
Important Factors in Raising a bilingual Child

Before the factors of raising a bilingual child are explored, the question of what is bilingualism need addressing. In Cambridge Dictionary bilingualism is simply defined as “the fact of being able to use two languages equally well.” (bilingualism, 2021), which is obviously far from the whole picture in the field of SLA. According to Colin Baker (2011), bilingualism involves a person’s multidimensional ability in two languages concerning age, ability, balance of two languages, development, contexts and purpose of being bilingual, So, it is likely that a more subtle classification should be made before defining it clearly enough such as the distinction between a bilingual ability and bilingual usage, varied context in which bilinguals use the languages, and the difference in language proficiency of different dimensions (i.e. five dimensions of listening, speaking, reading, writing, thinking in those language, or even more “microscopic” (Colin Baker, 2011, p.15) dimensions of pronunciation, vocabulary, grammar, meaning and style). Therefore, bilingualism seems to be complicated if all of above-mentioned dimensions are taken into consideration. In fact, bilingualism involves a wide range of factors that should be considered - psychological, linguistic, social and educational and even political ones, which contribute to its complexity that have been extensively discussed by other researchers in addition to Colin Baker. (i.e., Hugo Baetens Beardsmore, 1986; Jean Lyon, 1996; Fred Genesee and Jasone Cenoz,2001; Charlotte Hoffmann,2014, etc). 
[bookmark: _Hlk67049719][bookmark: OLE_LINK1]However, with so many categories and dimensions of bilingualism being studies, age is undoubtedly one of the most well-documented (i. e. the study on Critical Period Hypothesis) perspectives from which childhood bilingualism is studied (i. e. Jean Lyon, 1996; Grosjean, François, 2001; Colin Baker, 2014; Jim Cummins, 2000; Ofelia Garcia, 2013; Erika Hoff, 2014 & 2018, etc.). According to, childhood bilingualism involves simultaneous or sequential bilingual acquisition of language and childhood second language learning (Jean Lyon, 1996). Clearly this classification contains two key terms: acquisition and learning. For language learning it is more instructed under the rule of the language while language acquisition refers to a kind of natural and sometimes unconscious process. In childhood bilingualism, no matter it is learned or acquired, either simultaneously from birth or sequentially one after another, why some children can become bilingual but others are monolingual is widely discussed and profoundly explored. In other words, the factors of raising a bilingual child arouse the interest of not only researchers but also parents. This article attempts to review the findings of those research in the academic world by matching the bilingual educational experience in China and give convincing advices based on the literature related. 
Raising a bilingual is a very demanding task for parents, with multifaceted factors intertwined from varied disciplines in an extremely complicated way. The following is a chronologically listed summary of those influential factors-related research.
Jean Lyon (1996) makes a systematic and in-depth study on bilingualism, among which factors that contribute to bilingualism of children are put forward such as national and local policies, attitudes of community towards the languages, and especially the family environment in which the mother's language may decide the children’s future language use. Also, father is found surprisingly to play an important role in the choice of language use within the family as well as in encouraging children to acquire and learn languages in the wider context of community.  
Brian MacWhinney (2001) summarizes three traditions of research on childhood bilingualism from sociolinguistic, psycholinguistic and cognitive perspectives. To be specific, the social situation and the abilities of interlocutors are the factors that may influence the child in selecting and switching two languages they learn. Besides, psychological abilities of differentiate languages in formal structures and cognitive capacities of the child play part in bilingual acquisition and learning.
[bookmark: _Hlk67075061]Erika Hoff (2013) contends that exposure to two languages makes bilingual children and their language proficiency depends on how much they can hear. Besides, children’s personality also plays an important role in the successful L2 learning since outgoing children perform better than those who are shy and cautious. Moreover, age of learning in the childhood can still plays a part because it is found that the younger learners in the childhood are more likely to achieve a native-like state of language proficiency. Lastly, he also holds that social political circumstances are definitely a key factor for children’s bilingualism.
Colin Baker (2014) lists in detail the most important factors in raising a bilingual child which can mainly summarized as three aspects: firstly, a “pleasant, positive and enjoyable” learning environment; secondly, children’s positive attitude towards the two languages and two cultures they learn as well as their belief in the advantages of being bilingual, biliterate and bicultural; Thirdly, sufficient exposure to both languages. Colin exemplifies “sufficient” with a study by Fred Genesee, a top expert on child bilingualism who estimates that bilingual children need to be exposed to the ‘weaker’ language for at least 30% of their total language exposure if bilingual development is to proceed well (p.39). Colin also reports Nicoladis & Genesee’s findings in his authoritative book Foundations of Bilingual Education and Bilingualism (2011) on some factors in child bilingualism such as “the attitudes parents have about the two languages they are to learn, the children’s language abilities and metalinguistic abilities, personality, peer interaction, and the norms, values and beliefs of the community”. (p.92) 
From the research that have been listed above we can clearly see that three main categories of factors are mainly discussed in the field of childhood bilingualism: social -political, family-related as well as the category of factors related to qualities of children themselves. All the factors mainly under the three categories interrelated with each other finally contribute to success or failure in childhood bilingualism. Some key factors, if not all, will be discussed by matching my experience and observations under Chinese bilingual education.
[bookmark: _Hlk66598804]First of all, social and political circumstances are the fundamental factor in strengthening people’s willingness to have their children bilingually educated since language is basically the central reflection of ethnic identity (Erika Hoff, 2013). Being able to speak a language in a new social context is a prerequisite for being successfully assimilated into the new community. Besides, if bilingual education is the requirement of national and local policy, being bilingual will become the means to seek for more opportunities. Take my own experience of being Chinese and English bilingual as an example, socio-political factors play a key role for me to be bilingually educated in the school and the university although my parents are just monolingual and incapable of giving me bilingual family environment to learn English. However, their positive attitudes towards English is greatly influenced by national belief and policy in the 1990s when Chinese economic reform aiming at modernisation in the global economy makes English a required subject for all students from the third grade and even first grade and kindergarten because there was a social belief that being bilingual in Chinese and English will give them not only “employment opportunities and career advancement but also more opportunity and engagement using English in the international market” (Anwei Feng, 2011). This makes the parents undoubtedly hold the positive attitudes towards English, which is definitely felt by the children. In fact, this prevailing social belief in learning English in addition to the mastery of Mandarin (Putonghua) is closely related to the goals of national language policy, one of which is to “strengthen the nation with the acquisition of scientific knowledge and economic progress” (Agnes S. L. Lam, 2007). Under the policy, being bilingual for most Chinese family including mine means more opportunities in education (English is one of three core subjects in Entrance Examination to college education and of course the key language requirement in overseas study), in employment (English proficiency is one of the necessary conditions for the state-owned enterprises and government agencies and of course foreign businesses) and in professional development (English is a medium of international communication in nearly all walks of life). Therefore, this is undoubtedly one of the most important factors in raising a bilingual child. Similar results can also be seen in Quebec and Wales studied by Frasure-Smith et al. (1974) and Harrison et al. (1981) respectively.
In addition to social-political factor, family environment is the second vital factor in raising a bilingual child. From what have been studied in the above-mentioned research, those who successfully raise bilingual children are usually immigrants’ families or trans-ethnic families (the couple speak different language) where children are exposed to two different languages sufficiently enough. The emphasis on sufficient exposure to the two languages that are learnt better by parents has been mentioned by Erika Hoff (2013) and Colin Baker (2014). So, in family environment ensuring sufficient language exposure has been proved the most effective way for children’s development of the two languages. This is the reason why the majority of Chinese family find it hard to raise a bilingual child of English and Chinese because most Chinese families are monolingual and the exposure to English is not enough compared with that to Chinese even though learning English has been the policy and belief of the country and community belief. In addition, the positive and encouraging attitude of parents towards the two languages especially the minority language also proves to be an important factor for successful bilingual children and this is a more important factor if the parents are uncapable of speaking the second language and therefore cannot provide the children with bilingual family environment because their positive attitude will encourage the children to acquire or learn the two languages, which I am personally in favor of the role positive attitudes of parents play in raising bilingual children, which is exactly my case although my parents know nothing about English. Their strong belief toward the value of learning English well and their attitude towards the language makes me feel proud and this definitely motivate me to practice more in English in schooling times.
The third important category of factors are the qualities of language learners themselves in terms of age, personality, linguistic and metalinguistic abilities, among which age is the most prominent factor that has been extensively as well as intensively studied. The influential Critical Period Hypothesis has been accepted to a great extent by many Chinese educators and parents, especially those living in urban areas—the center of economy and international exchange nationally and locally. However, simultaneous bilingualism is not very often observed since very few Chinese families are monolingual and therefore kindergarten period is usually the starting time for bilingual education, which makes the prosperity of public bilingual schools. 
 
Part B Advice for Chinese parents in raising a bilingual child
The research on childhood bilingualism lays a solid theoretical foundation on child bilingual education. However, most suggestions that have been given in the research are typically not targeted at Chinese children. Therefore, it is necessary to make some modifications taking Chinese context into consideration.
First of all, enough exposure and practice to the two languages, especially the weaker one is the key to success, which has been extensively supported by researchers. For example, Ofelia García (2013) holds that parents should give their children constant opportunities to produce the languages; Jean Lyon’s study on children of migrants from rural areas and those of immigrants also shows that their difference in bilingualism may result from the exposure to broadcast media and local children. (1996). In Chinese context, because the overwhelmingly majority of parents are monolinguals of Chinese, the traditional way of immigrants’ families in the American and European countries may not be applicable to Chinese parents and a more practical way of ensure sufficient exposure and practice can be realized mainly through bilingual schooling. In fact, for those parents incapable of providing their children with bilingual family environment, selecting bilingual schooling is the way out. Based on a study on bilingual Portuguese children of first-generation migrants born in the UK, Olga Barradas (1996) proffered that early schooling plays a positive role in children's bilingual performance (Olga Barradas, 1996). Similar result can be seen from François Grosjean’s case study on two childhood bilinguals named Ingrid and Dieudonné. Compared with Ingrid’s planned bilingual education by his parents who are professionals in academy, Dieudonné finally became a successful bilingual in Haitian Creole and English at the same age as Ingrid after his mother sent him to a bilingual school.
Secondly, making the children encouraged and proud when speaking English can promote continuous learning. This is also supported by Ofelia García who recommends that make bilingual plural a pride for children. (2013) and Erika Hoff (2018) who holds that more emphasis on the positive value of the minority language can make more balanced bilingual competence of children who, if not, prefer majority language.
Thirdly, ensuring the quality of English input is vital for Chinese parents since English of poor quality has been found even in some famous media like Baidu, the most popular research net like Google. Erika Hoff (2018) finds that whether the languages that are exposed to the children is from native or not will influence the effect of children’s bilingual competence. Therefore, it is better to ensure the children’s access to the authentic famous cartoons and picture books suitable for children. The following are some recommendations: Teletubbies, Penelope, Pocoyo, Peppa Pig, Little Charley Bear, Thomas and Friends, Meg and Mog, Humf, Wibbly Pig, Charlie and Lola, Bob the builder, Paddington Bear, Zoo Lane and series of Disney cartoons. Besides, picture books from the most authoritative publishing house are the first priority like Ramdom House, Scholastic, Harper Collins Children’s Book Group, Waler Books, Pinguin Group, Ladybird, Puffin Books, Frederick Warne, Macmillan Publishers Limited, Simon &Schuster Children’s Publishing, Usborne Publishing
Fourthly, building community connection to those families who are also eager to have their children bilingually educated and those mixed-national families is also a very practical way for Chinese parents to enhance bilingual competence of their children which is suggested by Ofelia García (2013) who holds that making connections to various context in which languages differ will help in raising bilinguals. 
Finally, it is worth mentioning that the answer to how to raise a bilingual child is an endless list with the advance in childhood bilingualism and the above mentioned are just some of them that are applicable to most Chinese families and maybe not as effective as such ways as making their children live and study overseas. (This is an increasingly popular one in many a wealthy Chinese family). No matter what specific ways that have been employed, being alert to the update findings in the field of childhood bilingualism and combine those academic findings with your own living conditions to make a family plan is always the best solution and this is also recommended by Colin Baker who contends that a family bilingual language planning helps raise bilingual children (2011).
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