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Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
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	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	







This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 












	Student Self Evaluation Form







This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	
	x
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have evaluated my own performance, while offering recommendations to improve my practice
I have referred to key readings to support some of my arguments, whilst using evidence from PTE for the remainder.
	I don’t think I have discussed enterprise skills as much as maybe I should have.
I could have included arguments against creativity, instead of just supporting theory


	Student’s Name
	Ashley Bassett
	Date
	15/12/17

	Student’s Signature
	AJBASSETT















































Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression.

We all aspire to be an enterprising and creative teacher, but what exactly is an enterprising and creative teacher? Creativity, as defined by Sir Ken Robinson and Lou Aronica (2016), is ”the process of original ideas that have value.” In addition to this, the National Advisory Committee of Creative and Culture Education (NACCCE, 1999), of which Sir Ken Robinson is the chairman, defines the process of thinking creatively as having 4 key components; the use of imagination, having a purpose, being original and it is of value. Contrary to this, Desailly (2012) believes that educators often find it hard to agree on a true definition of creativity within the classroom as what often is found is that creativity means different things to different people. This ties in to Wallace (1986) who believes that there is no such thing as a perfect definition to creativity. The author believes this to be quite significant, as ‘to be creative’, to some, is to be original with the development of ideas, this would suggest that there is no single correct way of going about being creative, as is the case regarding the definition. Enterprise skills are not normally used in conversation alongside primary teaching, however, they play an important, albeit subtle, role in the skills that the national curriculum aim to develop. The Quality Assurance Agency (QAA) (2012) define enterprise as “the application of creative ideas and innovations to practical situations”. The QAA go on to say that creative skills include; king the initiative, making things happen, problem solving and strategic thinking among others.

This begs the question of ‘Why should we develop creativity and enterprise skills in school?’ As educators, our aim is to provide the skills that learners will require in order to become employable. The QAA (2012) state that there is a definite relationship between employability characteristics and the enterprise skills mentioned previously, and that with said skills, learners are more focussed on opportunity, self-aware and accustomed to the workplace environment. It is important that these skills are developed as we aspire to provide the best possible opportunities for learners to succeed in the future. Another reason as to why these skills should be developed is in the form of ‘Successful Futures’ (2015) and Professor Graham Donaldson. As part of the new structure to the curriculum that Donaldson proposes, one of the 4 purposes of said curriculum is to create ‘creative and enterprising contributors who are ready to play a full part in life and work, which coincides with the point made previously. Donaldson (2015) believes that this purpose to the curriculum will enable learners to develop their creativity in a number of different expressions, it should also provide challenge to their work that they can then complete collaboratively, while, in the meantime, also allowing learners to learn from appraisal. 

Not only is it important to provide the learners with these skills but it is so important that the teachers themselves are in possession of these skills. This is because, when teaching anything within a primary setting, subject knowledge is key. An article from Nick Morrison for TES (2014) states that subject knowledge is at the core of being a good teacher. Mitchell Chester, education commissioner for the State of Massachusetts (best performing state in the United States) continues by saying that subject knowledge is the critical component in teaching, and “how can you expect to be a teacher of mathematics if you are not strong in that subject.” This statement can be carried over to any area of the curriculum. therefore, teachers must be well equipped with the creative and enterprise skills in order to transfer these skills to the learners. 

A vital component of this assignment is to critically evaluate creativity and other dispositions against the Entrecomp framework. The Entrecomp framework (Bacigalupo et al. 2016) is a tool that allows for the promotion of entrepreneurship competence across education and work, whilst simultaneously bridging the gap between the worlds of education and work. The framework contains 3 areas of competence, 15 competences and an 8-level progression model for each competence. As mentioned previously, this framework bridges the gap between education and work, this statement ties nicely to the statement made by the QAA regarding enterprise skills and employability. With the inclusion of the Entrecomp framework into education it will further increase the employability of learners, if the QAA’s statement is correct. Another benefit to this framework is that it offers clear progression level which enables users to identify where they stand in terms of individual competences. It then offers clear descriptors of what is needed to progress further, this will be put in to practice later in the assignment. Despite these benefits there are also limitations to this framework. The framework itself highlights the fact that the framework is a result of a “robust research methodology” and despite being endorsed across the world, it has not yet been adapted and tested in real life settings. The author suggests that a next step for the framework be that it should be applied in practice and in a specific context, allowing for feedback and subsequently adapting it to suit the needs of the users of the framework.

This assignment requires the evaluation of dispositions from the Entrecomp framework. I have decided to critically evaluate my competence in creativity, motivation and perseverance, and coping with ambiguity, uncertainty and risk.

As this assignment asks to discuss and critically evaluate my creativity, it was imperative that I choose creativity as a competence of interest from the Entrecomp framework. In terms of the framework, creativity as a competence is separated into five different areas; Being curious and open, defining problems, developing ideas, design value and being innovative. Having examined the Entrecomp framework I have determined that I currently at a level 3 with elements of level 4. Level 4 indicates that I am currently at the building independence stage of my creativity development, with level 4 indicting that I am beginning to take and share responsibility. I am well aware of the fact that, as a teacher, I will be in charge of a whole class, meaning that the responsibility will be solely on me. Therefore, I need to be able to take the responsibility in my teaching competences. In terms of judging myself against the framework, I have determined to be at a level 3 due to the fact that I am beginning to take bit of responsibility. However, during placement, I began by team teaching and co-planning. At this stage, it is suitable to be doing this as I am still at the development stage of teaching, and planning and teaching in this format allows me to witness and contribute to good practice. Having said this, towards the end of placement I began to plan without supervision and limited guidance whilst teaching and managing learners confidently with no input from the class teacher. Towards the end of the placement I was also able to identify problems in my teaching, whilst also being able to address these issues in time for the next session. In terms of the next step and reaching level 4 and 5 in the framework, from a personal point of view I think that going into placement with self-belief and a ‘can do’ attitude will be extremely beneficial. I will attempt to arrive in placement with my own ideas of the way that the learning should progress, with my own creative spin on the learning. In line with Desailly (2012) I will try to plan more open ended activities as not only will the activities develop the learners’ creativity, but will also develop my creativity with regards to planning and making provision for creativity. This type of teaching will also tie into Barnes (2015) opportunistic cross curricular teaching approach. Whereby the learning is completely child led, therefore the planning needs to be thorough, and I will need to plan creatively in order to deliver this teaching approach effectively. I will also look at ways to actively solve problems in the learning environment and with my teaching overall. Thorne (2007) believes that all teachers need to have some element of creativity, and that despite to constraints of the curriculum that some teachers face, they still find ways of harnessing their creative thoughts. She also goes on to say that in order to become creative, it is important to evaluate past experience and pinpoint what enabled the creativity and try to recreate those conditions in order to stimulate creative thinking. It has been proven that walking can increase creative output. A study by Oppezzo and Schwartz (2014) found that the act of walking for as little as 5 minutes can increase creativity levels by 60% and that the participants devised more unique ideas than those who were not walking. After discovering this information, a strategy I will adopt when planning is to take a short walk before beginning an activity that requires a creative output.

The second competence I have decide to evaluate is ‘motivation and perseverance’. In my opinion motivation is one of the most important qualities one must have as a teacher. If a teacher is in front of the class portraying an unmotivated body language then this will be replicated in the output received from the learners. In terms of the framework, motivation is divided into 5 ‘threads’; staying driven, being determined, focussing on what keeps you motivated, being resilient and not giving up. I have identified myself as a level 4 as a best fit. I have identified areas of improvement for the individual threads as part of motivation. Being determined at a level 3 is described as being ‘able to set challenges to motivate myself’. At present I feel that I do this by the scope in which I plan my lessons. I always want to improve and I try to do so with every passing lesson. In order for me to reach my goal for this thread (level 5), I have given myself the target of acquiring confidence when completing tasks. This is not to say that I suffer from a lack of confidence, however, in order to reach level 5, the framework states that I must “drive my effort by using belief in my ability to achieve”. To address this, it stems back to the point made in the introduction whereby it was stated that subject knowledge plays a pivotal role in becoming a good teacher. If I were to increase my subject knowledge across the curriculum to a higher level that it is now, then I believe that my confidence in my own performance will increase as a result. The third thread of this competence involves focussing on what keeps you motivated. At present I believe I am at a level 4, which states that I am able to differentiate between internal and external factors that motivate me. I know this as I am able to offer myself personal incentives to keep going in my work, for example I would offer myself the incentive of going out in a social capacity but only after my work is complete. In order for me to reach level 5, which states that I am able to use strategies to keep motivated, I will need to research motivational strategies. An idea of what I could do would be to use ARC’s to identify aspects (positive or negative) of lessons I complete and use these aspects to motivate myself to improve or replicate for future lessons. In terms of the ‘not giving up’ thread of this competence, I have decided that I am a level 4, as I believe that I am able to “maintain effort and interest, despite setbacks.” This has been apparent none more so than on placement, there were numerous days in which I questioned whether teaching was for me, however, I knew that for that period of time (the placement duration), I had an obligation to provide effective lessons and opportunities for the learners to learn. Therefore, I was able to look past my setback and continue with planning and effective delivery. Level 5 of ‘not giving up’ requires me to be able to celebrate short term achievements. The benefits of celebrating short term achievements is that by doing so, it will enable me to acquire the confidence needed in the second thread, and will allow for my self-esteem to be improved. Motivation is important in determining ones ‘emotional intelligence’. Goleman’s (1998) definition of ‘emotional intelligence’ is the ability to control and monitor ones own feelings and use said feeling to guide thought and action. Within this, Goleman has devised five basic emotional and social competencies, with motivation being one of said competences. Therefore, in order for me, as an educator, to turn my thoughts into action, I need to be motivated.

The third and final competence that will be evaluated is my ability to cope with ambiguity, uncertainty and risk. In the framework, this competence is divided into three threads; ‘cope with uncertainty and ambiguity’, ‘calculate risk’ and ‘manage risk’. I have judged myself to be a level 3 in coping with ambiguity and managing risk, whereas I believe that I am a level 4 in calculating risk. I have given myself these judgements as presently, I am weighing up the options available for me after finishing this degree and comparing different career paths, which is stated in level 4 of the ‘calculate risk’ thread. Likewise, in the first thread of this competence, level 3 states that I can discuss the role of information in reducing risk and ambiguity. I know that the more information available regarding a decision, the less risks that will be involved in making that decision. In order for me to reach my goal of level 5 across the competence. I need to show evidence that I can find ways of making decisions when information is incomplete, I think that this stems down, again, to having a deep and broad knowledge of the subject and curriculum, as when a problem like this does arise, I will be able to call upon my prior knowledge on the subject to either complete the information or to calculate the risk involved. To reach level 5 in ‘calculate risk’ I need to be able to make affordable losses when making decisions. In terms of teaching, there are going to be times where not everything I plan will be achievable, I would therefore have to make a calculated risk on areas of my plan that can be omitted, but still allow me to deliver effective pedagogy. Level 5 of managing risk states that I should be weighing up the expected benefits and risks of a creative activity. At present I feel that I perhaps shy away from risk taking, especially from a creative point of view, due to the uncertainty of the outcome and the fact that there is a lot of pressure on teachers in the form of ‘value added’. I think it is because of this that I prefer to deliver tried and tested, almost safe approach to teaching. This is fine up to a point. However, I perhaps need to understand that risk taking is part and parcel of becoming a teacher. Risk taking is very important in regard to improvement, and if I am not willing to step out of my comfort zone, then neither will the learners.

Before beginning to assess and evaluate my creativity, I believed that I was a creative individual. I still believe this to be the case, however the Entrecomp framework has allowed me to identify individual strands within creativity that I need to address in order for me to become more creative. Throughout the response, I have highlighted, on numerous occasions, the fact that weaker areas that can be addressed through having a comprehensive knowledge of all subject areas. This response highlights areas that I need to improve, I believe that is imperative that I do improve these areas, as, in a matter of months I may have my own class of learners, and at present I do not feel that my competency levels in the areas stated above are necessarily good enough. However, upon completion of the next steps mentioned previously, I am of the belief that I will good enough in the areas stated.
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Appendices

Appendix 1
Model Casgliadau Adfyfyriol â Chymorth (ARC) (Model ‘Myfyrio a Newid’)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 13/3/17
Digwyddiad critigol (Ffocws)/Critical incident (focus): Timetable Maths lesson
	Profiad/ Experience


	Teimladau/
Feelings
“What are your feelings regarding the experience?”
	I feel the lesson went okay, however it was not my best lesson that I have taught. I received feedback stating that I should aim to be more creative when teaching, give the observer something the might not have necessarily seen before.

	Cofio a Deall/
Remember and Understand

“Can you list the aspects of the learning experience that went well?”

“What were the elements of the learning experience that were disappointing?”

	
What went well?
· I feel that I delivered the content specified in my plan to a good standard
· My plan was thorough and enabled me to cover everything that I allocated in my plan.
· I feel that in terms of ‘value added’ then this session was been very useful

What was disappointing?
· I was disappointed with the feedback I was given, however, upon reflection the feedback was justified.
· I was told to give the lesson more of a ‘wow factor’ 
· I was too far in my comfort zone

	Gwerthuso a dadansoddi/
Evaluate and analyse

“What will you keep the same to ensure effective teaching and learning in the future?”

“What was the cause of the most important disappointing element?”

	
What will I keep the same?
· I will attempt to keep the same amount of ‘value added’ in future sessions as this is something that I found pleasing.
· I will also plan thoroughly like I have done on this occasion.
What caused the most disappointment?
The cause of the biggest disappointment was the fact that the lesson did not take me out of my comfort zone and contain a risk. It should contain an aspect of uncertainty to allow the learners and myself to express ourselves.

	Casgliadau a chamau gweithredu/
Conclusions and actions

“What are your possible solutions to the disappointing issues identified?”

“What will you do next?”

	
Solutions?
I will use motivation strategies in order to motivate myself and enable me to have the confidence to implement a risky strategy. I will also neec to strengthen my subject knowledge, doing so will also increase confidence and in turn, motivation
What will I do next?
Next time I will include a calculated risk, that could enhance the learning significantly, but I should also make provision for if the risk back-fires. I will also ensure that the content of the lesson is as affective as it was in this lesson. And I will also ensure that I meet my ‘value added’ target for the session.

	Y profiad newydd / Transformed experience






Appendix 2

	Week:      1    2    3    4    5    6    7    8    9    10 (circle as appropriate)

	Current personal training target/s:
· To take more risks in lessons
· Allow creativity to be apparent in lessons


	What progress have you made against your personal training targets during the past week?
I have attempted to include pre-meditated risks in as many lessons as possible. The class teacher has been able to look at my plan and pinpoint where and when the risk is. I have attempted to look at all new and different strategies with a positive mind set – giving everything a chance.


	How do you know? (Provide a summary of your achievements)
· I have put risks in my plans to allow myself to move away from my comfort zone
· I am trying new techniques in the learning environment
· The new techniques are motivating me to become better and in turn, take more risks.

	Evaluation against QTS standards (to be agreed by 
both trainee and mentor):
	E – Excellent,  G – Good, A – Adequate,
U - Unsatisfactory (Significant Improvement Required)
Please tick appropriate judgements

	
	E
	G
	A
	U

	S1

	x
	
	
	

	S2

	
	x
	
	

	S3.1

	
	x
	
	

	S3.2

	
	
	x
	

	S3.3
	

	
	x
	









Trainee signature: AJBASSETT
Mentor/Senior Mentor signature:
Date: 10/3/17	

	What are your next areas for development? Set personal training targets for next week.
My areas will be to continue to strive for creativity and continue to take risks. 
Continue to motivate myself, with the learners being motivated as a result of this.

	Which QTS standard/s do your targets relate to?
S1
S2
S3.1
S3.3

	How exactly will you achieve your targets? Complete an action plan (Form C20) to indicate the steps you will take to develop.
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Name of Trainee:1501275

Action Plan

Name of School: School A Date: _10/12/2017.

Year Groug

Priorities
(what | need to do)

Action
(How will achieve this?)

Deadline
(When?)

Success criteria
(How will know?)

Reach Level 5 in Creativity

Reach level 5 in motivation and
perseverance

Reach level S in coping with ambiguity,
uncertainty and risk

To achieve this, | have given myself the task of increasing my.
subject knowledge across the curriculum — this | believe will
allow me to gain confidence.

1 will also enter placement with my own vision, rather than
replicate the views of the class teacher, | will attempt to put
my own stamp on teaching - where applicable.

To reach level 5, 1 will firstly research strategies that promote
self-motivation — 1 will also use ARC's o reflect on good
aspects In order to motivate mysel.

1 will lso celebrate short term achievements, by offering
myself incentives it wil llow me to keep motivated and
driven towards my goal.

I order to achieve this goal, | wil attempt to take risks in
lessons rather than playing it safe

1 will lso try to treamiine my planning - omitting anything
that can be omitted leaving nothing but valuable content.

By tomorrow

Inthe next few
days

Within a week

By close of this
sBE

e to assess whether |
have met achieved all| et out to do’n
the action plan -

« 1willneed to assess myself
mentally - with regards to
motivation

1wl need to revise areas of
the curriculum — in particular,
my weaker areas of learning.

* 1willattempt to include at
least one risky element into all
lessons, in arder to take
myself out of my comfort
zone.~ | can use ARC's to
assess my use of the risk and
how effective the risk was in
thelesson

Signed by Trainee: __AJBASSEET.

Mentor
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