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Reflections from my Professional Learning Passport
	[bookmark: _Toc164009928]Professional Experience Template 1
	BRIDGING ECAD5008

	[bookmark: _Toc164009929]Pedagogy Standard
	Assessment for Learning

	[bookmark: _Toc164009930]What did you do and why?
	During the 'Test' phase of my bridging experience for ECAD5008 was to test, evaluate, and refine my implementation of Assessment for Learning (AfL) methodologies in a variety of scenarios. To accomplish this, I employed a variety of AfL techniques, including asking, sharing success criteria with others, using whiteboards, no hands up, think-pair-share, self and peer assessment strategies, thumbs up/down. My use of AfL strategies were recognised in my end of placement report which was written by the class mentor. Moreover, my class mentor recognised my use of AfL on various occasions which was noted in my learning journal. During the 'Test' phase I gained knowledge, experience and evidence for effective teaching and learning.
During this Bridging experience, I also had the opportunity to experience a ‘share’ day where I shared my experience with testing AfL strategies with my peers at University. This provided my peers with new knowledge, as some of the AfL strategies I used, they had not heard of before. Moreover, they shared different AfL strategies they had used during their placements and the effectiveness.

	[bookmark: _Toc164009931]What have you learned?
	This Bridging experience was very effective because I was able to trial various different AfL strategies to see how effective different techniques were in different lessons and how to best utilise AfL. Moreover, I was able to research self and peer assessment strategies that I was previously unaware of such as the 'feedback sandwich'. 
A feedback sandwich is a peer assessment strategy that includes drawing the ingredients of a sandwich. To do this, the children draw a slice of bread and write what went well about the work, they then draw the filling and write how they could improve and lastly draw another slice of bread and write something else that went well about the work. The children are always reminded to link their feedback to the learning objective so that there is not feedback such as "You need to improve your handwriting" because that would not have been the aim of the lesson and is not what we are looking for in the work. When there are steps to success provided to the children at the beginning of the lesson, this tends to support the children in writing their feedback sandwich.
Moreover, reflecting on my progress and identifying areas for development with my use of AfL supported my evaluation and reflection skills. I also identified how assessment enables teachers to track children's progress and offers valuable insights to guide educators in planning strategies to support children in advancing further (Department of Education, 2015).
Sharing my experiences of the implementation of different AfL strategies with my peers was effective because I learnt about different strategies that I had not previously implemented during my practice. 

	[bookmark: _Toc164009932]What next?
	Ko and Sammons (2013) state that adequate AfL is a crucial factor in good teaching. Therefore, I will continue to consider the use of AfL in all of my future practice and the lessons that I plan. This will help improve children’s outcomes and provide a fulfilling educational experience.



	[bookmark: _Toc164009933]Professional Experience Template 2
	Blended learning experiences – Approach for teaching weekly Mathematics and Numeracy sessions

	[bookmark: _Toc164009934]Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	[bookmark: _Toc164009935]What did you do and why?
	During placement I ensured that I planned for practical maths lessons on a Monday to introduce our new maths topic. I would often plan for this lesson to be outdoors to incorporate outdoor learning. This planning also included ensuring that I planned a problem solving lesson for a Friday. For the other maths lessons during the week, I ensured that the introductions were interactive to engage the children and allow them to experience a fun way of learning. I also planned for games on the laptops that the children could play to reinforce their understanding of what we have been learning in maths when they completed the work.
When beginning to teach pie charts, I planned a practical maths lesson to begin the week, which included taking the class outside to create a 'human pie chart' using coloured wool. We then used chalk to trace the lines of the wool to create a pie chart from chalk on the ground. Different children were chosen to label each segment of the pie chart, for all children to have an opportunity. I then planned other lessons to further develop the children's understanding of pie charts. When the children completed the work, I planned a game for the children to reinforce their understanding. Finally, I planned a worded problem solving lesson. This allowed the children to apply their knowledge and understanding of pie charts to problem solving questions.

	[bookmark: _Toc164009936]What have you learned?
	I identified the significance of understanding the selection, utilisation and rationale of various creative teaching methods to cater to the individual needs of each child in alignment with the Welsh Government's professional standards for teaching and leadership (2019). According to Suhartono (2017), incorporating blended learning experiences offers teachers the benefit of designing diverse, interactive, engaging and meaningful learning activities through the utilisation of different media.
Practical maths lessons allowed some children in my class, particularly the lower ability children to gain a better understanding of what I was teaching them. This allowed them to apply this knowledge to their work in the week. Using interactive introductions where the entire class all had to pay attention because they were all involved, improved the levels of engagement in the classroom because the children enjoyed them. Additionally, the children were able apply the knowledge of the maths topic to worded problem solving questions on a Friday, demonstrating their understanding. 

	[bookmark: _Toc164009937]What next?
	I intend to continue using a blended learning approach when math,  because different teaching approaches benefit each child differently. It will also allow me to continue designing diverse, interactive, engaging and meaningful learning activities through the utilisation of different media in alignment with Suhartono (2017).
If I attend a school, that does not ensure children have the opportunity to learn each topic in maths practically, alongside working in their book, I will share my experience of teaching a practical and problem solving lesson weekly in relation to the current mathematics topic. Hopefully this will encourage other schools to use this approach of teaching children mathematics using Blended learning experiences.

	[bookmark: _Toc164009938]Professional Experience Template 3
	Wythnos Cymraeg

	[bookmark: _Toc164009939]Pedagogy Standard
	Real life authentic contexts 

	[bookmark: _Toc164009940]What did you do and why?
	During PTE3 my placement school had a whole school ‘Welsh week’. Therefore, I planned various lessons based on Wales' culture and the Welsh language.
Activity one was a maths challenge for the children to do independently, this consisted of worded maths problems as challenge cards that they had to read to a partner and see if their partner could answer them correctly. The children then swapped over, so they each had the opportunity to pose the questions and answer the questions. Moreover, I planned another maths activity to develop the children's measuring skills by making Welsh cakes allowed the children to experience a real-life authentic context lesson. I did this because Welsh Government (2019) note that planned learning should exploit subject disciplines using real-life applications across the four purposes. Leading up to this maths activity, the children had the opportunity to create their own Welsh cake posters with the correct ingredients listed and the method they were told to use.
When introducing these activities to the children, I explained that it was part of our studies for the whole-school’s Welsh week initiative and that it would provide them with the knowledge and skills to bake at home and in the future.

	[bookmark: _Toc164009941]What have you learned?
	The children really enjoyed Welsh week and the practicality of some of the tasks due to the majority of the children being hands-on learners. I discovered that a lot of children do not know much about Welsh culture or language but are interested in learning about it.
The bake-off challenge cards not only encouraged independent thinking but also allowed the children to apply their knowledge in a fun and interactive way. As the children eagerly participated in the baking process, they not only developed their measuring skills but also developed their teamwork abilities. I have identified that an experiential approach can make learning enjoyable for children but also instil a sense of accomplishment and pride for them in their creations.
I learnt that using a real-life authentic context for teaching children how to measure and weigh was an effective approach because it allowed the children to see the purpose in learning to measure and weigh. This is in alignment with the Welsh Government (2023) who note that meaningful and applicable real-world experiences provide learner with opportunities to establish connections, apply acquired knowledge and reinforce skills. They also suggest that engaging with real-life authentic contexts empowers learners to take initiative by posing inquiries, recognising challenges, embracing risks and devising solutions. I identified this because when the children discovered they had put too much of an ingredient onto the weighing scale they were questioning each other on how they could get it right and problem solving.

	[bookmark: _Toc164009942]What next?
	I will continue to plan learning that exploits subject disciplines using real-life applications across the four purposes in alignment with the Welsh Government (2019). This will ensure that learners receive the best learning opportunities. I will share what I have learned with my peers when I go back to University at the end of placement.



	[bookmark: _Toc164009943]Professional Experience Template 4
	Wythnos Cymraeg

	[bookmark: _Toc164009944]Pedagogy Standard
	Cross-curricular themes

	[bookmark: _Toc164009945]What did you do and why?
	During my final placement, my school had a whole school ‘Welsh week’. Therefore, I planned various lessons based on Wales' culture and the Welsh language. These lessons promoted cross curricular themes in learning. 
One activity consisted of the children exploring a Welsh artist called Susie Grindey and creating a piece of art in her style. Additionally, I planned for the children to explore a Welsh myth and legend, the story of Gelert. Using this tale, the children were asked to create a piece of creative writing, this was an acrostic poem. To teach this, I provided them with a WAGOLL and we thought of different ideas for each letter as a class. When teaching this lesson, I explained how it related to the four purposes (Welsh Government, 2019). It was also planned for the children to create a 3D emblem; the emblem chose for our class to represent Wales was castles. So, I planned for the children to create castles from cardboard. I ensured that the school's four purpose dragons were referred to. I also planned a maths challenge activity for the children to do, this consisted of worded maths problems as challenge cards. that they had to read to a partner and see if their partner could answer them correctly. The children then swapped over, so they each had the opportunity to pose the questions and answer the questions. Moreover, I planned a maths lesson to develop the children's measuring skills by making Welsh cakes. Leading up to this maths lesson, the children had the opportunity to create their own Welsh cake posters with the correct ingredients listed and the method they were told to use.

	[bookmark: _Toc164009946]What have you learned?
	The children really enjoyed Welsh week and the practicality of some of the tasks due to the majority of the children being hands-on learners. I discovered that a lot of children do not know much about Welsh culture or language but are interested in learning about it.
According to the Historical Association (2023) engaging in cross curricular activities presents a creative approach to enhancing children’s understanding, knowledge and skills, inspiring them to learn through captivating, interrelated subjects. Moreover, they note that integrating studies across various disciplines enables teachers' opportunities to encourage active enquiry, taking initiative and discussion and debate by children. I recognised this during the implementation of the lessons that I planned  and taught which exploited subject disciplines, during the cross curricular themed week and will definitely consider cross curricular themes when planning for future lessons.

	[bookmark: _Toc164009947]What next?
	Following this experience, I will continue to plan learning opportunities that incorporate cross curricular themed lessons and experiences into my planning to allow children to experience effective learning experiences and opportunities. Moreover, I will share what I have learned with my peers when I go back to University at the end of placement because I believe that a whole-school Welsh week was effective and that other schools in Wales could benefit from this. Additionally, it allowed the opportunity for a variety of cross curricular themed lessons.





	Targets
	How you have worked on this
	An example can be found on

	Continue to revise advanced Harvard referencing.
	I have continued to revise the Advanced Harvard referencing. To do this, I have had the referencing handbook open when writing this assignment, ensuring the correct referencing of books with four or more authors. I have achieved this by citing only the first author followed by ‘et al.’ and the publication date. Additionally, I carefully punctuated the reference accordingly. I then ensured that I listed all of the authors in the reference list as per the guidelines.
	Pages 13-20

	Further develop your criticality of the sources that you cite.

	I have read a thorough amount of literature and critically discussed these sources throughout my assignment.
	Pages 13-20
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[bookmark: _Toc164009949]A critical reflection
Pedagogy forms the core of the Welsh Curriculum (Welsh Government, 2022a). According to the Welsh Government (2023) it is crucial that schools ensure that their educators possess a profound and comprehensive understanding of Donaldson’s (2015) pedagogical principles and the underlying research. In agreement, Loughran (2013) notes that pedagogy is a significant concept in education. 
· Top of Form
· 
· 
Top of Form
During a professional conversation with my mentor during my teaching placement, I was assigned a target to design lessons that provided the children with opportunities to engage in real-life, authentic contexts in alignment with the Professional Standards for Teaching and Leadership (Welsh Government, 2020). Therefore, for the purpose of this assignment, I have opted to focus on creating authentic contexts for learning. Moreover, numerous studies suggest that authenticity lies at the heart of pedagogical approaches that foster connections between concrete learning experiences and knowledge acquisition (Bastiaens and Kirschner, 2004; Villarroel et al. 2010; Ashford-Rowe, Herrington and Brown, 2014; Gulikers, Lautenbach, 2014). Donovan, Bransford and Pellegrino (1999) refer to authentic learning as an educational method enabling children to engage, explore, discuss and constructively build concepts and connections within real-world contexts, encompassing relevant problems and projects. Similarly, the Great Schools Partnership (2013) describes authentic learning as encompassing a diverse range of educational and instructional methods aimed at linking classroom teachings to real-life issues, challenges and practical applications.
Authentic learning entails highlighting the connection between classroom knowledge and its practical application in various real-life settings, including at home, work and everyday problem-solving scenarios (Finch, 2023). In agreement, Estyn (2018a; 2019) emphasise the positive impact that real-life contexts have in fostering elevated standards and a genuine passion for life-long learning. According to Hui and Koplin (2011) providing children with an authentic context for learning is crucial for bridging the divide between classroom learning experiences and the complexities of real-life.
There are five classifications of authentic contexts in learning (Nachtigall, Shaffer and Rummel, 2022), these are referred to as personal authenticity, disciplinary authenticity, real-world authenticity, authentic assessment and teacher authenticity by Shaffer and Resnick (1999) and Fougt, Misfeldt and Shaffer (2019). However, other researchers including Doyle (2000), Polman (2012), Strobel et al. (2013) and Polman et al. (2018) use different terminology to describe these same classifications, all of which share the same underlying intentions. Polman (2012) categorises them as authentic to self, authentic tools and authentic to others, while Strobel et al. (2013) refers to them as value authenticity, task authenticity and impact authenticity. Additionally, Doyle (2000) labels them as child-centred authenticity, subject centred authentic, situated authenticity and context authenticity. These researchers all have a collective aim to categorise authentic contexts in learning. Their aim is to design a learning environment where tasks and activities are tailored to the individual interests of children, ensuring personal relevance and engagement. Moreover, they outline the intentions of these classifications as creating personally meaningful learning tasks, mirroring the work of professionals in any particular fields, connecting children with a community of practitioners and reflecting real-life experiences.
(1) to create personally meaningful learning activities, (2) to emulate the work of professionals of a certain discipline, (3) to connect learners with a community of practitioners, and (4) to refect experiences from real/daily lifeTop of Form
Top of Form
(1) to create personally meaningful learning activities, (2) to emulate the work of professionals of a certain discipline, (3) to connect learners with a community of practitioners, and (4) to refect experiences from real/daily life (1) to create personally meaningful learning activities, (2) to emulate the work of professionals of a certain discipline, (3) to connect learners with a community of practitioners, and (4) to refect experiences from real/daily lifeTop of Form
Top of Form
Throughout my teaching practice, I prioritised incorporating authentic contexts into my lesson planning and delivery. To do this, I employed a constructivist approach, emphasising that learning is an active process, where children actively participate in facilitating their own understanding and utilising their existing experiences to achieve improved learning outcomes (Ngoc and Hue, 2023). This aligns with the suggestions of Brown, Collins and Duguid (1989) and Lave and Wenger (1991), who highlight that learning entails active interaction with the environment, as well as ongoing evaluation and interpretation of new information within the context of the real world. 
Top of Form
Top of Form
Top of Form
Top of Form
Top of Form
Piaget (1974) and Bruner (1972) advocate for children to play an active role in their learning process. Moreover, Piaget (1954; 1974) argues that active engagement is essential for genuine learning. The Welsh Government (2022b) support this view, stating that children excel academically when they actively participate in stimulating experiences that captivate their curiosity and imagination. Similarly, Vygotsky (1978) believes that children actively contribute to their learning process by providing feedback to teachers regarding their understanding. However, he suggests that children construct their own knowledge through interactions with others. Furthermore, Dewey’s (1938) experiential learning theory suggests that learning occurs through engaging in real-life experiences within a social context. Similarly, Kolb’s (1984) theory highlights that learning is influenced by experiences, thoughts, emotions and environments. 
The overall perceptions of authenticity, motivation and experiential learning have been found to be interconnected rather than separate and isolated (Radović et al., 2021). This aligns with the findings of Herrington and Oliver (2000) who previously concluded that engaging in authentic learning assists children in developing professional skills and maintaining motivation throughout the learning process. Moreover, Newman and Wehlage (1993) and Lepper (1998) note that the objectives and structural components of authentic learning environments can enhance both motivations and cognitive learning outcomes by contextualising learning experiences authentically. According to Hennissen, Beckers and Moerkerke (2017) experiential learning not only allows the acquisition of new knowledge through firsthand experiences but also facilitates its transformation into abstract generalisations. Furthermore, this new knowledge can be derived from applying this acquired knowledge in different learning contexts (Lindsey and Berger, 2009).
The National Day Nurseries Association (n.d) suggest that learning becomes active when children can link fresh knowledge with their existing understanding, a process facilitated by incorporating real-world elements into educational experiences. Donaldson (2015) notes that it is crucial for children to recognise the significance of their learning beyond the confines of the school environment and to seize opportunities to establish connections with the wider world. Lave (1988) suggests that traditional learning scenarios where children passively receive knowledge do not align with the dynamic learning experiences found in authentic contexts. However, Clark, Kirschner and Sweller (2012) highlight that direct instruction, which involves substantial guidance and examples, leads to significantly greater learning outcomes compared to discovery-based approaches.
Top of Form
Pound and Lee (2011) note that innovative teachers recognise the mathematical possibilities inherent in creating authentic experiences like cooking, as they provide ample opportunities for mathematical learning. Therefore, during my final teaching placement, I planned two mathematics and numeracy activities, one of which was an independent activity and the other was an activity conducted with supervision from myself. These activities were conducted as a carousel, to ensure all children had the opportunity to experience both activities. The independent activity consisted of numerous mathematical bake-off challenge cards based on Welsh foods. The children were instructed to read a challenge card to a peer once they solved the answer themselves. On completion of all of the challenge cards, the children were told to create and pose their own questions similar to those on the challenge cards they were provided with. This is in accordance with Resnick (1988) who states that to involving children in contextualised mathematical problem solving should encourage them to formulate their own questions, not just solve problems posed by others. Moreover, she notes that to involve children in contextualised mathematical problem-solving, it is essential to generate classroom scenarios with ample complexity and engagement, transforming them into mathematically stimulating environments.
The bake-off challenge cards not only encouraged independent thinking but also allowed the children to apply their knowledge in a fun and interactive way. As the children eagerly participated in the baking process, they not only developed their measuring skills but also developed their teamwork abilities. This experiential approach not only made learning enjoyable but also instilled a sense of accomplishment and pride in their creations.
The other activity’s aim was to enhance the children’s measuring skills through the baking of Welsh cakes, providing them with an authentic context for learning. This approach aligns with the Welsh Government’s (2019) emphasis on utilising subject disciplines in practical, real-life applications. In preparation for this lesson, children had the opportunity to create their own posters detailing the ingredients and method for making Welsh cakes. I planned for this because, as indicated by Boaler (2009) there is an essential requirement to utilise innovative and engaging opportunities for exploring mathematical concepts to improve teaching and learning. Moreover, according to Forman and Steen (2000) and the National Council of Teachers of Mathematics (2000) authentic mathematical activities provide realistic and intricate mathematical data, encompassing a diverse range of background skills and knowledge. Engaging children in a hands-on activity like baking Welsh cakes, fostered them with a deeper understanding of mathematical concepts while also promoting creativity and practical skills. This echoes the perspective of Estyn (2018b), which emphasises the value of learning through direct, fundamental and practical hands-on activities.
These lessons allowed the children the opportunity to apply numerical concepts and solve problems in authentic situations, as they were primarily supervised by me and given the opportunity to engage in the activity independently. Research demonstrates that genuine learning and understanding occurs when children are presented with problems and situations that represent authentic complexity (Brown, Collins and Duguid, 1989; Collins, Brown and Newman, 1988; Lave, 1988). Moreover, Nachtigall, Shaffer and Rummel (2022) note that in an authentic learning environment, children work together collaboratively to address a problem. Initially, the children collaborated with their peers to determine the best approach for measuring ingredients using the scale provided. Shortly after, they identified that the scale was not calibrated to zero due to the excessive weight reading. Therefore, I prompted them to problem-solve and collaborate to address the issue. They also discussed between them, how to correctly use the weighing scale, as not all of them were confident in reading the measurements accurately. Additionally, they devised strategies for rectifying situations where they added an excessive amount of any ingredients. Therefore, this authentic learning context fostered the children with an understanding of self, others, ambiguous situations and the intricacies of decision-making, which children perceive as a progression towards leadership (Higgs and Rowland, 2010). Hart (2006) cited by Lombardi (2007) notes that essential skills sought by employers for new jobs encompass teamwork, critical thinking, reasoning, information assembly and organisation and innovative thinking and creativity which were developed in this activity. Moreover, Gulikers et al. (2008) and Villarroel et al. (2018) state that authentic learning enhances motivation for learning and fosters a sense of readiness for future professions. 
According to Nicaise, Gibney and Crane (2000) during authentic learning, teacher’s no longer constantly provide information and create assessments; instead, they take on the roles of guides, scaffolders and presenters of problems or tasks. This relates to Vygotsky’s (1978) theory of the Zone of Proximal Development (ZPD) and scaffolding. He described the ZPD as the discrepancy between a child’s current developmental level, assessed through independent problem-solving and their potential developmental level, assessed through problem-solving with adult guidance or collaboration with more knowledgeable peers. Scaffolding encompasses activities offered by the educator, or more skilled peer, to assist the child as they navigate through the ZPD (McLeod, 2024). Wood, Bruner and Ross (1976) suggest that scaffolds consist of the adult controlling task elements that initially exceed the children’s capabilities, allowing them to focus on and complete only those elements within their competence range. This is what occurred during the planning and implementation of these mathematical activities, particularly the baking one.
R   of Form
Research suggests that when children participate in authentic learning, they frequently display a higher level of visible engagement, which many interpret to be indicators of learning (Nicaise, Gibney and Crane, 2000; Unwin and Caraher, 2000). Moreover, Herrington and Kervin (2007) discuss the increased level of student engagement as a result of authentic learning. Despite this, engagement is heavily influenced by children’s perceptions of the relevance of what they learn (Lautenbach, 2014). Therefore, I provided the children with the reasons behind the activities while introducing it to them. I explained that it was part of our studies for the whole-school’s Welsh week initiative and that it would provide them with the knowledge and skills to bake at home and in the future. Using an authentic context for learning to teach the children measurement and weighing techniques proved effective as it allowed the children to grasp the practical significance behind these skills. This approach aligned with the guidance from the Welsh Government (2023), which highlights the importance of meaningful real-life experiences in education. This method not only enhanced the children’s understanding but also fostered their curiosity and engagement in the learning process. Moreover, it captivated the children because of its authentic context and real-life applicability, whereas some assigned mathematical problems fail to captivate children (Pound and Lee, 2011).
Numerous children view education as predictable, nothing more than routine and response (Gardner, 1991). However, incorporating authentic learning applications into education can significantly enhance children’s learning achievements and overall involvement in the subject (Kong, 2021). Nonetheless, it is essential to approach the implementation of authentic learning with caution to ensure comprehensive and high-quality learning experiences where children actively participate in constructing knowledge (Maina, 2004). Authentic learning holds significant power in its capacity to engage children actively (Mehlinger, 1995). Furthermore, research suggests that individuals demonstrate greater efficiency and effectiveness in contexts that are authentic and familiar to them (Ceci and Bronfenbrenner, 1985; Lave, 1988; Nunes, Schliemann and Carraher, 1993).
Barab, Squire and Dueber (2000) suggest that what the teacher considers authentic may not align with the children’s perception of authenticity, moreover what children consider authentic may not be classified as authentic by the teacher. Therefore, without evaluating children’s perceived authenticity, the significance of an authentic learning environment, perceived as authentic by teachers but not by children is questionable (Gulikers, Bastiaens and Martens, 2005). Consequently, assessing children’s perceptions of authenticity is crucial.
According to Lombardi (2007), Herrington, Reeves and Oliver (2010) and Herrington (2012) reflection plays a vital role in fostering an authentic learning atmosphere. In agreement, Elvira et al. (2017) advocate for reflection as a crucial component of the learning process, facilitating the development of higher order thinking skills and the ability to generalise and justify decisions based on acquired understanding and prior beliefs. Additionally, Clara et al. (2019) suggest that exchanging reflective insights among peers within a collaborative setting can enhance critical thinking skills. Hart (2006) cited by Lombardi (2007) notes that essential skills sought by employers for new jobs encompass teamwork, critical thinking, reasoning, information assembly and organisation and innovative thinking and creativity. Additionally, Lombardi (2007) highlights the significance of teachers reflecting on children’s understanding and advancement by adapting their assessment methods accordingly. Mälkki and Lindblom-Ylänne (2012) highlight the idea that occasionally, overlooking certain elements for reflection may be more impactful for pedagogical development. 
Willems and Gonzalez-Dehass (2012) emphasise the critical role of authentic instruction in enhancing partnerships between schools and communities, engaging both parents and community members in the educational experience. In agreement, Black (1993) notes that authentic learning extends to the entire school community when community experts and parents share their knowledge on different topics (Black, 1993). Moreover, this collaborative approach aligns with Donaldson’s (2015) twelve pedagogical principles, specifically the twelfth principle highlighting that effective learning and teaching fosters collaboration. In addition, the Welsh Government’s (2019) emphasise the essential nature of every teacher’s dedication when interacting with guardians, parents and the wider community.
Top of Form
According to Rule (2006) there are numerous advantages to authentic teaching and learning, including that it allows children to take the role of an inquirer who engages in creative, critical and metacognitive thinking. Additionally, she noted that it provides children with empowerment and motivation, also fostering a collaborative learning community where children can support each other’s learning. However, challenges such as time constraints for the planning of lessons, expenses associated with purchasing resources, assessment issues and attendance can pose obstacles to authentic teaching and learning, (Burke, 2009; Dennis and O’Hair, 2010). Moreover, there is a requirement for teachers to adapt their instructional practices to prioritise listening to children, assisting them in formulating effective questions, guiding them in accessing appropriate resources and becoming co-learners alongside them (Apsy et al., 1993).
Top of Form
Yeen-Ju et al. (2013) suggests that there is an escalating need for heightened emphasis on authentic learning, as it fosters an environment conductive to preparing children for the complexities of the current working world. Similarly, Perkins and Blythe (1994) assert that there is a significant trend in education which involves teaching for understanding through authentic learning experiences. Therefore, when learning is framed as a journey of discovery centred on authentic activities, children are believed to cultivate problem-solving skills and gain confidence in their own learning capabilities (Bruner, 1996).
Top of Form
Top of Form
Top of Form
To ensure that I am being a reflective practitioner in alignment with the Welsh Government (2019) who emphasise the significance of being reflective to develop professionally, I have assessed the approaches that I took to achieve authentic contexts in learning. The constructivist approach that I employed was effective because it allowed the children to take an active role in fostering their own understanding and utilise their existing experiences (Ngoc and Hue, 2023). Moreover, it aligned with Piaget’s (1974) and Bruner’s (1972) theories that advocate for children to take an active part in their learning journey. Allowing the children the opportunity to engage in experiential learning enabled the acquisition of new knowledge through direct experiences but also facilitated the transformation into abstract generalisations (Hennissen, Beckers and Moerkerke, 2017).
Scaffolding learning for children in alignment with Vygotsky (1978) was an effective approach to teaching and learning because the children were challenged through inquiry and it allowed them the opportunity to work collaboratively with their peers. This relates to Nachtigall, Shaffer and Rummel’s (2022) statement that authentic learning environment’s encourage children to work together collaboratively to address problems.
Additionally, I could have involved the wider community to develop the authentic context further. This is in accordance with Willems and Gozales-Dehass (2012), who highlight the crucial role of authentic instruction in strengthening collaborations between schools and communities, involving parents and community members in the educational process. This also aligns with the Welsh Government’s (2019) emphasis on the essential nature of teacher’s dedication when interacting with guardians, parents and the wider community. This would also allow the children to develop connections and relationships beyond the school environment.
To enhance the implementation of authentic contexts for learning, I could have prioritised reflection more extensively throughout the learning process. This aligns with Lombardi (2007), Herrington, Reeves and Oliver (2010) and Herrington (2012) who emphasise the crucial role of reflection in cultivating an authentic learning environment. Moreover, Elvira et al. (2017) highlight reflection as a crucial component of the learning process. To achieve this, I could have incorporated regular reflection pit stops throughout the activities which would have provided valuable opportunities for the children to articulate their thoughts, ask questions and consolidate their learning in a more meaningful way. Moving forward, I will integrate reflective practices more intentionally to create a richer and more impactful learning environment for children during my future practice.
In conclusion, I will commit to maintaining effective teaching approaches in alignment with the Professional Standards for Teaching and Leadership (Welsh Government, 2019), with a particular focus on pedagogy, advancing learning by integrating real-life, authentic contexts to facilitate effective teaching and learning. To achieve this, I will continue to plan for authentic context experiences which scaffold learning for children in alignment with Vygotsky’s (1978) ZPD theory due to identifying the positive impact it has had. However, I will need to be cautious of the time constraints involved when planning these lessons , the expenses related with purchasing the necessary resources, assessment issues and children’s attendance due to these being potential barriers to implementing authentic teaching and learning (Burke, 2009; Dennis and O’Hair, 2010). In addition, I will ensure that I adapt my practice to prioritise listening to children, assisting them in formulating effective questions, guiding them in accessing appropriate resources and working alongside them as a co-learner aside them (Apsy et al., 1993).
Moreover, I will pursue additional research on different methods of reflection that I can encourage the children to do during lessons. This will involve incorporating structured reflection activities into lesson planning, encouraging children to think critically about their experiences and the learning process.

Top of Form
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