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Reflective report Part 1 Essay 
During the forced closures of post 16 settings due to the covid 19 pandemic, remote learning was adopted by higher education institutes worldwide to ensure that students could continue to study (Chiu, 2021). According to Cain,  Campbell,  and Coleman, (2022) teachers and students found that they faced many challenges with the transition to online learning.  The following report will reflect on and explore some of the challenges faced by both students and higher education teachers  and the effectiveness of the strategies adopted by teachers in order for them to engage students when delivering online lessons.  
[bookmark: _Int_JpA0IYka]Online learning has been a strategy used by many lecturers during the past decade and even more so over the past three years.  However, according to Van Leeuwen, et al. (2021) teachers who work remotely feel they are losing their professional identity due to the relationship between colleagues, students and other staff members being compromised as well as facing numerous challenges which leaves higher education staff feeling disappointed in their performance due to the necessity for adaptations to their usual style of teaching.  However, according to Cain, Campbell and Coleman (2022) many higher education teachers inadvertently rely on their emotional intuition to transfer positive energy to their students, helping them to feel motivated and engaged, and teachers feel appreciated by this type of feedback which contributed to teacher’s self-confidence and self efficacy.  However, the shift to online learning has left higher education teachers less engaged with their students and therefore teacher and student wellbeing is adversely affected.   Jaggars, (2014) states that lecturers feel that they are unable to implement their usual teaching strategies to online learning due to barriers such as being unable to explain something which needs face to face interaction.  However, Zainuddin,  et al. (2020) argues that the benefits of formal assessment such as quizzes are easier to present online and this will support the criteria within K5 of the professional standards (Higher Education Authority (HEA), 2011) which refers to methods for evaluating the effectiveness of teaching.
Furthermore,    Bringman‐Rodenbarger, and Hortsch, (2020) argues that the increase in  online learning has many benefits for students, especially mature employed students who will have the opportunity to access resources at their convenience, thus supporting the criteria within V2 of the Professional standards (HEA, 2011) which refers to the promotion of participation in higher education and equality of opportunity for learner.  However, according to Waizenegger, et al. (2020) mature students with families found that the added stress of trying to study from home had a detrimental effect on their learning and engagement due to the difficulty negotiating studies within the family home where often space, background noise and other distractions disrupted lessons and therefore questions whether the pedagogy supports V1 of the professional standards (HEA, 2011) which states that professional values should respect individual learners and diverse learning communities.
Moreover, according to Kebritchi, Lipschuetz and Santiague (2017) not all learners can adapt easily to online learning and often lack the skills required to participate in online lectures and Metter et. Al. (2020) states that students find it dificult to motivate themselves to engage in studies when working at home.  This is supported by Gonzaless-Sanguino et. Al. (2020) who states that there is an increase of students reporting depression and anxiety due to the lack of peer interaction.  Similarly,   Unesco (2020) report that students are finding it difficult to keep motivated during lessons which are delivered online. Hartnell (2016) agrees and states that some students struggle to actively engage through digital resources.
 Glazier (2015) goes as far as to say  that the lack of rapport during online classes results in students not attending lectures and opting to access recordings at their leisure, consequently resulting in lower student success rates. However, Idrizi,  Filiposka, and Trajkovijk,  (2021) argue that the success rates of students who engaged in online studies is still unknown as not enough research has taken place in comparison to traditional learning methods.
Lebor (2017) suggests that lecturers should plan their classes and the structure of their classrooms with a focus on helping students to become independent and responsible for their own learning.  This supports Maslow’s hierarchy of needs theory, especially with regards to self actualisation (Abbas,  2020), which is a process of reaching one’s fulll potential and becoming the very best that a person can be. However, self actualisation can only be achieved when the other needs have been met according to Krems,  Kenrick, and Neel, (2017).  Similarly, Chiu (2022) states that research indicates that the self determination theory explains how the needs and well-being of students affects their performance.  Self determination is based on the theory that students possess three psychological needs: autonomy, which relates to self government and self endorsement,  competency and the feeling of connection and interaction.  When these three psychological needs are fulfilled, it will enable the student to become engaged and motivated.  However, according to  Bawa (2016), online learning fails to provide the need of belonging that they would otherwise feel if there was the support of teachers and fellow students that comes within the classroom.



















Part 2 Reflective account
Through observations of the two lectures, It enabled me to realise that there might be a solution to the barriers outlined in the reflective report of part one and that is by incorporating Blended Learning into the pedagogy. The lesson which took place on 8th November 2022 was delivered both face to face and online and this enabled students who were unable to attend the classroom to access the lecture remotely.  The lesson was also recorded and made available to students when the lesson was over, thus supporting Hashim, Tan and Rashid (2015) suggestion that mature, employed students will benefit from being able to access their lessons in their own time, ensuring that the lecturer was in keeping with the professional values V1 Respect individual learners and diverse learning communities and V2 Promoting participation in higher education and equality of opportunity for learners. (HEA, 2011)
Boelens et al (2018) states that  Blended Learning can enhance student engagement by offering a face-to-face learning experience whilst making use of digital technologies to optimise student engagements. Yang and Ogata (2023) agree that the blended learning approach can enhance student’s ability to learn and achieve outcomes whilst improving engagement with the topic.
 Similarly, Vanslambrouck et al (2019) suggests that teachers who offer their students the  Blended Learning approach to their lessons enables teachers to  support students whilst encouraging   the student to self regulate their learning.  Shea and Bidjerano (2010) agrees that students who engaged in blended learning enjoyed double advantages through the nurturing environment of face to face learning as well as experiencing self reflection and self regulation of the online style of learning, thus improving outcomes for students.
[bookmark: _Int_9CioBXjk][bookmark: _Int_H9upbdqH][bookmark: _Int_pgxF9RzW][bookmark: _Int_XTFMuwMb]The teacher began the lesson by ensuring that all of the students were able to communicate and interact with each other by asking that some of the students move closer to the technology equipment and to each other to ensure that all of the students were able to interact.  This is supported by Moore’s Theory of Interactivity which considers three interactions which benefit learners engagement in lessons.  The first interaction stated is when students reflect on the content of the lesson, maybe reading it aloud in order to ensure that they interact and understand the content.  The second interaction is between the learner and the teacher, which can impact instruction and motivation.  The third interaction is between the student and other students.  Student  interactions are beneficial to all of the learners to assist with the development of ideas through various strategies such as discussion boards, group projects and breakout rooms which can make learning significant for all students. (Abou-Khalil, V. et al.  2021)
[bookmark: _Int_oCgbfewO]The lesson which took place on 29th November,  students accessed the lesson both online and face to face.  This approach offers students the flexibility to access courses without the need for travel whilst giving the lecturer the opportunity to interact with students in different ways.  According to Al-adwan and Smedley (2012) variety of technology and face to face learning offers students a more enriched learning experience. Trinder,  (2016) agrees that blended learning combines the technological resources for learning whilst supporting students social interactions through face to face and engagement with peers.
According to McGuinness and Fulton (2019, the knowledge and skills that a student will adapt through their experiences of digital tools used whilst engaging in online learning will further support students when embarking on their professional career. However, Amhag, Hellström and Stigmar (2019) state that not all students adapt well to online lectures and can find the learning styles and skills required for digital learning challenging.  It was evident that the lecturer was aware that the students lacked basic knowledge in some of the  fundamentals with regards to the university tools available to them and therfore took the time to recap on topics which had been discussed in previous lectures. This will support Kolb’s experiential Learning Model which focuses on students engaging in activities and experiences which they might encounter outside of their learning and therefore encourage students to reflect on their existing knowledge, identify gaps in their understanding, thus prepare them for their journey beyond their studies and into their professional career (Harrop,  Casey,  and Shelton,  2018).
During one area of the lesson, the lecturer was unable to show the next slide to the online students.  It is not clear whether this was due to the lecturer’s technical capabilities or down to the system itself, however Qurotul Aini et al. (2020) states that although students are faced with challenges due to e.learning systems, connectivity and even self regulation issues when accessing online learning, Lecturers are often faced with competency and operational issues.  Therfore, Kukulska-Hulme, A. (2012) states that the  need for professional development is paramount, especially given the rapid advancement of technology in today’s world and lecturers should seek innovative ways in which to engage students and is recognised in the Professional standards as  VI. Successful engagement in continuing professional development in relation to teaching, learning, assessment and, where appropriate, related professional practice (HEA, 2012)
Kukulska-Hulme (2012) agrees that Higher education staff can draw upon their existing knowledge of technology to enhance lessons, especially with regards to the use of everyday tools such as smartphones and social media platforms which can support not only online learning,  but offline learning and formative assessments, making full use of the abilities of technology savvy students. 
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Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development.
 
Section 1
	Teacher: Heike Griffiths
	Observer: Mari Lee

	Date: 8/11/22
	Time:16.35

	Topic :Learning in the Digital Era
	Group: Inclusive Education

	Setting (classroom, workshop etc): SA1
	Number of learners: 5 in class 3 online


 
Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	 
None offered
 
 
 
 
 


 
	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	 
None requested
 
 


 
 
Section 2
Observer Feedback:
	1. Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	 
 
No lesson Plan observed
 
 


 
	2.  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	 
The lesson started with the lecturer ensuring that both online students and students present in the classroom were able to hear each other and interact effectively. In line with Professional Standards A1:Develop effective learning environments and approaches to student support and guidance (HEA, 2011)
Both sets of students (online and the students present in the classroom) were engaged in various activities and encouraged to participate with the content of the lesson ensuring the successful engagement in appropriate teaching and practices related to these Areas of Activity (HEA, 2011)
The lecturer was consistently engaging with both sets of students throughout the lesson.
At one point during the lesson a student arrived to the classroom late and after welcoming the student and guiding them to an appropriate desk the lesson was quickly resumed with little disruption.
 
 
 


 
	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	 
It is clear that the lecturer was familiar with the subject and also recapped some areas which had been flagged through previous observations and assessments such as a lack of referencing and the class previously questioning the Moodle system and how to use it.
The teacher gave plenty of time for the students to ask questions between each slide of the PowerPoint to ensure that they had understood what had been delivered.
 
There were some areas where the lecturer was unfamiliar with Teams and this took some attempts at working things out such as unable to show the PowerPoint at one point.
 
 
 
 
 


 
 
 
 
 
	4. Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.
 

	Not discussed during or after the lesson
 
 
 
 


 
Section 3
Student teacher reflections:
	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 

	 
It is clear that the knowledge of the subject area is imperative when addressing students who are new to the level of learning.
It is also clear that I should be familiar with the use of the digital tools available to me and therefore I will use this to ensure that I will familiarise myself with as many of the tools so that future lesson can be delivered without interruptions. 
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Teaching Observation Record
Guidance on the use of form
This form is intended to be used to record feedback from formally observed teaching sessions including micro-teaching. The trainee teacher should complete Section 1 in advance of the teaching session and forward the completed form to the scheduled observer. They will then provide feedback to the trainee based on the headings indicated in Section 2 and suggested areas for feedback. However, this is not intended to be prescriptive in nature, but rather to promote dialogue on the quality of the teaching that has been observed in order to provide guidance and to inform targets for future professional development for the trainee teacher. Section 3 should be completed by students following receipt of the observation feedback as a reflection on the feedback obtained and the suggested points for development.
 
Section 1
	Teacher: Heike Griffiths
	Observer: Mari Lee

	Date: 29/11/22
	Time: 16:30

	Topic: Learning in the Digital Era
	Group: Inclusive Education

	Setting (classroom, workshop etc): Online
	Number of learners: 5


 
Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	 
None offered
 
 
 
 
 


 
	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	 
None requested
 
 


 
 
Section 2
Observer Feedback:
	1. Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	 
 
No lesson Plan observed
 
 


 
	2.  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	 
The lecturer began the lesson by asking the students if they had answered a question that had been set the previous week.  One student repeated the question and the topic was discussed in depth by all of the students, confirming that Appropriate Core Knowledge and understanding of at least K1 and K2 were present (HEA, 2011)
All of the students had their screens available and it was evident that the students were engaged during the first part of the lecture, but less than halfway through the lecture most of the students disabled the cameras until only one student was visibly engaging in the lesson.
Students interacted both verbally and through the chat option available via Teams.
 
 


 
	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	 
The PowerPoint slides were discussed in depth and the student engaged fully both verbally and via the chat option and the lecturer questioned throughout the lecturer to ensure that the students fully understood what was being explained. Ensuring Core Knowledge of K1 The subject material and K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme. (HEA, 2011)
 
 
 
 


 
 
 
 
 
	4. Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.
 

	Not discussed during or after the lesson
 
 
 
 


 
Section 3
Student teacher reflections:
	Note here your reflections on the lesson itself, the feedback obtained and any plans you have to address the development points notes. 


	 
It wasn’t always evident to me that the students were fully engaged and, on reflection, I will ensure that students activate their camera when delivering online lessons. 
 
 
 
 
 
 
 
 


























 
 
                                                  
Lesson Plan 
 
	Topic: Teaching children the basic rules of a game of rounders. 
	Class: Rounders coaching students 
 

	Date:
29th May 2023 
	Length of lesson: 45 minutes
	Number of students: 6

	Resources required: 
Power Point 
Laptops 
 

	Aim of Lesson 
To develop knowledge of the basic rules of Rounders and how to pass this knowledge on to young players. 

	Learning Outcomes – The Learners Should Be Able To: 
Identify the benefits of playing team sports as part of children’s physical education lessons.
Understand how to apply attitudes to working with professionals in practice. 
 

	Previous student knowledge required for the session: 
An understanding of the basic rules of rounders 
 

	Anticipated difficulties (if applicable): 
 
Unable to access online platforms 
 

	Professional Standards (where are these being met within the session) 
· Value and promote diversity, equality of opportunity and inclusion- discussing sensitive issues surrounding diversity and differences. 
· Demonstrate dignity, courtesy and respect towards others- Discussing and listening to students’ views on working with professionals in an inclusive way, what one person may deem as important may be of less value to someone else. 
· Plan and deliver effective learning, teaching and assessment- Using peer assessments Introducing the use of a digital tool Teams and Powerpoint
 
 
 

	
	
	
	



	 
Introduction 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Development. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
	Welcome. 
Introduce aims and objectives. 
Any questions surrounding assignment or anything else. 
Remind students that they will be recorded 
 
 
Inform students that there will be a short assessment after the lecture and that notes will need to be taken as the PowerPoint will not be available to them after the lecture. 
 
The assessment should be sent to the lecturer who will delegate peers to mark the work anonymously.
The students will be given a set of answers to assist them with their marking after the assessments had been returned to the lecturer.
 
 
 
 
Think about the benefits to children and the positive impacts that playing a team sport can be for children, especially within a gentle competitive approach that rounders provides.
 
Remind them of the benefits of their own professional development when partaking in such training as umpiring and coaching.
 
Ask students to accept a word document of questions relating to the PowerPoint which they should return to me for assessment.  The PowerPoint will  not be available to them after the lecture.
 
 
 
Assessment marking. 
	Power Point on Teams
 
 
 
 
 
 Word Document 
 
 
 
 
Peer  to assess 
 
 
 
 
 
 
 
Discussion 
 
 
 
 
 
 
 
Discussion 
	10 mins 
 
 
 
 
 
 
 
 
 
 
 
 5 mins 
 
 
 
 
 
 
 
 10 mins 
 
 
 
 
 
 10 mins 
 
 
 
 
10 mins
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