to work better with people, communities and each other, and to prevent persistent problems such as poverty, health inequalities and climate change” (Future Generations Commissioner for Wales, 2019). 

At the University of Wales Trinity Saint David (UWTSD), fostering an inclusive and accessible educational environment for all students is key and the University provides tailored support and the tools to students with disabilities, whether that be physical, cognitive, sensory or a mental health condition (UWTSD, 2024). The University’s facilities, support and policies achieved recognition in 2023 as UWTSD received an award for their mental wellbeing support (UWTSD, 2024).

As outlined in the Universities UK StepChange framework, UK universities must support and promote mental health and wellbeing, by embedding five key themes for a whole university approach, with specific reference to inclusivity (Universities UK, 2020). To deliver inclusivity, an organisation must ensure no student is excluded from undertaking their programme of choice, directly or indirectly, for any legitimate reason (Gravells & Simpson, 2012). Teachers must not exclude any of their students, simplifying inclusion as “just good teaching” (Petty, 2014, p. 554). Rix, et al., (2010) reiterated this statement and stated that ‘everybody’ must have the opportunity to do, learn and experience and this can be achieved by ensuring ‘nobody’ is excluded. 

To fully embrace an inclusive culture, it is important to identify barriers to inclusion and whilst also remembering that inequality is the responsibility of everyone in the education sector to address, no fault should be placed on the student (Petty, 2014). Petty (2014) explained that to tackle equality and diversity issues in the classroom, firstly, students need to value what education can do for them in the long run and secondly, lecturers need to instil confidence in the students that they have the ability to succeed whilst creating a learning environment of mutual respect.

Gravells & Simpsons (2012) also encourages all professional teachers to promote a positive and inclusive culture to ensure students are treated fairly. This could be achieved by recognising that people are different and “in a diverse and multicultural society, recognising and accepting individual differences is part of embracing equality and diversity” (Gravells & Simpson, 2012, p. 28). In addition, to enable all students to participate, inclusive learning should be at the heart of teaching and learning sessions, and at the end of the course, students achieving their learning goals (Gravells & Simpson, 2012).

It is clear that all students regardless of disability have an equal right to attend a course and progress at university, and to have the equal chance of success (Barden & Caleb, 2019). As organisations must lawfully adhere to several legislations such as the Equality Act 2010 and the Data Protection Act 2018, it is important to remember that teachers must refer students to appropriate specialists within the University, and never feel as though they need to solve student problems themselves (Barden & Caleb, 2019).

Part 2 – Support Statements 
All three individuals below are either potential applicants or current full-time first year students studying BA Business Management on the Carmarthen campus at UWTSD.  

Iwan 
Iwan lives off campus at home, and during his first term, Iwan has been struggling financially. As Iwan has stated he lives in a deprived area of Wales, it is important to emphasise that UWTSD acknowledge and understand the challenges and barriers these learners face, as the University’s Widening Access team are tasked to support and recruit under-represented students into higher education and are supported by funding from the Higher Education Funding Council for Wales (UWTSD, 2024). 

Firstly, I would reassure Iwan that UWTSD acknowledges that financial difficulties can have an impact on students (UWTSD, 2024), and therefore offer comprehensive financial support including bursaries, cost of living support and budgeting tools. I would also make Iwan aware of the UWTSD Student Financial Support Fund for students suffering unexpected financial hardship. In addition, as the University understands money can cause anxiety and poor mental health (UWTSD, 2024) further cost of living support is available for costs such as transportation and accommodation. As Iwan comes from a deprived area in Wales, the Digital Connectivity bursary might be beneficial as it provides eligible students who have no access to a device or internet connection financial contribution of up to £500. After explaining the financial support available, I would direct Iwan to the University’s website where he could find the application form.

Budgeting resources and tools are also important for all students to manage their finances. I would advise Iwan to arrange a 1-2-1 meeting with the Money Support Officer from Student Services to access resources such as budgeting guidance by Academy of Money Open Learn. Full-time students such as Iwan also have access to a Council Tax exemption letter which entitles students to discounted rates, and the amount of discount depends on who lives at the property (UWTSD, 2024). For Iwan, commuting to the University can be expensive, however, using public transport such as trains could save up to 50% on adult super advance fares (National Rail, 2024). By applying for a free mytravelpass, people in Wales aged 16 to 21 save approximately 1/3 off their bus fare (MyTravelPass, 2024). To help with the cost of living, student discount cards such as TOTUM permits access to hundreds of discounts and deals (TOTUM, 2024) and UWTSD recently launched initiatives such as ‘Food Hubs’, which provides food items for students in need. 

I would also direct Iwan to Student Finance Wales for further information on financial support including maintenance loans, travel grants and maintenance grants (Student Finance Wales, 2024) and it is also worth reminding Iwan that the University does permit tuition fees to be paid in three instalments over the academic year (UWTSD, 2024). 

With a range of financial support available from the University and external providers, these initiatives might help Iwan’s financial struggles, which in turn would not require him to work additional hours. If Iwan continues to struggle financially, whilst not ideal, I would explain that there is an option to change to part-time study, allowing for additional working hours, however this might impact on eligibility for financial support by the University. As Iwan states he’s already fallen behind with his work, Iwan does have the opportunity to be considered for extenuating circumstances which would allow deadline extensions, if approved by a panel. 

Throughout the conversation and follow-ups with Iwan, I would be mindful that discussing the cost of living and barriers to claiming income benefits can sometimes be perceived as stigmatising (Rix, et al., 2010), therefore I will ensure Iwan feels comfortable to discuss this topic. By taking this into consideration, I align my practice to the professional standards framework by “demonstrating dignity, courtesy and respect towards others” (Welsh Government, 2023). 




Megan
As a potential student, Megan has applied to study and although she has not been officially diagnosed, Megan has requested mental health support needs, as Megan’s previous tutor commented that she might be dyslexic. 

Whilst UWTSD offer support to all students, I would strongly encourage Megan to undertake a diagnostic assessment which would allow further access to support. Across the sector, universities are encouraging prospective students with mental health disabilities to disclose their condition as it enables the disability services to meet with the student as early as possible to establish their learning needs for when they start (Barden & Caleb, 2019). This was echoed by Gravells & Simpson (2012) who explained that students may not want to disclose a disability, however, the information will help organisations support students with any reasonable adjustments they might require, as well as collecting data for purposes such as securing funding or informing policies. I would encourage Megan to apply for Disabled Students’ Allowance (DSA) and approach staff in Student Services who are available to support if Megan wishes to undertake assessment and diagnosis for Specific Learning Difference. If Megan receives a diagnosis, the University has a professionally qualified team available to support her learning and encourage her to reach her potential (UWTSD, 2024). I would also reassure Megan that dyslexia is the most common recorded disability (Race, 2007) to ensure she feels at ease and comfortable to talk about the topic. 

Petty (2014) explained that students are not obliged to divulge disabilities or special needs, however, I would highlight to Megan that there are considerable advantages, for example, the University may be able to arrange learning support additional time for assessment, special resources, equipment, or a note taker.

At UWTSD, a non-medical helper must adhere to the Disabled Students’ Allowance Quality Assurance Group and Quality Assurance Framework standards / DfE guidance and provides support to students in the form of a note taker, study skills tutor or mentor. For Megan, I would explain that a notetaker could accompany her to offer support during lecturers or seminars. As Megan has declared she finds it difficult to concentrate and may find it hard to maintain attention during taught sessions, a notetaker might be useful to Megan to ensure key information is captured and Megan could review the information after the sessions in her own time. 

In addition, Megan has highlighted that due to her anxiety, she struggles with speaking out in class and finds it difficult mixing with new people. As anxious students are easily embarrassed if they get things wrong, Race (2007) suggests encouraging the student to try self-assessment questions and learn from feedback to gain confidence. In addition to these techniques, I would reassure Megan that difficulty mixing with other peers is common and fortunately the University does hold events and activities to encourage social interaction. Events held by the Students’ Union such as pub quizzes, bowling, pizza and film night can be appealing as they require limited eye contact and small talk which could help students suffering from mental health difficulties (Barden & Caleb, 2019). By taking this into consideration, I align my practice to the professional standards framework by “demonstrating commitment to learners, their learning, safety and well-being” (Welsh Government, 2023).

Dafydd 
Dafydd has applied to study and has declared that he has cerebral palsy and is partially sighted, but not registered as blind. Dafydd uses crutches and is able to walk independently but gets tired easily. Dafydd also uses a computer in the classroom and does find notetaking difficult and struggles with use of his left arm. I would firstly reassure Dafydd that despite the Carmarthen campus being established in 1848, significant amendments and adjustments have taken place over the years, in the form of ramps, lifts, flat and even surfaces, wider door entrances, well-lit pathways and automatic doors opening. Under the Equality Act 2010, these adjustments have been made to remove barriers and allow access to all students. 

As Dafydd is partially sighted, I would explain that the resources I use in lectures such as PowerPoint presentations adhere to the University’s guidelines to ensure students are able to read the content. If I use printed resources, I would be mindful of using glossy paper, colour contrast, clear text and simple layout and I would also share the course content in advantage to allow Dafydd to review beforehand. Before the lesson, I would ensure the room and the environment is safe and accessible, this could include enough lightening, no trip hazards such as electric cables and eliminating background noise. During the lecture, I would make best efforts to verbally explain the information as appose to solely relying on displaying text or showing a video and I would avoid using phrases such as ‘over there’. 

I would explain to Dafydd that UWTSD’s commitment to students with disabilities extends beyond the classroom, and a team of Disability Advisers and Learning Support Managers are available to consider additional needs, including support to apply for DSA. If Dafydd is eligible, the DSA could be used to help cover the costs of a computer or a specialist note taker (Gov.UK, 2024). As Reece & Walker (2007) explains the benefits of computer equipment for disabled students, I would strongly encourage Dafydd to have access to a laptop, and if funding is not available, I would signpost Dafydd to the University library as they offer laptop on loan. As Dafydd finds notetaking difficult, I would explain that a non-medical helper would support Dafydd by ensuring all key information is captured during the lessons for Dafydd to review in his own time. 

Dafydd states that although he is moving away from home, he is keen to maintain his independence. If Dafydd is interested in University accommodation on the Carmarthen campus, I would highlight that ground floor flats are available on campus, along with easily accessible facilities such as laundrette, shops, porter lodge, library and the leisure centre. If Dafydd does have additional accommodation requests, I would reassure him that UWTSD will accommodate disabled students with special requests, and these requests can be submitted to the University Disability Adviser (UWTSD, 2024). By taking this into consideration, I align my practice to the professional standards framework by “valuing and promoting diversity, equality of opportunities and inclusion” (Welsh Government, 2023).

Word count (excluding direct quotations): 2677
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