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	[bookmark: _Toc187755177]Introduction 
The guidelines set out within this practitioner’s handbook provide a framework for level 3 teaching assistants providing 1:1 support for pupils diagnosed with autism spectrum disorder or are on the pathway for diagnosis. The guidance offers methods to support inclusive practices within a mainstream classroom throughout the foundation phase in Wales and should be used alongside statutory guidance. The underpinning principles are to promote inclusivity and equality by implementing strategies to remove barriers to education. Inclusive practice ensures that all individuals regardless of disability or background feel respected, valued and included. This can be achieved by creating environments that demonstrate acceptance, by embracing diversity and offering equal opportunities for participation to enhance learning (Welsh Government, 2018). This Guide has been developed using evidence-based research and incorporates key policy legislation and theoretical perspectives to produce good practice strategies.
Background 
The 1978 Warnock report marked the beginning of key changes across the education system and had a significant legislative impact in the field of specialist education when its recommendations were enshrined in law through the Education Act 1981. (Dunsmuir, Fredrickson and Cline, 2024). The principles of the report advocated for inclusion and integration of children with specialist needs into mainstream classrooms with the support of individualized plans and parental involvement. The report suggested that terminology based on the medical model held social stigmas and should be replaced with more inclusion language that display a broader definition of needs, adopting the term, special educational needs. The alternative use of language provided a paradigm shift in societal stereotype and aligned with the progressive movement of educational practices based on the needs and rights of the child (Warnock, 2005). The foundations laid by the Warnock Report for an inclusive educational system have been continually upheld in Wales, with practice and policy being continually adapted to ensure support for all its learners (Kellet, 2014). Welsh Government (2021) demonstrated a commitment to the progression of inclusive education with its overhaul of the system through its Additional Learning Needs (ALN) Transformation Programme (2018) which is designed to be flexible and responsive to the evolving needs of its learners. The recent educational reforms in Wales are deemed as a significant milestone in the progressive movement of implementing inclusive education for children with additional learning needs. In part, this is due to contributions at replacing outdated terminology, which over recent years have become stigmatized by negative associations with the medical model of disabilities (Conn, Hicks and Thomas, 2024). The introduction of the new ALN system in Wales replaced the term ‘special educational needs’ with ‘additional learning needs’ under the legislative framework outlined in the Additional Learning Needs and Education Tribunal (Wales) Act 2018. and the Additional Learning Needs Code for Wales (2021) (the ALN Code). Furthermore, the programme provides a unified system that promotes equality and encourages the integration of pupils with additional learning needs into mainstream classrooms if appropriate for the individual. Pupils are supported through a statutory Individual Development Plan (IDP) which outlines the pupil’s needs and required support to ensure equal access to education allowing them to reach their full potential. Regular monitoring and evaluation ensure that the plan is adapted to meet the needs of the learner. Pupil and parental voice are an integral part of the process, with emphasis on multi agency collaborative working to ensure that the plan accurately reflects the induvial and continues to support the child’s evolving needs. The holistic approach is supported by the Children’s Commissioner for Wales (2024) whose ambitions align with the protection of disabled children’s rights outlined in Article 23 of UNICEF (1989) United Nations Convention on the Rights of the Child and are embedded within The Rights of Children and Young Persons (Wales) Measure 2011.
Terminology
Studies conducted by Autism Education Trust (2024) into descriptive terminology concluded that there are conflicting views on the increasing use of person first language when pertaining to themselves and their disabilities. Historically, identity first language was widely accepted and remains to be favored by individuals who believe that autism is a key part of their identity. In contrast, Flink (2019) suggets that terminology has adapted based on a greater societal undertsanding of disabilities, with research indicating that a high percentage of individuals now prefer to place personal identity before their disability, favoring person first language and identifying as ‘autistic’ as opposed to ‘person with autism’. Extending on the debate, The British Psychological Society (2021) suggests that terminology based on diagnostic classifications were also dividing opinion. The widely used terms ‘Autism Spectrum Disorder’ and ‘Autism Spectrum Condition’ are opposed by individuals who believe that autism is a difference and not a disorder or deficit. However, others believe that the term disorder serves as recognition of how autism creates significant challenges to their lives. The language discourse used across autism advocacy discussions favors the term neurodiversity, offering an alternative view of the difficulties faced by individuals as opposed to the deficits highlighted from the medical descriptive (Bottini et al., 2024).
In acknowledgement of the conflicting views within these debates, the contents of this guide will use the terms; ‘autistic’, ‘children with autism’ and ‘on the spectrum’ interchangeably throughout.  



Theoretical Perspectives
Good autism practice uses pedagogical strategies based on a range of theoretical perspectives that provide a broader understanding of the strengths and challenges associated with autism. Commonly used theories:
[image: Brain in head outline]Theory of Mind- The process enabling an individual to understand the beliefs, thoughts and feelings of another person, suggesting that autistic children have difficulties in understanding the mental state of others which impacts social functioning, often referred to as ‘mind blindness’ (Baron-Cohen, Leslie and Frith, 1985).
[image: Right And Left Brain outline]Central Coherence- The ability to understand context and ‘the bigger picture’. This theory suggests that autistic individuals have difficulty with this perceptual process as they tend to hyper focus on small details and local processing. This concept helps understand the cognitive characteristics of children on the spectrum, and how processing bias and differences can affect social cognition (Happé and Frith, 2006).
[image: Gears outline]Executive Functioning- The way in which an individual can initiate and engage with flexible response and thought processing. Children on the spectrum who lack this ability often demonstrate a resistant to change along with difficulties in planning, working memory and emotional regulation (Ozonoff, Pennington and Rogers, 1991).
Pedagogical frameworks based on theory offer teaching strategies that can be tailored to meet the diverse needs of learners on the spectrum and are influenced by several key theoretical models.
· Behaviourism – Based on elements from Skinners (1957) operant conditioning, models using Applied Behavioural Analysis (ABA) therapy, using positive and negative reinforcements for instrumental learning are highly contested within the autism community (Whittaker, 2021). The contents of this guide will therefore recommend alternative practice methods that do not support punitive measures.
· Cognitivism – In contrast to behaviourism, this approach focuses on information processing and offers strategies for autistic learners to break down tasks into manageable steps to improve understanding. The structural learning process of Blooms (1956) taxonomy allows autistic learners to access curriculum content at their individual cognitive level, supporting progression through the hierarchical levels of taxonomy. Additionally, this model encourages visual aids and digital technology to improve engagement through visual literacy (Murray, 2015).
· Constructivism- Teaching from this approach supports learning through hands on experience and reflection. Advocated by theorist Dewey (1938), experiential and sensory learning activities that allow the active construction of knowledge are beneficial to foundation phase pupils and can enhance social and cognitive skills for autistic students as part of an inclusive curriculum (Fosnott, 2013).
· Social Learning Theory- Principles behind this theory are based on theorist Bandura (1971) who promoted learning through modelled behaviours and Vygotsky (1978) who likewise advocated for learning with peers to enhance socio-cultural development. Using these principles, facilitating peer mediated instruction and small group work encourages opportunity for positive modelled behaviours to support the social development of autistic children (Hassani and Schwab, 2021). 
· Humanism- Using a holistic approach to meet the needs of the individual by creating a nurturing learning environment that supports belonginess. The model using Maslow’s (1957) hierarchy of needs can support autistic pupils improve self-esteem and reach self-actualisation by ensuring their basic needs are met (Zakaria, 2017).
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[image: Multi-coloured toy blocks]                    Understanding Autism
“Autism is a lifelong neurodevelopmental disability which affects how people communicate and interact with the world. More than one in 100 people are on the autism spectrum and there are around 700,000 autistic adults and children in the UK.”
(National Autistic Society, no date).

Autism is a diverse condition which covers a broad spectrum of both skills and challenges and typically present with co-occurring conditions. Signs of autism are diverse, presenting differently amongst individuals and are often missed during early childhood, resulting in children remaining undiagnosed until much later in life, facing daily challenges in executive function that create barriers to their learning. Practitioners working within the foundation phase, play an important part in early identification of children on the spectrum and can provide early intervention strategies to support their learning (Autism Education Trust, 2022).
 Diagnosis is determined using the American Psychiatric Association (2022) DSM-5 diagnostic criteria by a panel of multidisciplinary experts. In Carmarthenshire the referral for diagnosis is made to the Hywel Dda Health Board Neurodevelopmental Team. At present, Hywell Dda is facing an overwhelming need for the service, resulting in excessive waiting times. The unprecedented effect of the coronavirus pandemic has negatively impacted the operating of the neurodevelopmental services, placing an enormous strain on workforce delaying the assessment process (NHS Wales, 2024). Therefore, any pupil suspected as being autistic and presenting with challenges must be given appropriate interventions and supported by the schools Additional Learning Needs Co-ordinator (ALNCO) based on their needs and not diagnosis. (NHS Wales, 2024).
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Profiles and Subgroups
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Description automatically generated with medium confidence]Subgroups within the autism spectrum have been used to define the profiles of autistic individuals with certain characteristics. Commonly known subgroups are Aspergers Syndrome and high functioning autism. Typically, Aspergers is characterised by strong cognitive and language skills and a lack of social and self-regulative abilities with greater need for routine and rituals. Changes to the American Psychiatric Association (2022) DSM-5 criteria meant that Aspergers Syndrome would no longer being diagnosed as a separate condition and is now part of the umbrella term autism spectrum disorder. Autism Education Trust (2022) therefore highlight the importance of identifying the diverse characteristics of autism in children to provide early intervention appropriate for the individual, proposing that the spectrum should be thought of as a wheel as opposed to the linear concept of low to high functioning. An individual may have strong language and communication skills whereas other aspects such as self-regulation and social ability can pose more challenging. Each autistic child has their own unique profile with different abilities and challenges (Autism Education Trust, 2022). 
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Masking
Some autistic individuals use masking strategies as a social camouflage to hide their autistic traits to appear more neurotypical and fit in with peers. Suppressing these behaviours as a coping strategy can cause low self-esteem and autistic burnout, significantly impacting on their mental health (Mandy, 2019). Classrooms must create a safe and nurturing environment that promotes understanding and acceptance to allow the child to express themselves and their fundamental needs. Teaching assistants providing 1:1 support play an important role at identifying signs of masking and must ensure accommodations are provided, allowing regulation breaks following intense social interactions (National Autistic Society, 2022).

Autism and Girls
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Report from Loomes, Hull and Mandy (2017) estimated that the ratio of autistic male to female was 3:1.
A report by the National Autistic Society (2022) concluded that a common misconception was that autistic individuals were predominately male. This outdated stereotype of gender bias subsequently results in girls remaining undiagnosed until later in life.  It is important to note that the characteristics of autism in girls may differ to boys, due to their increased ability to mask within social contexts. Particularly in a school setting, girls tend to find coping strategies within social groups and form friendships, often masking their traits. To ensure the wellbeing of autistic girls is met within school, support staff should encourage self-advocacy to reduce the overwhelming pressure of conforming to the neurotypical behaviours of peers.

Pathological Demand Avoidance (PDA)  
PDA is a behavioural profile associated with autism. Children with PDA demonstrate extreme avoidance to everyday demands, including activities that are of personal interest or routine. Children with PDA report elevated levels of anxiety and may use social strategies to avoid demands through negotiation or distraction methods to regain control. Distressed behaviours may be misinterpreted as defiant or erratic, I is therefore important for teaching assistants to identify and understand this profile to provide a flexible approach that adapts demands to reduce anxiety. Children with this profile often find the demands of school overhwhelming and have episodes of refusal where they will avoid coming to school due to extreme anixety, impacting long term attendance (PDA Society, 2022). O’Nions (2014) suggests that due to the nature of this profile and the extreme resistance to demands, teaching methods based on reward or punishment systems are typically ineffective as they are contingent on compliance. Recommendations by The PDA Society (2022) suggests that practitioners adopt a flexible and collaborative approach that uses low arousal strategies and indirect communication styles that minimises the feeling of being controlled, whilst maintaining boundaries. 



Sensory Processing Disorder (SPD)

A common characteristic of autism is an atypical response to sensory stimuli, behaviours displayed can be sensory seeking if hyporeactive to stimuli or sensory avoidant if hyperreactive. The condition Sensory Processing Disorder (SPD) is a difficulty in processing sensory information and is often co-occurring with autism. Children that are under reactive to stimuli will often seek sensory input through self-stimulating behaviours, known as ‘stimming’. Children who are overactive to stimuli will avoid any sensory experiences that are triggering (Patil and Kapil, 2023).(Image: Sunshine Support, no date).
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Children seeking oral sensory feedback may have a condition called PICA, a persistent compulsion to eating nonedible items. This can be dangerous due to potential choking hazards and the accidental ingestion of toxic substances, requiring constant monitoring. Support intervention should include:

· Restricting access to harmful items.
· Redirecting behaviours and replacing items with safe alternatives.
· Promoting self-soothing behaviour.
[image: Suspended clear particles]
 Barriers To Inclusive Education

Early years practitioners can support autistic learners by adapting practices based on the individual need of the child and overcome barriers to learning, creating an inclusive Learning environment.          
                                                                                                                                                                                                                                             (Welsh Government, 2018).
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Distressed Behaviours
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The flexibility of the New Curriculum for Wales (2022) allows practitioners the autonomy to make their own decisions when planning the curricula. However, Conn and Davies (2024) argue that the lack of clarity in policy for supporting inclusion in Wales, allows systems that group students based on attainment, establishing a hierarchy of learners which creates further barriers to inclusion. Emphasis should be placed on professional learning to understand the needs of the learner and how best to integrate them into a mainstream classroom by shifting attention to the social model of disability and encouraging acceptance amongst peers. 1:1 Teaching assistants should engage in autism awareness training to identify the specific barriers to learning faced by the individual and ensure that inclusive practices are met within the classroom (Robertson and Jaswal, 2024). Autism awareness certification is available through Neurodivergence Wales (no date) and supports the values and dispositions outlined in the Welsh Government Professional Standards for Assisting Teaching (2019). Teaching assistants must uphold the needs and rights of the learners in their approach to facilitate learning and make a commitment to lifelong professional development.
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	Case Studies
[bookmark: _Toc187755179]The following chapter will explore case study examples providing good practice in relation to inclusive education for children on the spectrum.

CASE STUDY ONE
[image: Children outline]
         Challenges with social communication

Background
· Autistic boy aged four with difficulty engaging in social interactions.
· Child is verbal with an advanced vocabulary, although struggles with conversive language.
· Has a particular interest in toy trains.
· Interventions focused on social skills training.   
A notable improvement in turn taking skills and peer interactions were recorded after 6 months of intervention methods (Neurolaunch, 2024).
Social skills training is described by Bellini and Peters (2008) as a model of structured teaching methods that can facilitate improved social functioning. Social intervention methods outlined in Welsh Government Guidance (2019) include:
· Peer Mediated Intervention (PMI)- Evidence based practice facilitating interactions between children with autism and their peers who are not on the spectrum, allowing the modelling of appropriate social behaviours through positive social interactions. This method uses a controlled environment to support autistic children in practicing social skills and fosters an inclusive classroom environment by providing peers opportunity to understand and accept differences which can discourage bullying (Autism Education Trust, 2022). Promoting inclusion and acceptance by removing barriers of disablism based upon on the social model upholds the key component of providing inclusive education within the legislative framework of The Additional Learning Needs and Education Tribunal (Wales) Act 2018. The emphasise on reinforced modelled behaviours within behaviourism theory, lays the foundation behind peer mediated interventions, incorporating Banduras (1971) social learning theory that suggests children learn through observation and imitation. Studies into the facilitation of modelled learning by Carr and Darcy (1990) highlighted the difficulties autistic children have in imitating behaviours and suggested that this model could be enhanced by promoting a greater focus on the activity through visual or physical prompts. The game used within the classroom ‘follow the leader’ evoked a greater response to the imitation acquisition. This study is backed up by Cardon and Wilcox (2011) who suggest using a naturalist behavioural approach that uses Reciprocal Imitation Training (RIT) to provide intrinsically motivating opportunities to encourage autistic children to imitate peers through actions using objects or visual cues as opposed to verbal commands.
· Joint Attention- A focus on specific skills that Involves 1:1 play based activities and turn taking. Intervention should be delivered by appropriately trained staff for short intervals to encourage engagement in shared attention activities to produce meaningful social interactions. The use of nonverbal and verbal cues can promote language development in autistic children and the ability to recognise social cues (Welsh Government, 2019).
· Structured Play Groups- Small group activities that encourage interactive play amongst peers acting as role models to enhance social skills in a structured environment. Activities are supported with instructional resources from teaching staff to achieve a higher level of understanding, using Vygotsky’s (1979) theory to scaffold learning within the zone of proximal development. The structured pedagogical approach that scaffolds learning is incorporated in the Welsh Government (2022) New Curriculum for Wales and emphasises an inclusive and flexible approach to learning.
· Pivotal Response Training- Pivotal response learning contains four pivotal areas, motivation, initiation, response to multiple cues and self-management. Welsh Government (2019) suggest using a child’s particular interest to motivate them into engaging in a task. The child in case study one has a particular interest in toy trains, teaching assistants can tailor an activity around this interest to enhance the child’s engagement in the task, e.g. taking turns pushing the toy train back and forth, modelling language that encourages turn taking and initiating communication from the child at the appropriate cue, placing the child central to their learning.


CASE STUDY TWO

  [image: Watering Plant outline]                Emotional Regulation and Wellbeing

Background
· Primary school with 12 classes and 4 specialist facilities for autistic pupils.
· Promoting pupil wellbeing.
· Nurture provision for early years pupils successful.
· ‘The Cwtsh Approach’ bespoke provision developed using principles of nurture groups.

Leaders of the school recognised a need for a nurture provision to support pupils in the foundation phase. Extending on this approach the school developed a range of nurturing provisions to meet the emerging needs of pupils across the school. Regular monitoring demonstrated good progress on emotional wellbeing and increased engagement. The school have established positive relationships with families and outside agencies and regularly offer ways for parents to engage with nurture provision activities (ESTYN, 2019).

Provisions
Cwtsh Nursery- Morning sessions are run to develop a positive relationship between the school and families, offering support and signposting to relevant multi agencies. Collaboration is a key principle underpinning Welsh Government (2021) Additional Learning Needs Code for Wales to support children with additional learning needs. Hasson et al. (2022) emphasise the underlying stress for parents of children with disabilities and the invisible battle they face when advocating for a child with additional learning needs. By offering opportunities to meet with parents to discuss aspects of the child’s life that may not be apparent, practitioners have the chance at gaining new perspectives and developing strategies to best meet the child’s needs.
Cwtsh Classroom- Daily routines in the classroom promote self-regulation through resilience and coping strategies. Pupils are encouraged to use breathing techniques and mindfulness exercises to recognise the effects of their emotional dysregulation.  The strategies are designed to create a supportive and nurturing learning environment that helps to build resilience. Further to the implementations of these strategies within the classroom, Aune, Burt and Gennaro (2010) suggest using a designated quiet area in the classroom, available for pupil’s struggling with overstimulation and dysregulation to access when needed to regroup. Children on the spectrum often face overwhelming emotions and lack self-regulating abilities, resulting in distressed behaviours. Providing an area within the classroom away from overpowering sensory experiences can allow the child the processing time needed to regain a level of control (Canavan, 2016). 
Cwtsh Forest and Garden- An outdoor learning provision holding ‘Welly Wednesdays’ and activities including feeding the schools chickens, planting vegetables and growing plants. The process of learning through real life experiences by connecting theoretical knowledge with the practical application of hands-on learning in an outdoor environment, aligns with John Dewey (1938) theory of experiential learning. Sharing a similar philosophy Froebel’s (1896) approach to holistic child development focused on the link between nature and play, founding the ‘kindergarten’ a child centred approach to learning outdoors, which focuses on exploration through play and connecting to nature through gardening activities. The school are demonstrating an excellent way to incorporate theoretical perspectives into providing good practice and uphold the key values of the Welsh Government (2015) Foundation Phase Outdoor Learning Handbook framework, promoting learning and independence through discovery using outdoor learning as a resource. The facilitation of learning outdoor leaning has been shown to be especially beneficial to children on the spectrum as it allows for the social, sensory and physical development a safe and structured way (Knight, 2016).







CASE STUDY THREE
[image: Marketing with solid fill]
Communication Resources

Background
· Community school for autistic pupils.
· Holistic approach to teaching.
· Focus on understanding the interests and thoughts of the pupil.
· Enabling pupil voice.
· Targeted support and evaluation.
· Providing an outreach service to mainstream primary schools.(Autism Education Trust, 2022).


Visual Aids- Visual aids are used throughout the day for daily tasks and timetables. Visual supports are a communication tool that have a substantial benefit for children with autism. They enhance communication skills through nonverbal methods, allowing the child to gain independence and express feelings, reducing frustration. The use of timetables and ‘now and next’ boards can reduce anxiety by providing structure and predictability throughout the day (Cohen and Gerhardt, 2016).
Picture Exchange Communication System (PECS)- Alternative structured communication aid developed by Frost and Bondy (1994) that allows communications through the exchange of simple pictures offering a clear way of communicating needs and reducing frustrations. 
Emotional Zone Lanyard- The staff each wear a four-colour coded zone on their lanyard that allows pupils to consciously identify their feelings and level of alertness. This useful teaching tool is based on Leah Kuypers (2011) Zones of Regulation Approach. 
BLUE- Low mood, feeling sad, sick or tired. Low motivation, moving slowly with minimal alertness.
GREEN- Regualted emotions, feeling happy and calm. Ready to learn and feeling focused
YELLOW- Feelings such as anxiousness and worry, contributing to a heightened state of alertness with a slight loss of control.
RED- A heightened sense of alertness resulting in feelings of anger or rage.
The ideology behind this method is to empower learners to understand their emotions through socio-emotional learning and achieve self-advocacy over feelings. The framework focuses on the importance of teaching emotional regulation skills for development of positive behavioural, social, emotional and academic development. This links to Maslow’s (1957) hierarchy of needs theory, suggesting that individuals must fulfil their basic needs to allow progression on to the more advanced. Maslow’s focus on social relationships and connection through love and belonging, connects to the green zone, suggesting that when pupils are in a calm and regulated state, they are most likely to engage ad learn with others. 
         Chapter
           Four
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	Autistic children often have difficulty with sensory overload and require regular sensory breaks. Alongside a quiet area within the classroom, outdoor play provides opportunity to regulate and is supported through the integration of outdoor learning within the Welsh Government New Curriculum for Wales (2022). Welsh Government (2015) Foundation Phase Outdoor Learning Handbook upholds the values underpinned in Article 31 of the UNCRC (1989) advocating for a child’s right to play whilst promoting experiential learning through independence and discovery of the outdoors. Elements of the framework are constructed from theorist Froebel (1896) and his creation of the kindergarten. The Froebelian approach advocates for structured play to promote learning through creativity and exploration and the interconnectedness of child development.

Outdoor Learning
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Activities
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(Early Years Resources, 2024).
Obstacle Course
Gardening With Friends
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     Communication


Autistic children may use various ways to communicate, both verbal and nonverbal. Some autistic children have delayed speech or develop atypical language acquisition. 
Echolalia- A repetition of words or sounds which can be misinterpreted as an unintelligible imitation.
Gestalt Language Processing- A form of delayed echolalia, when the child acquires language in large chunks, often using scripts they have heard from the past to communicate their present needs. (Blanc, 2012).
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Image Source: (Bumble Bee Paediatrics, 2022).


Visual aids are a useful tool for reinforcing the understanding of both receptive and expressive language in autistic children (Blanc, 2012).
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Opportunity to teach children about life cycles and wildlife in their natural habitat and extend on this further by creating a mini beast hotel.


Using a sensory rich activity for experiential learning that will assist in the development of social and communication skills for autistic children and will create a sense of achievement once the project is complete. 


Plant seeds or flowers and tend to the garden each day as a class. This will help the development of social and communication skills for autistic children and will create a sense of achievement once the project is complete.



 Visual Supports


Provide Routine and Structure


Build Confidence


Encourage Independence 





Reduce Anxiety and Frustrations


Improve Understanding


Offer Social Interactions



Daily Timetable


Provides structure and predictability to the day, reducing anxiety.


Help with autistic children who struggle with transitions.
(National Autistic Society, no date).



  Now and Next Boards


Supports autistic pupils with difficult transitions, reducing frustrations.


Provides opportunity to follow instruction and develop a new skill.
(National Autistic Society, no date).



PECS and AAC
Picture Exchange Communication System and Augmentative and Alternative Communication


PECS- A functional Communication system that teaches expressive communication through pictures.
(National Autistic Society, 2023).  


AAC- Alternative methods of communication that uses systems that focus on pictures, gestures and other visual supports  that can be elctronic or paper based.
(National Autistic Society, 2023).



Collect smooth stones and paint simple pictures onto them.


Scatter them around an outdoor space and create a treasure hunt for all children in the class to find.


Once found, use them to create stories together as a class, supporting the development of a broader vocabulary and improving literacy skills under the Welsh Government (2022) Literacy and Numeracy Framework.



Set up your obstacle course in the schools outdoor learning space.


Build your course using tyres and crates or alternatively use natural resources, such as wooden planks or stumps of wood.


Children can develop their co-ordination, spatial awareness and motor skills by, climbing, crawling and balancing.
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