Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Idris is a 9-year-old boy, in a Year 4 class in a local primary school in Wales. His sister Ella who is in Reception and is in the same school was discussed in considerable detail in a prior assignment following her class teacher raising concerns about her development. Similarly, Mrs. James, Idris’s class teacher, has raised concerns about his development (see Appendix 1). Idris does not enjoy schoolwork unless it is to be completed on a tablet, or a computer and is a physical and sports-based lesson. The level of work Idris produces is not at the same level as his peers, but he enjoys taking part in practical activities, especially when it involves going outside and helping other adults. What is of particular concern, and one in which will be discussed in greater detail is Idris’ emotional development. When things do not go Idris’s way, he sulks and is in a bad mood resulting in him choosing to work alone rather than in a group-based format. He spends a lot of time thinking about football although he will not play this team-based game alongside his peers during playtime. He can express his likes and dislikes clearly to people around him, but there is no indication whether he is appropriate with his responses. It appears that Idris is displaying early signs of Autism Spectrum Condition [hereafter ASC]. ASC, also referred to as autism, is defined in psychiatric literature as a neurological and developmental condition characterised by the presence of repetitive behaviours, limited interests and difficulties with social communication (Hodges et al., 2020). Previously, autism was referred to as Autism Spectrum Disorder, but it is now more commonly referred to as ASC because it is deemed a softer term, and the word ‘disorder’ was perceived as a negative thing (Farrington, 2024). This assignment will discuss a chosen intervention that supports the learning and development of Idris and critique the possible challenges that may arise and its potential benefits. Interventions are defined as ‘’the provision of supplementary support, targeted at addressing deficits in pupil learning and development, when whole class instruction or the typical universal teaching provision is not sufficient’’ (Pegram et al., 2022, p. 9). Hawthorne (2023) explains that interventions let teachers address any gaps in a pupil’s attainment or progress. Progression refers to improving learner control, engagement, depth and sophistication, rather than covering a body of content (Welsh Government, 2022). It is important that we monitor the progression of not just Idris but of all pupils in the classroom because it allows practitioners to ‘’consider the holistic development of their learners’’ (Welsh Government, 2022, p. 2). Progress is at the heart of the Curriculum for Wales [hereafter CfW] and mirrored in the Statement of What Matters Statements and progression steps to assist with creating the structure of CfW easier to understand and promote continuity in children’s learning (Donaldson, 2015, p. 39). For instance, the Health and Wellbeing Area of Learning Experience supplies practitioners with a holistic structure to comprehending health and wellbeing and considers improving children’s ability to overcome life’s challenges and opportunities (Welsh Government, 2019). This implies that the Welsh Government places equal importance on children’s social-emotional wellbeing and physical health as well as their academic success at school, which emphasises the importance of providing Idris an intervention that meets his needs so that he can reach his full holistic potential in the classroom. An intervention which has the potential to aid Idris’s emotional development is Emotional Literacy Support Assistant [hereafter ELSA]. ELSA is a school-based intervention created to help pupils with Additional Learning Needs [hereafter ALNs] (Public Health Wales, no date, p. 1). It is considered a social and emotional learning [hereafter SEL] intervention which looks to develop pupil’s self-management of their emotions, interaction with peers and decision-making skills (Education Endowment Foundation [hereafter EEF], 2021). ELSA is delivered by teaching assistants [hereafter TA] and other school staff who have completed a 6-day training course led by educational psychologists, provided by the local authority (ELSA Support, no date). This intervention provides emotional support and ELSAs offer a warm, respectful working relationship and reflective space which allows pupils to openly share their feelings and thoughts (Cognus, 2024, p. 2). The sessions typically last for 6 – 12 weeks and the sessions include activities which are tailored to a pupil’s specific emotional literacy target which is decided upon in consultation with the Additional Learning Needs Coordinator and class teacher (ADYaCH, no date).
Emotional development is the emergence of understanding, regulation, experience and expression of emotions from birth and the change and growth in these capabilities throughout childhood, adolescence and adulthood (Trentacosta and Izard, 2020, para. 1). At 9-years-old, children have developed and increased their empathy for others (Doherty and Hughes, 2014, p. 337). Johnston et al., (2018, p. 207) explains that children at this age are capable of self-regulating their emotions. They also enjoy sharing their perspectives and can tailor their responses accordingly (Scholastic, no date). This supports their participation in team-based and active games such as tag and football, in which they form group attachments and establish their social status in the classroom (Educating Gateshead, 2020, p. 8). It is common for boys at this age to develop exclusive and intense best-friend relationships, often with peers of the same gender and age, reflecting their deepening social bonds and growing need for companionship (Emerging Minds, 2024, p. 3). They can quickly alter these friendships but form them casually (Meggitt, 2012, p. 121). According to Maree (2021, p. 1111), Idris sits in the fourth stage of Erik Erikson’s 8 Stages of Psychosocial Development: Industry vs. Inferiority. McLeod (2024) explains the virtue being developed in this stage is ‘competence’, which is sought through athletic and academic achievements, but undesirable outcomes lead to emotions of inadequacy and insecurity (Bishop, 2013, p. 3). These emotions can make children less resilient, and Claxton (1999/2002, cited in Rose et al., 2016, p. 113) identified that resilience enhances children’s learning capabilities. Resilience is ‘’the process and outcome of successfully adapting to difficult or challenging life experiences’’ (American Psychological Association, no date). With Idris in mind, it is clear that he is not as emotionally developed as his peers, but it is important to recognise that not all children will develop their emotions in the same way; in fact, children on the autism spectrum usually tend to have an inclination to differ significantly from others (Castle and Buckler, 2021, p. 143). Idris’s lack of emotional development can alter his cognitive development pathway; as it has been discovered that emotions influence memory retention and academic accomplishment (DeCarli, 2024). Based on Jean Piaget’s cognitive development theory, Idris is currently in the concrete operational stage, and it is regarded as a significant step in the development of cognition for children as it grants logical thinking (Börnet-Ringleb and Wilbert, 2018). Emotional difficulties exhibited by Idris in the classroom, particularly in the form of frustration and low self-esteem, can result in decreased motivation to concentrate and learn (Education Gateshead, 2020, p. 1). Forrester and Broadhurst (2007, cited in Alotaibi, 2017, p. 2) described how children with ASC are far more likely to become frustrated and to develop low self-esteem because of interpersonal skills, acquiring new knowledge and problem solving. Erikson claimed that providing support tailored to a child’s developmental stage leads to beneficial learning outcomes. He also argued that emotional development is closely linked to success in the curriculum (Monroe University, no date). The wellbeing of children in Wales has received much attention over the last decade. The Mind Over Matter Report states that ‘’education settings, including primary schools, secondary schools, colleges and universities, are key to promoting emotional well-being and good mental health’’ (National Assembly for Wales, 2018, p. 20). The World Health Organisation [hereafter WHO] defines wellbeing as a ‘’positive state experienced by individuals and societies’’ (WHO, no date). The question of how well-being should be defined continues to be undecided (Dodge et al., 2012, p. 222). The OECD, although it provides a brief definition of well-being, believes that it is difficult to define well-being because it needs to examine different aspects of individual’s lives, as well as recognising their significance (CIEEM, 2021, p. 6). Abraham Maslow’s hierarchy of needs is a motivational theory describing fundamental human needs. Maslow’s hierarchy of needs is commonly depicted as a pyramid, with the basic and most essential needs placed at the bottom, whilst the highest needs are placed on top (Trivedi and Mehta, 2019, p. 38). The five needs are physiological, safety, love and belonging, esteem and self-actualisation (Aubrey and Riley, 2021, p. 15). To meet children’s cognitive needs, they must first satisfy their basic psychological and physiological needs (McLeod, 2024). Maslow’s theory impacted the decision to make one of the four fundamental principles of The Social Services and Wellbeing (Wales) Act 2014, which was established to improve the wellbeing of individuals needing care and support (Social Care Wales, 2025). This emphasises the importance the Welsh Government has placed on both the health and wellbeing of children in Wales. Well-being and emotional literacy are high on Welsh primary schools’ agendas, particularly post Covid-19, where it was found that children’s well-being declined during the pandemic, most notably in terms of elevated stress (Public Health Wales, no date, p. 1). Despite concerns with Idris’s emotional development, an intervention that can be implemented to aid his development is ELSA. As stated by Pickering et al., (2019, p. 17), ELSA is a targeted school-based intervention created to offer provision for children who require extra support with their emotional literacy skills; through individual or small-group work. ELSA has become well-established across local authorities in both England and Wales, since its original development in Southampton by Educational Psychologist Sheila Burton. It is described as putting ‘’psychological theory into behavioural, emotional and social development… to empower Learning Support Assistants (LSAs) to increase children’s skills in emotional literacy’’ (Burton, 2008, p. 40). Albert Bandura’s social learning theory is a psychological theory applied to ELSA intervention. Bandura’s theory emphasises the significance of social connections, proposing that EL is primarily learned through observation rather than direct instruction (Dodds, 2015, p. 11). EL looks at building CYPs ability to express, recognise, manage and understand their own and others’ emotions (Barker, 2017, p. 38). This idea correlates to emotional intelligence [hereafter EI], initially defined by Salovey and Mayer in 1990, as the capacity to notice one’s own emotions as well as those of others and to use this information to inform decision-making and behaviours (Drigas and Papoutsi, 2018, p. 4). In 1995, Goleman implied that children’s academic success is not based on intelligence quotient, but rather their EI (Parker et al., 2009, p. 239). This gives detail as to why ELSA is used in schools to ensure that children are equipped with emotional literacy skills that can lead to further academic and holistic success in later life. Idris will receive his sessions from an ELSA-trained TA, and I recommend that these sessions are conducted in a small-group format. Participating in group-based ELSA sessions with peers of a similar age would be beneficial for Idris, as Lev Vygotsky’s Zone of Proximal Development outlines group dynamics and social interactions as crucial elements to improving children’s social-emotional and cognitive development (Tripathy and Pradhan, 2024, p. 15). Using the Bear Cards Feelings provides a stimulus for discussion and help Idris identify and understand the various emotions that he and others might experience at different times. The nominated TA who will deliver ELSA would have been required to attend a 5 – 6-day training course with an EP which covered different aspects of emotional and social development including resilience, self-esteem, friendship skills, attachment, bereavement, loss, managing emotions and social skills (McEwen, 2019, p. 290). A key advantage of engaging Idris with ELSA is that practitioners in his school will be providing him with a universal well-being provision, which is legally accessible for all children in Wales. This fits with the Welsh Government’s Framework on Embedding a Whole-School Approach to Emotional and Mental Wellbeing which states that all children deserve equal access to support and resources for their mental and emotional well-being whilst at school (Welsh Government, 2021, p. 43). ELSA is regarded as an early intervention approach which aids children’s communication, social and emotional development (American Speech-Language-Hearing Association, 2021, p. 1). Children value having somebody in school who offers them with unconditional positive regard and listens to them without being judgemental (Hills, 2016). As a result of their working-relationship with ELSAs, children felt they had an advocate at school. To achieve this, ELSAs adopt a person-centred approach with children and take into account their development of emotional literacy skills. This is done by using basic counselling skills, namely active listening and problem clarification, which they would have recieved training from EPs (Cognus, 2021, p. 2). This aligns with Carl Roger’s Humanistic Theory, which highlighted three core conditions of congruence, empathy and unconditional positive regard, for an environment where children can openly express their thoughts and feelings (Gillon, 2007, p. 4). Rogers believed these conditions can support individuals’ growth. Additionally, these conditions which ELSA-trained TAs apply to their sessions with children will assist those they are working with, using resources and practical skills; related to areas of resilience, emotional regulation, communication and social skills and emotional regulation (Purcell et al., 2023, p. 26). Research conducted by Rogers and Kelly (2024, p. 15), discovered that allocating a suitable space for ELSA to take place is a limitation to this intervention and can test whether a Senior Management Team [hereafter SMT] values and support this intervention. Environmental factors, namely limited privacy and conflicting considerations with space, pose a barrier to ensuring a safe space where children can truly express how they are feeling with a trusted adult. This limitation can be linked with Urie Bronfenbrenner’s ecological system theory which implies that children’s development is a process involving mutual and two-way interactions with their surrounding environment (Antony, 2022, p. 245). For instance, the microsystem refers to the immediate surroundings where a child engages and forms relationships with family, school and peers. This aspect is vital for a child’s development because these on-going, close interactions influence their emotional, social and cognitive development (Guy-Evans, 2024). If Idris’s school does not allocate a suitable safe space that is free from disruptions, provides complete privacy and is comfortable, the effectiveness of ELSA may be compromised, thus hindering his emotional development. Another limitation of ELSA is that usually only TAs are trained to deliver this intervention. The ELSA Network advises that mainly TAs and other specialist support staff are to be ELSA-trained and this was further confirmed in a conversation with Dr. Helen Davies (see Appendix 2), an EP working for Carmarthenshire County Council; who explained that teachers do not have time to deliver this intervention as their primary role is to teach children a balanced and broad curriculum (Grigg, 2022, p. 4). They also explained that TAs are cheaper than teachers which makes the intervention more affordable to implement. This suggests that schools are capitalising on TAs as they are lower paid and focus on the well-being of children rather than the teaching. Following my time on placement, I spoke with ELSA-trained staff about their role and responsibility in the school. They shared their time is spent more in classrooms where behaviour is challenging, rather than working with children individually or through small-group work. Similarly, Leighton’s study (2016, cited in Cumbria County Council, 2020, p. 15) discovered that ELSAs reported barriers from their SMT. They believed this was because of their lack of emotional literacy knowledge and understanding. As TAs are frequently expected to carry out pastoral and pedagogical roles (Nicholson-Roberts, 2019, p. 24), in the form of interventions, statistics highlight that 2.3% of TAs and support staff in local authority maintained schools leave the profession not because they cannot fulfill this role, but potentially the salary does not equate to the level of responsibility put upon them and increased workload (Welsh Government, 2024). However, a case study conducted by Estyn at Herbert Thompson Primary School discovered when TAs are given the opportunity to lead and take responsibility for a school’s intervention programmes, they feel valued and empowered by their SMT; although they need to be equipped with proper training on what is expected of them (Estyn, 2020). This implies that recieving training to deliver interventions across the school enhances TAs professional development and increases their skills and value to the school community. 
To conclude, ELSA intervention was created to enhance the ability of schools to address the emotional and social needs of their children (Rogers and Kelly, 2024, p. 1). Wilding and Claridge (2016, p. 193) advocate for ELSAs to build two-way supportive relationships with parents, facilitating change from a model of deficit by outlining the changing systems the intervention aspires to within school and home environments. This indicates that parents can engage with ELSA interventions, as recent research has demonstrated the advantages of collaborative efforts to foster children's development in Wales. The ELSA Code of Practice declares the intervention is meant to provide targeted short-term support protecting ELSAs time and is different from ongoing responsive forms of support (ELSA Network, 2017). Moreover, the ELSA Network acknowledges that certain children require continuous levels of informal support and prior research discovered children appreciated a dependable and understanding attachment where ELSAs can meet their needs beyond interventions (Bergley, 2016). This encourages my view that ELSA should surpass the 6 – 7-week typical recommendation to support Idris’s emotional development, especially as he approaches the transition to upper Key Stage 2 where he may become overwhelmed with all the upcoming changes. The EEF (no date) recommended that SEL interventions, namely ELSA, can be applied as a whole-class intervention. This would be particularly beneficial if there are other children in the class with needs similar to Idris, as it can promote understanding and acceptance amongst his peers, enabling them to become ‘’Ethical, Informed Citizens’’ (Welsh Government, 2020).
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Pupil Profile

“This s lafis. Idis is 9 years old and is a year 4 pupil. He has one sister called
Ella who s in Reception class al the same school

Idris doesn' enjoy class work, apart from the physical and sports lessons. He
hates reading, writing and maths, but s happy 10 complete activiies on a
tablet or a computer. If he isn'tallowed to do this, Idris sometimes sulks and
is in a bad mood. Then, he asks Nirs James, the class teacher, for
permission to go out of the classroom o have Some quiet time for himself

Mrs James is concerned that Idris's acadeic work is not of the same.
standard as that of his peers. However, he clearly enjoys practical activites,
especially ifthere is an opportunily 1o go outside. He loves helping Mrs.
James with tasks such as tidying up the classroom, photocopying work or
watering the flowers in the school garden. He is used o helping his mother look
after the garden at home.

When Idris refuses to complete his work, he doesn' interrupt the class, he just sits
quietly dreaming of his favourite football team. He likes watching football
matches on TV at weekends, bt prefers kicking a ball alone on the yard
rather than playing with someone else or as a member of a team.

While reflecting on how she can support Idris 1o develop further, Mrs James

considers some of hs main characteristics which incude:
Physical Development

- Wel developed gross motor skis .g. jump, urn, perform tasks in physical lessons
 Prints when wiing rather than using joined-up handwriting

 Dresses himself afer swimming and sports lessons

Cognitive Development

+ Recognizes time on the hour, quarter past and halfpast on an analogue clock

 Finds it hard to concentrate for fong periods of ime

Emotional Development

- Shows disappointment f he fails o perform tasks or gets wrong answers

15 keen to please adults

Language Development

 Has a wide spoken vocabulary but has diffculy concentrating when reading and writing
- Begins to understand and use humour orally

«Expresses opinions onlikes and disikes

Social Development

15 respectful towards other adults and chidren

« Enjoys working alone rather than with others
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To: ® Jacob Bowen (2304274)

Inanutshell.
1. TAs are cheaper than teachers which then makes it a more affordable intervention.

2.7TAs are generally employed to deliver interventions. Teachers would not have time to deliver interventions in
this way.
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