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A detailed analysis of one child’s holistic development, with justification for the next steps for learning.

Introduction
The analysis was carried out in a school which is situated in small village near Cardiff, with approximately 500 pupils attending aged between 3-11 years old. The school provides Welsh and English medium education for its pupils in two streams. Very few pupils come from ethic minority backgrounds and 17% of pupils come from Welsh-speaking homes. Around 3.2% of pupils are eligible for free school meals, which is significantly below the average for Wales. This school also has a very low number of pupils with Additional Learning Needs (ALN) and a few pupils have a statement of special educational needs or are looked after by the local authority. 
The learner which has been analysed is female, 5years of age and is in the reception class of this school, where she has chosen to be educated through the English medium. Throughout this assignment the learner will be referred to as Child A to ensure anonymity. Child A has many friends both within her class and around the school, she is not a shy child and will enjoy talking to anyone in the class. Within the ability grouping in this class Child A is placed into the red group which is the middle ability. Child A can find it difficult when it comes to sharing, waiting her turn and knowing that she cannot be chosen all the time as a volunteer and at the same time needs to listen to other when they are speaking.    
Data collection 
This assignment has taken the Mosaic Approach (MA), as this approach allows to open up pupil voice and to look at a child’s learning through their lens (Clark and Moss, 2011). The MA promotes the child’s work, how the child sees her learning, how she feels about her work she has completed and what she thinks she has achieved in her learning process (Howell et al, 2018). Similarly, Clark (2011) suggests that the use of a MA allows practitioners to gather children’s views and experiences, creating a picture of a child’s life. Although the MA allows the practitioner to collect and gather various counts of data in different forms, it can be argued that this process can be time consuming (Palaiologou, 2018).In the same way, practitioners will also need to allow time for children to communicate but also the practitioner needs to make time to listen to the child. 
MA approach consists of gathering observations, interviews, photographs taken by the child and samples of the child’s work. Thus allowing the child being the expert in their own learning, but also supporting the holistic view of a child’s learning. Before collecting these forms of research with the child, a permission letter was given to the class teacher. The letter indicates what the assignment is about and how the process of a MA will be carried out (see appendix, 1). Informed consent was gained from both the teacher and Child A, where they were both informed of their right to withdraw at any time of the process and their identity will be kept anonymous. As according to BERA (2018) Ethical Guidelines for Educational Research, state that anonymity and confidentiality are both crucial factors that must be followed at all times when conducting research involving children, as this will eliminate any data from being traced. 
Observations was one of the data collection methods which was used as a MA, Podmore and Luff, (2012) claim that observations are vital with understanding aspects of children’s worlds. Equally a valuable tool when it comes to assessing children’s learning (Dubiel, 2016). Alternatively, some say that observations may not be natural, as the child may notice that they are being observed, therefore changing the way they normally behave Fargas-Malet et al (2018). On the other hand, Nye (2018) claims that observation is a traditional method which has been used with children over many years that work best with younger children as they do not realise someone is watching. Another data collection method which was used were interviews which involved the teacher, Child A and, myself. Interviews are a useful way of gathering more in depth answers but also allows the interviewer to gain the participants true opinion and feelings (Harrell and Bradley, 2009; Green et al, 2015). In spite of this, the limitations in this case would be that the participant is a child and sometimes children do not always like to open up and speak about their feelings or give their opinion as they are so young (Thompson, 2009). 
Moreover, as part of the MA photographs were also used as part of data collections (see appendix 4 and 5), this visual form of collections allows practitioners to see what interests a child and which area of the class/school does the child mostly engage with (Mukherji and Albon, 2014). Thus supporting a practitioner with their planning and assessing a learner. Although using photographs has its strengths, it can be limited in this case, if the child did not explain why a photo has been taken, as then it may lose its true value and interpretation of why that photo is important (Delgado, 2015). Samples of Child A’s work is also collected as part of data (see appendix 6-13), one of the strengths would be that it is true evidence of the child’s work where the child has completed it their self. Therefore, it can be used by a practitioner for multiple purposes such as; planning, setting targets and gaining understanding of what she does/does not know.
Analysis of the learner 
The data collection and analysis of the learner will use Nottingham’s (2103) ASK model as this will support with providing a holistic view of the learner. This model will acknowledge the role of attitudes, skills and knowledge in learning when analysing the learner. After gathering all the data from Child A, it can be seen that the child is more academically capable than a few in her ability group. This can be seen in the Language sample work (see appendix 2) as she recognises letter sounds. Correspondingly, when having feedback from the teacher she noted that some of the children in that ability group did not recognise some of the sounds. This indicates that according to the Foundation Phase it is visible that Child A is able to hold her writing instrument correctly, form letters using the correct formation (in this school they use cursive handwriting) and recognises that words are constructed by phonemes which are represented by graphemes (WG, 2015). Which strongly states that Child A’s learning is progressing and she is using her existing knowledge to facilitate her learning. Subsequently, when children are presented with new ideas they integrate these with their existing knowledge to support their learning process (Gordon and Browne, 2013). Another important viewpoint is Piaget’s learning theory (1936), as he believed that a successful learner will be able to make meaningful connections with new information and existing knowledge (McInerney, 2103). However, this may not work for all children as some children may not have the capability to make their connections and will therefore need to be supported further. 
Child A’s language work also suggests that she is potentially achieving an Outcome 3. This is also evident during carpet time when children have show and tell time and Child A speaks clearly with fully formed sentences (WG,2015). This gives a clear link of Child A being communicative and social in conjunction with skills under the ASK model. Thus leading to another viewpoint, that Child A may have the support from her family at home with her learning. Based on many findings and research it can be stated that children’s home environment plays a vital part with influencing language development, but also has an impact on pupils achievement in schools (Burgoyne, 2018; Estyn, 2018; Grøver et al, 2019). However, this could be because Child A attends a school which is in a more affluent area where most parents and families are educated and are of a working class. Research has suggested that children who come from low income families do not have the resources/facilities or support with their learning (Rowe, 2018; Neuman and Moland, 2019). Due to their families not being educated or just do not have the finances to buy the resources needed to support their child’s learning for instance books or having the internet. However, it does not necessarily depend on what resources a family has, it could merely be based on child and family interactions. This is supported by the behaviourist theory as they claimed that children’s language development occurs through reinforcement of utterances from family or others they interact with (Cairns, 2018).  
This corresponds with Child A’s reading record (see appendix 10) as it is evident that reading takes place at home with a parent, this also supported by Child A’s response in the interview and she states that she enjoys reading different books especially at home with mummy. Thus supporting Child A’s phonological awareness she has which was needed for the Language work. By having the support from home this supports the theory of scaffolding as Vygotsky and Bruner believed that a child cannot go further with their learning if there are no collaborations or directions from an adult (Daniels, 2016). Likewise, having feedback from the class teacher it was also evident that scaffolding but also modelling was carried out by the teacher to support Child A’s learning with language. The teacher sounded out letters and modelled a few letters on a white board for Child A to see, and for her to correctly form her letters. Bushnell, Smith and Waugh (2018), state that children need to have teachers who are constantly modelling writing and language, as this will avoid children making mistakes in regards to punctuation. They continue to say that this will support with other areas such as reading and oracy. However, it can be argued that by having the teacher sound out the letters for Child A, it does not necessarily mean Child A has learnt all the sounds, she may just copy what the teacher has said and just move on. There is no recognition of whether the child learnt anything from this action. 
When analysing Child A’s mathematics work (see appendix 4) and teacher feedback it can be said that Child A is not as confident in mathematics when compared in language. This was evident as the teacher’s feedback was that Child A questioned each image with the symmetry activity as she wanted to make sure is was the correct answer. Additionally, a possible link with the ASK’S model attitudes as it could be explained the child being curious of whether her learning is correct and that she has the desire to succeed. This desire to succeed can also be seen most of the time in class with Child A as she has the strong need to answer all the time when teacher asks a question on the carpet, and if not chosen she will shout out the answer. Going back to Child A’s mathematics work sample, teachers feedback also stated that Child A was told fold the image in half to test whether it is symmetrical or not. Child A then continues to work independently using this modelled and scaffolding from the teacher. Sayukti, Sundayana and Gustine (2019), state that children need to be left to learn independently once given the support and explanation as this will enhance their confidence levels and become more self-efficient.  This activity was evident that Child A was able to sort images into the correct categories using one criterion (WG, 2015). Thus enabling the child becoming an outcome 3 in mathematical development. During the interview when asked if she enjoyed mathematical activities she answered yes, however Child A continued to say that sometimes it can be a little hard. It is clear here that the data gathered suggests that Child A has low confidence levels in the mathematical area.   
Appendix 5 shows another sample of Child A’s mathematical works to do with 3D although she has successfully completed this piece of work, teacher feedback gives a different indication. Whilst questioning Child A on the names of each 3D shape she was able to recall a few but for the rest of them the teacher sounded out the first few letters of the name and then she able to remember the shapes. However, once the teacher kept repeating the names and pointing to the shape Child A was able to remember the names. This data indicates that possibly Child A prefers being taught through a rote and repetitive method. Behaviourists such as Skinner have suggested that rote learning and repetition help with children’s memory and assists with their future learning process (Kent, 2013). However, it is argued that rote learning alone cannot facilitate children’s learning, for learning to be successfully achieved meaningful and active learning needs to place for a child (Martin and Schwartz, 2015; Fletcher et al, 2018). 
Moreover, prior to this activity as the teacher I introduced the topic of objects being symmetrical during carpet time, and Child A was eager on the carpet to answer all the questions. Child A would shout the answer out if she was not chosen or would say out loud that she was not chosen once to answer a question. This indicates that Child A lacks in turn taking and listening to others but also understanding that everyone needs to have a chance to speak not just Child A. The possibility of this situation maybe because she is the only child at home and is used to answering and talking to her parents all the time. When analysing this data it is evident that Child A needs more support in the Personal and social development, as Child A could possibly achieve an outcome 4 but does not meet all the expectations such as; showing self-control and to be able to wait for their needs to be met (WG, 2105). 
Further, samples of Child A’s work such as her Creative work (see appendix 6 and 7) prove that she is more confident in this area, from observations (see appendix 13) it is evident that Child A enjoys working at the creative table. The observations also prove that she is social, communicative and has the desire to succeed. As she completes her work, shows everyone her achievement and explains how she worked through it. Consequently, this demonstrates the child being an outcome 3 in creative development, as the Foundation Phase states that a child should be able to express their feelings about their own work (WG, 2105). During this creative task teacher’s feedback indicated that Child A listened carefully to instructions, which she was later repeating to peers on the table. Thus relating to the idea that creativity captivates children which takes them into a different world, where they can be whoever they want and express themselves through various different actions (Faulkner and Coates, 2011; Malin, 2019). Giving a possible solution that the creative area is where Child A feels most confident but also most interested area, due to the listening skills she shows with no disruptions. Moreover, during the interview Child A was asked do you like the creative table to this she replied yes and when asked why, she replied, because there’s no writing and you can do fun things like painting or colouring.  
Final pieces of work which was collected were samples of Child A’s science/Knowledge and understanding of the world work, the first piece of work (see appendix 8) shows that Child A was able to sequence the life cycle of a butterfly. Teacher feedback indicates that Child A’s knowledge of the life cycle came from her remembering the facts from the story ‘The very hungry caterpillar’. Therefore, Child A was able to recall the facts from prior knowledge and use it to add to her new knowledge; the life cycle of a butterfly. The teacher’s feedback also states that Child A stood up and started to explain the whole cycle using full sentences and correct terms such as ‘cocoon’. This indicates that Child A has the confidence to share her knowledge and what she has learnt with others. Continuing with another sample form this area of development, was a fact file of a mini beast (see appendix 9) where she chose to write about a butterfly. As the teacher teaching this myself, I found that Child A more capable than others in her group to find a book about butterflies and to write a sentence about a butterfly. However she did need support with some words and sounding out letters, where I used scaffolding and modelling to support her. She was able to use finger spaces and knew where to put her capital letters in a sentence. Child A then went to share her fact she learnt to her class teacher and show her work achieved. Research has stated the importance of children showing off their work as this will help them understand more of what they are learning about, expand their knowledge and boost their confidence levels (Winebrenner and Kiss 2018). Analysing this data it can be said that Child A is on an outcome 3 and is working towards an outcome 4, as she is able to sequence events and can recount episodes from stories (WG,2015). 
Photos were the final data collection tool I used as part of the MA (see appendix 11 and 12) Child A took photos of the reading corner, puppet show, spinning the wheel, around the school and the outdoor area. When questioned why she took these areas she explained that ‘when we are allowed to choose where we can go I like going to the reading corner and my most favourite area is the puppet show’. This links back to the interview and also her reading record, as they both reflect that Child A enjoys to read. It also interlinks with the teacher’s feedback and observations to how Child A enjoys to talk and sometimes take over. This may explain why she likes to go in the puppet show as she can talk, act and be the person in charge of narrating the story. Child A further explained that she likes the wheel because she likes to be helpr heddiw and tell the class where they are going, similarly linking to leadership and control and confident. Photos of the outdoor area was taken which from teacher feedback it also a favourite area of learning for Child A, she has told the teacher she loves coming outside it makes her feel happy. Some say that outdoors is a place children would rather be in than the classrooms as the nature and fresh air makes children happy and excited (Tillmann et al, 2018). From a case study reported by Estyn, Plas Gogerddan Day Nursery say that by using the outdoor learning environment more is has supported with improving children’s confidence and language development (Estyn, 2016).

Next Steps
After considering the data that has been analysed through the MA, it can be concluded that Child A is an overall outcome 3, but can potentially be moved to outcome 4 with more support, encouragement and new steps in place. One step that could be implemented would be to support Child A with understanding the importance of listening to others and to not shout out when others are taking their turn to answer. By having a signal that maybe of a hand gesture that means stop for the child to know that others are speaking, however this should be explained to the child before making of use. Using hand gestures allows it to be visual for children and easy to gain the attention of children as they will notice that they need to stop realizing that something is wrong (Springer and Persiani-Becker, 2011; Lemov, 2015). At the same time a good listening chart/diary should be kept for the child as a reward system, so that the expected behaviour is continued. Where the child should aim to have good listening to others for all 5 days to gain a prize/reward at the end of the week. Another possibility could be that the good listening chart could be carried out as a whole class intervention so that the other children in the class do not feel left out. This will also encourage Child A to succeed more as she has a competitive nature. Skinner believed the acquired behaviour will repeat once positive reinforcement is in place, but this process would also support with decreasing disruptive behaviours (Shepherd and Linn, 2014; Foley, Dozier and Lessor, 2019).  
Moreover, another step that would need to be taken is to boost confidence levels for Child A in her Mathematical area. This could be done by having a stop, show, tell catch phrase where everyone stops for the teacher to praise one child with their work and to show the class what they have achieved, children will then clap to for support and praise. This would be done as a whole class, but the teacher can do this for Child A during mathematics sessions when she has accomplished her work to boost her confidence levels. Praise would come under this step as this is a vital step that every teacher would need to take on board with all children as some may not even receive this at home. Research has found that praise has a positive and strong effect on children’s behaviour but also increases their motivation levels in regards to their learning (Moore et al, 2019). However, Wang et al (2019), argue that praise is effective only when used correctly, as praise would not be as affective if teachers use it continuously, therefore teachers need to think about the quality of praise rather than the quantity. As result, Child A should be praised through the stop, show, tell catch phrase only when the teacher feels Child A has progressed, worked hard and put her effort into the session.
According to the data collected is was reflected that Child A enjoyed being in the outdoor area, the step for this that can be taken on board is that the teacher can include one outdoor activity everyday so that each group has an opportunity to be learning outdoors. This will ensure that Child A’s group will be outdoors at one point of the day but also other children too. Teacher could plan to have mathematics in the outdoor area, therefore boosting Child A’s confidence levels in an environment she is most comfortable in. Furthermore, Child A’s confidence can also be increased by having the teacher read out comments that are being written on her work as praise but also let her know what she need to do next to improve her learning. With Child A having the desire to succeed attitude, she will be able to take on board the comments as a task to achieve. 
To element Child A’s need to be chosen to answer all the questions, the teacher can explain to Child A that she can be chosen once every day to answer a question if there are no shouting out from her. However if Child A shouts out then she would lose he opportunity to answer one question the next day, this would be a form of negative reinforcement again from the theory of Skinner’s behaviourist theory, which would allow Child A to be aware of her behaviours and may stop the repeated unwanted behaviours (Swanson, 2019). To further improve Child A’s language development as a teacher, I would continue to go over initial sound with Child A, continue changing Child A’s b reading books to ensure she is moving up with her reading stages. Continuation in CVC word building would need to progress with different words to ensure that Child A is recognising the different sounds and vowel sounds as this would also support Child A with her reading. According to the Foundation Phase an outcome 4 child would need to use strategies to decode unfamiliar words when reading (WG, 2015), therefore using the schools phonics framework she would need to move on to the different stages of the CVC word building. Child A would also need to be encouraged to sound out words independently more when writing to ensure she continues to do so each time when writing. 
Another pedagogical approach would be to use technology as form of interaction for Child A, due to her chatty nature and wanting to be in charge. One area of the classroom can be changed where it is designed to have daily/weekly challenges for children to complete, however the challenges would be recorded on a microphone pen for children to listen to. This would encourage Child A to become more independent but also feel as though she is in control of her own learning. This area would only be allowed for one designated child as a time therefore allowing the child to have thinking time.  
 Conclusion
To summarise, after having used the MA it has been evident that the data collected has been supportive towards seeing learning through Child A’s view. But also as a practitioner to see how the learner has progressed and what steps need to be put into place next for her learning to development in all areas. Some of the limitations would be that photos were supportive but not overly supportive as it gave a picture of what interests, however limiting on what the child is learning. On the other hand it has helped to understand how a practitioner can use these photos to plan and facilitate Child A’s learning in the future, by incorporating her interests. I have learnt that taking on board a child’s interest and linking it with their learning can engage and motivate a child with their learning. Observations allowed to see the social and wellbeing side of Child A, which gave its strengths, however the limitations were that the child knew I was watching sometimes making it difficult to see the real child.  
Moreover, samples of Child A’s work was a great use of data as it was real and true work completed by Child A. This allows a practitioner to see where the child has improved, where the child needs more support/practice and what new learning can be planned in the future. The interview that was used was limited as the child went off topic and would rather sit and talk about her family and what she did over the weekend. However once bought back on track the main strength was that Child A provided her feelings towards he learning and what she enjoyed/disliked doing in school. Overall I have learnt that for a practitioner to see a child’s holistic development, they need to be able to see/hear and evaluate the child as a whole, by gathering all work, what they say, what they do, their attitudes, skills and knowledge.   
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