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Introduction

What are transitions?
Early Years Matters (2020) suggests that transitions are a notable change of situation and is recognised as a process that children, their families, and practitioners go through together. There are many different transitions that children will go through, for example: physical and communication development, new siblings, moving house, starting school, and changing classes each year. Children can experience multiple transitions at one time, this can be very overwhelming for children as they are not able to identify complex emotions at an early age. To first support children through transitions then practitioners should not see the transition as a negative impact but instead a positive one which with social stories and support can develop the child’s self-identity. Children can struggle with transitions if the support between their home-life and practitioners at settings is not continued and upheld, this leads to confusion and doubt within themself (Trodd, 2012). This handbook will enable practitioners to support children in their setting during their transitions and techniques to provide support to parents as well as the children (Ferguson, 2020).
Throughout every element of the transition process the child’s family must also be involved in a compassionate and inclusive way. Welsh Gov (2017) highlights that professionals should identify every child will transition in their own way with their own coping mechanisms and should include families as much as they can in a welcoming manner. It is important to support the families through the transitions as it is also a momentous time in their life when they move home, their child starts school, they welcome a new sibling to the family or lose a family member.
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(Confidentparentsconfidentkids, 2014).


The Role of an Adult

How Can Practitioners Support Children?
To effectively support transitions in the Early Years, practitioners need to possess certain skills and be knowledgeable of transitions to successfully support children. Communication plays a key role in a practitioners duty. Communication helps to develop strong relationships with children, co-workers and families to deliver support. Bandura’s Theory is to be considered when practitioners are identifying their role in the children’s life as they act as a role model for children to learn from to deal with transitions (Trodd 2013).
First practitioners should spend time to get to know the children in the setting. This is why settings implement a keyworker system, several children are assigned a practitioner as their keyworker to enable them to build strong bonds with each other. Practitioners should converse with parents to learn about the child’s likes and dislikes, hobbies and interests to support this bond.  
The role of the adult is to facilitate a seamless transition for the children. Children who attend multiple settings can struggle with moving from each setting so it is important they feel safe, valued and cared for. Practitioners can support the children by creating bonds, showing an interest in their lives, giving them a sense of belonging and creating a calm and positive environment for which the children can explore.
The Role of Effective Communication
When practitioners have a positive bond with the parent / carers this can help settle a child into the setting, communication is a key element when developing those bonds with parents (Children’s Workforce Development Council, 2010). Children pick up on body language and energy from their parents so if a parent is anxious when dropping the child off then it can rub off onto the child and they become apprehensive about the setting before they are even in the door. Whereas when practitioners and parents are very positive about coming into the setting and feel comfortable then the children can pick up on the body language and sometimes helps them to settle easier. This also carries forward into the every day routine at the setting. Practitioners should be aware of how children can react to their body language, actions and tone of voice. Practitioners are there as a role model for children to learn from. 
Settings should make reasonable adjustments to cater for each child and families needs during the transition process. This can be done through effectively working together with the parents to find out as much as they can about the child and any additional support they may need. This is typically done through a registration form at first but carries on through verbal communication with families and practitioners. 
In order to deliver the best care and support for the child practitioners should focus on creating bonds with the families as well as the child. Once that bond has been created it means the practitioner might get as much support from the families when helping the child as parents will feel comfortable confiding in practitioners about home life and any changes that are happening outside of the setting. Practitioners should be able to use adaptive language and be respectful of other faiths and beliefs that could influence a parents reaction. Practitioners should be a warm, welcoming face that families see everyday and feel secure leaving their child with them. Children develop by watching behaviour and interactions to make sense of the world around them and how they should feel about what they are experiencing (Lindon, 2010).
Practitioners can welcome families in by showing an interest in their lives, noticing changes in behaviour of children and recognising what could be causing it, if the bond with the parents is secure then practitioners can speak openly with parents about these behaviours and discuss ways to best support the child both at home and in the setting. If the child is receiving the same level of care and expectations at all settings they attend then it creates consistency for the child and only adults can deliver this. 


















The Needs of a Child

Theories Which Support Children
For practitioners to effectively support children they should plan in a holistic way to further the child’s development (Lindon, 2010).  Practitioners should be aware of other influences in the child’s life that can contribute to their ability to learn and develop.
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(Finkelstein, J. 2006)
Maslow’s Hierarchy of Needs is simple yet effective way to identify the basic human needs, children need to fulfil the more basic needs before they can reach higher up the pyramid including self-actualization (Pichère, P. 2015). Maslow’s Hierarchy of Needs plays a role in all Early Years Settings’ planning, policies and ethos. 
Some step’s that settings take to allow children to achieve these are by providing a warm and welcoming environment for children to explore, creating the keyworker system for them to create a bond with a member of staff that they feel safe with, encouraging a healthy relationship between families and the communities to facilitate a smooth transition between home and setting, promoting well-being and circle time where children can voice experiences and concerns which then allows them to reach the top of the pyramid for self-actualization and allows children to become ready to learn and be their best self. Although it is not always as easy as this as children can have other external factors that influence their abilities and why each child should be viewed individually and planning adapted to cater to all.
Importance of Routine
When children are experiencing transitions it is important for practitioners to enable a steady routine that is familiar to the child. This aides their transitions as it is a consistent routine in the child’s life that supports them with the transition. Ensuring that practitioners know all their children and have bonds with them enables practitioners to plan for each child’s needs and can put things in place to support them. For example, if a child is struggling with the transition from home life to attend a day nursery, having the same routine and familiar staff in the setting can help soothe the child as they can expect what is going to be happening when they arrive. 
The United Nations Conventions on the Rights of a Child (UNCRC) states in Article 12 that a child’s feelings should be considered (UNICEF, 2019). This is supporting the theory that practitioners must know their children in the setting and create an environment in which the children can speak freely and feel they have an input in their learning. For example, if a child shows an interest in playing with Playdough when they come for a visit with parents then practitioners can use Playdough as a way to instigate the play on the child’s first day and their relationship will begin. Parents play a key role in enhancing the child’s start at settings as they can give an insight into the child’s likes, dislikes and interests so practitioners can prepare for the child and have activities on offer that they know they will enjoy.
Regular visits from parents and child in those first few weeks can help introduce the child to the setting and staff slowly which will aide their transition. Settling in sessions are great for this as the child stays for a couple of hours on several occasions before they start full days, this allows them to slowly get used to the new environment and can prepare them for what is going to happen. 














Partnerships

The setting should be a place where families, parents and the community feel like they have a supportive hub where they feel welcomed (Tovey, 2020). This is achieved through effective communication where relationships are made between practitioners and parents and are encouraged to be a part of their child’s journey throughout the setting.
During visits with prospective families it should be centred around the child, finding out about them and their hobbies, interests and needs. Families can also enhance the rest of the children’s experience at the setting, maybe they have a skill they can share or arrange trips to local amenities. To deliver the best care for the child it is essential that all relevant adults are working together to deliver the same level of care and support. Practitioners will work with many others to support the child for example parents, siblings, co-workers, social workers, teachers, speech and language therapist, play therapist, educational psychologist, health visitors and early years team from the local council.  It is vital for the benefit of the child that all these professionals work together to share ideas, knowledge and concerns to deliver to best care possible for the child.
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										(Marie, S. 2017)
According to the Bronfenbrenner’s model strong relationships between the setting and families positively affects a child’s well being and development. The model suggests that the child is at the centre and there are different systems around them that influences their development. These factors sometimes cannot be changed by the child as that is the situation they are in whether that be school, family or culture. Practitioners can promote a strong bond between the setting and families by being as open and welcoming as possible, giving families the tools to support the child’s development. This could be through emails and newsletter informing them of the child’s progression and providing tips to support the child through the transition before they start, this means parents feel prepared and ready for the transition to help the child.
Interventions

Positive close relationships between practitioners, children and their families play a key role in a child’s development (Perry, 2001). Children should be given adequate time in their daily routine where they are able to explore the environment around them and play as they wish as well as opportunities for focused learning as suggested by Thornton and Brunton (2010). These opportunities allows practitioners to complete observations on the children in their care to assess their knowledge and development and plan activities to further support the children’s development.
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(Pen Greens Centre for Children and their Families 2022).
These include information about the child, what they enjoy, who else is involved in their care, what they can do with or without support, things parents would like professionals to know, what they enjoy and do not enjoy as well as ways people can support the child. These are updated throughout the child’s time at a setting and is used as a working document. Familiar toys, clothing or objects from home or another setting can provide a comfort to children and help them settle into an unfamiliar environment within those first few weeks.
Perry (2001) suggests what children go through during their transitions can have a long-lasting effect on their later life and well-being. This is why it is important for practitioners to be knowledgeable about how children develop and the quality of support can impact not only their behaviour during a transition but also how they deal with transitions later in life.
Children’s cognitive development is a fast-paced cycle from the day they are born to which typically slows down at the age of  4, alternative to their physical development which is a slower cycle but continues until their teens. Throughout their development their brain is making connections continuously whenever an experience is repeated and they are learning how they feel about situations and reacting in a similar way when subjected to that experience again. When practitioners are effective, positive role models they are able to model for the child how to react in different situations and help them develop further. When a child is subjected to an unpleasant experience at a young age this experience normally stays with them and they will react in the same way later on which can lead to behavioural as well as emotional issues (Perry, 2001).
Practitioners should receive regular relevant training and stay up-to-date on theories and practice to support children and gain a full understanding of child development to enhance their practice.
The Welsh Government consider play to be an effect role in a child’s development, while supporting them holistically to develop their social, physical, emotional, mental and creative skills. Through purposeful engaging play children are providing with opportunities to learn everyday. The setting should facilitate this play and allow children to freely chose how and why they wish to play through different activities. For example outdoor play, loose part play and messy play.













Proposed Outcomes

There are many educational models that influence the current Welsh Governments Foundation Phase. The Foundation Phase highlights the importance of play to help develop a child’s self-esteem. The Reggio Approach suggests practitioners should also be learning together with the children at their setting in a stimulating environment. Te Whariki emphasises the children’s development should be considered holistically as well as being knowledgeable of the world around them including the diversity in their own community. 
These elements can be seen woven through the Foundation Phase Action Plan where it states ‘schools should develop in every child a sense of personal and cultural identity that is receptive and respectful towards others’ (Welsh Gov, 2018). Education Models are constantly changing and updating as new research and theories emerge but relatively stay the same, the Welsh Government have just begun a new Curriculum which proposes four new outcomes for children. They are;
· Ambitious and capable learners
· Enterprising and creative contributors 
· Ethically informed contributors
· Healthy and confident individuals as valued members of society 
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(Welsh Government, 2017).
Settings should consider that they need to be a warm, welcoming and nurturing environment for the children to call a safe place when they are going through transitions. The goal should be for children to leave their setting feeling confident and curious, relaxed and content, understand their routine each day and be able to make a secure bond with at least one member of staff. Practitioners should also continue this approach to the parents and families of the children. Parents should be comfortable to relay information to staff regarding questions or concerns about their child as well as feeling a part of their child’s journey. Children should be engaged within the setting, their community while feeling confident about their current knowledge while building on it.
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All About Me! | 5 chamees

My Name is

Oliver

My Date of Birth is

Tama boy

Languages spoken in my home are:
English

My family culture/religion is:

My ethnicity is:

White British

Other people involved in caring for me ar
Therapist, Physiotherapist...)
or-

(e.g Childminder, Grandparent, Speech
Portage Worker-

Paediatrician -
SLT -

What can do.... (with or without help?)

Tcan pull myself up and I will climb. | am weight bearing successfully but | am reluctant to
take steps

1 can name animals using Makaton and make animal noises.

I will move boxes and furniture so I can climb. I play with a wide range of toys; cars;
stacking cups. I copy what adulls (approximation of words).

Tove singing. | like posting to

1 dink from 4 ldded cup, il fed myself finger foods bt they mustbe bit sizepieces
and one piece at a time - | will overfill my mouth. “Chew” (mummy reminds me to eat).
Avoid apple but | will have banana/pear.

Terawl up the stairs. | will need careful monitoring outside.

TWILL PUT THINGS IN MY MOUTH - crumbs/fluff.

THAVE AN INHALER - mum will keep at home.

TWILL NEED ALL IN ONE SUIT AND BUGGY BUT WILL CRAWL OUTSIDE.

Ican take my shoes and socks off and I enjoy doing this.
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