
Rachel Wassermann
Social and emotional learning 


Assessment in Physical education has played a vital role in how pupils' pedagogy is delivered, measured and valued. Government guidance on assessment in physical education (PE) emphasises the importance of selecting appropriate assessment approaches to ensure all pupils can demonstrate their knowledge and understanding (Ofsted,2022). Assessment in educational context is commonly classified into various approaches such as formative and summative. Formative assessment, is widely recognised as an effective approach particularly within physical education, as it supports continuous learning through feedback and observation. Research by Slojperdian et al., (2024) suggests that formative assessment can enhance student engagement and improve the clarity  of learning outcomes. Although, it may present some complex challenges, particularly where teachers lack training or pupils have limited knowledge and understanding of feedback methods. Despite these challenges, formative assessment is still utilised and valuable in supporting broader learning outcomes. In contrast, summative assessment  focuses on evaluating pupil achievement at the end of the learning  term, commonly the pupils are compared to standardised learning objectives. Although it is a useful tool for educators to utilise, it has been highly criticised for prioritising measurable and performance based outcomes especially in  the context of physical education pedagogies (Millerton, no date). The focus of standardised and performance based assessment in education aligns with broader criticism raised by Ken Robinson (2006). Robinson states that education is killing our creativity, he argues that creativity should be valued as much as literacy. Robinson also highlights that all children have the capacity to be creative but educational systems hinder their creativity; this may be  associated  with the strong focus on assessment and standardised performance outcomes. Moreover, he also states how mistakes are often stigmatised, which can discourage pupils from taking risks and trying new ideas. As a result, standardised assessment approaches can sometimes create a narrow view of success, and not all aspects of learning and achievement  are recognised. Whilst acknowledging these limitations , assessment in Physical Education has begun to evolve toward a more holistic approach, which focuses on developing the “whole child”. Holistic education recognises that pupils' performance extends beyond academic and physical performance  and includes cognitive,social,emotional and personal growth (Bhowmik & Choudhury,2017). Research supports this view and highlights that education should consider the wider needs of learners rather than focusing on measurable outcomes (Kohl et al.,2013). In the context of physical education this is particularly relevant as pupils who engage in physical education require skills such as communication, cooperation and emotional awareness as well as physical skill. This perspective aligns with the curriculum for Wales (2020) , which highlights the importance of a holistic approach placing  emphasis on physical, social and emotional well-being within the Health and Well-being Area of learning and experience (AoLE). This key area of learning recognises that pupil development is not linear and success can be understood through a range of outcomes rather than solely relying on measurable outcomes. Having said that, there still remains a need for structured assessment approaches that provide pupils and educators with clear guidance and feedback. Without such methods , it may be challenging for both educators and pupils to support all aspects of pupil development.  By focusing on the whole child , assessment in physical education can move beyond narrow performance measures and begin to recognise pupils for other characteristics,attributes and skills they posess. These limitations highlight the need to consider alternative approaches that observe broader aspects of pupil development, particularly social and emotional learning within Physical Education. Social and emotional learning (SEL) provides a framework for developing skills such as self awareness, emotional regulation and relationships (Casel,2021) which is often overlooked in assessments. Within physical education,SEL is particularly relevant as pupils engage in collaborative and socially interactive environments allowing them to develop these skills. The CASEL framework is a widely used tool that aids the development of these competencies (Min et al.,2024). The CASEL framework breaks social and emotional learning into five key concepts:self-awareness,self management,social awareness,relationship skills and decision making. These provide a clear structure of what social and emotional learning looks like in practice. However, despite its widespread use there are ongoing challenges in how effectively frameworks such as Casel are implemented and interpreted within the educational context.  Although these qualities are visible within physical education, they can be more difficult to assess compared to physical performance. This raises questions about whether educators receive sufficient training to effectively interpret and implement SEL within school based assessment. In the context of physical education, this is particularly relevant , as the occurrence of these skills happen naturally through interaction and participation. This is highlighted in Don Hellion’s Teaching Personal and Social Responsibility (TPSR) framework which emphasises respect,effort,self direction and emotional regulation. The TPSR model encourages pupils to take responsibility for their behaviour and support the transfer of these skills beyond the school gates (Hellsion,2011) Hellsions work is often linked to restorative practice, focusing on developing personal and social responsibility within supportive learning environments . Hellsion’s TPSR model can be further understood through its developmental stages. The literature on Hellsion states that integrating the TPSR model within physical education from an early age  can support the development of positive behavioural outcomes and social and emotional regulation. Instilling these values early during primary education may be seen as beneficial, as it facilitates the development of mastery in the later stages. Though , the implementation of assessing such competencies in primary physical education may present some challenges as the majority of primary educators lack specialised training in physical education and therefore may have limited confidence delivering PE (youth sport trust,2024), introducing an additional responsibility such as the assessment of SEL may place more demands on educators. Moreover,  emphasis in this approach is further supported by Lev Vygotsky’s sociocultural theory, which emphasises that learning happens through social interaction and engagement with others, particularly the Zone of proximal development (Topciu and Myftiu,2015) This illustrates the importance of peer interaction and collaborative learning where pupils can develop their social and emotional learning through communication and cooperation with educators and peers. The complexities of SEL assessment within physical education has been widely established, research from Sanford et al., (2024) highlights teachers’ perspectives on SEL assessment within physical education pedagogies, with some reporting that they have limited time to focus on the wider aspects of learning within physical education,also noting the difficulties of assessing SEL within physical education lessons. Additionally the research demonstrates that while these skills are often developed implicitly through engagement and interactions they are not always explicitly recognised or assessed  (Sanford et al.,2024). This emphasises the ongoing complexities associated with SEL and assessment particularly in regards to physical education. Although, it also raises the question that if physical educators placed the same level of importance on SEL assessment  as  physical performance could we see better behavior and emotional regulation among pupils within the school environment  and beyond.Moreover, physical education provides a particularly effective and structured environment for the development of these skills and competencies , Within a safe and supportive context, pupils are able to experience and manage real-life situations. For example, receiving an unfavourable decision from a referee in a team sport requires pupils to regulate their emotions, demonstrate resilience and respect. Additionally, research on positive youth development suggests that participation in sport and physical activity can promote personal and social skills such as responsibility, wellbeing and self-efficacy . However, these outcomes are not always achieved and are highly dependent on the quality of the educator themself and the learning environment created (Carreres-ponsoda et al.,2021). Whilst these findings highlight the importance of the educator and the learning environment, they also raise important questions regarding how teachers accurately interpret, implement and assess social and emotional learning competencies within practice. Therefore, there needs to be clearer guidance and assessment approaches that support educators in recognition and evaluation of social and emotional learning within physical education pedagogies. Frameworks such as CASEL categorise social and emotional learning into five areas; these include:self-awareness ,self management,social awareness,relationship skills and decision making (Casel,2023). Although social and emotional learning  is evolving within education, there still remains a clear gap between what is being assessed within physical education pedagogies and what is being implicitly developed . As highlighted in the literature , frameworks such as CASEL and Hellison’s (2011) TPSR model emphasises the importance of these skills and competencies yet there is still limited assessment in regards to them. Furthermore, for some pupils, school and physical education may provide one of the only structured environments in which social and emotional skills are explicitly recognised and developed. For some pupils this might be the only opportunity they are given to understand appropriate positve behaviours, develop self regulation and engage in meaningful social interactions. This highlights the importance of providing clear and constructive feedback to support pupils' awareness and understanding of their own social and emotional learning. This places emphasis on why SEL  should be viewed as equally  important as physical performance outcomes. Without explicit guidance these skills may remain implicit, hindering the child's overall development. As a result, this highlights a clear need for more structured approaches to assessing social and emotional learning within physical education while frameworks such as CASEL and TPSR provide valuable guidance on the development of these competencies, they do not always offer clear guidance in how to assess these within physical education lessons. Therefore the rubric I have developed within this study aims to provide a practical tool for assessing key social and emotional learning competencies based on research and frameworks such as CASEL and TPSR. Rubrics are widely recognised as an effective assessment tool particularly within the educational context, as they provide clear criteria and structure for both teaching and learning. Research by Taylor et al. (2024) highlights that rubrics can support students' understanding by making expectations explicit. Allowing pupils to better engage in their learning and understand how to improve. This rubric is designed for pupils aged 9-11 and the aim is to bridge the gap between implicitly instilling social and emotional learning competencies to explicitly recognise them within physical education pedagogies, with an aim of  facilitating educators to recognise and give feedback to pupils.


In order to apply the developed rubric within a practical context a primary physical education lesson was observed. The lesson focused on invasion games  which is a great learning environment for naturally enhancing the competencies of social and emotional learning. For this observation a pupil aged 10 years old was observed using the rubric assessment tool.




 Rubric: Social and emotional learning.
	Skills
	Beginning 
	Developing 
	Good 
	Advanced

	Collaboration and teamwork 
	I am beginning to work with others with support.

I may find it difficult to cooperate and need guidance to stay engaged and involved.

	I can work with others but may need prompting to cooperate 

I am beginning to take part more consistently in group activities.
	I can work well with others and include everyone in group activities.

I can communicate my ideas and contribute positively to group tasks
	I can actively support others and include everyone in group activities.

I can help solve problems and contribute to the success of the team.




	Leadership and inclusion 

	I am beginning to take part in group activities and  I’m developing awareness of how to include others


	I can take on roles in group situations when supported and I am starting to recognise the importance of including others 
	I contribute positively to group work,showing leadership at times and supporting others to feel included



	I take initiative in group situations, lead activities effectively  and ensure everyone feels valued and   included throughout. 




	Respect and conduct

	I am developing my understanding of rules and expectations and I am beginning to follow them with support. 
	I  can follow rules in most situations and I am learning to manage my behaviour and responses with reminders.
	I show respect for others, follow agreed rules and accept decisions.
	I  consistently  demonstrate respect for others, follow rules independently, promote fairness and positive behavior 


	Engagement and effort
	I am beginning to engage in tasks with support and encouragement  
	I can participate in activities and am developing my ability to sustain effort in tasks .
	I participate actively in tasks and show effort in my learning 
	I am fully engaged in my learning, showing determination, resilience whilst also encouraging others 

	Communication 
	I am beginning to share my ideas and am developing my listening skills in different situations.
	I can communicate appropriately and i am learning to actively listen and respond to others 
	I communicate clearly and positively, listening carefully and supporting others through feedback.
	I communicate confidently and effectively in a range of situations, adapting my approach and encouraging others to contribute 

	Self Regulation and emotional control 
	I am developing my awareness of my emotions and beginning to manage them with support.
	I can manage my emotions in familiar situations and I am learning to respond appropriately to different outcomes.
	I manage my emotions well in most situations, responding appropriately and accepting outcomes
	I consistently regulate my emotions, remain calm under pressure , and support others in managing their emotions. 




Male aged 10:
	Skill
	Level awarded 

	Collaboration
	Developing

	Leadership
	Developing

	Respect 
	Good

	Engagement
	Good

	Communication
	Developing 

	Self - Regulation 
	Developing 




The marking criteria has been intentionally simplified to ensure the rubric is practical and accessible for primary educators. Given the time constraints often experienced by teachers the use of a clear and concise rubric allows for quick identification of pupils' performance levels. This allows educators to efficiently categorise  social and emotional development without adding an excessive workload, supporting its use within real classroom practice. The literature highlights observation as a valuable approach within physical education, as it enables educators to gain  insight into pupils' behaviours, interactions and learning within a practical environment. As highlighted in the literature, observation facilitates a deeper understanding of pupils' needs and learning dynamics. In physical education, observation allows physical educators to monitor engagement, assess skill development and identify areas for support (Sullivan,2026). During the observed invasion games lesson, it became evident that this assessment approach allowed for identifying key areas of social and emotional learning that usually would have been implicitly recognised. For example, when observing the selected pupil, I found that their engagement and effort were consistently high; however their communication and collaboration with peers were less developed , as they required occasional prompting  to contribute effectively particularly in group tasks. This highlights how observation can provide transparency and understanding of pupils strengths and areas for improvement. However, despite the benefits of the rubric  there were several limitations with educators in mind. Furthermore, while observation enables a better understanding of pupils' behaviours, relying solely on observation limits the ability to explore pupils' thoughts and feelings and motivations which are essential when assessing social and emotional learning. In addition, focusing on one single lesson may not reflect pupils' typical behavior across different contexts. However, this also reflects the practical realities for educators. Where teachers are often expected to assess a large number of pupils with limited time constraints. As a result,educators may rely on observation assessments as it is more time efficient  despite its limitations. This indicates the need for compromise between practical observation and more interactive approaches to assessment in order to gain a fuller understanding of the whole child.This is further supported within existing literature , as observational approaches often limit what the observer can see or hear at any given moment potentially overlooking key moments and pupils thoughts and feelings (Mcenzie,1991;Smith 2009). Peer feedback also highlighted that although the rubric was easy to use it may not fully capture all aspects of the pupils development  therefore, the rubric developed could have been further strengthened through the inclusion of individualised feedback sections , allowing educators to provide more meaningful and targeted guidance for pupils to enhance their social and emotional learning competencies. Moreover, when applying this rubric, there should have been consideration for pupils with additional learning needs . Adjustments to the rubric would ensure fair and inclusive practice. For example, pupils with communication difficulties may require prompts or alternative ways to express their social and emotional learning competencies. Therefore when creating a rubric, it is important that it remains flexible to allow for adjustments in response to the child's individual needs.

In conclusion, this assignment has highlighted the value of assessing social and emotional learning particularly within physical education pedagogies. Placing significance on how these competencies can be effectively observed and categorised through the use of a rubric assessment tool. The use of the rubric  in the invasion game lesson demonstrated how social and emotional competencies such as engagement, communication and collaboration can be identified explicitly. However, the experience of using the rubric also highlighted key limitations associated with observational assessment methods, including their reliance on pupils' perceived behavior and the time constraints associated within physical education lessons and teacher and pupil demands  preventing a full understanding of the whole child. Despite these limitations observation remains a practical approach for educators due to the practical realities of their role. Overall, whilst the rubric is a key assessment approach we must comprehend if this rubric was applied by multiple educators to the same class, it may produce inconsistent outcomes due to differences in how educators interpret and implement  the rubric and pupils behaviours. This emphasises the need for clear guidance , mutual understanding, consistency and transparency among all educators to improve reliability of observational assessment practices . 
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