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Research Question
What impact and effect do interventions have on the learning, progress and behaviour of learners with Additional Learning Needs (ALN) in a year 3 classroom?
Aim and Focus 
The aim this project is to gain an understanding of the complex way learners with Additional Learning Needs (ALN) adapt and make progress in a school located in a deprived, built-up area of South Wales. The study will explore the complexities of how learners adapt and make progress. The rationale and aims this project will demonstrate the utilisation of ALN interventions with learners working at progression step 2, in a year 3 classroom. The research hopes to demonstrate and justify the efficacy of reading support and wellbeing interventions. This project will also attempt to understand and explain the arguments for the use of qualitative and quantitative approaches; the importance of ethical practice and will outline the connection research has with practice.
Year 3 pupils are accommodated on the main site. Attendance was at 92% recently according to My Local School Website (2020). There are approximately 227 pupils on roll aged from 3 to 11 years taught across eight classes. The three-year rolling average of pupils eligible for free school meals (eFSM) is around 26%, which is above the national percentage of 18%. The school identifies around 28% of pupils as having additional learning needs (ALN), which is above the national percentage of 21%. Pupil teacher ratio (PTR) is 1 to 19.2 with a budget of £4352 per pupil. A child is identified as having a need if they have a learning difficulty which requires special educational provision. A learning difficulty is determined when a child has significantly greater difficulty in learning than most children of the same age. A child is also described having an ALN or a disability if the school must provide facilities other than those generally provided for children. Approximately 4% of pupils in this primary school setting come from an ethnic minority background and around 4% speak English as an additional language. Very few pupils speak Welsh at home (2022). 
Purpose
Brace, (2018) suggests “The purpose of an exploratory case study is to understand complexities of a phenomenon”. The project will endeavour to discover whether interventions are effective. Research will distinguish between how and why certain strategies work well with some learners and not with others. It intends to autonomously critically analyse and synthesise relevant empirical evidence. Whilst aiming to provide a valued resource to a team of professional teachers who all depend on “inquiry and research to develop learners in becoming valued, informed, ethical and empathetic citizens of their school, community, Wales and the world” (Wales Government, 2022).
Objectives
The objective of the project is to gain an understanding by engaging in focussed reading of recent academic literature, exploring how students engage in ALN support interventions and initiatives, such as Thrive, ELSA, Talk About, Wellbeing Wall, Young Carers’ Club, reading interventions (Toe by Toe/Active Learn-BugClub), Read Write Inc. (RWI) and positive reinforcement.

Literature Review
The Additional Learning Needs Code of Practice for Wales (2021) was gradually introduced from 1 September 2021 (Welsh Government, 2021). Regulations came into force to ensure accessibility to extra support that meets the needs of young people aged 0 to 25. These regulations stipulate that additional support must be properly planned for and protected, with learners at the heart of the process (2021).
The rest of the United Kingdom still use the term special educational needs (SEN) to refer to learners who find it difficult to learn. This study will use the term ALN when referring to other governmental systems.
ALN pupils in the setting exhibit a range of different and complex needs which include dyslexia, Moderate Learning Difficulties (MLD), Profound Learning Difficulties (PDL), dyslexia, attention deficit disorder (ADD), attention deficit hyperactivity disorder (ADHD), autistic spectrum disorder (ASD) and Emotional Behavioural Social Difficulties (EBSD). These needs are typical of many learners in most schools and affect and alter the way learners engage with teaching and learning. For pupils with the difficulties mentioned teaching is differentiated to accommodate diverse needs and neurodiversity. This project intends to find out how and why interventions work successfully or unsuccessfully in this primary school setting. The efficiency and success of interventions will be explored and investigated, so that interventions might be applied as effectively as possible, to support more learners. 
Interventions provide learners with support in addition to their mainstream subject lessons, enhancing and supplementing their education. HLTAs withdraw children from the enhanced provision, rather than disrupt focus tasks. Reading intervention includes Oxford Reading Tree (2015), levelled books and Toe by Toe (Cowling & Cowling, 1997). Progress is assessed in a timely and measured way through key words and comprehension assessments. Read Write Inc. (Miskin, 2024) also supports learners, who make quick progress in phonics using a learning programme that includes reading and writing letter blends, sounds key words, flash cards and engaging literature. Children become familiar with teaching strategies and learning approaches that combine to support and encourage their reading.
The reading intervention addresses many difficulties pupils have, not least of which is dyslexia. Learners with dyslexia benefit from the different texts and adaptations that staff use. Some learners are provided with coloured overlays that help with the texts that learners read. The colours prevent some of the anomalies that these learners experience. Barrington stoke’s (2023) “super-readable, dyslexia friendly to help every child become a reader” books are also available to learners. The books are double spaced for ease of access. They have “a specially designed font and colour of paper, accessibility is at the heart of what they do” (2023). Dyslexic tendencies can be identified in pupils in varying degrees and a key intervention provided to pupils in this setting is Power Up Literacy provided by Lexia (2024). Originally developed for pupils with dyslexia, it is suitable for all and develops literacy and language skills. Although symptoms of dyslexia may be noticed in all learners, symptoms will be more noticeable in dyslexic children and early intervention is essential to enable effective progress (Macintyre, 2015). However, learning to read requires two processes, according to Reid (2016) “reading encompasses the technical mastery of reading as well as comprehension and engagement with the narrative”. As learners with dyslexia learn to read these processes prevent them from acquiring a full understanding or comprehension of texts. “Being deprived of reading fluency can affect sub skills required for reading development” (2016). When learning to read sub skills such as deciphering the words and blending the letter sounds, appear to be the focus of the learner who will lose comprehension.
Thrive, Emotional Literacy Support Assistance (ELSA) and Talkabout interventions support learners’ emotional and mental health and wellbeing (H&WB). One of the main priorities for the school is Learners’ and staff’s H&WB. Learners with emotional difficulties access several health and wellbeing interventions. Mental Health, H&WB interventions include Thrive (2023), ELSA, Jigsaw and Talk About. Theories that circulate around children’s cognitive, physical and emotional development have provided grounding for the principles of educational development and progress. Jean Piaget (Knowles, 2018) who coded the stages of cognitive development into timeframes of ages 2 to 7, the pre-operational stage, where children’s perspective is self-focused and egocentric. On through age 8 to 11, the concrete stage of development, when children decentre and begin to understand the value of others and can empathise with the feelings and needs of other people. Whereas Maslow (2018) who realised the hierarchy of need. Which shows how children develop but are impacted upon through their environment. Piaget (2018) and Maslow (2018) are the lenses used to evaluate how well children can self-regulate and adjust to their situations and surroundings.
Interventions not only develop children’s cognitive skills but support their mental and emotional health and wellbeing. Holistically, the CfW (2022) is much more akin to supporting the whole child and addressing difficulties they face. This holistic approach to teaching and learning has been implemented within the entire curriculum. Interventions play a role in continuing this enhanced provision for all learners. 
ADD and ADHD is “a managed condition” (Campbell, 2016) and these learners have scheduled weekly interventions with trained staff in a specifically designed H&WB classroom, at times, learners may also drop in as necessary. These sessions are designed to help learners manage, participate and engage better in their learning and play. Teachers and support staff ensure pupils are heard and their emotions and feelings are respected. They are encouraged to engage in discussions of strategies that help learners to understand and deal with emotions and situations. Interventions provide resources and activities that give learners strategies to deal with and cope in challenging and emotional situations. A variety of school interventions are provided by trained professionals, at the school and an Individual Education Plan (IEP) is written for each child. IEPs, available to all staff who engage with that learner, outline the best way to support individuals and enhance their mental health and wellbeing. 
Thrive (2023) is an example of wellbeing interventions offered at the school and “access to DfE-accredited training, assessment and action planning help staff understand pupil need” and provide learners with “targeted support and measured impact” (2023). ELSA is another targeted support offered to learners that impacts their emotional wellbeing and consequently engages their learning.
Staff are also very supportive of one another and work as a team to support pupils and their needs. Recently, all staff received whole school training on Understanding Attachment and Trauma (2016) to enhance the whole school’s empathy and supportive nature of, not only the pupils but each other. 
Explanation of Case Study Aim 
The project aims to investigate interventions, their impact and implications for pupil progress. It will strive to identify patterns, causes, and consequences of interventions with learners by determining the best ways to support learners in difficult and challenging situations and provide qualitative information. Quantitative data, already in existence, will also be sought, evaluated, and the results of this will be made available to participants in the research, if this is beneficial and worthwhile. As quantitative data was readily available, it seemed to be a better choice considering the time constraints imposed. Hancock et al. (2021) suggests that “if time and resources are limited, a quantitative approach is appropriate”. However, observations also provided much qualitative data. A sample checklist of an observation is available at appendix C. So qualitative data has also been used to offer an impression of pupil behaviour and engagement at progression step 2 in the school. This approach will allow review of existing documents, observations and some interviews with learners and staff. Again, there were time constraints, so some documentation and information were limited.
Whilst studying pupil development and progress, this research aspires to explore hypotheses and theories that can be tested in future research. The aim of the research intends to improve pupil attendance, engagement in lessons, progress and wellbeing. 
Research Methods 
A mixed methodologies approach to the research with be adopted. This should gain as much information and data that is practically possible, within the time constraints imposed. The project intends to use observations, interviews, questionnaires, focus groups and discussion with learners, teachers, senior teachers and support staff to discover and analyse impact, opinion and perspective on pupils with ALN. Time and event sample checklists, example questionnaires, interviews and discussions are attached at Appendices C, D and E. An exploratory case study method was used, and Priya (2020) alludes to “the focus being on contextual study in a case study methodology”.
Evidence will include educational theory, literature and policy documents, to identify key concepts and formulate approaches that inform and enhance practice in the classroom. The transformation of classroom practice embraces and embodies practitioners’ understanding, empathy, patience and pedagogical decisions in advancing learners’ improvement. Critical evaluation of research evidence will make every effort to judge the complexities of data and use judgements to support the school.
Firstly, observations will be conducted with year 3 pupils, to ascertain how engagement in interventions reinforces learning and good behaviour, whilst reducing disengagement. Pupils will be observed to find out how well support encourages confidence and progress. To record observations, a checklist sample of events, attached at Appendix C will be used. Check lists and event sampling allow for the identification of both poor and good behaviour and ensures that triggers and consequences are also registered. Some disadvantages in conducting observations, using checklists are the time needed to execute effectively, the observer needs to remain objective they need to demonstrate expertise. As a trainee teacher this may create limitations. Further time restrictions are also in place as the observer is also teaching the class. 
Secondly, semi-structured interviews, attached at appendix D, will be conducted with assenting children and consenting teachers to gain insight and perspectives on how well interventions motivate and engage. Recording of answers will enable of qualitative evidence more than quantitative. Questions will be both open and closed so that there is a range of relative, informative data and evidence.
Interviews were scheduled and learners supported using a mixture of closed and open-ended questions to allow children to develop some answers. Findings will be used to acquire and promote understanding and empathy towards learners who find access to the curriculum difficult. Information and data will be used to inform future practice and implement strategies to support and enhance learners’ engagement and ultimately their achievement and progress.
Thirdly, learners’ parents and teachers will be provided with questionnaires that aim to elicit participants’ experiences of interventions that support teaching, learning and well-being. This will determine and explore wider opinion of how the school meets the needs of pupils with ALN, their parents, the teachers and school. Questionnaires will use mixed methodologies to produce qualitative and quantitative responses, information and data. By asking approximately ten questions of small focus groups, engagement in supportive interventions will be considered, measured and evaluated. 

The focus group sessions are important to enable learners and support them to understand the questions and encourage thought and reflection on their answers. This will be done with as little bias as possible. There will be unconscious bias as learners want to please and may give answers they think are preferable to the school, teachers and research. However, the focussed group interviews ensure answers, questionnaires information and data are attained and returned the same day. 

Qualitative and quantitative data gleaned from the research sources and will be used to record measurable and numeric information that identifies learner, teacher and parental opinion. It will provide an in-depth study of how ALN interventions affect and complement pupil learning. Questionnaires will be offered to the full range of professionals in the school including, the Head Teachers, class teacher and support staff.
This research will take place in the placement school within a year 3 classroom of 21 mixed ability learners. Observations will be made in the classroom along with interviews with both teachers and learners. Staff will be interviewed in their respective offices or classrooms. The timings of interviews will be by prior arrangement with staff and will be privately and confidentially conducted. The principle of anonymity and confidentiality will be strictly adhered to.
Research for this project will support and find out how children’s progress will relate to and positively encourage children’s future lives which will, in turn, support the seven aims of the Wellbeing of Future Generations (Wales) Act 2015.
Data Presentation and analysis methods
The Kolb (Thomas, 2023) Action Research learning cycle was utilised to review the strengths and weaknesses of review. Historical data sources, observations, interviews with children and staff were all part of this process. There are many strengths to conducting a research project with pupils needing support and intervention. When pupils are listened to, they know someone cares which should give them confidence to talk and try to explain predicaments, problems and worries. When someone is actively seeking to solve difficulties alongside them, learners feel appreciated and supported. They can see a way forward and out of their frustrations in the knowledge someone understands and is trying to help them, which is reassuring.
Observation is a source of data collection. This involved watching learners in and around the classroom during a lesson. A prepared checklist, attached at appendix C, was used to record different behaviours, achievements and difficulties learners exhibited.  
Ethical Considerations
BERA considerations have been made regarding the school and the teachers in whose class I am researching. As a trainee teacher, I made careful consideration towards both teaching and support staff in the classroom. My research and practice may impinge upon their roles and responsibilities. Consideration was shown to the people and the data required to fulfil my role as researcher. Learners were encouraged to engage parents and carers in giving their consent or assent. No names, information or identities were disclosed and confidentiality will be sustained at all times. Nothing that may have compromised the data and information was used. The information required to carry out the research project will be stored on a password protected personal device and when submission is due, the information and data will be submitted to a secure university facility that will enable marking. All data and information will be anonymised. Non-participation in the project has been specifically advised to all participants, together with the confirmation that they are able to withdraw their participation in the research, at any time, should they so wish. 
Results, analysis and discussion
The observation focused on one pupil, during a maths lesson. This pupil accesses Thrive and ELSA. Initially, the pupil was attentive during the lesson delivery. After approximately five minutes this pupil became fidgety and unsettled. All pupils were writing their answers to the questions presented to them using show me mini whiteboards. This pupil became unfocused and distracted. Each time the teacher encouraged the pupil to return to solving the problems on the board, whilst she continued guiding and supporting their learning with mathematical strategies and the focus of this lesson. When this child came to the focus task table, the child was frustrated as they had written the date and the learning outcome in a different order in their book. The teacher continued to support the learner by telling them it didn’t make any difference and they could continue with the activity. However, the pupil proceeded to throw his pencil on the floor and sulk. This behaviour has become a bit of a trend with this learner and the teacher’s focus is drawn away from the rest of the group and the class to deal with this learner. Eventually, the learner was persuaded to continue his learning and managed to complete most of the focus task activity in the book. Graham et al., (2011) “emphasises agency and resilience” and viewed through this lens, mental health is fundamentally wellbeing. According to articles 6 and 24 of the International Rights of the Child (UNICEF, 2024) “all children have the right to be happy and healthy”. The interventions that focus on this learners H&WB have made strides into containing this pupil’s behaviour. At the start of my placement at the school, this child would throw more than a pencil and would leave the classroom, only returning when his Thrive or ELSA teachers could calm and return the pupil to class. Although I am inexperienced in these matters, it was clear that something is working with this pupil.
During interview, sample questions attached at appendix D, pupils were asked whether they liked the reading intervention they attend. Most children confirmed that they thought reading intervention was worthwhile and enjoyable. A few readers thought that some of the stories were boring. These pupils were reading Oxford Reading Tree (2006) literature at level 2 and 3 (approximately a year or so behind their chronological age). The reading schemes’ literature becomes more engaging, for the children, as they progress through the stages. This reading scheme is a tried and trusted method that supports early readers and is enhanced by the school's RWI literacy programme.
We can see from the data, attached at appendix F, that approximately half of the pupils in the class are reading at their chronological age. A small percentage are reading significantly above their chronological age and about 15% are reading significantly lower than their chronological age. Some pupils are reading a few months lower than their chronological age, but it can be noted that they are making consistent and steady progress. However, for those pupils with a significantly lower reading age, intensive reading support and additional interventions are in place and although slow, progress is also being made here. This progress together with the progress of pupils who are just a few months behind in their reading age is detailed in the data attached at appendix F.
Lexia (2024) literacy intervention gives us reading test data for the school. This class’s data is included at appendix F. This is an important focus for research as it is one of the main methods that the school uses to identify learners’ reading ages and ability. The data shows that about 3 pupils of the 21 are reading at more than a year above their chronological age. Most children are reading at their chronological age and a significant amount are reading at more than a year below their chronological age.


Conclusion and Recommendations
This research sought to find out how interventions impact learners and their progress in this setting. It was discovered that many children enjoy their environment and the variety of their school day, which included reading and H&WB intervention. The information and data, attached in the appendices, provided by learners and the teachers, told us that children are more focused and engaged with their learning because of the variety of their day. Notwithstanding interventions, children are keen to support one another’s learning, H&WB and progression.
The data collection methods used were limited to interviews, check list observations and questionnaires because of the time constraints and limitations of this study but I think they have been a reliable source of information, opinion, facts and statistics. The opinions of the children, ascertained from interview and questionnaire, are valid. They have been considered and most comments and answers were a reliable reflection of how the interventions work. What the children think and feel about the interventions could be viewed as valid and are reliable to a point. If a child struggles to read and finds it difficult to read aloud in class or to an adult, their opinion might be marred by their struggles. Some answers to the first reading questionnaire question, attached at appendix F, were quite negative. Many children learning to read will not confirm a love or like of reading as they find it difficult at this stage. Perseverance at this stage, however, is vital and the interventions are in place to accomplish this.
Recommendations include but are not limited to continue interventions and ensure that learners, who may not achieve sufficient attendance still obtain reading and support interventions. Receiving reading, Thrive, ELSA and talkabout interventions will ensure success at reading and make certain that their learning is less affected by absence. 
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