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Task 1
The story that I have chosen is ‘Dillad Tedi Twt’, which was originally written by Sian Thomas. Although this book is typically for Foundation Phase, I have chosen to read it to a year 3 class. The reasoning behind this is that the class had only been in Key stage 2 for two months at this point of the academic year. Another factor into why I chose this book is because this class, as a whole, had poor attainment levels for Welsh Second Language. My rationale behind choosing this book is that I will be able to use this as an introduction lesson into clothes and uniforms in the Welsh language. The main learning objective for this lesson is To write in Welsh what clothes you wear in different weathers. I feel that this book opens many teaching and learning opportunities for the children as it does not just teach them about different clothing names, but also the different weathers. The teaching language method that I will be using is The Natural Approach. The Natural Approach, advocated by Professor S. Krashen, focusses on exposing children to a language and not correcting mistakes. This method allows the teaching and learning of a second language to be as natural as possible to the teaching and learning of a first language. The skill that I will be developing from the Welsh second language programme of study is ‘use different strategies to establish meaning and gather information in texts including: using context and knowledge of language to establish meaning’ (Welsh Government, 2015, p12) 

Task 2
https://youtu.be/4znuPw5NCQ8 

Task 3
Due to technical difficulties my video started quite late. By this point I had already read the majority of the book to the children, which is why when we read it through as a class, most of the class had already picked up the words. 
For this reflection I will be using Rolfe et al.’s (2001) reflective model. This model is based on 3 main and simple questions: which are ‘What?’ ‘So What?’ And ‘Now What?’.
What
My role in this lesson was to facilitate the learning of the class and adapt my teaching techniques to what I felt would be more effective in the moment. The success criteria for this lesson was slightly differentiated, as well as the worksheets. All worksheets followed the same format as the Dillad Tedi Twt book, where the weather was at the top, then below the question ‘Beth wyt ti’n gwisgo?’. Next to the Welsh weather is a small cartoon image of each weather so that the children can visually link the Welsh words to the image next to it. The success criteria for lower ability (LA) and middle ability (MA) was the same, which were: Draw you in the clothes you would wear in each weather, Write in Welsh what you are wearing, and Write neatly. Although the success criteria was the same, the worksheets were not. The LA sheet had already had ‘Dw i’n gwisgo’ written on for them, where as the MA group did not. Higher ability (HA) had the same worksheet as MA, however they had an extra part of the success criteria. The HA group had to write in Welsh if they liked the weather or not. (Examples of end results are Appendix 2-4)
With reading this book and doing this activity I was looking to achieve verbal and written understanding of different elements of clothing. The reason why I paired this activity with weather is because it allowed the children to have a meaning for picking certain types of clothes. By using their previous general knowledge of what they would naturally wear in this weather, I feel that they picked up the Welsh words for items of clothing rather well. The theory behind linking new knowledge to previous knowledge is supported in ‘Making Connections: Teachers' Use of Children's Prior Knowledge in Whole Class Discourse’ (Myhill and Brackley, 2004, p 264-265).
I tried to use Total Physical Response, which was first developed by James Asher (1977), whilst reading the book as a class. Total Physical Response (TPR) approaches teaching a language the same way as The Natural Approach teaching method. TPR is based upon how the mother tongue is taught when we are children. Even though, as infants, we are unable to understand a language yet, because of the actions and visuals that are around us, we can understand what is being said. Frost (2004) was a useful source for this information. In my video I did this by doing the same action for ‘Beth wyt ti’n gwisgo’ and did different actions for different items of clothing. The class responded well to this as most of them joined in with the actions, and as shown later in the video, the children started to know the translations for my actions without me having to sandwich the Welsh. 
The parts of this lesson that went well was that through reading the book once myself then as a whole class, it got the children involved and engaged. This definitely showed in the worksheets who took part in the whole class reading and who did not. There were moments in this that I did not feel confident with my own Welsh ability, for example at one point I said ‘I think leggings in Welsh is just leggings.’ Looking back on this I do not feel that I should have said this, I should have known for definite what leggings is in Welsh, rather than just saying, I think. Another moment that I feel went bad for me was that, although I checked with the teacher whether the school uses ‘Rydw i’n’ or ‘Dw i’n’ beforehand, I did not check whether the school uses ‘Dw i’n ddim yn’ or ‘Dydw i’n ddim yn’ and ended up asking the teacher in the middle of my lesson. I do not feel that this was very good pedagogy. 
So What?
Before teaching this lesson, I felt that this book would be good for the class’s attainment level, however from teaching this and reflecting on it I feel that I could have done a slightly more advanced book and then just differentiated the activities more widely. Although not everyone finished the activity and some children did struggle with the activity, I feel that the book could have been slightly more advanced. Even though I did question as much as I could, mostly when I read it through for the class, if I had a slightly more advanced book there would have been more opportunities to ask questions. 
I based my actions on the verbal and non-verbal feedback from the class. As I read it through myself to the class, I could sense that the children were not understanding as well as I would have liked, which is why I started to introduce TPR into the reading. Throughout the rest of the lesson I circled the class to make sure everyone was on task. Whilst circling the class I made some unplanned decisions again, for example I swapped around seating to allow a child who is struggling to be sat next to a child who understand. To make this lesson better I could have created less worksheets and more of a practical lesson as this particular class responded better with practical activities rather than worksheet activities. I also should have checked with the teacher on everything before hand to see which version of Welsh second language this school uses, not just on some stuff. 
Now what?
In order to improve my teaching, when it comes to Welsh second language, I feel that I need to constantly be practising and developing my own Welsh second language in order to give the children the correct and vast knowledge that they desire. I can do this by reading and listening to more Welsh in casual ways, such as watching S4C and listening to the Welsh radio stations. I can also do this by engaging with fluent Welsh speakers as much as possible. To improve Welsh in my class room I need to speak as much incidental Welsh as possible. I have found that although I get through all the words on my Promoting Welsh Planning Sheet (Appendix 1) when this is spread over a 6-hour day, it is not actually that much Welsh. I will be able to do this by having different post-it notes around the room with many different incidental Welsh written on them. This will remind me use Welsh more in the classroom and will encourage the children to join in with incidental Welsh. 
To move on for this lesson I was able to do lessons on different types of uniforms, such as school uniforms, police uniforms, athletes’ uniforms. I was able to do this as I had already built the class’s knowledge on the basic items of clothing, which when pieced together can create many different outfits. 
Conclusion
[bookmark: _GoBack]To conclude, overall, I am happy with how my lesson went. However, the main points that I would do differently if I was to do this session again would be to talk more in depth with the class teacher before the lesson started in order to know the correct use of Welsh this school uses. I would also prefer to have a slightly more advanced book in order to not just reinforce Welsh with the class but challenge and develop it. Although it is not related to teaching Welsh second language specifically, I feel that my teaching in general would be improved greatly if I gained more confidence in the classroom. I did not notice when teaching but from watching myself back on the video I feel that body language when at the front of the class is not very confident.
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