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In the Early Years sector, there are many benefits to additional methods of promoting and ensuring quality assurance which is above statutory requirements. There are different ways of ensuring that quality assurance is provided to the children in the care of the practitioners and also their parents and possibly stakeholders. The Sustained Shared Thinking and Emotional Well-being scale (SSTEW) is just one of the methods used within the Early Years that enables practitioners to provide quality assurance. Siraj et al. (2015) suggests that SSTEW is associated with children’s outcomes in the Early Years as it considers ‘relational and intentional pedagogical strategies’. When SSTEW is used effectively in practice, for children in the Early Years it investigates how practitioners’ can help children to develop skills to become sustained shared thinkers whilst developing their emotional well-being, communication that is effective and relationships between themselves and practitioners’. It is a tool that is used to research weather something is beneficial to the child or not as well as trying to reach continuous professional development. The scale provides practitioners with an idea of what high quality education should look like within the Early Years. Siraj-Blatchford et al. (2002) support this statement as she suggests within her Researching Effective Pedagogy in the Early Years (REPEY) study that quality in the Early Years includes having high quality interactions with the children and this includes participating in Sustained Shared Thinking (SST). Practitioners’ should ensure the relationships they have with children are respected and responsive whilst still remaining professional. The setting needs to of set goals which clearly state the planning of the setting and educational goals they want to meet within a certain timeframe. All staff within the setting should have recognised qualifications which have revolved around early education. REPEY also suggests involving parents in their children’s learning and supporting them by answering any questions they may have. The SSTEW scale is used to ensure that the interactions between the practitioner and the children are of a high quality. However, it is difficult to measure weather the staff and setting are doing this because how do you ensure that practitioners’ think critically to try and better their own practice if they are not given the chance to enhance their knowledge. This then relates to how practitioners’ focus on the pedagogy in the setting to ensure they are filling their role of the adult by supporting and enhancing the children’s learning and development, whilst also supporting their own development. 
SSTEW is to be used only by practitioners’ who understand the importance of enhancing provision in children’s development within the early years by providing appropriate practice (Siraj et al., 2015). A practitioner can support a child’s SST by showing they respect how children want to make their own choices ad decisions when it comes to their education. This is supported by The United Nations Convention on the Rights of the Child (1989) Article 12 ‘respect for the views of the child’ states that children have the right to express their feelings, wishes and views in matters that affect them and be taken seriously. Article 13 ‘Freedom of expression’ also supports this by stating that children have a right to express their opinions freely. Practitioners’ should try to get the child to elaborate without pressuring them to speak by showing a genuine interest to what the child has to say and listen to what is being said. The practitioner can also ask the child questions for confirmation by re-capping on what the child has said. Bandura (1986) suggests that children influence their behaviour towards learning but practitioners are a powerful source of learning to model from. Therefore, practitioners are setting an example by following theories such as Bandura to become an effective leader (Brown and Treviño, 2012). Bandura (1997) discusses how practitioners should have some awareness of the importance of self-efficacy because it enables a child to believe in their own ability to succeed. Practitioners’ can do this by helping the child set goals to meet. This is outlined in the Foundation Phase and the Curriculum for Wales (2015) which states what educational goals the child should be meeting for their age and ability within the Early Years. Practitioners’ can also help children develop a sense of self-efficacy by providing them with experiences and helping them understand their own feelings. 
Practitioners’ can be role models to children by talking about themselves if it is relatable for the child. For example, if a child was struggling to read a page of a book, a practitioner could discuss how they used to go home a practice reading out loud by themselves. This then may influence the child to do the same because they want to show they are competent and impress their teacher. Staff should also ensure they are reflective on their own practice by being confident and competent in their approach to teaching. Clarification is another way how practitioners’ can support SST as well as suggesting ways on how the child can meet their own needs by relying on themselves. Practitioners’ should encourage the children to think harder by elaborating on the child’s wants, this can be done by asking questions such as why, what, where. 
Whilst practitioners’ can offer an alternative view to encourage Sustained Shared Thinking, providing the children with speculating questions may benefit their social skills more, because you are not giving them the answer. The format of SSTEW is divided into five-subscales which are building confidence, trust and encouraging independence; social and emotional well-being; extending communication and supporting language development; encourage critical thinking whilst supporting learning; asses language and learning. These rating scales state weather a settings SSTEW system is adequate, basic, acceptable and exceptional. (Siraj et al., 2015). 
Another quality assurance scheme used within the Early Years sector is Quality for All (QfA) which is developed by Wales Pre-school Providers Association. The aims the QfA set out are of a high standard as it considers the benefits of providing more than what is requested in the National Minimum Standards (2016). The purpose of the QfA is to provide practitioners with the opportunity ‘to gain recognition for the investments and contributions they and their staff make to their childcare service’ (Walesppa.org, 2011). Almost 400 childcare settings participate in the scheme in Wales and its goals are to help practitioners, parents, children and stakeholders an approach which is consistent in providing and demonstrating quality. It is more aimed at settings such as childminders, day nurseries and play groups rather than an educational setting such as a school. Some of the benefits of the QfA scheme is that practitioners can promote the award they gain through QfA to families who are considering choosing a setting that suits their needs as well as their child. It is also a well-recognised award to show Care Inspectorate Wales (CIW, 2019). The QfA ensures that practitioners demonstrate to stakeholders, staff and parents how they wish to plan and improve the service. A benefit of the QfA scheme is that an assessor will be sent out regularly to help the independent setting meet their planned targets and even encourage recommendations that the service could benefit from.
An example from the QfA guidance advises on the importance of staff interaction with children, parents, staff and others. It is the role of the settings owner, manager or leader to demonstrate daily the ethos of the setting. This ethos should include confident, competent staff who show enthusiasm when interacting with the children in their care as well as having a sense of well-being. Staff should also we well qualified and show affective professionalism to the children, in an environment which is stimulating. 
To benefit the children in their care, practitioners should review how they speak to one another in front of the children and weather they are demonstrating social interactions that are positive as well as being a role model for the children to look up to. Competent practitioners are also aware of how children pick up on cues which are non-verbal, especially babies who staff need to communicate with verbally and non-verbally. This would be through recognising different facial expressions from the child. By doing so, practitioners are able to explain a child’s feelings and actions to other members of staff who may not understand the child’s demands as well, for example, if they were a new member of staff if they were unsure of why a child behaved a certain way. Practitioners’ should respond to children letting them know they have been heard, as well as encouraging responses from the child and letting them express their voice and be heard. It is so important for practitioners to praise children when they display an act of kindness or generosity. Therefore, staff should start to have an understanding of the child’s sustained shared thinking and emotional well-being of the children by being aware of how sensitive children can be in regards to their feelings. To resolve these issues, staff should model positive interactions to everyone involved in the setting while encouraging a self-image that is positive for all staff. This could be by being more positive in regards to changes, self-presentation and how you respond to parents/carers. Staff also should be reflective amongst their own practice and work toward constant continuous development. Staff also need to challenge anti-discriminatory practice if any issue occurred, for example, staff bullying. (Walesppa.org, 2018). 
The format of the QfA scheme works by the owner of the setting purchasing their choice of package from the website. They then must read the guidance they have chosen and start evaluating the setting through the form. The setting is then assessed by QfA and a plan is put in place if changes need to be made. When they are happy with the setting, they will send a certificate to display. This needs to done annually to ensure that the setting is QfA approved. 
When comparing the SSTEW and QfA schemes within the Early Years, there are many points to consider. They both underline the importance of staff being aware of the emotional well-being of the children in the setting as well as how they need to take into consideration the feelings and opinions of staff, parents/carers and stakeholders.
Both schemes also explore how practitioners should take into consideration their actions when around the children to be the best role model for the children to provide them with quality assurance. They can both be used alongside each other because they both place a focus on being aware of what the benefits of sustained shared thinking and emotional well-being are for children, and what practitioners can do to ensure they are progressing. A negative that must be addressed is that SSTEW can be used by practitioners in all types of settings including schools, yet QfA is only used in settings such as child minding and day nursery’s, even though it would benefit practitioners in a traditional educational setting as well because they are both aiming for the same result in the end; happy, healthy and educated children who are aware of their emotional well-being. Another positive that both schemes aim to provide children with recognising their own sense of being an individual. They also both consider how children have rights to a voice and education, therefore meeting legislation such as Articles 12 and 13 in the UNCRC.  It is important however to consider that QfA may not benefit practitioners who work in a school setting in Wales, because they need to adhere to the Curriculum (2016) and Foundation Phase. Nurseries and child minders follow the advice given by the CIW. This could also be because for inspections’, schools’ follow targets set by Estyn and nurseries/child minding aim to hit targets set by CIW. Nonetheless, it would be beneficial for a practitioner in any child centred environment to know the benefits of both quality assurance schemes because of their own personal goals. They could move from working in a setting such as a school, to owning their own child business one day and for continuous professional development purposes, practitioners understanding the guidance from both schemes, not only benefits them but also the children, parents and stakeholders of the new setting. A downside to the QfA scheme is that practitioners such as child minders, have to pay an annual bill to have the help they may need to make the setting better as they are promoting a business, whereas SSTEW is a scheme that just needs to be understood and applied to the setting by the staff. A benefit of both schemes is that they both aim to help practitioners become reflective in their practice. 
Bandura’s theory (1963) suggests that learning does not always involve changes in a child’s behaviour but more so changes in how they observe others. 
He recognised how motivation was a key factor in ensuring a child’s learning developed by observing an adult and therefore having someone to look up to as a role model. However, Bronfenbrenner (1979) would disagree with Bandura because he believed that it was the child’s different social environments, the economy and political environment which encouraged how the child developed their Sustained Shared Thinking, rather than participating in observations. Therefore, he suggests that the child is more influenced by themselves and their thinking of how the world works, rather than having a role model to influence their decision making. When considering how these theories effect the quality assurance, Bandura’s theory can be fits better to both schemes because of the benefit that practitioners are being a positive role model for children, regardless of what setting it is because being a role model, is beneficial to children of all ages. 
In conclusion, it is important for practitioners to be aware that regardless of what age setting they work in, a child will always need to be supported for their sustained shared thinking and emotional well-being for quality assurance purposes. It is important that practitioners are a positive role model for children. Practitioners’ should always be aware of the importance of providing opportunities for children to be able to enhance their own education by being independent and making choices for themselves. Children have the right to an education and a voice; it is a practitioner’s role to guide this. Staff of settings should follow schemes to provide quality assurance not only for children, but also parents, staff and stakeholders. For business purposes, child minders should consider having a quality assurance scheme in place to help promote their business as well as improving the setting through advice given by the scheme. Staff should always try to enhance their own education not only to benefit the children but for their own goals to ensure that they are providing themselves with opportunities to have continuous professional development. This is because in the childcare industry, policies, procedures, legislation and theories are always changing and trying to improve. By being aware of these constant changes and having an interest in the changes, ensure that practitioners are making improvements to their own practice as well as the setting’s practice. 
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