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	[bookmark: cysill]Targed/Target 1
	Develop critical writing skills further.  – This target was set from ECAD5008. In order to develop this target, I have ensured that when needed throughout this assignment, critical evaluations have been made. I have also ensured these views have been backed up by relevant literature.

	Targed/Target 2
	Referencing. – This was not a target from the previous assignment however, I believe that it is always something I can improve upon. For this assignment I have ensured that close reference to the guidebook has been maintained throughout. 

	Targed/Target 3
	

	Targed/Target 4
	

	Targed/Target 5
	




 Design and conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of findings on the learner and on your professional practice. 
[bookmark: _GoBack]             Word Count including photographic data (Graphs): 3476. 
“Does self-assessment encourage learners to progress?”
For this assignment, a research study into the use of self-assessment within the classroom was undertaken. Throughout this essay, attempts will be made to critically evaluate key research tools along with supporting literature in order to understand and develop the use of research tools within education. The underpinning aims of the study were to gain knowledge of whether learners had a firm understanding of what they were writing when self-assessing and if they were able to comprehend why they were writing such comments. A further aim of the study was to witness whether learners genuinely think about the comments they were writing or if it was a case of copying a peer. 
Giving background into the chosen research question, ‘self- assessment’ has been defined as “a judgement, sometimes for official purposes, that you make about your abilities, qualities or actions” (Cambridge Dictionary, 2020). This definition may be seen as vague as it suggests any individual could make a personal judgement, it does however leave the question of bias in mind. Although progress may be viewed as difficult to measure over a short period of time, this particular wording within the question was chosen to gain an understanding regarding whether or not learners make informed assessments of themselves in order to aid their learning journey and if this would be evident within a classroom setting. 
The study itself was undertaken in a rural primary school in Wales. The study contained a focus group of six learners, two from each of the three ability groupings. Before carrying out this study within the school, it was crucial that an ethics from be completed to ensure guidelines were being met efficiently. For the completed form, please see Appendix 1. It was also a requirement that permission to carry out the research was gained from the headteacher of the school, for the consent form please see Appendix 2.  The importance of the study leaned on the possible misconception that learners are unable to critically evaluate their own work. In a case study carried out, it was found that “students lacked the necessary skills both to judge specific problems in understanding and to set realistic targets to remedy problems within reasonable timeframes” (Black et al. 2003, p50.) From experience gained during Professional Teaching Experience Two (PTE2). it appeared that the overall attitude towards self-assessment was that it could be seen as something that had to be done, rather than the learners’ comments and targets being used to inform future planning. It could also be interpreted that there was a lack of evidence within the classroom of instruction and expectation relating to completing the self-assessment process. The following paragraphs within the assignment shed light onto the common understandings of Assessment for Learning (AFL) and more specifically, self-assessment. 

[bookmark: _Hlk35945103]Self-assessment falls under a larger umbrella of Assessment for Learning and can be seen as an informal type of formative assessment. However, AFL itself can be defined as a process of “continuously collecting and interpreting information about student learning in order to tailor instructional and learning activities to better fit students’ needs” (Black and Wiliam, (1998, cited in Black, 2003). It would be a fair and logical assumption that any form of assessment for learning takes place all of the time, especially within a classroom setting. Assessment itself may be viewed as an inevitable part of the education journey undertaken throughout a person’s life. Teachers make professional judgements on learners’ performance in every teaching and learning session undertaken, whether consciously or subconsciously (Jones, (2005, cited in Black 2003, p.1). Assessment within the classroom allows the teacher to become aware of the learners’ understanding and progress of their learning and consequently encourages adaptations to planning in order to meet the needs of the learners in front of them. 
Assessment for Learning encourages learners to take a more active role in their learning and to adopt a teacher like role. AFL encourages learners to think in a triad of where they currently are within their learning journey, where they need to go in order to successfully progress and finally what actions they will take in order to reach their goal. It may be argued that peer and self-assessment come hand in hand, or rather an understanding of peer-assessment must be established in order to gain a thorough understanding on how to correctly self-assess. 
“Peer and self-assessment also give students a sense of all the things you have to consider when setting and marking work, thus helping them to more effectively 'internalise' academic standards and assessment criteria” (University of Reading, No Date).
In order for self-assessment to be worthwhile, Goodrich (1996) argues that learners need teachers to become “models of self-assessment” and give clear, direct instruction in and assistance with self-assessment. It may also be seen to be disruptive to presume that learners have an in-built ability to critically assess their own work independently to such a standard that would be beneficial to their progress. Learners, especially those within a primary school setting, require specific scaffolding when it comes to self-assessment. “Part of the teacher’s responsibility is, surely, to download that evaluative knowledge so that students eventually become independent of the teacher and intelligently engage in and monitor their own development” (Sadler, (1989, cited in Black 2003).  It must be ensured that the expectations are clearly explained and are in line with the learning outcomes and success criteria. “Research shows that if self-evaluation is linked with the learning intentions of a task, childrens’ progress, persistence and self-esteem is improved” (Black and Wiliam, (1998, cited in Black 2003). 
Studies of self-assessment have found a correlation between a solid understanding of how to assess personal progress and increase in that continuous learning journey. “Students who set goals, make flexible plans to meet them, and monitor their progress tend to learn more and do better in school that those who don’t” (Pintrich, (2000, cited in Black 2003).  A particular research study conducted by Andrade and Boulay (2003) found a “positive relationship between self-assessment and the quality of writing”. This suggests that learners who understand how to evaluate their own work effectively are able to excel with future work as they understand what steps are required to improve and how to implement them. Within the Curriculum for Wales 2022, a main focus under the umbrella of assessment includes the requirement of the practitioner to encourage and “provide opportunities for learners to engage in assessing their own work and that of peers, and supporting them to develop the relevant skills to do this effectively” (Welsh Government, 2020). The proceeding paragraphs within this essay discuss the use, effectiveness and limitations of the research methods chosen to carry out this study. 

Questionnaires were chosen as a research method to allow both qualitative and quantitative data to be exploited. Qualitative data being the collection of thoughts and feelings through words whereas quantitative data gathers information in the form of numerical digits. Through the use of a high percentage of open questions, qualitative data can be gathered. Open questions are questions that cannot simply be answered with a single word and will allow the respondent to “expand on their answers, which requires them to construct longer examples of language” (British Council, No Date). This may be seen as an advantage of the use of questionnaires as the learners will have to expand their everyday vocabulary in order to answer the questions. This links back however, to the ability of the learner concerned and if they have the knowledge available to extend their answers. An example of an open question used within this research study was ‘Why do you think your teacher wants you to assess your work?’. An example of a closed question used was ‘How often do you use Tickled Pink and Green for Growth on your work?’. Please see Appendix 3 for examples of the questionnaire given. 
Prior to this research being carried out, two questionnaires were composed, one given to the class teacher and a separate questionnaire to a focus group of six learners. The wording of the questionnaires differs for the teacher and the learners; this was done purposefully to ensure the questions were accessible to all. The questionnaires were composed and completed online in order to collect data quickly and efficiently. Due to the school not following their usual timetable for the day, in order to complete the questionnaire, learners from the focus group were individually and consecutively removed from the classroom setting. By removing learners from the classroom setting, it was crucial that they felt as comfortable and as informed about the research as possible, BERA (2018a) p.9 notes that “Researchers should do everything they can to ensure that all potential participants understand, as well as they can, what is involved in a study”. This ethical guideline was adhered to as soon as the learners left the classroom; they were informed verbally about the intentions of the research as well as why it was being carried out. This opportunity was also used to ensure the participants were aware that they did not have to complete the questionnaire or may begin and withdraw at any moment by verbally asking to do so. The right to withdraw is also discussed further on. As mentioned in the introduction of this assignment, the six learners involved in the focus group came from three differing ability groups, the lowest ability learners were able to access the ‘read aloud’ function on the questionnaire as they struggled with reading the questions. Having this function included on an online questionnaire may be seen as an advantage compared to if the questions were printed for the learners at it made the questionnaire more accessible. The preference of devising a questionnaire online was chosen due to having prior knowledge of the chosen focus group, staff within the class and accessibility of technology. However, when looking to replicate the research method with a group unknown to the researcher, it may be desirable to have a choice of both online and paper formats. Having paper copies of the questionnaire may be seen as a limitation due to the cost implementations and time taken to produce the resources. 
The second research method used within the study was that of interviews. Interviews allow a researcher to gain qualitative data. They allow learners to expand upon their answers and encourages a researcher to prompt learners by asking why, what, where, when and how in order to gather a deeper understanding of the intended research topic. Similarly, to questionnaires, interviews give the researcher opportunity to ask open questions. In order to attempt to answer the specific research question proposed, a group interview with all six participants initially was conducted. During the group interview, whilst details about the interview were being given and assent gained, one participant withdrew. According to BERA (2018b) p.18, “Researchers should recognise the right of all participants to withdraw from the research for any or no reason, at any time, and participants should be informed of this right”. In order for the evidence to be collected and analysed accurately, the interview was audio recorded. An iPad was used and placed in the centre of the circle. The learners were informed that the interview would be recorded for the purpose of retaining information to be transcribed at a later date. The interview itself lasted 9 minutes, a section of the interview has been transcribed and added to the appendix. Please see Appendix 4. During the interview, participants were pointed to physically to prompt an answer being given; this was done to ensure anonymity was kept. 
“The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research. Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity” (BERA, 2018c, p.21).

Limitations of this chosen research method include that of researcher bias. Due to the familiarity of the researcher and the participants, it may be argued that the learners answered the questions in a way that could be interpreted as pleasing the researcher. A further limitation of conducting a group interview could be a lack of originality with answers, for example, if a participant simply agrees with a peer, they may not be thinking for themselves and therefore providing fewer valuable data. 
The third research method used within this study was that of observations. Observations allow a researcher to gain both qualitative and quantitative data. Observations can take place either overtly, meaning that the participants are aware of the observation taking place, or covertly, being that the participants in the research are unaware of the observation and the researcher may blend in with the learners to gain information. For the purpose of the research study, an overt observation was conducted whereby the children were informed prior to the session beginning that they were going to be observed and the reason for this observation. The learners then had the opportunity to withdraw by raising their hand. The learners as a collective class were all under the impression that they were being observed rather than the chosen six within the focus group. This was decided beforehand in order to attempt to minimise observer bias as was a consideration within the interviews.
The observation was conducted over a one-hour period, despite the focus of the research only being observed for five minutes. The choice to observe the entirety of the session was made so the researcher was able to gain insight into the context of the lesson along with any expectations that were made clear about the process of self-assessment during the plenary. Evidence from the observation was collected in typed note form along with pictorial evidence once the self-assessment had been completed. The data that was gathered by using this particular research method was limited due to the class teacher using a different method of self-assessment than the one agreed upon prior to the research taking place. A further limitation of the observational research method included that of the inability to record and be aware of everything going on the room. In order to attempt to counteract this happening, an observation schedule was constructed (see Appendix 5), allowing the researcher to have a clear focus on what would be the most beneficial evidence to collect in order to pursue answering the research question.

This section of the assignment will analyse and explain the findings from the triangulation of research methods used and whether or not the findings correlated at all between each method. 
Beginning with the findings from the questionnaires, all six learners from the focus group gave varied answers. Unfortunately, the class teacher did not complete the questionnaire given so therefore there are no findings to analyse. With a range of both open and closed questions asked, qualitative and quantitative data was gathered. Focussing on the quantitative data initially, it was possible to see that five out of the six learners occasionally revisit their self-assessment comments to see if they have implemented what was written and if progress has taken place. When the respondents were asked to give ‘Tickled Pink and Green for Growth’ a star rating between one and five, one being not helpful at all and five being extremely helpful, the results gave an average of three point three three stars (3.33). 
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As discussed in the methodology section of this assignment, a choice was made to focus the questions on the self-assessment strategy ‘Tickled Pink and Green for Growth’ as this was the most occurring form of assessment witnessed in PTE2. However, a question asking if the learners were ever asked to complete any other form of evaluating their work was included to gather information about the consistency of methods within the classroom setting. As the above pie chart shows, five out of the six learners responded in a way that indicates that they use differing methods of self-assessment. This could be argued that on one hand, variety is important, and learners need to gain the ability to assess in different ways as not all completed work requires the same practice. On the other hand, linking back to the work of Goodrich (1996) and that of Sadler (1989) and the vital role of modelling and consistency from the practitioner, it may possibly be seen that it would be more beneficial for learners to firmly understand a particular method in order to assess critically and accurately. 
From analysing the qualitative responses to the questionnaire, it can be seen that when learners were asked why they believe their teacher wants them to assess their work, only half, so three out of the six responses, appeared to understand why the teacher requires self-assessment on their work. Please see table below. 
[image: ]

When asked if they would like to give any other opinions about ‘Tickled Pink and Green for Growth’, one learner gave the suggestion of using their ‘rough book’ to practice their wish. Linking this comment to the research question and the aims of the study, this response may be interpreted as comments made during the self-assessment process may not be followed up and improved upon despite the learners saying they revisited their books to track progress. Therefore, the validity of the learners’ answers could be argued. 
The group interview provided rich qualitative data; the learners were able to expand upon answers they had initially given to questions. The findings of the interview included the solidification of the use of ‘Tickled Pink and Green for Growth’ within the class after a piece of work was completed. The respondents were able to explain what the expectations of the particular method of self-assessment. During the interview, all five learners that participated agreed that ‘Tickled Pink and Green for Growth’ is a beneficial way of reflecting upon their work. This could however be a result of researcher bias or peer influence. When asked if the learners genuinely think about their responses to the evaluation of their own work, one learner responded with “I think for myself because my work isn’t the same as anyone else’s”. This shows the importance of knowing how to successfully assess a piece of work independently, reiterating Goodrich’s (1996) study and the importance of a practitioner modelling expectations to a level whereby all participants understand and have the ability to assess their work. 
As mentioned previously within this assignment, the observation took place over the duration of one hour where the learners were tasting Welsh foods. Due to this not being the usual nature of lessons, from what was observed during PTE2, it made an overt observation difficult as the learners were not completing any formal written work. As evident on the observation schedule, when arriving in the classroom, the expectations for ‘Tickled Pink and Green for Growth’ were displayed on the board throughout the lesson. Despite ‘Tickled Pink and Green for Growth’ not being used within the lesson, data was able to be collected in the form of photographic evidence of the learner’s comments. See Appendix 6. From reading these comments it was abundant to see that what the focus group had written did not correlate with the answers given during the interview and questionnaire. This was valuable as the possibility of researcher bias was made more evident. 
In conclusion, despite a definitive answer to the research question not found, it was clear to see that the aims of the study were witnessed. An example of this and a summary of findings could be the learners, although confessing to have the knowledge on critical, worthwhile self-assessment, during the observation, it appeared that actually the knowledge may not be as solid as they admitted to. As a result of the triangulation of research methods being carried out first-hand, development within personal profession progress will be reviewed. This review may include the gathering of sufficient knowledge and understanding of the assessment process in order to become the model the learners clearly require. It could also be possible to ensure that work and self-assessment comments are written and read regularly and revisited as part of development. Taking the idea from one of the participants, allowing the future learners to have a book devoted to personal progress and allowing them to practice the aim they have given themselves can only be a positive thing. 
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