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	Target
	
What I have done in this assignment.


	Target 1
	Avoid moving between abbreviations and full terms
	I have made sure that I use Full Terms at all times putting abbreviations in brackets if they are necessary 

	Target 2
	Develop arguments beyond description, be more critical of literature
	I have looked into being more critical between authors in my chosen literature 

	Target 3
	Review referencing guidelines
	I have read the referencing guidelines in order to make sure I am referencing correctly














Introduction
The motivation for this research project was that we had to design, conduct and critically evaluate a lesson study for a research project. We had to focus on developing our teacher practice by concentrating on a study that has a positive impact on learners.  The issue that interested me was how praise affects learners in a lesson. I decided to focus on this issue because in my school, especially within Key Stage 3, drama is a very practical lesson and for some pupils it can carry a negative stigma because of the performance aspect. Therefore, I wanted to see if praise would affect a pupil’s engagement and attitude towards the lesson and whether it would help with their confidence and performance skills at the same time. Our research question is ‘Does praise improve a learner’s motivation and attitudes in a classroom environment?’ The research task for the class, will be focusing on the behaviour and engagement of the learner’s chosen for the focus group and exploring whether this will have an impact on their motivation and attitude throughout the entire lesson. 

Due to the curriculum changes that are currently taking place in Wales, it is important that the Four Purposes created by Donaldson (2015) are shown in all aspects of the education system. The main purpose of praise focuses upon is ensuring pupils are ambitious and capable learners. Praise enforces this by giving pupils the confidence they need to be ready and prepared to learn in every aspect of their lives during education and when they finish in the system. 

Within my chosen class there were 24 pupils consisting of 11 boys and 13 girls. The class as a whole are mostly enthusiastic about drama and usually easily engaged with the given tasks despite a few members of the class who struggle with the performance aspect of lessons. However, for the purpose of this research project we will be focusing on just three individuals in the class. 


















Overview of Literature 
I looked further into this topic by reading books, journals and other online materials to gain a further knowledge of the chosen research topic which in this instance is ‘Does praise improve a learner’s motivation and attitudes in a classroom environment?’. While reading different literature on this topic it showed that there was a lot of different ideas about praise, yet most of them being about the positive effects and impacts of praise in the classroom. Markelz et al. (2019) main idea suggests that the most common challenging classroom management issues are due to disengagement and disruptions throughout a lesson. In addition, Markelz et al. (2019) continues with describing how using praise throughout lessons will improve performance during lessons whether it be academic or social improvements. This reading supports a positive response to our research question as initially thought praise would have an impact on minor behaviour issues such as disruptions. Similar to Markelz, Myers et al. (2001) proposes that praise during a lesson can improve on-task behaviour especially when it is personal and genuine. While exploring ways to increase praise in the classroom, their research (Myers, Simonsen, & Sugai, 2001) found that unfortunately this could require in-depth resources and time which may not be available in some schools. These could include day-day observations and feedback from pupils as well as other educators. However, Myers et al. (2001) results from their research indicates that during the intervention of teachers incorporating praise into their lessons the data collected showed a downward shift in problem behaviour such as disruptions and pupils being off task.  Despite the majority of literature focusing on the positive effects of praise Yeung et al. (2016) describes the sustainability for praise in the classroom as a major challenge. In other words, according to research completed by Yeung et al. (2016) the positive impact of praise during lessons is not effective over a long period of time. Therefore, it is suggested that the funding and resources that are needed to implement training and reviews for teachers would be wasted due to it not being sustainable for educators.  Above all, suspensions and referrals did not decrease over time during this intervention making researchers question whether it really is effective. Contrary to the majority of research and literature that focus on praise written, Psychologist Carol Dweck (2008) strongly disagrees with the use of praise in a classroom describing it as only providing pupils with a short sense of pride before negative behaviour continues. She continues with stating that the use of praise in classroom does not affect a learner’s self-esteem or confidence in the classroom. Dweck’s comments and research is a negative response to our research question idea as we originally thought that praise does and would affect a pupil’s confidence as a result of this improving their motivation and attitude. Therefore Dweck’s (2008) comments could be seen as very controversial when critically comparing it to other literature that is published about praise in classroom environments, especially when the majority of literature shows the positive impact and effects of praise.

There are many different types of praise that can be given in the classroom. For the purpose of this research project the two focuses will be on Verbal Praise and Non-Verbal Praise. Bani (2011) suggests that pupils in school need to be taught more about praise which would enable them to understand the difference between Verbal and Non-Verbal praise. Verbal praise is described as giving pupils verbal approval due to their behaviour or work during lessons (Lee, 2005). While Non-Verbal praise usually consists of eye contact or smiling. Bani (2011) argued that although non-verbal praise is usually noticed less in the classroom that it normally accompanies verbal praise. The study completed by Bani (2011) agrees with Myers et al. (2001) point that verbal and non-verbal praise is most effective when pupils feel that it is genuine. She furthers Myers idea by describing how it is even more effective when pupils are given specific information and understand exactly what they have done and why they are being praised. Droe (2012) main idea on verbal praise is that when pupils get verbal feedback from teachers, they are more likely to have higher achievement goals in the future. He continues his research study with describing how giving honest praise to pupils will help students to develop their skills during school as well as providing a positive attitude towards certain tasks. Droe (2012) has a very positive opinion on using Verbal Praise during his lessons, as a teacher himself he uses it to encourage pupil to partake in music lessons and to ensure that pupils in his classes are able to continue to try difficult tasks even after failure. Despite his positivity for the use of praise he does suggest how praise isn’t as effective when used to promote talent and to avoid this at all cost in a lesson. For instance, referring to a pupil’s high ability may cause disinterest in activities and can negatively impact the child’s development as ability can change over time. Owen et al. (2012) defines non-verbal praise as showing warmth or approval which can be reinforced with specific privileges in the classroom. However, Owen et al. (2012) also discusses the impact of using negative non-verbal responses in the classroom such as stern looks and shaking heads. The article continues with describing how positive and negative non-verbal responses can work together as a combination to define a student’s compliance with the lesson. Finally, this article articulates that using positive non-verbal responses for praise helps to increase a pupil’s behaviour and motivation in the classroom. 




















Methodology 
For the purpose of research project, the methodology used is a lesson study. A lesson study is a form of action research that focuses on the development of a teachers practise (Dudley, 2011). Lesson Studies help to make improvements to teaching techniques and progression made by pupils and are said to be very successful by Dudley (2011). Dudley continues by suggesting that Lesson Study Research especially helps to develop pedagogical principles such as Assessment for Learning (AfL). For the purpose of this Lesson Study the methods of Data Collection used are observation (non-participant), having a focus group and reflection techniques. The lesson study took place in an English speaking mixed secondary school based in a coastal town in Wales. The school offers places for children between ages 11-18 and during 2017/18 had 1,200 pupils on roll (Wales Online, 2019). This school is expecting their Estyn Inspection imminently, but their previous Estyn Inspection took place in 2013-2014. The school was marked ‘good’ for all categories which included Leadership and Management, Overall Performance and Outcomes of the School (Wales Online, 2019). Furthermore, the Welsh Government have placed the school in the Green Category which shows the school is well-run and very effective for its pupils (My Local School, 2019).

The observation technique we decided to use was quantitative data collection. To be able to collect reliable data for the lesson study we created a table which enabled us to make small notes throughout the lesson while still paying full attention to the focus group. This method of data collection allowed us to be able to clearly record the learner’s motivation and attitude before and after praise during the lesson (See Appendix 6 & 7). We also created a key in order for us to see exactly what each version of engagement and behaviour meant for the child (See Appendix 5).  I felt this data collection method was the best method to use as our observation table had a clear structure which made our observation accurate and reliable. Willingham (2009) states that it is difficult to remember distinct points of a memory even though you could have the memory in your system. Therefore, due to Willingham’s (2009) study on working memory and long-term memory, when preparing for my observation, I wanted to make sure I had a data collection form that would be uncomplicated when collecting all the information to make our research as dependable as possible. We also decided to use non-participant observation as we wanted to be discrete and for individuals to not know they were in the focus group until after the lesson had finished, therefore deciding to not use the Hawthorne Effect (Payne & Payne, 2004). The Hawthorne Effect is used to report behaviour changes when being observed in any manner.  We wanted pupils to react in their normal manner and to see their true reactions to the lesson.
 
The reflections were captured firstly through reflecting orally with my partner. However, we needed to record our reflections in order to be able to refer to it during our project. So, during our discussion we created a Reflective Journal which had multiple questions on it that we needed to answer in order to help us reflect upon the observation experience (See Appendix 10 & 11). We split our reflective journal into 5 different sections that we felt were important to our Lesson Study and Research. These included; Observation and Analysis, Emotional Response, Conflicts, Knowledge and Future Action. Reflecting on our observations helped us to experiment with different ideas that we could use in our classrooms to support our research question. It also helped us to express our own feelings and emotional responses to how we think praise impacted our lessons and our learners. We decided to follow the reflective practise of Schon (1978). This model focuses on reflecting during the event (in action) and then reflecting after the event (on action). The method of reflection enabled us to reflect throughout our lessons by acting immediately to situations and thinking about how praise is used in our lesson at the time. During the on-action reflection after our lesson we discussed things we could do differently, and new information gained from the observation about praise in the classroom. A criticism of using this model of reflection is that it does not necessarily provide guidance for what exactly in and on action is as this can be seen as personal opinion (Smith, 2001). 

The focus group were chosen as a sample due to different behaviour and engagement levels from previous lessons that we had had with the whole class. To make sure our observation would be reliable we discussed with our tutors, who had better relationships with the classes due to time previously spent with them, the three different pupils we thought would be positive about the lesson study yet still with high, medium and low behaviour and engagement levels. The main purpose of using a focus group for this research project is to gain the pupils response and feelings from the lesson (Gibbs, 1997). For us to gain a true insight on if praise is effective for pupils during lessons, we created a questionnaire for our focus group to fill in after the lesson had finished, asking for their opinions on the lesson and their personal feelings (See Appendix 8 & 9).






















Ethical Considerations
There are ethical considerations that need to be made when researching in a classroom. The first ethical issue that we came across was whether we were going to withhold praise from the rest of the class throughout the lesson study. When discussing this issue with my partner we decided to not withhold praise from the pupils not involved in the lesson study as we did not want to look like we were favouring some pupils compared to others. Also, we did not want the 3 pupils chosen to know that we were observing them until after the lesson was finished, therefore conducting a non-participant observation. We felt that this could affect their behaviour or attitudes towards the lesson if they knew that they were involved. Another ethical consideration we had to discuss was pupils feeling under pressure when finding out they were involved at the end of the lesson when answering the questionnaire. We made sure pupils felt comfortable when completing the questionnaire and made sure that they knew their answers were anonymous.

A difficulty we had with ethical considerations was when completing our observations, we gave out letters for parents or guardians to sign in order for pupils to be allowed to take part in the questionnaire and observation (See Appendix 1). Some pupils hadn’t been given permission to be involved as parents had said no or not signed the consent form or some pupils had just forgotten their slips on the morning of the observation. This was an ethical consideration as we were then unable to involve them. Our final results may well have been very different if different pupils had been used for the study.






















Lesson Study 1 – Results and Analysis 
After discussion with my partner, we decided that I would teach the first lesson study while she observed and made notes on the focus group pupils. We discussed what activities the class could complete to see praise being used at its best and most effectively. As a result, we decided to do a rehearsal and assessment lesson (See Appendix 2). During the discussion for the observation lesson I set clear goals for all pupils to complete by the end of the lesson. These goals were for pupils to complete the lesson objectives which were displayed on the interactive white board for all pupils to see at the beginning of the lesson (See Appendix 3).
These were:
· Rehearse Act 1 Scene 1 in preperation for ASSESSMENT
· Read Assesment Criteria in order to understand the assessment and your individual grades
· Complete Assessment Sheets using Self Assessment 

Lesson objectives are important in every single lesson as teachers are able to measure the effect of their lesson on pupils. This is because objectives help to give clear indication for pupils to know what they should be doing throughout the lesson and highlights what they need to have completed by the end of the lesson (Mahahan & Singh, 2017). For the purpose of this specific lesson the Learning Objectives assisted with making the assessment clear and pupils well prepared so that there was no surprise as they knew they were rehearsing for a certain period of the lesson before being assessed. Throughout the lesson, pupils seemed engaged and completed all tasks (See Appendix 6) which was positive for our lesson study as it shows that the pupils were learning new skills and information about the theme of the lesson which was Romeo and Juliet. Seeing that pupils were engaged in the lesson showed that they were completing the learning objectives as engagement is a pathway to success and a sign of good teaching (Bovill, 2019).

After the first observation my partner and I discussed ways that the lesson could be improved upon for the next lesson study. Although our subjects are different (mine being drama, while my partners being history) we had to think about what differences we could make that were beneficial to the next lesson study. When reflecting upon the first lesson study we decided to make sure we could try and get even better and more reliable results. We decided to do this through the next lesson study by emphasising and exaggerating our facial expressions after giving praise to all pupils but especially the focus group. This factor was written in our reflection (See Appendix 10). Adding more emphasis into our facial expressions when giving praise agrees with Bani (2011) point about how using non-verbal responses with verbal praise makes it more effective for pupils. 

Throughout the experience of the first observation there were a few tools that we decided to change in order for us to collect better evidence. The main tool that we felt we needed to change for the next observation was the questionaire that we planned to give to our focus group at the end of the lesson (See Appendix 8). The first thing we wanted to change was the way the focus group answered the questions. We gave them the questions on a laptop and gave them plain paper to write their answers up. Originally this took a lot longer than we thought and our chosen three were struggling to always have a view of the laptop. To make it as easy as possible for the focus group we decided that for lesson study 2 we would print off copies of the the questionaire so pupils were able to have one each and fill in their answers underneath the question. We hoped that this would work better for the pupils. Secondly, we had to change some of the wording on the questions due to teaching different subjects and having different learning goals (See Appendix 8 & 9). For example for my focus group one of the questions was ‘How does it make you feel when you see your classmates being praised in a practical activity?’ compared to ‘How does it make you feel when you see your classmates being praised?’. We learnt a lot from the experience of our first lesson study observation and were happy with the small changes we had made to our observation to hopefully make the outcome and results more beneficial for our research project.
































Lesson Study 2 – Results and Analysis 
For the second lesson my partner was teaching a history lesson to year 9. The theme for the lesson was ‘Why did the Titanic sink?’. There were 21 pupils in the class consisting of 11 boys and 10 girls. Similar to Lesson Study 1, beforehand we discussed activities for the lesson that would be able to show the effectiveness of praise. As a result of our discussion we decided to use questioning and verbal opinions in the lesson (See Appendix 4). Therefore, praising the children we had chosen for our focus group when they would answer a question. We didn’t stop praise for the other members of the class if they answered a question or gave their opinion as we didn’t want our focus group to know that they had been chosen to be observed until at the end of the lesson. The learning goals for the lesson study were decided by the learning objectives (See Appendix 4). For the purpose of this lesson the learning objectives given to the pupils at the beginning of the lesson were: 
· Plot the joruney of the Titanic on maps
· Understand why the journey was significant and impressive
· Explain why 3rd class passengers were most at risk
All pupils (even those not being observed as a part of the focus group) completed all tasks throughout the lesson and were all engaged in the video clips which brought the lesson to life for them. Although the lesson went smoothly there were some difficulties for certain pupils with one of the activities. This was mentioned in our observation sheet (See Appendix 7). One of the pupils found the Map Activity mentioned in the Lesson Plan very difficult (See Appendix 4). Before asking the teacher for help, the pupil asked one of the other focus group members for help which helped him begin to understand the given task. The teacher (my partner) then checked on the students and gave them praise after she realised that they had figured out the tasks between them. This would have helped with their confidence with future tasks. This event is similar to Droe’s (2012) opinion of Verbal praise as he states that due to praise pupils are able to continue with difficult tasks even after failing the first time with the support of positive responses and their teacher present. 

During the previous Lesson Study, we decided to over emphasise our facial expressions to show non-verbal praise more as well as verbal praise. This worked well in Lesson Study 2, but I still feel that we could exaggerate and emphasise more as the praise will continue to be more effective to pupils. Exaggerating and emphasising praise for pupils through non-verbal responses as well as verbally is something that I will continue to revise through each lesson and for my future teaching, as personally, I feel praise is important with developing confidence for pupils in the education system. 

Throughout the experience of Lesson Study 2 we felt that our research tools worked extremely well for our research project as a result of our changes made. We felt that we were able to get reliable and effective results that supported our research question over the two lesson studies. Additionally, we were able to have clear research tools that would be useful and easy to share with others who were interested in this topic.  


Discussion of Research Findings 
Throughout my research project we learned a lot about using and giving praise in the classroom. Our  research project question about if praise effects motivation and attitude during lessons was supported by all our research that has been completed, from literature to lesson studies. 

Our results and research question were first supported by the pupils that we had chosen for our focus group. When reading over their completed questionnaire about praise we found that not one pupil had a negative word to say about getting praise or even their fellow peers getting praised for something (See Appendix 8 & 9). All our focus group pupils described how they would feel happy and proud of their friends for getting praised for doing something well in lesson and that if praised themselves it motivated them to do even better in the lesson. Having the questionnaire was also useful for us because we were able to check pupils learning and engagement in the lesson as pupils were all able to tell us about what they learned throughout the lesson and how they know they learned what they did (See Appendix 8 & 9). Finally, in the questionnaire the focus group were asked (over different questions) if praise effected their attitude and motivation during the lesson. Again, all pupils were positive in their responses and described how it impacted their motivation and the majority stated that their attitude changed in some way when being praised. These results show positively that praise does effect what happens in the lesson and I will endeavour to use praise in current and future classes. By giving praise it supports their learning and also plays a part in their engagement and behaviour for the lesson. We now know this first-hand through the use of our pupil questionnaires and from their personal opinions and feelings of it. 

The literature also supports our research findings. When researching into praise in the classroom I found that the majority of literature was very positive with only a few limitations. This shows that our results to our lesson study were not anomalous and were consistent with the results of Markelz et al. (2019) who found that using praise throughout lessons will improve classroom performance. Similarly, our results are also consistent with Myers et al. (2001) research as he believes that incorporating praise into lessons will show a downward shift in problem behaviour.













Conclusion 
To conclude this essay one of the strengths of the research lessons was that the method used for collecting data was reliable. I felt it was reliable as when looking back at our lesson study findings the results were consistent with each other. In addition, our observation tables were very clear to use and to understand, especially if anybody wanted to take a look at our results. Finally, the results of our lesson studies were in line with similar research completed by Myers et al. (2001) who saw a positive impact on their pupils throughout the lesson.

A limitation of our entire research project is that praise is very flexible. Due to teaching different subjects, which are on opposite ends of the spectrum in education (history and drama), we found it very difficult to find something that would work well with both our subjects and give us more reliable and efficient results. This is the main reason why we chose praise as our research project topic. Furthermore, this is why we didn’t have much to change during our discussion after completing the observation, data collection and reflection for Lesson Study 1. Whereas because of the flexibility of praise in education we were able to use different techniques showing praise for different aspects in our lessons. As stated previously during Lesson Study 1 we focused on praise in the practical form, while during Lesson Study 2 we focused on using praise in questioning and verbal feedback. Therefore, the only differences made, if any, were minor and small improvements such as wording of the questions. 

The literature that I found covered a range of critical information about praise in the classroom, ranging from literature that was very positive such as Myers et al, (2001) and Bani (2011) whose research coincides with each other, compared with the research such as Psychologist Dweck (2008) who has a very negative opinion of praise being used in a classroom. Having a balanced opinion of praise in the classroom through the use of literature helps provide an understanding of both positive and negatives in an academic sense and practical sense. It also allows for understanding of limitations that may occur when giving praise during lessons. One limitation that could be discussed when looking at the literature review could be that some of the literature may be seen as outdated. Often, it is said to keep literature within the decade so in this instance between 2010/20. On the other hand, having outdated literature can be seen as being critical as perspectives can change through the years and through different time periods. 

Accepting that all our research is reliable and efficient and according to the literature focused upon, I believe that praise is an extremely effective tool to use in the classroom. Verbal praise is effective for pupils with both behavioural problems and in academic situations. However, it can be made even more effective with the use of non-verbal responses as described by Bani (2011). Having said that if praise is not used correctly and doesn’t seem genuine to pupils or is given to often this could impact the opinion and effects of praise for each specific pupil. So, praise may not always show positive effects as it often depends upon the individual. Nevertheless, we were fortunate in having pupils, who were a part of our focus groups, who reacted positively to praise and thrived off this experience.

For future school experiences I will ensure that I use praise whether it be verbally or non-verbal to make sure pupils feel supported and confident within my lessons. I feel that this is important especially in such a practical subject as Drama. I also want pupils to feel motivated and have a positive attitude towards the subject even if the practical and performance aspect of drama may sometimes carry a negative stigma with it.

































Future Recommendations 
This research project will help me move forward in my teaching experience as through already knowing the positive effects of praise I will be able to use it correctly which will greatly impact my pupils as individuals but also as a whole class. To make sure that I continue to provide my pupils with effective praise I will create a reward system to encourage good behaviour and to motivate them in their performance in lessons. Furthermore, I will make sure to emphasise and exaggerate my non-verbal responses in addition to verbal praise to ensure pupils are getting the most out of the praise and feel that it is genuine and specific to them as an individual.

If I had the chance to complete the lesson study research again, I would be interested to be partnered with another drama teacher, to see their insight in using praise in the classroom. The main difficulty we found when completing this lesson study research was the difference in subjects. Therefore, it would be interesting to see if the results were any different when focusing on the same subject and topic yet with different individuals for the focus group. 

[bookmark: _GoBack]Further research needs to be completed about the use of praise to see if there are any negative effects of using praise too often or its effectiveness over a long period of time. This was briefly mentioned by Yeung et al. (2015) but it was difficult to find more up to date literature on this topic. Therefore, more details on this would improve the teaching practise for many teachers in Wales and around the World.
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