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	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.
 
What I have done in this assignment.

	Targed/Target 1
	Read more widely
	I have gathered/collected a wider range of reading materials 

	Targed/Target 2
	Reference accurately
	I have researched into the Harvard Referencing system 

	Targed/Target 3
	Develop counter arguments when critically evaluating your own practice.
	I have used counter arguments in this assignment.


 
 
 
 
 
 


 

How Effective Is A Visible Success Criteria In Facilitating Engagement?



The issue that interested me was how effective a visible success criterion is for facilitating engagement in learners. This research concept interested me because, as a learner, I had always found it easier to learn and grasp concepts when I could see what was expected of me when trying to achieve a learning objective. Taking this from my own experiences throughout my educational journey, I was interested to see the impact that visible steps towards success had on learners I teach. 

Success criteria is also a vital tool needed for achievement in the outside world, “Good professionals are invariably looking for evidence of success and indicators of their level of performance. In simple terms, they constantly pose the question “How are we doing?” This question in turn implies a need for clarity about what we are trying to achieve and about how we shall know whether we have achieved it.” (Bennett, Glatter and Levačić, 1994). 

In my school, Bryntirion Comprehensive, teachers were encouraged to have a visible success criterion in their lessons, but it wasn’t policy to have it in every session. 

Prior to undertaking research into the area of inquiry, the topic of what makes an excellent lesson was suggested. Both myself and my partner agreed when highlighting some of the ‘features’ of an excellent lesson, that an excellent lesson included having visible success criteria for learners. 
Our agreed research question was then decided: How effective is a visible success criteria in facilitating engagement in learners?
We wanted to explore the effect a visible success criteria has on learner progress, productivity, confidence and engagement. 

For my class, this meant that learning objectives were broken down into visible, successful steps displayed on boards for the learners throughout the lesson; visual representations of the success criteria and subsequent resources (Appendix 1) were also provided for learners to achieve the steps to success. For example, ‘inspiration’ booklets (Appendix 1a) were given out to students with suitable designs that linked to the lesson theme and adhered to the success criteria. As well as a visible success criteria displayed on the board in the form of an easy to follow checklist (Appendix 1b). I also included a teacher finished outcome and asked the students why they thought this was a successful piece of work. During this lesson I also selected pupils who showed exemplar work to hold up in front of the class, this work was then assessed as to why the pupils thought this was a successful piece of work, compared to the visible success criteria. “Modelling high expectations for the pupils is an important part of everything that is taught. With high expectations, pupils will work to higher standards.
WAGOLL (What A Good One Looks Like) is about demonstrating to the pupils how we can use existing work to create amazing work and how teachers can use these to model to the pupils what a great piece of work might look like.
Essentially, it’s about taking the best of what is available and the pupils producing their own best work.” <https://mrandrewsonline.co.uk/wagoll-what-a-good-one-looks-like/>

Before participating in the study, consent was granted by all pupils involved using a consent letter addressed to the parents/guardians of the pupils involved and the behalf of my partner, myself and The University of Wales Trinity St David (Appendix 5).

I looked further into this area of inquiry by reading books, journal articles, government documents and on-line material.
The general consensus demonstrated that without the success criteria being visible throughout the lesson and being referred to by the teacher during plenaries for feed-forward and feed-back opportunities, the children could become stuck and confused as to what their lesson objective is. This school of thought is confirmed by Nancy Frey, Douglas Fisher, Olivia Amador, and Joseph Assof, authors of The Teacher Clarity Playbook, who state “If students know the outcome of the learning, know what the goals of the learning are, and are able to communicate how they’ll get there, then they have taken ownership of their learning.” (Frey, et al., 2018).
Success criteria also provide opportunities for children to independently visit the zone of proximal development (ZPD) in which “Vygotsky among other educational professionals believes the role of education to be to provide children with experiences which are in their ZPD, thereby encouraging and advancing their individual learning.” (Vygotsky, et al., 1978).

Having a visible success criteria also instils confidence and accuracy for the teacher. Teachers are able to see what requirements their learner needs in order to make progression and what scaffolding may be needed for their learners. 
Success criterion also enables learners to become independent and to lead their own learning, which is an essential tool, highlighted by Donaldson (2015) to create:

· Ambitious, capable learners who are ready to learners who are ready to learn throughout their lives.
· Enterprising, creative contributors who are ready to play a full part in life and work.
· Ethical, informed citizens who are ready to be citizens of Wales and the world.
· Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society. 

This is also promoted by Vygotsky, who stated that “a child follows an adult's example and gradually develops the ability to do certain tasks without help or assistance. Vygotsky's definition of ZPD presents it as the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance, or in collaboration with more capable peers.” (L.S. Vygotsky, 1962).

However, there are arguments that “Teachers find generating success criteria much harder than writing learning intentions.” <https://blogs.glowscotland.org.uk/er/public/EastRenfrewshireLAR/uploads/sites/5239/2014/02/Clarifying_and_Sharing_LIs__SC.pdf>, but then the issue is clarified, stating success criteria is “... well worth the effort, both for pupils and for teachers themselves. The main purpose of success criteria is not to track improvement over time, but to help bring about that improvement.”
Another implication of using a visible success criteria, as well as scaffolding, is overuse. Gauging the necessary amount needed without “spoon feeding” which can in turn cause loss of creativity, individuality and cause pupils to become lazy (Spalding, 2017). And even considered a crutch that actually inhibits students from learning (Haston, 2007).

The methodology for our study was influenced by Dudley (2015) research lesson planning, observation and discussion sheet. Like Dudley, we used three students which represented a variety of ability groups (higher, middle and lower skilled pupils) from across the curriculum.

As part of our methodology, my partner and I carefully planned and prepared two, hour-long lessons, with a 5 minute ‘interview’ time allocated for the three chosen  research pupils, in which we presented with a suitability tailored questionnaire based on Dudley (2015). My research partner and I decided at the start of the study that a non-participant observation style would best be suited in this situation in order to achieve truer authenticity on each other's lessons. 

In the first research lesson observation (Lesson 1), we started with little to no visible success criteria or modelling/scaffolding of any kind; this was done to provide a clear comparison of the learning outcomes between a lesson with and without our research aim. We then discussed our findings from the observations made from the lesson using the ‘Reflective Journal’ sheets (Appendices 4w, 4x, 4y and 4z) and the research student’s questionnaire answers. Following the first lesson and discussion of questionnaire results (Appendix 3) and observations (Appendix 4), together we discussed the steps necessary to prepare and plan my research lesson (Lesson 2). Naturally for my lesson, I included a visible success criteria, a model example piece of work and as much scaffolding as possible, in the form of oral discussion, exemplar student work assessment and the plenary activity – this was planned for as evident in my lesson plan (Appendix 2).  Following the second research lesson, my partner and I again gathered to discuss our findings from lesson observations and subsequent research student’s questionnaire comments.

The questionnaires were introduced to each of the three research pupils individually at the end of the research lesson, with a five-minute window set aside for this opportunity. The participants were also made aware of their anonymity prior to answering the questions. Pupils were encouraged to provide honest answers of how they truly felt about the lesson. We were aware that Donaldson (2015) promotes the importance of a child’s voice being heard in all aspects of education and carefully took this into consideration when composing and conducting the questionnaire.
 
The questionnaires were conducted as close as possible to the observed lessons to preserve the fidelity of pupils’ thoughts and opinions (Cohen, Manion and Morrison,2018). Additionally, the location of where the questionnaires were conducted was also considered, as these research methods may “...raise anxiety” (Bell, 2011) so they were completed in quiet, familiar areas for the children to feel comfortable. In this instance the questionnaires were conducted in the research observation classroom.

It was evident from the questionnaire answers that the class greatly benefited from the readily available success criteria in lesson 2 opposed to the answers/feedback from lesson 1. 
Looking at the questionnaires in lesson 1, Child A (Appendix 3a) stated that it was “sort of” clear what was expected of him/her to do from the beginning of the lesson. Child A even went on to state that he/she was even “a bit confused” to what he/she was expected to do in lesson 1. When presented with the question: If you were the teacher, what would you have done differently? Child A responded with “An example”. Child A was not alone in this thinking, Child C also gave the answer “Help with what we should be doing... like an example” (Appendix 3e) when asked the same question.
Child B did not have any suggestions for lesson improvement when asked to provide his/her own feedback. But when asked: Did any of today’s tasks interest you? Child B replied: “A little” (Appendix 3c), this suggests that Child B may not have had the same engagement with the subject itself as Children A and C had, or may not have been as confident in offering views and opinions about the lesson.

When reviewing the answers/feedback from research lesson 2, we see the suggestion of a far higher level of independence, confidence and engagement from pupil’s attitudes towards their work. All three research students agreed there was nothing else they thought could have been implemented in the lesson that would have helped them concentrate. Similarly, all three research students provided enthusiastic feedback when presented with the question: Was it clear from the beginning of the lesson what you were expected to do? Child A responded with “Yes, explained very well, very easy to understand.” (Appendix 3b).  This was then agreed by Child B and C, who concluded “Yes, explained well, visual examples and demonstration.” and “Yes, explained a lot by the teacher.” (Appendices 3d and 3f).

The evidence from the questionnaire analysis from lesson 1 suggests that a lack of visible success criteria in the classroom can cause confusion, as we can clearly see stated from the feedback/answer of Child A (Appendix 3a). Not only can a lack of visible success criteria cause confusion but it also causes an increased lack of engagement. This is evident from the replies of Child A (Appendix 3a) and Child B (Appendix 3c) who showed little to no engagement when asked if any of the tasks in today’s lesson interested them at all.
The evidence from the questionnaire analysis from lesson 2 clearly conveys a much more enthusiastic and successful lesson in terms of productivity and engagement, as implied by Frey, et al (2018). All three of the research students achieved the lesson objective and adhered to the success criteria and did so without any complications. Not only did every pupil understand what was expected of them that lesson, but they also enjoyed the lesson. Feedback from the pupils such as:” ...constantly something to do and it was fun”, “Good, really enjoyed”, was something we did not get feedback wise from lesson 1.

Upon reflection of research lesson 2 (Appendix 4b), my partner and I agreed that we successfully adhered to previous notes made on lesson 1, detailing ways in which lesson 2 could be improved e.g. with the aid of a visible success criteria, exemplar model student work, handouts and teacher lead demonstration. Looking back at the lesson, we found implementing all these strategies to be highly beneficial in facilitating engagement.
I found implementing these strategies enabled pupils to become more independent and improved overall classroom productivity in stark contrast to what we witnessed in lesson 1. 
A clear improvement was also seen in the overall class behaviour in terms of “chattiness” and productivity. This was a direct result of all pupils becoming more actively engaged in the lesson and resulting in higher productivity of work, again adhering to Frey, et al (2018) notion of thought. 
Improvements were also noted in independence from the pupils in lesson 2, due to the steps to success being in place. Comments of “...some things unclear” suggests Vygotsky’s ZPD being out of reach for the pupil without effective scaffolding. This points towards clear and precise learning objective for pupils to follow results in improved learner independence due to clarity and as a result, improved learner progress.
The use of a lesson objective’s success criteria also enabled the learners to understand the purpose of the lesson and how to achieve the objective, demonstrated from the feedback from lesson 2 (Appendices 3b,3d,3f). 

As a practitioner I found my lesson (lesson 2) to be the most successful. I base this on the evidence that my entire class was on task, there were no behaviour issues that needed addressing and, the positive feedback from the three research study pupils. Most importantly, each pupil produced a piece of work which incorporated every requirement on my success criteria (Appendix 1), this in turn validated the use of the visible success criteria.
This is a stark contrast to what was witnessed in lesson 1, which provided no visible success criteria, where pupils were confused, uninterested and displayed poor behaviour to my research partner. Learners did not make the same progress in lesson 1 as the majority of pupils were left unsure what it was expected of them to be doing in that lesson, causing frequent interruptions during the lesson to clarify what they should be doing. In addition, other pupils in lesson 1 displayed signs of bad behaviour out of boredom and/or frustration, which demonstrates a lack of engagement in the lesson – possibly due to a lack of success criteria being provided for the pupils to achieve the lesson objective.  

A significant limitation of the study is the small sample size used. “The definition of “small” depends on the main study objective. When simply describing the characteristics of a single group of subjects, for example the prevalence of smoking, the larger the study the more reliable the results. The main results should have 95% confidence intervals (CI), and the width of these depend directly on the sample size: large studies produce narrow intervals and, therefore, more precise results.” (Hackshaw A., 2008) This research correlates to our study, as the small sample size we used in our study cannot be seen as a reliable form of data. 
Furthermore, Kermis and McTaggart (1982) suggested using multiple research lessons, in addition to Dudley (2015) who proposes using three lessons for a typical lesson study. For our study, we used two separate lessons, of differing subjects, which limits the validity of the answers from the sample pupils. The substantially differing subjects have an added limitation on the sample groupings, as not all pupils
 can be pigeon-holed into the same ability group for every subject area across the curriculum, as well as potential bias from the participants i.e. enjoyment of subject, compatibility with teacher. 

As the lessons were a part of the study, the argument of ‘natural behaviour’ from the participants and deliverers may also be called into question. Personal qualities of the teacher generally are acknowledged to be key determinants of the outcome of a research lesson. Biases introduced by the teacher during studies can directly affect the validity and reliability of the ultimate findings of the study (Salazar. M, 1990). 

Grigg (2015) notes that the skills of the observer are important during lesson observations. As, in our study there was only one observer, issues such as observer bias and disruption caused by the one observer during the lesson may provide “more of a distraction for the learners.” Ho and Kane (2013) suggest that disruption caused by observers may have an adverse effect on pupils, particularly those with additional learning needs, which may have influenced the validity of our study. 

Another issue that must be addressed is behaviour authenticity. The Hawthorne effect or observer effect is the natural response of the observer modifying their behaviours in response to being observed. This is particularly true when considering the interview/questionnaire part of the study. The pupils may have felt under pressure to not offend myself or my partner with their comments and held back their true feelings regarding the lessons. The same can be applied for pupils being overly enthusiastic/uninterested about the lesson, due to the relationship held with the teacher. In hindsight, the manner in which we interviewed the three chosen research students may have also affected findings. As mentioned previously, a five-minute window was set aside for each child to be interviewed, we did this by calling each individual child to the back of the class to be seated alone with either myself or my partner to answer the questionnaire. This method could have indeed put enormous pressure/stress onto our research students and effected our questionnaire answers. Perhaps this could be reasoning for Child B’s lack of reply during Lesson 1 (Appendices 3c and 3d) as he/she could have been uncomfortable with the way myself and partner conducted the questions. Child B could have been over conscience about his/hers peers overhearing our conversations, feelings of embarrassment may have been aroused when asked to solely stand up and leave fellow class mates at the table and join myself or my partner at the back of the class. Even the possibility of embarrassment over favouritism may or may not been potentially felt.
At the time of planning and preparation, neither my partner nor I took this realisation into consideration. This is something I will be taking a keen interest in for my next research study.

And lastly, the final limitation on this lesson study would be its duration. This research study was conducted over a period of two lesson on one day. Many factors needed to be taken into consideration in this instance. These two lesson observations took place on a Monday morning, this is relevant to the behaviour/mood/well-being of the students. The factors needed to be considered: Are they well rested from the weekend? Have they had breakfast? Are they able to fully concentrate during the lesson? Could pupils in this class be having an off day, causing them to underperform compared to their usual standard? Is there anyone who is off sick? Would the absence of a particular pupil affect classroom behaviour? 

In my future research studies, I will aim to look at a wider selection of pupils in order to gather more precise data. In turn, I would like to collate this data into graph/chart format for results to be instantly and clearly visible. To do this, I would collect more quantifiable data, similar to that of the Leuven Scale of Active Engagement in Learning (Lavers. F, 2008) by adopting a 1 to 5 score-based system for the questionnaires, rather than just using qualitative data. 
If I had my chance to do this study again, I would conduct my lesson research within the same academic subject, in my instance Art. In my opinion, it was quite unfair to compare such contrasting subjects and in turn contrasting teaching styles (myself and my partner). This was evident to me when discovering my partner liked her classroom to be silent, no child to put their hand up to ask a question unless she allowed questions to be asked. An environment in which the pupil is expected to understand the topic the first time around without any additional help. Whereas, my teaching style couldn’t have been farther away. I encouraged chatting amongst tables, I allowed pupils to walk around the classroom if necessary (to retrieve art supplies, sharpen pencils etc), I provided live teacher demonstration, where I gathered the entire class around one table to watch me perform the task I expected of them. During this demonstration, I encouraged questions and asked the class questions to ensure understanding. I encouraged hands up questions to be asked and in turn would ask the whole class the same question if I felt it benefitted everyone knowing the answer. In my opinion, overall my teaching style and classroom environment was a far more pleasant experience to be in than my partners. This experience has highlighted the kind of teacher I want to be. To make the study more reliable, we would have to have a teacher delivering the two lessons in a similar style, in order for the results to be considered valid. 
To make the study completely fair the two lessons would have to be in the same academic subject, and on the same topic. Only then could we really see the impact of a no visible success criteria versus a visible success criteria and be able to compare it accurately.

Additionally, as the study only took place over a 2-lesson period, I feel to have more reliable data, more of a longitudinal study needed to take place. Kermis and McTaggart (1982) and Dudley (2015) suggested a multi-lesson approach for a lesson study, so by increasing the amount of lessons and analysing more data, would lead to fairer results. 
Furthermore, Hackshaw (2008) mentioned how data becomes more reliable the larger the pool sample: “large studies produce narrow intervals and, therefore, more precise results” (Hackshaw. A, 2008). With this in mind, if I were to perform this study once again, I would increase the number of pupils questioned, in order to gain more reliable and valid data to analyse. 
Lastly, I would carry out my research over a number of days not just one day like in this instance. I would instead choose one weekday for example a Tuesday, choose the timeslot for the lesson to take place and repeat this research lesson every week with the same day and time in place to secure continuity and reliability. This would improve the strength of my research findings and alleviate my previous limitations or assumptions of pupils having an off day or not performing to their best abilities.
 
After careful consideration, I have come to the conclusion that a visible success criteria is indeed useful in facilitating engagement. However, I also agree with
 who implies that providing students with a success criteria and nothing else is meaningless, and that further assistance is required on the teacher’s part in showing pupils what they are aiming for. Luckily, I had the experience of seeing a success criteria being implemented with additional teacher assistance, designed and planned from our reflection notes, this additional assistance was used in Research Lesson 2, which proved to be highly successful. This result in turn actually answered a much broader question than we initially thought of as research partners. Rather than the initial proposed research question, if given the chance to repeat this research project again I would retitled it: How Effective is a Visual Success Criteria and Modelling in Facilitating Engagement in the Classroom? I feel that this newly updated title would better suit the aims I, as a researcher, set out to achieve. 
Personally speaking, I found the method used for collecting data via questionnaire/schedule format, to be a good start. It enabled me to understand what is needed to undertake a successful lesson study; but has also highlighted key limitations such as sample size (2 lessons) and research duration (2 lessons during the course of one day). I now know that in order to gain a more substantial and accurate result I need to take into consideration varying factors such as the ones noted as limitations. 
One strength and one aspect I would in fact keep and use again would be the use of a questionnaire when interviewing sample research pupils. This gave a personal insight into the thoughts of the pupils in my class and made me consider their feelings of the lesson, not just my own. Overall, I did find this to be extremely useful as well as validating.
On the other hand, a personal downfall in this case would be the lack of piloting before carrying out these research methods. Had I the opportunity and the chance to trial out these methods beforehand, I would have realised many of these limitations beforehand and would have altered my approach. 
Looking forward, I am now in the position where I have trialled out these research methods; of which I will mostly look to expand further on.
In my next school placement (PTE2), I will continue to implement the use of a visible success criteria as well as providing sufficient scaffolding that aids in the learner’s ability to remain on task and work independently. Given my researches successes and limitations, it is a strong personal belief that providing a visible success criteria is key to facilitating engagement, productivity, progression and learner confidence.
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