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Introduction

This handbook is developed to provide guidance to Early Years Professionals to enable them to support pupils in the successful transition from home or preschool to nursery school. It will provide information on what a transition is, the needs of a child, the role of the adult, Partnerships involved in the process of successful transitions such as family engagement and multi-agency working, Interventions relating to transition and proposed outcomes. 


Introduction to Transitions


According to Early Years Matters (2021) transitions are milestone events in children’s lives.  Times of change, for growth and experiencing new opportunities. They suggest transition is a process rather than a single event and should involve parents, practitioners, and children collectively. Welsh Government (2017) supports this statement describing transitions as process of change and key events in a child’s life and explain that despite historically transitions being characterised as a one-point event such as a child’s first day at school it should now be viewed as a process, one that is shaped by social structures and that the transition process should not only involve practitioners and children but parents too.  This is again supported and maintained where the Department for Education (2021) suggest that transitions should not been seen as a single even but a process and planning by settings for the transition process should be discussed between children and parents. The Educator UK (2017) suggests that transitions should be well planned and coordinated to include parents to ensure that children’s needs are being appropriately met and explains that the transition from home to nursery school needs to be managed carefully as when child leaves the home environment for the first time, it can be an emotional and worrying time for both children and parents alike.
Transitions children experience could be environmental changes as described by Pacey, (2016) as a parental separation, moving house, the birth of a sibling or a family bereavement. Care and Educational transitions in the early years as described by Kirklees Council (2013) could include, where children move from home to preschool, home/preschool to nursery school, nursery class to reception class.
Kirklees Council (2013) explain that children will respond in various ways to transition. Some will be confident during the transition period, whilst others will be apprehensive. They suggest that children’s confidence will be increased if transition period is gradual and is sensitively planned and prepared for. They also suggest that for successful transition it is important for practitioners to ensure continuity and stability in the setting during the transition period as without this many adjustments can have profound and long-lasting effects on a child’s confidence and development.  Mentally Healthy Schools (2021) supports this when explaining that transitions should be carefully managed as when children struggle with a transition it can negatively affect not only their academic achievement but their wellbeing. They also expand on this by suggesting that children who struggle with transition may feel as though they do not belong, may find difficulties in coping with daily routines, may display disruptive or challenging behaviour, show a disinterest in school or be show minimal progress. Oxfordshire County Council (2021), suggest that for a smooth transition practitioners should listen to and acknowledge the importance of the role of parents and careers throughout the transitions process and provide opportunity for parents/careers to not only access information about the transition process but to work together providing opportunities for parents/careers to participate in the transition to nursery school by inviting parents to open days and information events providing mutual visiting between parents , carers and professionals. They also maintain that when successful communication between parents and settings occurs the child benefits as children may disclose any concerns at home and that the parents have a wealth of knowledge about their own child, when information is shared with professionals the appropriate support for the child can be offered. Transition should be planned to support the child and family to ensure the change of setting acts as a stimulus for development instead of regression according to Bostrum (2007). 







The Needs of a Child

According to Bates (2019), when discussing Maslow’s hierarchy of needs children are unable to reach their full potential unless their basic needs are being met. This is due to the learner’s response to learning being dominated by whichever need is given priority. Suggesting that children need to have their physical needs met such as food, warmth, and rest, have their psychological needs met with freedom from fear, certainty, and stability. Have a sense of belonging and be shown affection and love. Have self-belief and satisfaction and that once all these needs have been met, they will be able to reach self-actualisation and be able to learn. 
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Source: Very Well Mind (2021)

According to Harvard University (2017), children require adults to respond to their cries or gestures with actions such as a touch, verbal communication, or eye contact to enable them to develop effective social and communication skills.  They describe this as a serve and return interaction, for example a baby cries the caregiver picks the baby up and cuddles the baby. The serve and return interactions allow neural connections in the brain to be built and strengthened.  If these interactions are not consistent or the child’s needs are not being met, so the serve is not being returned then brain development may be disrupted leading to physical, emotional, and mental difficulties. Piaget’s cognitive development theory as discussed by Aubrey and Riley (2016) supports this somewhat, where from birth to two children are in the sensorimotor stage where they understand the world using senses and actions and from two to seven in the pre-operational stage where they understand the world through language and mental images.  Showing that children use the communication that they can attempt to get their needs met and that children learn effectively when the communication is returned. 
Starting nursery school is often the child’s first experience of being left from home or could be a transition from pre school where a bond with another key worker has already been established.  According to Bates (2019) when discussing Bowlbys theory children were observed to become upset or distressed when being separated from their primary caregiver presenting in many ways and stages from angry protest through to withdrawal. If children did not develop an attachment with a primary caregiver, then there are developmental consequences presenting in lower intelligence and increased aggression. Due to the importance of the attachment relationship for a child it is essential that settings allocate a key worker to each child.
 
Erikson’s psychoanalytic theory of psychosocial development as discussed by Bates (2019), also suggests that a consistent meeting of needs from birth to two will ensure that babies trust their primary caregiver thus giving the child a sense of trust in the world helping them with acceptance of limits and boundaries. At two to four the theory suggests that this is the age that children begin to express feelings and learn from all senses. It suggests that the feelings even of anger and contempt should not be condemned but to support the child to be sensitive to their behavioural expression in a particular situation. Welsh Government (2008) suggest that practitioners should use planning, developing, and reflecting to develop children’s thinking across the curriculum helping them acquire deeper understanding to enable them to explore and make sense of the world. 

Aubrey and Riley (2016) when discussing Vygotsky’s theory explain that Vygotsky believed that play was essential to the child’s development and that children as young as three can learn skills for their future through play and imitation. Vygotsky’s theory explains that learning in play and learning in school should be treated as equally important and that play leads to development, both learning and play should generate the zone of proximal development that Bates (2019), describes where children learn from interacting with others either the practitioner, family, or peers. Tovey (2020) supports this when discussing Froebel where Froebel believed that a successful learning environment should allow freedom with guidance and that play was the leading form of development.  






The Role of The Adult

Bates (2019) when discussing Bronfenbrenner’s theory of ecological systems theory suggested that Bronfenbrenner suggested that there was a balance between nurture and nature and that the world in which the child grows has an influence on the child’s development. The child is at the centre of the diagram and the sources with the most influential sources show in the closest circles to the child on the diagram. School, Family and Peers are in the microsystem in the diagram so highly influential to the child. 
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                                           Source: Simply Psychology (2021) 

Early Years Practitioners play an important role in the Transition process. Early Years Matter (2021) explain that children thrive when receiving loving and secure relationships. At times when this isn’t provided by parents it can be provided by a key person, the key person responds to the children’s behavioural, emotional, and physical needs giving reassurance thus ensuring the child develops a secure attachment and feel safe and supported.  As Bates (2019) explain when discussing Bowlbys attachment theory when children have formed a secure attachment, they are more likely to be eager to explore their environment. Shaffer and Emerson (1964) supports this by suggesting that the attachment theory suggests that all young children require a secure, consistent relationship with at least one caregiver for to enable socioemotional development. The Keyworker should be a good role model Bates (2019) suggests, the way the practitioner behaves in class will have a positive or negative affect on pupil behaviour due to Banduras socialist learning theory where children learn from observing the actions of other.  Tovey (2021), supports this when discussing Froebel and attains that 
Practitioners should aim to create a supportive, enabling organised learning environment as discussed by Bates (2019) in the Montessori approach where it suggests that people thrive on structure where the learning environment is in order and everything is accessible, providing opportunities for self-directed learning and plenty of opportunities to explore areas that capture their interest as younger children have an absorbent mind and with a high motivation to learn new things. The Te Whariki as discussed by Bates (2019) supports this as states that if resources that challenge and support the children’s wider interest are provided and the environment creates an opportunity for creativity, to interact with classmates, and to have their individuality recognised and then children will experience an environment where they will thrive with their health and emotional wellbeing. Welsh Government (2002) also explains that play is a critical factor in the child’s ability to develop socially, mentally and physically and that society should seek opportunities to support play and create an environment that encourages it and as mentioned by Learning and teaching Scotland (2006) when discussing the Reggio Emilia approach teachers should observe children closely, carefully listening to them so they can gain understanding of what interests the child and create strategies and environments for learning based on children’s interests. 
Winnicott (1960) believed that there is no such thing as a baby and that if you describe a baby, you will describe a baby and a someone suggesting that a baby is a blank canvas and that children are shaped by nurture and their environment. It is suggested that mothers who show affection to their babies including physically holding the infant ensures that the infant feels secure, the positive parent – infant relationship ensures a positive establishment of the infants first relationship and affects how the child develops further relationships. Children whose mothers do not show love, produce an infant who feel insecure and shows signs of distress and crying. This again supports Bowlby’s Attachment Theory where children are settled if they have a secure attachment as mentioned by Bates (2019) and links Bronfenbrenner’s theory as discussed by Aubrey and Riley (2016) that children are influenced by the immediate environment. 






Partnerships

Bronfenbrenner’s theory as explained by Aubrey and Riley (2016) maintains that the microsystem is the child’s immediate environment and when successful positive relationships are developed between the persons in the microsystem it has a positive impact on the development of the child. Donaldson (2015) supports this by suggesting that to enable to support children then a different kind of teacher is required. One that not only understands, why and how to work with children but one that also works collaboratively with parents to support those children.  Supported by the Reggio Approach where Learning and Teaching Scotland (2006), suggest that Reggio practitioners have a pedagogy of relationships. Where children learn from making connections not only from concepts and experiences but by interacting with other people. Practitioners should therefore develop and maintain positive relationships not only with parents and but with previous childminders/preschool key workers during transition. 

As Kirklees Council (2019) suggest that 

Preschools should have a transition coordinator to liaise with schools. 
The school could send photographs or books of the new setting to the preschool and share. 
School could make a book about their setting and sent it to the new school for the school to adopt some similar practises for the child during transition
Preschools, Parents and Additional Learning Needs Coordinator or health visitor or school nurse could meet with the new setting to discuss any developmental delays they believe a child may have. 

Welsh Government (2017) when discussing flying start guidance suggest that where preschools are near school to help familiarise children with the new setting children should be given the opportunity to participate in activities at the new setting and the new foundation phase teacher be invited to the preschool to share stories songs or rhymes. 







Interventions

Norfolk Council (2021) suggest the use of a one-page profile during transition which is a summary of all the important information about a pupil. What is important to a child including likes, dislikes and includes how they can be supported in the setting and their goals and wishes for the future. They also suggest It is helpful to settings during transition as it can help them receive care tailored to the individual and ensures the setting develop a clear picture of the child. As discussed by Norfolk Council (2021) and Welsh Government (2015), the one-page profile should only contain positive information about the pupil and that the pupil should have great involvement in developing the profile. As Estyn (2016) report pupil voice not only plays part in school improvement but also benefits pupils. 
Welsh Government (2016), explains that when piloting one-page profiles in Carmarthenshire schools the one page profile was successful and members of staff reported that use of the one page profile were effective in positively supporting transition , where teaching assistants and teachers in the nursery visited preschool learners and their families prior to admission and completed the profile together so that one page profiles were already in place enabling the child to be appropriately supported. There were also improvements in the relationship between home and school has improved due to the increased communication between parents, pupils and staff producing the one-page profiles and that members of staff are now focused on what leaners see as important and adjusted and developed activities to reflect the learners’ interests.  This is supported by Department of Education Northern Ireland (2015), who suggest that pre-school settings should engage with caregivers and other involved professionals to collate all information regarding a child’s needs and experience to plan an appropriate transition phase. Infant commissioner’s office (2018) explains When collating and storing information for the pupils’ practitioners should be aware of the GDPR government guidelines and obtain parents’ permission prior to collating the information.   Welsh Government (2017), also explain the importance of using the Foundation Phase Profile the statutory assessment tool for three- to seven-year-olds, to provide details of a pupil’s progress in Personal and social development, wellbeing and cultural diversity, language literacy and communications and mathematical development. The profile was expanded to include flying start setting and this now enables the new keyworker in nursery settings to have an idea of a pupil’s abilities on entry to support them to provide realistic next steps to progress their skills. 
According to Early Years Careers (2015) due to transition often being a difficult time for parents and children alike, many settings offer settling in sessions in form of stay and play and home visits, where children visit the setting with their parents, or the practitioner visits the child at home. During the sessions activities are planned to involve the parent, child and practitioner allowing time for the key worker to start to build a relationship with both the parent and child and find out everything they need to know regarding the child’s care. Observing and discussing the child’s interests with both parents and child. UNICEF (2019) explains that Article 12 of the United Nations Convention on Rights of the Child states that the child has a right to be listened to. As Welsh Government (2020) mention as part of the Four Core Purposes practitioners should identify the needs of the child individually and respond to these daily. When discussing the Montessori theory Aubrey and Riley (2016), suggest that the underlying features of the Montessori method is the importance of freedom and choice to enable them to become individual and creative learners again supporting the Welsh Government (2020) four core purpose to produce enterprising creative contributors. Children’s Workforce and Development Council (2010), suggest that practitioners should explain to children and their caregivers what is happening during transition by involving them in decisions. FoundationYears.Org (2012) support this by explaining that early year’s practitioners should ensure that children feel valued, safe, and included and that parents and practitioners should work together. As discussed by Seesaw (2021) Digital platforms such are beneficial during transition allowing collaborations between parents and keyworkers allowing keyworkers to upload pictures throughout the child’s day providing reassurance to the parents. 
Settings should ensure that their settings are inclusive as suggested in Welsh Governments (2017b), where it is suggested that when dealing parents and children in Wales every parent and child should have the opportunity to receive the same level of education and support. 













Proposed Outcomes.

A successful smooth transition where secure attachments are developed will ensure that the child is happy settled and is starting to develop a positive relationship with their keyworker and classmates as discussed by Pacey (2016). Practitioners should ensure that they pay particular attention to any children struggling with the transition. 
As mentioned by Welsh Government (2017b), all childhood experience has an influence on the wellbeing and health of the pupil. These experiences can be positive or negative. Negative, stressful, or traumatic experiences could possibly cause stress during childhood thus causing long lasting problems in development. 
Aubrey and Riley (2016) discussing Bronfenbrenner’s suggest that the transition from home to school should be a positive one as can set the tone for any future engagement the child may have with educational settings. 
 Children’s develop best when all their needs are being met as Bates (2019) states in Maslow’s theory, settings should take an holistic approach as Mukadam (2019) explains it is essential that the environment is inclusive, welcoming and accessible, with an atmosphere of happiness and understanding, a setting where practitioners and families recognise emotional health is equally as important as physical development and opportunities are provided to nurture strong social and emotional capabilities.
Frewen College (2021) supports this view to ensure students be the best they can be and claim to supporting pupils in the physical, spiritual, social, and emotional aspects of their development. 
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