[image: ]

MODULE CODE: ECPT6014 

ASSESSMENT COMPONENT: A2 Written Assignment

STUDENT NAME: Abbas Hussain

STUDENT NUMBER: 2603616



















Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 













AI Acknowledgement  


I acknowledge the use of [Chat GPT ] [AI Tool https://chatgpt.com/] on [5th to 12th October] to [research and bibliography]. I used the prompt(s): 
1. [Find me the journals source for pedagogy in teaching] 
I confirm that I have not presented any AI generated text as my own work. 

I also used AI to assist in checking grammar.
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[bookmark: _Toc242705694]1.0 INTRODUCTION 

My assignment critically evaluates three observed microteaches, which I refer to in this assignment as Tutor 1 EDI as observation 1 (Equality Diversity and Inclusion in Sport), Tutor 2 (SM) as observation 2 (Stress Management), and Tutor 3 (BNS) as observation 3 (Building Narrative Structure), all of which are in Appendix B, and the usable merged document is in Appendix A. When tutors are referred to please see evidence in Appendix A for evidence.

I examine each tutor’s strategies from Appendix A evidence of personal observations and critically evaluate their effectiveness, considering the Professional Standards for Further Education Teachers in Wales (Wales 2023). 



[bookmark: _Toc242705695]2.0 ANALYSIS OF OBSERVED TEACHING PRACTICE 

[bookmark: _Toc242705696]2.1 TEACHING AND LEARNING APPROACHES OBSERVED 

Tutor 1 (EDI in sports) use of a constructivist sequenced approach and scaffold structure effectively taught EDI concepts. Supported by formative open questions and high enagagment to self-evaluate, supporting professional standards of equality Welsh Government (2023). The key strength was the use of dialogue in pedagogy that the other tutors lacked, which engages learners deep cognitive learning, supported by Donham and Andrews (2023). However, only more confident learners engaged limiting learning although new research by Sartania.N et., al (2022) argues that, “dialogue does increases confidence and participation”, which may improve confidence over time. 

Tutor 2 (S-M) used a structured scaffolded approach aligned to specific learning outcomes with formative questions for inward reflection, which reduced complexity. However, inward reflection may be limited in learning unlike (tutor 1) use of dialogue as, “reflection does not prove active learning” Dubinsky.J, Hamid.A. (2024), especially as emotions are subjective. I evaluated that tutor 2’s group practice of breathing methods did assist knowledge application, transferring learning beyond the classroom, as supported by Flinchbaugh and Moore (2023). However, unlike Tutor 1 lacked dialogue to assist self-evaluation.


Tutor 3 (Narrative S) was similar that to Tutor 2, using didactic-focused instruction linking text to diagrams and multimedia film clips.  However, the theory did not clearly link the learning to clear diagrams or concepts, as Tutor 1. This is key, as Mayer (2024) argues in the cognitive theory of learning that knowledge can only be transferred when cognitive processing is linked to appropriate content. However, the use of multimedia did promote professional standards in learning using a range of media, including digital Welsh Government (2023), and some learners may prefer visual interaction.

[bookmark: _Toc242705697]2.2 STRATEGIES USED TO PROMOTE LEARNER ENGAGEMENT 

Tutor 1 ’s(EDI in sports) strategy was effective in cognitive engagement, asking learners to reflect on personal feelings and experiences, which does increase engagement through self-evaluation supported by Rombout, Schuitema and Volman, (2024), where dialogue also plays a role in critical thinking about moral values. I further evaluate (tutor 1) calm communication contributed engagement in sensitive discussion as, “classroom safety influences learners’ willingness to participate” Wansink et al. (2023) promoting professional standards for safety and well-being (Wales 2023).

Tutor 2 (S-Management) engaged learners with reflecting on personal memories of stress although some learners looked uncomfortable, psychological participation barriers were reduced using of true false questions making all participate, this supported professional standards of equal opportunity and inclusion (Wales 2023). However, anonymity in responses may have led to greater engagement on sensitive subjects Genest, Hanleyb and Bhatna.S. (2024). Further engagement was also experientially supported with practice of breathing exercises, moving engagement beyond verbal, as breathing interventions support emotional regulation Robertson.A, Mason, et.al (2023) although post practice evaluation that was not accurately measured. 


Although Tutor 3 (Narrative S) use of images and videos which were engaging at the point of presentation yet the lack of dialogue and few formative questions led to learners observing rather than engaging. Compounded also from less non-verbal intimacy especially eye contact, which is key to increasing perception of parasocial interaction Kuang.Z, et., al (2023) leading to engagement.


All three tutors would have had better engagement had they used structured peer-to-peer methods with formative assessments to increase engagement and understanding, supported by Fleckney et.al (2025). However, I also recognise that peer groups can have barriers of trust when discussing sensitive personal content (Senden and Coertjens (2024) which could be mitigated with tutor guidance.



[bookmark: _Toc242705698]2.3 APPROACHES TO ASSESSMENT AND FEEDBACK 

All three tutors utilised formative assessments with varying regularity, although overall effectiveness varied. Tutor 1 (EDI in sport) had the most effective feedback, with an initial quiz a, “promising formative strategy” Morris, Perry and Wardle (2021) to establish prior knowledge starting point reassessed later. Although individual progression was harder to measure, a more precise comprehensive summative assessment could have shown that. 

Tutor 2 (SM) also used formative assessments, and again, the true-false raising hands reduced barriers to allow assessment. Reflective learning on personal experience was attempted; however, reflection was not as effective in active learning as Tutor 1 who used dialogue to adjust learning. I argue this point as reflection does not prove active learning supported by Dubinsky.J, Hamid.A. (2024). Combined with recalling stressful situations, assessment questions may also be less accurate as the learner’s cognitive mind is busy processing the experience rather than learning Miller, Yohn, and Trochmann (2024).

Similarly, Tutor 3 (BSN) used open questions successfully involving learners for assessment; however, the media scaffolding presented less embedded formative assessments to evaluate the absorption of concepts being taught, resulting in very little learner discussion. As such tutor 1 provided the strongest assessment process built into the learning cycle, whereas tutors 2 and 3 lacked explicit feedback or enabled learners to react to feedback. All three tutors could also have made use of peer-to-peer assessments with feedback. 



[bookmark: _Toc242705699]2.4 INCLUSIVE TEACHING PRACTICES 

Inclusive practice was demonstrated by all three tutors with varying efficacy for equitable participation as a, “one-size-fits-all approach to pedagogy is insufficient” Miller, Yohn and Trochmann (2024)
 
All tutors excluded Welsh terminology not professional standards to understand Welsh culture and promote Welsh language (Wales 2023). As such an opportunity was missed in planning to support learner identity with equitable access to learning, as, “inclusive language provision requires conscious planning” Davies, (2022).

Participation of formative questions engaged confident leaving out less confident disadvantaging the less confident in inclusivity as research shows they achieve lower outcomes Sedova, and Sedlacek (2021) not fulfilling professional standards of inspiring and supporting learners (Wales 2023). This disadvantage grew vocal learners absorbed time, which could have been mitigated with targeted questions and structured participation to increase the contribution from quiet learners Sedova and Sedlacek. (2021)

All tutors could have used peer learning with explicit assessment guidance, increasing confidence, as Buchs Margas and Hascoët (2023) argue peer discussion and collaborative interpretation, increased confidence and learners understanding.


 
[bookmark: _Toc242705700]2.5 MANAGEMENT OF THE LEARNING ENVIRONMENT 


Tutor 1 (EDI in sport) used empathetic language to create a safe space necessary as, Dong et., al (2024) argue that psychological safety supports engagement, especially as, “EDI discussions can generate disagreements” Svendby (2024). However, any conflicting values were mitigated by setting guidelines of behaviour at the begging also regulating responses as Sevenby.R (2024) argues it sets expectations for respectful dialogue. 

Tutor 2 (S-Management) attempted to create a psychologically supportive environment however some learners seemed dejected reflecting on stressful memories or emotions. Therefore, I would have used hypothetical scenarios exposing less personal attachment and avoid trauma dumping or traumatisation from hearing learners stress experiences (Bond et., al 2026). As such breathing exercises may have mitigated stress, however there was no measurement that it did, remove immediate stress Bentley.T et.al, (2023). 

Tutor 3 (BSN) created a relaxed learning atmosphere with humour, enhancing teacher–learner relationships, motivating interest, supported by Bieg, Banaruee and Drese (2026). Although the same research indicated that, “enjoyable atmospheres do not necessarily facilitate understanding”. Similarly, Zhou and Choi (2025) argued that, “instructional humour must be relevant and appropriate”, so as not to distract from learning. In Tutor 3 ’case, I would argue that more relevant humour could have supported engagement McCusker Sean (2023) to assist tutor 3 non-verbal language skill and create a welcoming engaging atmosphere.

I now evaluate that maintaining a positive environment is key in promoting emotional safety for inclusive and equitable participation and reduce negative impacts on learning environments Margas.N. (2023).  

[bookmark: _Toc242705701]3.0 IMPLICATIONS FOR PROFESSIONAL PRACTICE 


A key learning evaluation for me is that efficacy cannot be solely judged by visible engagement, but by learners demonstrating evidence of their own understanding. As such Tutor 1’s initial assessment to identifying starting points is vital, as  assessments have greater value when their evidence can be used to guide the next phase of teaching, supported by Gross, Prediger (2024). 

As evaluated before, encouraging participation, has limitations in gathering demonstrated learning Morris, Perry and Wardle (2021). As such, I would sequence assessments at the end of each scaffold improving learning with dialogue, as Tutor 1 did, to measure developed understanding.  

I also learnt concepts can be put into context when analysed against real life scenarios and promotes critical thinking. However, deeper understanding should be developed with scaffolded dialogue for learners to justify, apply reasoning to support self-explanation to internalise knowledge Cromley and Chen (2025). 	This could also be assisted with peer-to-peer learning with explicit assessment, key as group knowledge promotes collaboration, as supported by Schürmann, Marquardt and Bodemer (2023).

Another learning outcome for me is that sensitive topics can trigger emotions that may override cognitive understanding or have content in use of media that may be experientially engaging but overrides cognitive processing, “especially if topics are polarising Wesenberg et.al (2024). In mitigation of this I learned tutor-guided dialogue with welfare questions regulated emotions, although I feel not all emotional challenges should be equated as being negative in learning.


[bookmark: _Toc242705702]3.1 ASPECTS OF PRACTICE THAT COULD INFORM MY OWN TEACHING 


I would adopt implementation of initial assessment to evaluate learner start points, so I can use formative evidence to adapt delivery Gross and Prediger (2025) according to learner needs. Specifically, I could adapt to learners’ needs with different scaffolded pathways built into pedagogy for contingency, and use later reassessments as, Trumble et al. (2024) argues for revisit concepts at later stages to improve retrieval. This would include increasing the complexity of scenarios depending on formative evaluation, to ask leaners to explain understanding through dialogue. This would create deeper understanding and align with Welsh professional standards, “to stretch and challenge learners” (Wales 2023).


I learnt Tutor 2’s encouraged reflection through emotional engagement, and tutor 3 attracting attention, raised a tension as they could divert cognitive processing from the intended essential content, Stark, et al (2024) argues “these models add extraneous and metacognitive load”. As such I would not allow content experience to override recall of subject matter. 















I have visually presented a framework (see table 1) as Griggs et, al (2024) argues for formally reflecting on work and use evidence and research to improve my practice (Wales 2023).

(Table.1) Refining Teaching Critical Observation Framework 

	
Competency Area

	Adopt
	Adapt
	Avoid

	Assessment 
	Initial Diagnostic 
	Reason based formative checks
	Equating engagement with learning

	Scaffolding
	Sequenced instruction
	Pacing according to understanding
	Cognitive overload

	Critical thinking
	Authentic scenarios
	Delayed application retrieval
	Superficial recall

	Inclusive participation
	Open questions
	Structured peer feedback
	Dominance by confident learners

	Emotional Safety
	Ground rules, regular welfare checks
	Optional hypothetical reflection
	Compulsory personal disclosure

	Teaching resources
	Relevant quiz or multimedia
	Explicit conceptual links
	Unnecessary content

	Professional development
	Reflective observation



	Responsive questioning 
	Rigid delivery



(Source; Author Hussain. A 2026)








[bookmark: _Toc242705703]4.0 CONCLUSIONS


Through observing the three tutors, I have come to realise that teaching is about empowering learners to apply their own understanding for conscious competence in different challenges, so knowledge becomes part of their intrinsic understanding, and in mine, “not to know of, but to know intimately.”   

In conclusion the strongest approaches combined structured sequenced scaffolding, guided dialogue, real-life scenarios, and regular formative assessments. Tutor 1 was particularly effective in encouraging critical thinking and discussion, Tutor 2 demonstrated clear sequenced structure, and Tutor 3 demonstrated how multimedia can capture attention but requiring careful alignment towards learning outcomes. 

Finally, I conclude guided peer-to-peer learning should be used to reduce barriers of learning and increase learner understanding. This should be built into pedagogy strategy to plan and deliver effective learning (Wales 2023). I will now develop this learning into an action plan for further personal development. 
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[bookmark: _Toc242705706]A) Merged Observed Table of observations linked to the 3 tutors
	

Tutor 1

Claire
(EDI in Sport)

(Observation One)
	

Tutor 2

Chrissie
(STRESS MANAGEMENT)

(Observation Two)
	

Tutor 3

Thomas 
(NARRATIVE STRUCTURE)

(Observation Three)

	Good

Planning and Preparation:
-	Very good planning preparation with an effective structure building on previous knowledge.

Teaching and delivery:
-	Good clear opening questions and explanations
-	Exercise got good engagement from all learners
-	Good to see the video that detailed methods to meet the aims and learning objectives 
-	The presentation was great as it makes the learner think on the spot applying active participation and cognitive thinking.
-	Body language and speech created a safe space to create open discussions in helping understanding.

Links to professional standards:
Inclusive engagement was prevalent throughout the learning process.
Demonstrate commitment to learners, their learning, safety and well-being – At the start a welfare checks were conducted and attentiveness to class reactions was good through prompts ands questions. 

Value and promote diversity, equality of opportunity and inclusion was brought in from different perspectives and case examples that really promoted all the correct values according to the subject matter.

Demonstrate dignity, courtesy and respect towards others was shown by asking learners viewpoints but accepting that they may not fully agree or align at this early stage. Later I felt you brought everyone onto the same page.

Maintain and update knowledge of my subject(s) and how best to teach and assess them was achieved with latest information on Government and local resources and organisational industry standards. 
Plan and deliver effective learning, teaching and assessment was achieved by a wonderful sequencing structure that built upon previous concepts understood by the learners. We were taken on a journey of self-questioning our beliefs and understanding with regular questions and checks on knowledge.  

What went well:
-	Very good framing in the opening slide. 
-	Excellent cognitive imbedding of concept through explanation combined with images
-	Subject matter linked to personal case examples to bring into reality. 
-	Very good break down and case examples explanation on equality slide. 
-	Excellent slide and explanation of equality 
-	The encourage of questioning and debate is brilliant 
-	Great link to theory and factual institutional research creates trust in the knowledge provided.
-	Good continuative learning resources on question sheet to help self-development
	Good
Planning
-	Power point slides were in good font and colours that set the theme and primed learner’s feelings and mood.
-	Good clear opening questions and explanations via the slides
-	Exercise got good engagement
-	Good to see the video that detailed methods to meet the aims and learning objectives 
-	Body language and speech created a safe space to create open discussions in helping to understand.

What went well:
· Very good framing of the opening slide and questioning
· Subject matter linked to personal case examples to bring into reality. 
· Very good break down and real-life explanation on slides. 
· Allowing the class to answer in different way was very effective in engagement T/F write of hands ups reducing barriers and anxiety
· The encouragement of questioning and debate is reiterated throughout 
· Great link to theory and factual institutional research creates trust in the knowledge provided.
· Good continuative learning resources on question sheet to help self-development
· Very good summative slide at the end
Links to professional standards:
-	Inclusive engagement calling in Tom during the question and answer as all learners were engaged with.
-	It did demonstrate dignity, courtesy and respect towards others by asking first if its okay to proceed or tackle sensitive subject and sharing of learners experiences.
-	It did plan and deliver effective learning, teaching and assessment via the slides and meeting the aims and the four learning objectives.






	Good

Planning and Preparation:

Teaching and delivery:
-	Good slides with images
-	ink to history sets the development of the story telling theme
-	Exercise got good engagement
-	Good to see the video that detailed methods to meet the aims and learning objectives 
-	Body language and speech created a safe space to create open discussions in helping understanding.


Links to professional standards:
Inclusive engagement all learners were brought into the learning via open questions,

What went well:
-	Subject matter linked to personal case examples to bring into reality. 
-	Very good break down and real life explanation on equality slide. 
-	Use of video was very good and questions after to engage with verification of case film was good.
-	Good explanation of progression and and humour through a film
-	Good explanation of the Chaos theory.




	Improvement needed

Areas for development:
· Would be Good to have the explanation of EDI words in connected boxes on the slide to help in association with the explanation.
· It would be great if peer to peer review is for all the speakers I think one got missed out but for sure that was the time pressure. 

	Improvement needed
Areas for development:
-	Would be good to have a writing on the slides with bullets points on spoken notes to reinforce visual memory and learning. 
-	Good to have more images on the slide for visual learners
-	Some more peer to peer reviews would be good to see but of course time was very short. 
-	Maybe a relevant industry expert video would also assist authoritative resource learning.
	Improvement needed

Areas for development:

-	Good to face the class more  
-	Good to have more eye contact and scanning the learners whilst talking. 
-	Make a clearer aim and key learning. 
-	Good use of film terminology and more explanation of the film terms like avant-garde would be great to help understanding.
-	Would be great to label the diagram of the structure when using the house image.
-	Creating more interactive PowerPoint slides would be great.
-	It would be great to focus on a specific subject matter so there are less slides to cover in the short 30 minutes.
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[bookmark: _Toc242705708]Observation One

PGCE PCET Microteach 
Peer Observation 1

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Clair Evans

	Feedback completed by:
(Baz Abbas Hussain)

	Date: 23/09/2026

	Topic:  Equality and Diversity



Section Two:
Please comment on the below:
Planning and Preparation:
· Very good planning preparation with an effective structure building on previous knowledge.

Teaching and delivery:
· Good clear opening questions and explanations
· Exercise got good engagement from all learners
· Good to see the video that detailed methods to meet the aims and learning objectives 
· The presentation was great as it makes the learner think on the spot applying active participation and cognitive thinking.
· Body language and speech created a safe space to create open discussions in helping understanding.


Links to professional standards:
Inclusive engagement was prevalent throughout the learning process.
Demonstrate commitment to learners, their learning, safety and well-being – At the start a welfare checks were conducted and attentiveness to class reactions was good through prompts ands questions. 

Value and promote diversity, equality of opportunity and inclusion was brought in from different perspectives and case examples that really promoted all the correct values according to the subject matter.

Demonstrate dignity, courtesy and respect towards others was shown by asking learners viewpoints but accepting that they may not fully agree or align at this early stage. Later I felt you brought everyone onto the same page.

Maintain and update knowledge of my subject(s) and how best to teach and assess them was achieved with latest information on Government and local resources and organisational industry standards. 
Plan and deliver effective learning, teaching and assessment was achieved by a wonderful sequencing structure that built upon previous concepts understood by the learners. We were taken on a journey of self-questioning our beliefs and understanding with regular questions and checks on knowledge.  



What went well:
· Very good framing in the opening slide. 
· Excellent cognitive imbedding of concept through explanation combined with images
· Subject matter linked to personal case examples to bring into reality. 
· Very good break down and case examples explanation on equality slide. 
· Excellent slide and explanation of equality 
· The encourage of questioning and debate is brilliant 
· Great link to theory and factual institutional research creates trust in the knowledge provided.
· Good continuative learning resources on question sheet to help self development

Areas for development:
· Would be Good to have the explanation of EDI words in connected boxes on the slide to help in association with the explanation.
· It would be great if peer to peer review is for all the speakers I think one got missed out but for sure that was the time pressure. 


[bookmark: _Toc242705709]Observation Two

PGCE PCET Microteach 
Peer Observation 2 Chrissie

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Chrissie Evans

	Feedback completed by:
(Baz Abbas Hussain)

	Date: 23/09/2026

	Topic: How to deal with stress



Section Two:
Please comment on the below:
Planning and Preparation:
Good effective planning to deliver the key concepts. 

Teaching and delivery:

· Power point slides were in good font and colours that set the theme and primed learner’s feelings and mood.
· Good clear opening questions and explanations via the slides
· Exercise got good engagement
· Good to see the video that detailed methods to meet the aims and learning objectives 
· Body language and speech created a safe space to create open discussions in helping to understand.


Links to professional standards:
· Inclusive engagement calling in Tom during the question and answer as all learners were engaged with.
· It did demonstrate dignity, courtesy and respect towards others by asking first if its okay to proceed or tackle sensitive subject and sharing of learners experiences.
· It did plan and deliver effective learning, teaching and assessment via the slides and meeting the aims and the four learning objectives.

What went well:
· Very good framing of the opening slide and questioning
· Subject matter linked to personal case examples to bring into reality. 
· Very good break down and real-life explanation on slides. 
· Allowing the class to answer in different way was very effective in engagement T/F write of hands ups reducing barriers and anxiety
· The encouragement of questioning and debate is reiterated throughout 
· Great link to theory and factual institutional research creates trust in the knowledge provided.
· Good continuative learning resources on question sheet to help self-development
· Very good summative slide at the end

Areas for development:
· Would be good to have a writing on the slides with bullets points on spoken notes to reinforce visual memory and learning. 
· Good to have more images on the slide for visual learners
· Some more peer to peer reviews would be good to see but of course time was very short. 
· Maybe a relevant industry expert video would also assist authoritative resource learning. 


[bookmark: _Toc242705710]Observation Three

PGCE PCET Microteach 
Peer Observation Form 3

Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Thomas James

	Feedback completed by:
(Baz Abbas Hussain)

	Date: 23/09/2026

	Topic: Structuring Narrative within a 



Section Two:
Please comment on the below:
Planning and Preparation:

Teaching and delivery:
· Good slides with images
· ink to history sets the development of the story telling theme
· Exercise got good engagement
· Good to see the video that detailed methods to meet the aims and learning objectives 
· Body language and speech created a safe space to create open discussions in helping understanding.


Links to professional standards:
Inclusive engagement all learners were brought into the learning via open questions,

What went well:
· Subject matter linked to personal case examples to bring into reality. 
· Very good break down and real life explanation on equality slide. 
· Use of video was very good and questions after to engage with verification of case film was good.
· Good explanation of progression and and humour through a film
· Good explanation of the Chaos theory.


Areas for development:

· Good to face the class more  
· Good to have more eye contact and scanning the learners whilst talking. 
· Make a clearer aim and key learning. 
· Good use of film terminology and more explanation of the film terms like avant-garde would be great to help understanding.
· Would be great to label the diagram of the structure when using the house image.
· Creating more interactive PowerPoint slides would be great.
· It would be great to focus on a specific subject matter so there are less slides to cover in the short 30 minutes. 
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