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Introduction
Unquestionably, there is a range of theories exploring models and approaches to teaching children, that put forward the most influential methods to help them learn and to promote positive behaviour, often relating to child development. This essay will explore such theories, including proposals regarding behaviour management, from Skinner and Watson, and analyse arguments put forward by both. These theories will relate to an observed critical incident and analyse if the teaching method was effective and investigate alternative strategies. The word 'critical,' can often be conceived as negative, therefore practitioners may relate the term 'critical incident,' to a cynical experience within a classroom. However, Tripp (2012) puts forward the notion that an event in a classroom is an incident, and what makes it a 'critical incident,' is how a practitioner views the occurrence and analyses the paramountcy of it, arguing that it is not a negative experience, but one that has significance and can be reflected upon. As cited by Badia, Becerril and Gómez, 2021, critical incidents are a strategy used to promote reflective practice in trainee teachers (Griffin, 2003), this concurring with Tripps (2012) notion. A critical incident begins with observation and often documentation of an event. However, without analysing the observation, it becomes impossible to plan what strategies could be utilized to improve professionally as a teacher. The observation of the critical incident observed within a classroom, will be the focus of this essay and while linking it to the curriculum for Wales 2022, focussing on four purpose links and areas of learning experiences (AOLEs).









The role of critical reflection
Critical reflection is a key skill in developing teacher practice which becomes a tool that practitioners can utilise to continuously develop professionally. It can be viewed as a tool for teachers to use to challenge themselves through examining the past and questioning their actions during a particular incident (Russell, 2017), then analysing the answers to implement possible strategies and teaching methods, when in the classroom. Building on Russel’s ideas, reflective practice can be used to further educational standards, produce effective management skills and often demonstrates that a teacher is dedicated to continuing furthering their knowledge to be an upstanding teacher (Zwozdiak-Myers, 2012, pg. 3). It is evident that reflective practice is an essential skill however it can be argued that reflection in action is also a paramount skill as a teacher, as it is often essential to act quickly in the moment. Ramano (2006) puts forward the idea that knowledge from prior experiences can be reflected on in a challenging moment, allowing the teacher to act appropriately and immediately as a response of in action reflection. Despite this reflection on action can be viewed as a preferable tool as it gives the practitioner time to analyse notions and consider changes in professional standards. Professional standards in Wales have recently been updated in 2017, where the government reconstructed fifty-five standards into five key standards that are essential to the value of all teachers work (Welsh Government, 2017). The standards include Innovation, collaboration, leadership, pedagogy, and professional learning. They were created to guide teachers to continuously develop professionally, however it can be argued that this would be unmanageable without critical reflection. According to Zwozdiak-Myers (2012, pg. 4) teachers should not only perceive themselves as practitioners but researchers and theorists, which supports the idea that critical reflection aids teachers developing professionally, demonstrating that reflecting upon previous knowledge can also be expanded on, through wider reading and studying new guidelines and legislations, which would include the recently revised teaching standards in Wales and in addition the new curriculum for Wales 2022. Critical reflection involves asking yourself questions to prompt enquiry and analysis of your actions and possible methods that you could use to positively build on your previous actions, next time a similar incident occurs. As cited by Zwozdiak-Myers (2012, pg. 16) Smyth (1992, pg. 295) this self-questioning could incorporate a description of your actions, understanding what this meant, confronting, and querying why you practised this way and are there alternative methods that could be implemented in the future? Concurring with this idea Makovec (2018) proposes that through doing this, their pedagogical competences are also likely to change as they may discover teaching methods that the current children in their classroom would benefit from differentiating from the previous style they adapted. This is where critical reflections become crucial, as without it, a teacher is unable to reflect on and consider the most influential way to promote learning for their students. For instance, if the expectations are set to low for the class pupils, then the teacher would not be challenging them to reach their full potential and be successful. If the teacher were to critically reflect on the children’s behaviour, attitudes and work and relate this to the low expectations set, the teacher would analyse this and create a plan to raise the standards and encourage positive and high-quality learning for all students. This evidence shows that critical refection is a key skill and tool for teachers to continuously use and not only encourages the teacher to grow professionally, but also impacts the quality of teaching delivered to the students. 
















Observation school and class content
In accordance with The British Educational Research Association (BERA) all names throughout the observation will remain anonymous and confidential to stay respectful of any persons and safeguard the school, participants, and the researcher. All participants will be discussed in a fair and courteous manner, with dignity and in respect for their rights (BERA, 2019). 
The observation took place in an English medium, mixed-gender primary school, based in the county of Rhondda Cynon Taff. According to the last Estyn report (Estyn, 2016) the school has one hundred and eighty-seven pupils on roll, aging from children three to eleven, with two single aged classes and four that are mixed. This coincides with when the observation took place (2022). The school stated that 26% of the children are eligible for free school meals which is higher than the rolling three-year national average (ESTYN, 2021) of 21%. 28% of the children have been identified as having additional learning needs (ALN), however not all of them have been officially statemented. The school has a senior management team and five full time teachers enrolled and two part-time teachers. 













The critical incident
Reception and year 1 joined together to attend assembly in the main hall. Prior to entering the hall, all children were told to line up one behind another in groups of which class they were in (class 2&3). The children then entered the main hall one behind another, sitting in rows on the wooden floor of the hall. The children were told to sit with their legs crossed and quietly. The teacher (referred to here as teacher X) leading the assembly spoke to the children saying, ‘bore da pawb.’ To which they responded communally ‘bore da miss, bore da ffrindiau.’ The use of Welsh language links to Donaldson’s four purposes put forward in the Curriculum for Wales 2022 by supporting children to be ambitious capable leaners as the children and teacher X communicated through the medium of Welsh and English (Welsh Government, 2020). 
Teacher X then pulled out a book called ‘pirates to the rescue’ which she held in the air for the children to see. Teacher X pointed to the name of the book and asked the children what the name was called in literature.  To which some raised their hands and answered ‘title.’ Teacher X repeated this with the illustrator and blurb, linking it to the language, literature, and communication area of learning, in the curriculum. Teacher X encouraged this learning through asking sophisticated questions and by deepening the children’s understanding by encouraging them to listen then communicate their knowledge or building on it (Welsh Government, 2020). Teacher X then began reading the story.
A child (referred to here as child A) who was in year one, began to talk to the child next to them. Teacher X stopped reading the story and told Child A to stop talking, otherwise child A would have to sit at the end of the row. Teacher X then continued reading the story. 
Approximately 30 seconds later, Child A began to talk to the child sitting next to them again, resulting in teacher X pausing from reading the story once more. Teacher X told child A to go and sit at the end of the row. Child A responded no. Teacher X then told the child that they were going to take the ‘helpwr heddiw,’ award from them they had been awarded earlier that day, for not listening. Child A then began to cry. Teacher X ignored child A and continued reading the story. 
Once teacher X finished reading the story, she then asked all the children to stand up on their feet as they were going to sign heads, shoulders, knees, and toes, again linking to language, literacy, and communication area of learning. All the children stood on their feet apart from child A. Child A was still visibly upset and while the other children sang and took part in the actions, Child A shuffled backwards until they reached the back of the hall and began to cry again. 
Child A sat there until the assembly had finished and the children were asked to exist the hall in a straight line, one behind another, to which child A did. 





















 Literature review
Behaviour management in education is a widely researched area with contrasting viewpoints and theories on the most effective methods and approaches to promote positive behaviour in a classroom. Most literature defines the meaning of behaviour in different ways, with Cowley (2003, pg.89) describing behaviour as a physical or verbal response to an emotional or psychological factor, meaning that the external environment can trigger something internally in a child, that results in them responding with either positive or negative behaviour. In contrast Williams (2017, pg. 11) portrays behaviour as a set of skills that are learnt, with a teacher educating children on how to apply these skills dependent on the situation or occurrence. Meaning that a teacher’s role is not to manage a child’s behaviour but to provide them with the knowledge and competence to operate in an appropriate manner, as a response to something. James (2016, pg. 17) combines both viewpoints by stating that behaviour and learning are the same thing, proposing that if a child were to display negative behaviour it is their way of learning from a mistake they have made. Chaplain (2016, p.7) argues that how a teacher manages behaviour effectively in a classroom, should not be based on personal experiences and observations but through wider research on published theories, highlighting the paramountcy of the term ‘evident based practice.’ This term is used widely by teachers in recent years and encourages them to practice methods in a classroom that have authentication from research. Differing from this view Cowley (2005, p.40) proposes that theories on behaviour management are not always simple to practice in a classroom and what works for one child may not work for another. She maintains that personalisation is vital to disciplining students, that requires knowledge on the children that has been attained first hand from experience. 
Skinners (1965, p.18) theories link human behaviour with science, claiming that previous research on behaviour often made assumptions that were not evidenced with science to validate the studies. Skinner (1965, pg. 157) explores the common theme of punishment exemplifying it as an ingrained part of modern society, underpinning legal systems, religion, social conduct, and education. When discussing Skinner’s perspective on punishment, Leeder (2022) recounts how through being punished the individual will associate this with unwanted behaviour, referring to punishment as a tool to equip learning- both negative and positive punishment. Conversely, Cowley (2005, p.65) analyses punishment in a classroom, and suggests that although it encourages students to operate within the boundaries set, (similarly to Skinner’s idea that it promotes learning positive behaviour) punishment can result in an unfavourable environment for the student being punished and their peers, and often creates a distrusting relationship between the teacher and the learners. While James (2016, p. 131) acknowledges that punishment is not always favourable or effective, he puts forward the notion that there are no alternative strategies. He argues that research into behaviour management is limited to outside the common thread of punishment. (James, 2016 p.132). Contradicting this, reinforcement is a key theme in Skinner’s research of operant conditioning, where he builds on studies from Thorndike (1898) and Pavlov (1927) to propose his learning theory, through experiments, commonly referred to as ‘Skinner-box.’ Skinner’s research consisted mainly of animals such a rats, with the aim to ‘reward’ the animal when they displayed desired behaviours (Staddon, 2017) putting forward the notion that reinforcement encourages this behaviour to reoccur. Skinner referred to adding a stimulus to the subject’s environment as a positive reinforcement to reward wanted behaviour and in contrast taking away unwanted stimulus from the environment such as loud noises or extreme heat is referred to as negative reinforcement (Skinner, 1965 p.69). Cowley (2005) suggests that this is only effective in a classroom if the students are aware of what the reinforcements are before they are rewarded for their behaviour, as a means of motivation. Complementary to this, other research suggests that communication between the teacher and students is key to reach the expectations and receive positive or negative reinforcements (Sprouls et al, 2015) again, highlighting that being aware of the incentives is beneficial. Downs et al (2019) highlights that positive reinforcement such as praise and verbal feedback has proven to be one of the most effective strategies, easily executed in a classroom, displaying results of better academic outcomes, and enhanced social engagement. Concurring with this, Sprouls et al (2015) discusses the benefits of positive reinforcement and promotes the idea that more frequent positive interactions between a teacher and their learners, correlates with academic success. While this research is validated, it has also been argued that young children who are not persuaded by reinforcement can later develop an aggressive personality and display disruptive behaviour (Schlinger, 2021) though the research does not evidence an explanation. 
An alternative way to manage behaviour is explored by J.B Watson through his theory of conditioning. Like Skinner, Watsons experiments were predicted to control behaviour through the means of science. As outlined by Moore (2017), Watson set out to prove that emotional responses to stimuli were learned not instinctive and did so by classically conditioning an eight-month-old baby to be afraid of rats- by associating that rat with loud noises. In the same way, Wagner et al (2020) explains the theory proved that using classical conditioning, a teacher could alter a learner’s attitude and in turn, control their behaviour. Despite research crediting Watsons experiment, criticisms of the fairness of the trial have been questioned, as examined by Powell and Schmaltz (2021), where they describe the way, the stimulus’ were presented to Albert, were done so in a hostile manner, such as throwing the animals towards him and using harrowing body language including crawling slowly towards him, suggesting Watson was initiating fearfulness before introducing the loud noises. This questioning the validity of the experiments results. Cowley (2005) suggests how classical conditioning could present in a classroom, including gesturing to stimulate students reflexes to stand, sit or stop talking, a school bell ringing and children responding my leaving a classroom or a song representing it is time to clear resources away. Although some research proves this to be effective; due to classical conditioning, Coskun (2019) proposes that is only effective as the teacher is seen as the person of authority in a classroom, and the reactive behaviour from the students, is primarily done through respect of the teachers position and modelling peers’ behaviour; not through the method of conditioning.  Despite it being used to promote positive behaviour, using conditioning in a negative way- such as shouting, loud noises (as a punishment for undesired behaviour), as carried out by Watson, can be damaging to a developing brain, triggering combative and delirious behaviour (Gao et al., 2017). However, Mclaughlin et al (2016) analyses that classical conditioning can only cause long term psychological effects on a child if it has caused them trauma and produced fear of the stimulus, therefore if used effectively by a teacher, the risks of developing aggression and unwanted behaviour is improbable. 
As previously highlighted, a teacher’s role is crucial to a child’s development and the strategies and methods used in a classroom, as well as the environment, set foundations for learning and acquiring skills. Bronfenbrenner (1979) proposed an ecological system (see appendix 1) that displays external stimuli in the environment of a child that can influence and mould the development of a child, and in turn how they behave (Manning, 2017). The system is divided into four categories with the microsystem being adjacent to a child’s life (family and friends), followed by the mesosystem which incorporates teachers and extended family, finalised with the exosystem and macrosystem, covering culture and societies around the child (Bettis et al., 2020). Hall (2015) highlights that all the systems connect with fluidity with one influencing another, therefore the interaction between a teacher, child and the classroom environment can impact other areas of their life and contribute to their development. Building on this, the environment of a child is at the core of the ecological system model, Cowley (2005, p.129) indicates that if a classroom is crowded with furniture, with too many people in it, a child is more likely too loose patience faster or feel stressed or aggressive, in turn, display negative behaviour. Tuncgenc and Cohen (2018) explain how children often model behaviours from peers and often modify their actions in attempt to impress or receive attention from them. As displayed in the microsystem, friends are in immediate proximity to the environment of a child, therefore it is probable a child may determine their behaviour, positioned on who they are with (Walker et al., 2018). 



















Reflection/ evaluation and next steps

As previously discussed in this essay, critical reflection is paramount in becoming an effective practitioner, to analyse outcomes and research alternative methods to teaching. Effective ways to carry out reflective practice, is through the use of reflection models. Gibbs (1988) established a reflective cycle (see appendix 2), to prompt thought and evoke consideration. The model is argued to be the most effective model due to its defined sections and clear prompts (Adeani et al., 2020). Ashby (2006) states that although the model is easy to use, it is only effective when written down in a journal, to evidence the action plan, and consider if it was successful when a similar occurrence takes place. Kolb’s (1985) reflective cycle (appendix three) is also valued in the research field and easily applicable when teachers critically effect, which involves a four-stage cycle that covers all basis for reflection (Morris, 2020). A criticism of Kolb’s cycle is that unlike Gibbs’ it does not promote the teacher themselves to reflect on their emotions and how they felt during the incident (Patterson and Chapman, 2013). Therefore, for the use of this essay, Gibb’s reflective cycle will be used to critically reflect on the observed critical incident. 
Describe what happened- 
Child A was talking during an assembly, where teacher X was reading the story. To discourage this behaviour, teacher X used negative punishment by taking away the ‘helpr heddiw’ award, child A had earned earlier that day. 
Describe your feelings and emotional responses- 
As a teacher there are different methods you can adopt to promote positive behaviour, as displayed in the literature review. Through the use of negative punishment, Child A was upset, which in turn reflected onto the observer, as child A had lost something that they had worked for. 
Consider what was good and bad about your response- 
Negative punishment is a validated and frequently used strategy to manage behaviour, which appeared to be effective as child A did stop talking. However, child A was visibly upset and disengaged from the rest of the assembly due to this, therefore the strategy used resulted in the child dismissing further learning. 
How do you make sense of the situation? –
Ellis and Tod (2015, p. 116) relay that when using behaviour management strategies, ‘put downs’ and diminishing accomplishments is discouraged and could result in breakdown between the teacher and students’ relationship. Child A achieved the award through something positive they had done, therefore removing the award may have curtailed the hard work they had done. 
What conclusions can you draw from this event? –
The method of negative punishment was evidently effective to discourage the behaviour displayed by child A, however alternative strategies may have been more efficient and reduce the effect it had on the child emotionally. In addition, the aim of behaviour management is not only to promote positive behaviour but also encourage learning. In this incident, continuing learning for the child was not successful during the observation, resulting in the child removing themselves from the teaching. 
What would you do differently in the future? –
After researching behaviour management strategies, it can be argued that positive reinforcement may have been more effective, such as- if the children all sit quietly and listen to the story, a song time will be carried out at the end of assembly. Another example would be- all children who sit quietly during assembly will be awarded with a sticker. This creating a positive environment for the children to learn in and celebrate their positive behaviour, in comparison to punishing a child which according to Cowley (2005, p.67) can make the child feel worse if done in front of their peers. This relates back to Bronfenbrenner’s ecological system (appendix one), highlighting how a child’s interactions with their peers influences their development, therefore if they are being punished amongst them, it may impact their later interactions, and in turn their behaviour (Tungenc and Cohen, 2018).
Through reflecting on the observed critical incident using Gibb’s cycle, it is evident that teachers benefit from reflective practice, through considering if their methods were effective and to develop continuously professionally. 

Conclusion
To summarise, reflective practice is a tool that teachers should use, to make their experiences and interactions meaningful, to strengthen their understanding and progress their skills and knowledge as a practitioner (Tarrant, 2017., p. 43). This has been evidenced through reflection of an observed critical incident, where behaviour management styles were analysed and suggestions for further practice were identified. There are various reflection models teachers can use to aid them, to ensure they consider multiple viewpoints and have access to reflective questions, to promote thought. Using Gibb’s model, alternative strategies to manage negative behaviour have been suggested, to ensure the children are still motivated to continue their learning and understand how to better make positive decisions, with their behaviour. Positive reinforcement was analysed to be an effective strategy, put forward from research conducted by Skinner (1965), however other methods of behaviour management have been considered, including classical conditioning, negative and positive punishment and through use of a positive environment, all which are valued strategies in behaviourism literature. It is paramount that teachers are aware of such literature and continue to research throughout their career, as part of the key standards put forward by the Welsh Government (2020). Not only to review and adapt their teaching style but to ensure their knowledge surrounding the curriculum and legislation is current, which is evidenced by the introduction of the new curriculum in Wales, where all teachers will have to adapt their learning outcomes, subject delivery, and observation techniques, to coincide with the four purposes put forward by Donaldson. 
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The Kolb Reflective Cycle In A Nutshell

The Kolb reflective cycle was created by American educational theorist David Kolb. In 1984, Kolb created the
Experiential Learning Theory (ELT) based on the premise that learning is facilitated by direct experience. In other
words, the individual learns through action. The Kolb reflective cycle is a holistic learning and development
process based on the reflection of active experiences.
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