ECAD5008		Gemma Thomas
Throughout this assignment I am going to be exploring assessment for learning (AFL). I will be doing this as I research about the many different assessment for learning strategies that are currently being used within primary schools. Also, I will be planning a series of lessons for a class where I will be incorporate some of the strategies found. I will also be discussing the six areas of learning and experience (AoLE’s) found within the new draft curriculum for Wales 2022 and demonstrating how I have integrated these within my lesson plans. The four purposes proposed by Donaldson will link well into the areas of learning and experience and will open opportunities for further learning. The lessons will be planned for children in year 3 who are aged 7 and 8. The children will have already had some previous learning in all of the AoLE’s explored in my lessons and this will be explained further in my explanation of my lesson plans. The three AoLE that I am focusing on are mathematics and numeracy, expressive arts and languages, literacy and communications.
 Firstly, mathematics and numeracy are integral to our daily lives and we come across it in situations which happen daily. It is important that we promote maths in a positive way and ensure that our maths and numeracy lessons are as exciting and engaging as possible in order to encourage children to like maths. Mathematics and numeracy are vital to all learners and their knowledge of mathematics will help them in numerous scenarios. It is an area of learning but can be used in a cross curricular way in almost every lesson. It also links well with the four purposes as “developing mathematical resilience contributes to the development of ambitious and capable learners” (Welsh Government, 2019)
I am also doing an art lesson which is an aspect of the Expressive Arts area of learning and experience. Expressive art allows children to respond to and engage with many different art mediums which include dance, drama, media and film, music and art. As a result of this, it can be directly linked with health and well being as some children find it easier and more enjoyable to express themselves, and their thoughts and feelings through expressive arts. Schools should provide opportunities for children to experience all aspects of expressive arts and “all learners surely need to have access to rich contexts in which they have time to explore and respond and to create” (Welsh Government, 2019)
Finally, I will look at the languages, literacy and communications AoLE through a Welsh lesson with a year 3 class. This AoLE enables children to appreciate and value the language and culture of Wales. A lot of children in Wales are bilingual, usually speaking both English and Welsh and this is then further enhanced and developed through this AoLE. It is important that schools and teachers try to make learning languages as exciting and engaging as possible as well as portraying the benefits that can come from speaking other languages. Children will be given opportunities to develop their language skills as well as their literature. Also, “they will be encouraged to transfer what they have learned about how languages work in, for example, Welsh and English to learning and using international languages” (Welsh Government, 2019)
Assessment for learning is becoming increasingly important within teaching. It is now a vital part of children’s learning and progress and is still continuing to develop. Assessment for learning is “the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, here they need to go next, and how best to get them there.” (The Assessment Reform Group, 2002). Assessment for learning involves tracking pupil progress and ensuring that they are progressing their learning further in every lesson that they have. It is the teacher’s responsibility to be able to use effective AFL strategies to monitor pupil progress. It is so important that the three steps referenced by the Assessment Reform Group are followed. Teachers should be able to recognise where the pupil is currently at in their learning, where they are aiming to go next and what is the best way they are going to get them there. Although the teacher should keep track of the pupil’s progress, it is also really important that the pupil is aware of their own learning. Sadler (1989) suggested that each learner should “possess a concept of the standard being aimed for”, so being aware of their own learning target. Sadler (1989) also said that the learning should “compare the actual level of performance with the standard”. Finally, Sadler (1989) suggested that children need to then “engage in appropriate action which leads to some closure of the gap”. This is where we see the steps, proposed by the Assessment Reform Group, being supported and actioned. 
 Black and Wiliam (1998) were the first people to come up with this concept of AFL and they suggested that there are four elements for assessment for learning. Firstly, teachers should be sharing criteria with learners. As a result of this, learners will know what needs to be included in their work to meet the standards for a good piece of work. It also guides leaners from where they are now to where they can go in their next steps, which will relate to the criteria they have been given. The next element is quality of questions and quality of talk. All learners should pose and engage with good, open questions. “Questioning is the driving force of developing thinking and assessment for learning in the classroom” (Welsh Government, 2010, p.16) A lot can be gathered from questioning in terms of which learners are engaging the most with the questions or which learners are posing more questions. We can often see progression of a pupil through effective questioning in the classroom. This is because we can see who is able to answer the more open-ended questions or who struggles to. Engaged pupils will tend to ask more questions as they become more curious about the topic. It is also believed that “high quality questions lead to high quality talk” (Welsh Government, 2010). More open questions will lead to deeper discussion and debate between teacher and pupils. This can result in pupils learning in more depth as the questions lead to discussions and tasks which looks at different aspects of the topic. The other element is use and quality of feedback. If a learner has continuous feedback, then their learning is likely to be on track. Feedback also helps to let pupils know where they are at and what steps they can take next. The final element is peer and self-assessment and it is believed that learners benefit from looking at each other’s work. Self-assessment can also help pupils to become more independent and confident in marking others work.
 The way in which children’s progress will be assessed is changing within the new progression and curriculum for Wales 2022. There is formative and summative assessment. Summative assessment is seen as a summary of a child’s progression for example, a grade. It is usually where the children are assessed after a theme or topic of work. It provides an overview of pupil achievements. (Harlen and Deakin, 2002) suggests that the “increase of test scores over time is due to greater familiarity of teacher and pupils with the tests rather than increasing learning”. It is a concern that as a result of summative assessment, teachers focus on “test content, training students in how to pass tests” (Johnston and McClune, 2000). Therefore, these researchers see this as a negative way of assessment as they believe children are just being taught what is important for the tests or exams that the children will sit. On the other hand, there is formative assessment which is seen as more encouraging and beneficial for students. Black and Wiliam (1998) found supporting evidence that it is formative assessment that raises standards within the classroom as it is “integral to teaching and designed to help learning” (Harlen and Deakin, 2002) They found that formative assessment has a “wholly positive impact on learning when it includes certain key features which emerged from the study”. Formative assessment is short term and can provide firm examples of what learners can do and what they need to do. It is a more in-depth method of assessing children as they are provided with on going feedback and given time to work on their targets. The assessment takes place, it is then evaluated, and teachers can plan effectively for each child, differentiate activities and then go on to teach the children.
As we move onto the new curriculum and progression in 2022 the Welsh Government are introducing progression steps which will replace levels within the classroom. “These progression steps are articulated through a series of achievement outcomes which provide broad expectations of learning over three-year periods” (Welsh Government, 2019) As we move to the new curriculum, we are continuing to work towards Donaldson’s four purposes. The new areas of learning and experience as well as other aspects of the new curriculum such as progression steps, will enable us to develop children and young people in becoming “ambitious capable learners, ready to learn throughout the world.” (Donaldson, 2015, p29) Formative assessment will encourage this purpose as we are helping children to understand their progress and targets in their work. We also aim to make children “enterprising, creative contributors, ready to play a full part in life and work” (Donaldson, 2015, p29) The third purpose proposed by Donaldson aims to make learners “ethical, informed citizens of Wales and the world” and finally, in Wales, we aim for learners to be “healthy, confident individuals, ready to lead fulfilling lives and valued members of society” (Donaldson, 2015, p29)
Black and Wiliam (1998) researched into how assessment was affecting standards in the classroom and they produced ‘Inside the Black Box’. Within the Inside the Black Box review Black and Wiliam had 3 questions about the assessment process that they wanted to answer. The questions were “is there evidence that improving formative assessment raises standards? Is there evidence that there is room improvement? Is there evidence about how to improve formative assessment?” (Black and Wiliam, 1998). In Wiliam’s Assessment for learning: why, what and how? (2009) he found out what aspects of schools could be improved to get more months of learning. He found that if the class sizes were reduced by 30% there would be four extra months of learning per year as the teacher will be able to focus more closely on less pupils. Increasing teacher content knowledge from weak to strong found that there would be two extra months of learning. Finally, effective assessment for learning resulted in having eight extra months of learning per year. This proves how important assessment for learning is and that if it is carried out correctly then learners will benefit massively from it. As a result, assessment for learning is now being pushed further for our new curriculum in Wales 2022.
As we move forward and progress assessment for learning further there are four key recommendations proposed by Black and Wiliam. Black and Wiliam (1998) suggest that we provide “more time to think and answer questions”. We need to allow more time for children to think and answer questions rather than feeling under pressure to just say they are unsure. If this is done then it should improve the learning of the students. They also suggest to “provide constructive comments” (Black and Wiliam, 1998). This refers to focusing more closely on formative assessment rather than summative assessment. We should “encourage children to assess each other” and “involve pupils in the design of assessments and mark schemes” (Black and Wiliam (1998). Wales are looking to develop peer and self-assessment further in the new curriculum as working with others can have many benefits.
The first lesson episode I have planned looks closely at the languages, literacy and communications AoLE. I have planned a Welsh Language lesson for a year 3 class. The main lesson focus is describing in Welsh. The rationale behind this lesson is for the children to develop their Welsh language further. The children in year 3 have had previous lessons on this where they were started to become familiar with particular sentence patterns such as ‘mae hi’n and mae e’n’ and therefore, to help the children develop further and be able to use the sentence patterns I am doing a lesson on describing their friends in Welsh. The main skills being developed in this lesson will be the children being able to write and speak in Welsh using specific sentence structures. Also, the children will develop their DCF as they “collaborate with a partner on a piece of digital work” (Welsh Government, 2008). During the lesson the children will have word maps on their table which will support them with relevant vocabulary and sentence structures. As the children progress, in the future I would like to see them being able to use the sentences and vocabulary confidently and independently and incorporate it into other topics covered in future Welsh lessons. 
One assessment for learning strategy I plan to use within this lesson is peer assessment. At the end of the lesson we will peer assess two pieces of work and as a whole class we will check whether the pupils have followed the success criteria and also give two starts and a wish for the individual. Villamil and De Guerrero (2006 cited in Vygotsky Learning Conference, no date) suggested that when children work together to discuss their work and the children understand the feedback then it can result in further learning. Topping (1998 cited in Vygotsky Learning Conference, no date) agreed as after he did his research into peer assessment he found that if teachers were able to clearly set out to children what the outcomes and instructions of the task were then the children found it easier to be able to give constructive feedback to their peers. In addition to this, Donaldson also supports both self and peer assessment within the classroom. Donaldson (2015) suggests that peer assessment is really important as an assessment for learning strategy as the children must have deep understanding of the work if they are to evaluate another peers work. Within a Donaldson report he also proposes that teachers should provide “success criteria to guide self-assessment and peer assessment” (Donaldson, 2015, p81) this is shown in the Welsh lesson (appendix 1).
Another assessment for learning strategy I plan to use is basketball not ping pong. This strategy aims to help improve quality of questioning and talk within the classroom. I use this in my Welsh lesson during the introduction to help children recap on their previous knowledge of Welsh vocabulary. This strategy ensures that answers come from all children as we go around the class rather than it just be a question and answer between a pupil and teacher. Currently in Britain, the wait time that teachers give children to answer a question is 0.9 seconds. This is not enough time for a child to process the question as well as think of an appropriate response. The Welsh Government (2010) suggest that if we increase this wait time to 3 seconds then it is more likely that we are going to get a “huge increase in number of learners responding; depth of answers given; and in the range of Language used in their answers.”(Welsh Government, 2010, p.25). This assessment for learning technique also encourages all learners to remain engaged as they must all contribute an answer to the discussion. Black and Wiliam (1998, quoted in Welsh Government, 2010, p.25) say “what is essential is that any dialogue should evoke thoughtful reflection in which all pupils can be encouraged to take part.”
The year 3 class are currently looking at Cuba and trying to link most areas and experiences with Cuba. For the expressive arts lesson I planned to explore Cuban art with the pupils. The expressive arts curriculum links are for the children to deepen their artistic knowledge and further understand the identities, cultures and societies of Cuba. Also, for them to create work using their sense, inspiration and imagination. The lesson objectives are for the children to learn about Cuban art and to create their own art using the inspiration from Cuban artists. The lesson consisted of researching about Cuban artists and using the key questions provided to find out about their Cuban artist given to their group. As a result of this, I wanted the children to develop their researching skills as well as their digital competence and therefore they did their researching on the Ipads. The learners had to look further into the work and comment about colours, shapes and lines used in their art. Finally, I wanted to give children the opportunity to create some of their own art using inspiration from the Cuban artists we had looked at. I think art is so important as children get to express themselves in other ways rather than verbally and this can sometimes encourage the less confident pupils to thrive and show their ability in different areas of learning. During the first part of the lesson, the children will be asked to do their research in groups and then give feedback to the rest of the class on what they find. This assessment for learning strategy is known as group responses. Vygotsky (no date, cited in Fancy, 2016) suggested that before development could take place in a learner on an individual level, it must happen with other people first. This suggests that for pupils to be able to develop their learning on their own they must first learn to do it with others which is what group work is. Alternatively, Piaget (no date, cited in Fancy, 2016) believes that learning can be separated from any social aspect and that they come separately without either having an effect on each other. Group work is beneficial for learners as all children within a group can suggest different ideas which may create new and amazing ideas. Some pupils may suggest things that others would not have thought of and this can also work the other way. As a result of this, all learners learn from each other and this can lead to children exceeding expectations when working as a group. This is supported by Vygotsky (1896-1934, p.6) a when he carried out research, he found that “when children were set tasks on their own, they rarely did as well as when they were working in collaboration with a peer or an adult”. To further support this point, more recent research that has been conducted has found that “80% of what children learn, they learn from each other” (Welsh Government, 2010, p.6)
In another lesson for year 3 I chose to plan a lesson focusing on the AoLE Mathematics and Numeracy. The main links to the curriculum were measurement. The lesson is focused closely on measuring weight and mass. It is practical lesson and it involves the children physically weighing items from around the classroom. The learning objectives of the lesson are the children will learn using real life contexts to be able to use and read scales to measure weight. Also, they will learn to read scales accurately. Wider skills being developed include planning and organisation so children will be encouraged to make predictions about the weight of different objects in the classroom and will then use the items and the weighing scales to check their answers. The children will also learn to use the correct units of measurement for weight in their answers. The extended task will give the children opportunities to gain further experience in weighing and also prediction. 
During the lesson, I will use mini whiteboards as one assessment for learning strategy. These will be used during the introduction where children will be able to give their answers to the questions I ask which are based on the interactive weighing scales. I am choosing to use mini whiteboards as an assessment for learning strategy as it gives all children the opportunity to contribute an answer to the posed question. The teacher can see all the answers given by the children and can identify which children are correct and who is incorrect. It is important to acknowledge those who have got the answer wrong and then during the lesson go and explore that answer with the learner. The child could explain where their answer came from and the thought process behind it. As the teacher explores this, it will soon become apparent why the error was made. Errors can be made for two reasons. It is usually because it is accidental or due to a misconception. (McAteer, 2012) We must address all misconceptions and use misconceptions to “support children’s cognitive development” (McAteer, 2012, p.63 ) If we address the error and deal with it we can support and guide children to avoid making further errors on that particular part of their work.
In the plenary of the lesson, I will use the assessment for learning strategy, no hands up. I will use lollipop sticks to randomly select pupils to read out some of their predictions and measurements that they have gathered throughout the lesson. As this strategy allows for children to be picked at random, it encourages all children to be actively engaged in the discussion and pupils should “frame an answer to the question in their head” (Welsh Government, 2010, p.66). It is found that in a classroom it is usually the most confident pupils who raise their hands to answer a question. Wiliam suggests that if the teacher is using questions to find out what the students know then it is best for teachers to give pupils thinking time and then select a learner at random (Wiliam, 2015)
To conclude, assessment for learning is a really important aspect of day to day learning in a classroom. It is vital for teachers to be able to know where the learning needs to go in order for pupils to achieve. Assessment for learning can show where a learner is currently at and where they need to go to achieve their targets. It is beneficial as the pupils become more involved in their learning and progress and encourages them to take control of their learning. The children know where they are at in their learning and they can decide what they would like to achieve, rather than the teacher deciding. However, the teacher supports the learner in getting there. As a result of this, the learning is likely to be more effective and the children are leading their own learning. (Cambridge Assessment International Education, no date). Research has found that assessment for learning strategies “particularly help low-achieving student to enhance their learning” (Cambridge Assessment International Education). Assessment for learning in the classroom is extremely important due to the benefits it brings for the learners. Self-efficacy is a vital quality that children need to have in order to be able to develop in their learning. However, if a child is lacking in self-efficacy and confidence then they are less likely to be resilient. Woodworth (no date) says that assessment for learning is a “excellent way of building resilience and building self-efficacy”. Carol Dweck (2010 cited in Cambridge Assessment International Education) believes that children are afraid to take risks in case they make mistakes and therefore has a negative impact on their learning. However, assessment for learning strategies create a positive classroom environment for children and encourages children to “try new things without worrying they might fail” (Cambridge Assessment International Education, no date)
To summarise, Wiliam (1998) says,
 “The argument I have been making is this: first, raising achievement is important; second, raising achievement requires improving teacher quality; and third, improving teacher quality requires improving teacher professional development.” (Wiliam, 2009, p.14) This suggests that before we can effectively use and manage assessment for learning in the classroom, we need to ensure that we have high quality teaching and high quality teaching standards in order to provide the best education for our learners.
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Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Gemma Thomas
	Class:
	Year 3

	AoLE or Subject
	Language, Literacy and Communication
	Date:
	

	Lesson Focus:
	Describing in Welsh

	Meaningful links to Curriculum 
	Languages, Literacy and Communication 
· Learners who listen and read effectively are ready to play a full part in life and work.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF- 
· Collaborate with a partner on a digital piece of work.
· Plan how to complete a digital task in reltion to identified success criteria.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Write effectively, in Welsh, about their partners using the mae hi’n and mae e’n sentence structures.








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can use the mae hi’n and mae e’n sentence patterns.
· I can write 5 facts about my friend in Welsh.





	Basketball not ping pong- Children will have to demonstrate their prior knowledge of Welsh words used to describe during the introduction. They will have to listen for answers that have already been said and demonstrate how much they learnt in previous lessons.
Peer assessment- As a class we will peer assess the work of two pairs in the class. They will have to check if their class mates have followed the success criteria given at the beginning of the session and give two stars and a wish.
Lolipop sticks to randomly select who will be presenting their work.
Success Criteria




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
For the introduction we will recap on vocabulary using the word map provided.

I will demostrate WAGOLL using the app that the children will use during the task so that they know how to use it.

I will provide the children with a success criteria for their pieces of work.

Key Questions- 
What does ‘mae hi’n’ mean?
What does ‘mae e’n’ mean?

	
Children will be asked to say one Welsh word that they can remember which can help us to describe someone. E.g name of clothing/feelings/age etc. (AFL strategy- Basketball not ping pong)





	Ipads (1 between 2)
Word mats

	

Teaching & Core Learning
	
I will be walking round the class going to different pairs checking their on task. I can use key questions to help guide any body who is struggling on what to write. 
Key Questions:
What is your friend wearing?
What colour is there hair/eyes?
How old are they?
What do they like/dislike?




	
The children will work in pairs and use the balloon app on the ipads to write about their partner using the mae hi’n and mae e’n sentence patterns. 
The app requires the children to take a picture of their partner and then add speech bubbles to it where they will describe things about them such as age, colour of hair and eyes, where they live, likes/dislikes and feelings. All sentences will use the sentence pattern.




	

	

Plenary
	Using lolipop sticks I will randonly select two pairs in the class to present their work to the class. 

Key Questions:
Have they followed the success criteria?
What things have they done well in their work?
What could they improve on next time?

	The class will listen to other presenting their work and as a whole class we will look at whether they have followed the success criteria and peer assess their work using 2 stars and a wish.




	



Appendix 2
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Gemma Thomas
	Class:
	Year 3

	AoLE or Subject
	Mathematics and Numeracy
	Date:
	

	Lesson Focus:
	Measuring weight/mass

	Meaningful links to Curriculum 
	Mathematics and Numeracy
· Measure is an aspect of geometrical thinking which is closely connected to number.


	Meaningful links to:
Cross Curricular Responsibilities
	LNF(Numeracy)- use appropriate notation, symbols and units of measurement.
Planning and organisation- learners are encouraged to predict and estimate solutions and then to check their answers.

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Use real life contexts to be able to use and read scales to measure weight/mass.
· Read scales accurately










	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can demonstate understanding of when to count, when to measure and when to calculate to find quantities.
· I can use and read the scales correctly




	Mini white boards to show answers during introduction. Shows whether the chldren can engage with their prior knowledge and whether they can read scales accurately.

Complete their worksheet and move onto extended task if they have correctly completed the table.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	· The children will be sitting on the carpet and I will start with Percy Parker on the interactive whiteboard (songs which recite the timetables)
· Use interactive weighing scale from ictgames.com which will give the children questions and they have to say what weight is being shown on the scale (whole class)


Key questions
· What do we measure weight in?
· How many g in 3kg? 
· How many kg is 2000g?
	· Children will join in and sing with Percy Parker.
· Quick fire round of questions to recap of prior knowledge. (see key questions)



· After whole class interaction, each child will have a mini whiteboard and then the question ia asked they will have to write their answer on a mini whiteboard and hold it up.


	Interactive whitebaord

Mini whiteboards, pens and rubbers. 

	

Teaching & Core Learning
	
· I will walk around the classroom and ensure that children can remember how to read the scales and support any children who may be struggling.
· I can guide them by remidning them of how we worked out and read the scales during the introduction.



	
· Children will have. Workheet which has a table on it with the titles ‘item, prediction, weight,. The children have a list of items from inside the classroom. Firstly, they must make a prediction of what the item will weigh and then they will have to use the scales to find out the actual weight.
· Children should fill in the worksheet as they go along. 
· Extended tasks- 
Children will be given weights in which they will then have to colour co-ordinate the weight and pointer and draw the correct weight onto the scale.
I have created challenge cards for the children to have a go at if they complete their work. E.g weigh 300g of lego.





	
Weighing scales (1 per table)

Worksheets

Pencils

	

Plenary
	
Carpet disucssion
· Discuss as a class what the children thought would weigh the most/least? What were the actual results children got?
· Ask the children who got onto extenstion task to explain to the other children what they had to do.



	
	Use ‘no hands up’ AFL.




	



Appendix 3
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Gemma Thomas
	Class:
	Year 3

	AoLE or Subject
	Expressive arts
	Date:
	

	Lesson Focus:
	Cuban Art

	Meaningful links to Curriculum 
	Expressive arts
· Exploration through and of the Expressive arts deeps our artistic knowledge and contributes to our understanding of identities cultures and societies.
· Creative work combines knowledge and skills using the senses, inspiration and imagination.

	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC- Identity and culture- exploring Cuban artists and their work.
Thinking- responding and reflecting on Cuban art to create your own piece with your own interpretation. 
DCF/Literacy- using ipads to research about a Cuban Artist.
Literacy (LNF)- contribute to group discussio, sharing ideas and information
Numeracy(LNF) identifying shapes used by the artists

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Explore and develop artistic knowledge of Cuba.
· Create art using inspiration and imagination.








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can find out about my given artist
· I can interpret a Cuban artist and create my own piece of art





	Group responses- as a group, children will feed back on what they found out about their given artists.
Mini-whiteboards- children will express their ideas on the artists work.
Children should produce a piece of art with inspirtation and ideas taken from a Cuban artist.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	The children will be on the carpet as a whole class. We will look at some Cuban artists and their work through images of their work.

We will discuss the work in terms of colours and shapes that they have used.

Key questions
· What colours have been used?
· What shapes have been used?
· What can we see in the art?(mini-whiteboards)


	We will look at some Cuban artists and their work through images.

There will be a whole class discussion about the colours and shapes that have been used.

Children will be given mini-whiteboards and for each image of an artists work they shoud right down what they think the art is about and what is shows. (Allows children to express their feelings towards pieces of art)






	
Powerpoint of artists work

Mini-whiteboards



	

Teaching & Core Learning
	
I will provide the children with the website to use. http://cubanartbeat.com/artists/



There will be examples of the artists’ work on their tables for them to get some ideas for their piece of art.


Key questions-
Does everybody undestand the task?


	
The children will go off into their groups and will each be given an artist to research. Children will have 1 Ipad per table.

The children will be given a few questions to find out about their artist and they will use the Ipads to do this research. 
Where was your artist born?
What do they paint?
Do they use colours in their work or is it just black and white?

The children will come back to the carpet and deliver group responses to the information they have found about their artists. 
The children can then choose and artist/s to interpret in order to create their own piece of art using chalk on black paper.


	



	Black paper

Chalks

Examples of artists work 

	

Plenary
	
Would anybody like to show and explain their work?


	
Look at some work that the children have produced during the lesson and discuss which artist/s they have interpreted. 
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