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Part 1 
This essay considers thinking and guidance in relation to behaviour management and effective learner engagement from both an academic and legislative perspective. Consideration will be given to the effectiveness of strategies to post-compulsory learners and any challenges.
Effective behaviour management and learner engagement in the post-16 teaching sector are often neglected and this needs addressing for practitioners to feel confident when managing challenging behaviour and ensuring post-16 learners of diverse backgrounds achieve their optimum.  
Trowler (2013) described student engagement as
the investment of time, effort and other relevant resources by both students and their institutions intended to optimise the student experience and enhance the learning outcomes and development of students, and the performance and reputation of the institution. As such, it has affective, behavioural and cognitive dimensions, which may manifest congruently or oppositionally. (Trowler, 2013, p. 91) 
Trowler (2013) considers three types of engagement, behavioural engagement, active engagement and cognitive engagement and suggests we need to consider our focus on whether student engagement relates to a need to market an institution and make it more attractive or whether it is driven by a genuine concern about enhancing student development. 
There are various barriers for adult learners in education and this may be due to competing responsibilities in personal life and a lack of confidence. There is an emphasis on pastoral care of students in recent years. It is important practitioners are alert to the difficulties students may face which impacts upon their engagement and behaviour.
The Lancaster University Report suggests there are three things which impact on student engagement; individual student learning, structure and process and identity
there is little evidence in literature of students being engaged beyond their own learning, students are usually the customers of engagement rather than co-authors (Lancaster University Report).   
In respect of behaviour management, Hart (2010) considers various factors relating to effective classroom behaviour management (CBM). Hart suggests rules are identified as one feature of effective CBM and considered Little and Akin-Little’s (2008) view of ‘firm but fair rules are an essential element of any CBM programme’. 
Hayes, Hindle and Withington (2007) said ‘verbal reinforcement is possibly the most fundamental tool available to teachers and arguably the most powerful and meaningful for pupils’.
Another effective factor is responding to undesired behaviour and Hart (2010) found that teachers want to identify the importance of responding to disruption or unwanted behaviour in the class and would use subtle responses such as long stares.
Staff-student relationships and interactions is a further element of effective CBM. Cothran, Kulinna, and Garrahy (2003) found that ‘where care and respect are viewed as components of positive relationships that contribute to improved student behaviour.’   
Hart (2010) found that when dealing with chronic misbehaviour, it is important to have clear, agreed, procedures to enable practitioners to manage this behaviour.  ‘The worst time to select a punisher is during an episode of student misbehaviour’ (Little, Akin-Little, 2008). Lastly, Hart (2010) found that classroom environment leads to effective CBM.  
Learner Voice Wales undertook a research briefing in relation to managing challenging behaviour and found that in Further Education Institutions, students valued being treated as adults and welcomed being made responsible for their own learning and felt they would make good progress if they choose to work hard. This supports Robbins (1993) motivation Theory of Equity and that ‘you get out what you put in’. 
The briefing found that students saw tutors handling disruptive behaviour firmly as ‘taking no nonsense’ and welcomed this. Some learners found that staff needed training on controlling bad behaviour to ensure disruptive students do not dominate at the expense of others learning.
This legislative review discovered it is important to set standards of acceptable behaviour and that rules should reflect your primary purpose, to support learning and to avoid direct confrontation where possible as it can make a difficult situation escalate. (Welsh Government) 
The Tertiary Education and Research (Wales) Act 2022 provides for the Commission to prepare, consult and publish a Learner Engagement Code.
The Code is intended to ensure learners’ interests are represented,  that learners have the opportunity to give their views to providers about the education they receive, and to participate in the making of decisions by those providers. (Welsh Government , 2021)
The Act recommends students are actively involved in their learning experience, participate in decision-making and provide their views to institutions about their education. An active role in participation would suggest that student engagement is enhanced and this is supported by the Lancaster University Report which found student representation on committees in the UK is generally felt to be effective and that students in the UK are most commonly engaged through feedback questionnaires. (Lancaster University , 2011)
This is supported by the University of Wales Trinity Saint David who’s union takes a partnership approach to student engagement and enables students to communicate any feedback regarding their experience through a formal channel. The policy allows for students to contribute to all stages in relation to their programmes of study and they are provided with regular and consistent opportunity to give feedback on all aspects of the educational experience throughout their programme. (UWTSD, 2022/2023)
When considering motivation, Herzberg (1996) said that satisfaction has two dimensions, hygiene and motivation and that hygiene issues such as salary, decrease dissatisfaction within the work environment and motivators such as recognition makes workers more productive and committed. This can be transferred to the post-16 sector, if students are unhappy with the course, they may disengage, however, if they are enjoying and feel valued, they may be more committed. 
In conclusion, it is important to consider the principles of effective behaviour management and learner engagement and put these into practice with post-16 learners to enhance student experience to achieve their optimum. It is important practitioners are supported in their role when dealing with difficult behaviour and a module on managing behaviour is important to offer to assist practitioners in what they may experience during their career. 
Implementing behaviour management strategies and policies are vital to an institution. By setting clear boundaries and implementing these makes the learning environment a better place for students and focuses on the quality of the teaching as opposed to addressing negative behaviours. Practitioners cannot be at fault for all behaviours and it should not be explained simply by an inability to plan a lesson successfully. There are various perspectives on managing behaviour such as behaviourist, humanist, democratic, psychoanalytic and cognitive. From time-to-time, all of these perspectives can be considered to manage behaviour effectively. 
It is crucial to recognise challenges practitioners face when teaching post-16 students and to be mindful of the competing responsibilities they may have and any internal and external factors which may be effecting their motivation, engagement and behaviour. Practitioners can respond to challenges by being proactive and preparing lessons but also by being reactive where appropriate. It is important set boundaries for engagement and behaviour at the earliest opportunity by using strategies such as creating positive rapports, setting rules, being a role model, using positive re-enforcement and addressing any off-task behaviours imminently to avoid disruption of others learning.
It would be beneficial for practitioners to use Berne’s Transactional Analysis and speak to students in adult state and for students to respond in adult state to ensure effective communication and avoid conflict, and to encourage them to actively participate in feedback of the learning to enhance student experience. (Berne, 1958) 
To conclude, whilst practitioners cannot prepare for every eventuality, it is important they are supported by institutions to know how to effectively manage difficult behaviour and how to engage students to the best of their ability to ensure there is a supportive learning environment.

Part 2 
I will use Gibbs’ reflective model when reflecting upon my observation of teaching professionals and my teaching practice. (Gibbs, 1970)
Lecturer A
Description
I observed Lecturer A’s small group session on the Family and Childcare module. 28 students should have attended, however, only 16 attended. This module is assessed through formative and summative assessment with an examination at the end. 
To start, Lecturer A asked students what they recall from the week before and the students appeared hesitant to answer. As a result, Lecturer A offered the answers as opposed to students volunteering answers.
This was a practical session whereby students were given questions relating to a case study and had to work in small groups to answer the questions and then feedback to the class.  
Lecturer A had thorough knowledge and offered practical experience. 
Feelings  
I felt disappointed that students appeared disengaged at the start. However, following their practical task, it was pleasing to observe that students appeared more relaxed and forthcoming with answers. 
Lecturer A impressed me, she embodied her role of transforming knowledge as opposed to giving it to students to consume and I trust this comes with experience.
Evaluation
Small group sessions are advantageous as they are more interactive, however, attendance can be low. 12 students did not attend and 5 students arrived late which can be disruptive for others and the Lecturer. 
Lecturer A managed behaviour well by respecting those present and addressing those who were late in a friendly manner by giving an overview of what had been covered so far, but if they had any questions to ask at the end. 
Lecturer A optimised student experience by delivering content as opposed to investing time in those who had shown up late. Student engagement enhanced whilst working in groups.
This lesson was well-prepared and adaptable even though 12 students did not attend. Lecturer A used various strategies throughout to enhance engagement such as valuing students contributions, climates of praise and de-briefing at the end of the session.
Upon reflection, there was no incorporation of digital resources in this session. A digital resource at the start may have enhanced engagement and managed students participation. For example, if Vevox was utilised, students could have input answers anonymously, I acknowledge the adult learner can lack in confidence and may be fearful to speak in the event that their answer is wrong and this can result in avoidance tactics such as disengagement. ‘The adult learner may be feeling more vulnerable and less confident than they appear to be’ (Wallace, 2013)
Analysis
Hoyle (1974) developed the professionality theory ‘knowledge, skills and procedures employed by teachers in the process of teaching’ thought to improve classroom presence. Lecturer A demonstrated she had the knowledge, practical skills and procedures as an experienced practitioner and is a role model. This is supported by Dewey (2019) who says ‘humans learn through relations to more proficient people, who become a role model’. 
For those who attended late or did not attend, I consider the Adult Learning Theory which suggests that adults do not want to feel their time is wasted, they may have many responsibilities and need to feel a sense of ownership over their learning as it may be taking away from other commitments. This was evident as the lecturer mentioned that students were preparing for their exams and may explain why many did not prioritise their learning.
Conclusion 
This was a positive learning experience. Lecturer A used appropriate strategies and managed student engagement and behaviour well. If this were to be my session, I would have considered using digital technology to enhance engagement from the start as opposed to students only becoming actively involved in the session part way through. I will implement digital technology going forward.
Action Plan (Please see Appendix A2) 
Lecturer B
Description
I observed Lecturer B teaching 3 students remotely via Microsoft Teams on billing procedures. This is a fundamental procedure and their learning would be assessed through formative assessment. 
This was a practical session whereby the students were tasked with dealing with bills. The lecturer asked questions throughout and observed them completing the tasks. 
Lecturer B had comprehensive knowledge of this area and offered practical guidance.
Feelings
I felt disheartened for Lecturer B as one student was disengaged.  The student was playing with her phone, her hair, yawning, giggling and looking out of the window. It was disruptive and time-consuming for the lecturer having to keep addressing the student. I query whether the student did not take the session seriously as the lecturer was remote opposed to face-to-face. 
I was in awe with Lecturer B’s management of the negative behaviour. Lecturer B addressed the behaviour promptly to remind others it was not acceptable but did not spend too much time disturbing the learning of the others who wanted to learn. 
Lecturer B was attentive and praised the students in Welsh when they answered correctly and I feel this supported their motivation to do well.
Evaluation
Lecturer B managed the behaviours exceptionally well and maintained professionalism throughout.  When considering Transactional Analysis it would appear that the disruptive student was acting in rebellious child state (Berne, 1958). 
Lecturer B’s session was well-structured with clear learning objectives, it was unfortunate that one student was disengaged. I consider Vroom’s Expectancy Theory (1960) and whether the student valued the outcome of the topic and therefore, was not motivated to participate as she did not want to get the reward of progression.   
To reflect, I wonder if the session was delivered face-to-face whether the students behaviour would have been different. I acknowledge it is difficult to control behaviour remotely. It is my preference to deliver sessions face-to-face to ensure participation and engagement is as effective as it can be. However, it must be acknowledged that the others participated well. 
Analysis
Knowles (1984) Andragogy theory infers that adult learners are seen as self-directed and teachers are seen as facilitators. Lecturer B facilitated the students learning and they autonomously completed the tasks. Dewey (2019) says ‘we learn by doing’ and this suggests those who engaged, learnt how to complete the tasks efficiently by putting their knowledge into practice. 
Conclusion
This was a great learning opportunity as I benefitted from observing negative behaviours being addressed and this will help me to develop as a practitioner. Lecturer B has a wealth of experience and it was helpful to observe strategies first-hand. 
I would have delivered this session face-to-face to ensure there was an authoritative presence in the classroom which may have avoided challenging behaviour, however, I acknowledge that you cannot foresee every possibility. 
It is my goal to be confident to speak Welsh in sessions to encourage positive reinforcement. Lecturer B did this and it was well-received. 
Action Plan (Please see Appendix A2)
Reflection of own teaching practice
Description 
I taught a small group session on how to register cases as Very High Cost Cases on Legal Aid. The learning outcomes were clear from the start and reinforced at the end.  
I used Carraway (2014) instructional design process and made a PowerPoint presentation and used a real-life practical example to make learning relevant. Students learning was assessed through formative assessment and would be ongoing as part of their development. 
Feelings  
I felt confident for this session, however, whilst teaching, I was dissatisfied that I experienced challenging behaviour from one student and I had to address them more than once. 
The students I taught are of a similar age group to myself and I question whether I was taken seriously as a practitioner and wonder if my authority was being challenged. 
Evaluation
I was disappointed that I had to take a reactive approach to managing the behaviour as it was disruptive for others. I had to act quickly by asking her to concentrate and asking her to put her mobile away unless it was an emergency. I appreciate the topic is dry, but it is an important part of her role. I kept order by being firm, but I was not intimidating.  
Upon reflection, I could have incorporated EdTech to stimulate the learners from the start, as I appreciate following PowerPoint is not always engaging.
The others participated well and met the learning outcomes, they fedback they felt confident undertaking this task autonomously. I believe they were engaged through use of positive reinforcement and being attentive to them. 
Analysis 
Berne’s theory of Transactional Analysis suggested that
when communication takes place from the adult state, we are more likely to be respectful, make compromises, listen fully to others and have more healthy social interactions (Berne, 1958)
I maintained the adult approach when dealing with student, however, the student maintained child rebellious state. If they had responded in adult state, they may have benefitted from the session and the learning environment would have been a much more positive experience. 
Mendler and Curwin (2008) say discipline should never be humiliating or impact the motivation to learn and that practitioners should ‘discipline with dignity’. 
A further theory is that of Mullins (1993)
The underlying concept of motivation is some driving force within individuals by which they attempt to achieve some goal in order to fulfil some need or expectation. (Mullins, 1993)
This suggests the disruptive student was not motivated to succeed or progress in their role. 
Dewey’s theory of ‘we learn by doing’ suggests that the practical element of a real-life example assisted the students in achieving the learning outcomes by feeling confident to do the task autonomously thereafter. (Dewey, 2019) 
Conclusion 
I have learnt the importance of student engagement within the classroom in order for them to achieve their optimum and that it is important to address behaviour which could impact on other students learning. 
Dr Fred Jones said 
For teaching to be enjoyable, you must be able to simply relax and teach. Classroom management must be built from the ground up so that most problems do not occur. (Jones, 2007)
It is important a positive classroom environment is maintained to limit negative behaviour, build rapports, deliver praise and discipline with dignity. I will embrace digital resources in sessions to enhance engagement. 
Action Plan (Please see Appendix A2)
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	Teacher

	Michaela Leyshon

	Date
	29th March 2023 11am – 1pm

	Group
	Legal Practice Course 


	Topic/Context
	Family & Child Care Law & Practice – Small Group Session 2 

	Notes on the lesson:

· This was a small group tutorial/workshop. There were 16 students present, there is normally 28 in this class. 5 Students turned up 10 minutes late, the students were addressed by a brief update on what had been covered so far. 
· Learning outcomes were clear from the outset. 
· Linked session to previous and future sessions.
· Students were quiet at the start the lesson and appeared hesitant to answer when the lecturer asked questions to the group. I am unclear whether my attendance hindered their participation. 
· Lecturer had very thorough knowledge of the subject area and could give practical experience from still being a practitioner alongside lecturing. 
· Students were reminded about what to expect in the examination.
· Students were given a group task where they were given a period of time to answer 7 questions and then had to feedback to the rest of the class. Students appeared more relaxed when answering the questions as the session went on. 
· Tasks for the next session – reading material in readiness for the next session. 


	What I have learned:

· What questions should be asked to a client when they come to see you for advice on a divorce. 
· Funding options for clients and how to obtain this particular funding i.e. LASPO domestic violence evidence. 
· Individuals may be eligible for legal help in matrimonial proceedings and can issue the application under the legal help. 
· How to draft a D8 divorce petition application for filing at Court.
· The new terminology in matrimonial proceedings i.e. decree nisi is now known as a conditional order. 
· Law and procedure from the issue of proceedings to the conclusion.
· I have recognised where it may be appropriate to use technology in a lesson to enhance engagement. 
· I have recognised the importance of respecting the classroom and those who turn up on time as opposed to those who are late without reason and are disruptive to others learning.


	Targets to improve my own practice (mapped to professional standards):

1. A1 - Design and plan learning activities and/or programmes of study
2. A2 - Teach and/or support learning
3. A3 - Assess and give feedback to learners
4. A4 - Develop effective learning environments and approaches to student support and guidance
5. K1 The subject material 
6. K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme
7. V2 - Promote participation in higher education and equality of opportunity for learners
























Appendix A2
This action plan will detail what I will achieve to develop my own professional development. I will use the SMART method to detail this.  

	Target
	Specific
	Measurable
	Achievable
	Relevant
	Time
	Professional standards

	1.Enhance my digital skills to enhance student engagement in sessions.



	I will ensure that I participate in training on digital resources such as Vevox. I believe that this investment will assist me with developing my digital proficiency and will assist with student engagement.
	This should take place in advance of sessions where this form of digital technology is appropriate with lesson content. 
	This will be achievable as part of my commitment to developing myself as a practitioner and becoming more digitally competent. 
	This is relevant as it is a significant aspect of my professional development.
	I aim to achieve this within the next month. My digital competency will be enhanced during the digital innovation and professional practice module.
	The professional standard relating to this is V2, professional standards for higher education and looks at professional values. V2 is to Promote participation in higher education and equality of opportunity for learners. I believe my enhancing my digital competency it will enable learners to participate in my sessions.

	2. Incorporate the use of the Welsh language in my sessions to enhance student engagement. 
	I will ensure that actively learn Welsh phrases to encourage inclusion of the Welsh language in class and by my students.  
	This should take place in advance of and throughout my sessions and I could use positive reinforcement through using phrases such as ‘Da Iawn’ to encourage student engagement and I can measure improvement through my terminology as time progresses. 
	This will be achievable as part of my commitment to incorporating the Welsh language into my sessions and will show diversity within the classroom setting. 
	This is relevant as I am teaching in Wales and my students are Welsh.
	This will be ongoing. 
	The professional standard for this is ‘Understand the importance of the Welsh culture and language as a bilingual nation’ which is a professional standard for Further Education Wales. I believe I should include this as I am a practitioner in Wales and the students I teach are Welsh.
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	Teacher

	Debbie Richards 

	Date
	1st February 2023 – 9-5pm

	Group
	Childcare Department (Paralegals and Secretary) at Hutchinson Thomas 

	Topic/Context
	Billing Procedures 

	Notes on the lesson:

· This was a small group session for new employees at the firm and a refresher for others on the billing procedures. It is a crucial part of their training and development at the firm. 
· The teacher was working remotely from home and the students were office-based and the session was conducted on Microsoft Teams. 
· The teacher promoted responsible behaviour by planning and preparing this lesson, it was a well-structured lesson.
· Learning outcomes were outlined at the start and reinforced at the end of the lesson.
· The teacher used Welsh Language throughout the lesson such as ‘Bore Da’, ‘Da Iawn’, ‘Diolch’.
· The teacher ensured everyone could see the PowerPoint clearly and had checked individually prior to the session whether any student had any additional learning needs. 
· There was good classroom management throughout.
· One student in particular was playing with her hair, her phone, giggling, yawning and looking out of the window for most of the session. The teacher addressed this behaviour at each interval in a professional manner by keeping firm.
· The teacher used the pose, pause, pounce and bounce questioning technique.
· The teacher used numerous examples on current files which made the learning relevant and the students had the opportunity to bill a file during part of the lesson which would be part of assessment. 
· The teacher was professional throughout, clear and confident in her delivery. 
· Students were advised if they needed further support to contact the tutor.
· Ongoing learning development by supporting  one another in work environment. 
· The students were given a learning pack on how to do the billing, checklists and this further supported the lesson and embedded learning.
· The students were asked to note this lesson in their CPD records.  


	What I have learned:
· Billing procedures when a case finishes.
· Billing procedures preparation.
· Notification to the Legal Aid Agency.
· Checking payment with counsel and all disbursements.
· Submission to the costs draftsman.
· Timescales for billing cases and the importance of ensuring cases are sent for billing promptly upon conclusion to ensure that the money comes in to the business and fee earners are paid for the work they have done.
· File closure. 
· I learnt the pose, pause, pounce and bounce technique used by the tutor.
· I reminded myself of the importance of keeping my CPD up to date. 
· I recognised the importance of addressing inappropriate behaviour at each interval to remind students of what is unacceptable behaviour. 


	Targets to improve my own practice (mapped to professional standards):

8. A1 - Design and plan learning activities and/or programmes of study
9. A2 - Teach and/or support learning
10. A4 - Develop effective learning environments and approaches to student support and guidance
11. A5 – Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
12. K1 The subject material 
13. K2 Appropriate methods for teaching, learning and assessing in the subject area and at the level of the academic programme
14. Understand the importance of the Welsh culture and language as a bilingual nation
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Lesson Plan

	Topic:  Legal Aid – How to register a case as a Very High Cost Case (VHCC)
	Class: Paralegals and Secretary at Hutchinson Thomas


	Date: 2nd February 2023
	Length of lesson: 30 minutes
	Number of students: 3

	Resources required:
· Use of IT e.g. electronic device such as a phone, computer or laptop device
· Power point presentation
· Pens/pencils and paper


	Aim of Lesson
To develop understanding of Legal Aid and its procedural elements of registering cases as Very High Cost Cases. 


	Learning Outcomes – The Learners Should Be Able to have an awareness/understanding of:
1. The Application Process
2. How to undertake this task themselves autonomously going forward
3. The importance of completing this task in a timely manner


	Previous student knowledge required for the session:	
No prior knowledge required.

	Anticipated difficulties (if applicable):
· IT difficulties (should PowerPoint/technology fail). This can be overcome by paper handouts of PowerPoints and by use of dialogue.  

	Professional Standards (where are these being met within the session)
1. A2 – Teach and/or support learning:
· All learners individual learning needs will continuously met by ensuring inclusive learning throughout. Learners gaps on knowledge are identified at the outset when they are asked to brain dump in terms of their knowledge and understanding of this area of Legal Aid and procedure. Learners can use their devices to investigate this – phones/ tablets developing their IT skills and knowledge. Assessment of learning is ongoing through observation, question and answer, self-reflection (tutor and learner). The brain storm at the outset will ensure any gaps in learning are identified and can be addressed. All learners should have access to IT equipment and internet to ensure they can participate effectively to achieve the optimum learning outcome. 

2. A5 – Engage in continuing professional developments in their subjects/discipline
· I will ensure that my own personal knowledge is up to date and relevant at all times. I will ensure my learners engagement in continuing professional development by providing, current relevant learner and outcome focused training that is relevant to their daily role within the firm. I will do this by assessing the students awareness of legal aid at the start of the session. 

3. V2 Promote participation in higher education and equality of opportunity for learners
· Learners will be encouraged to participate throughout. This participation will be encouraged through learning which meets learners individual and collective needs on an on-going basis in accordance with industry and regulatory standards and requirements.  Students will be encouraged to participate in the session, actively engaging individually and contributing to group discussion. This will be facilitated through questioning and self-reflection (tutor and peer).  Inclusivity is ensured throughout by providing all learners with equal learning opportunity to achieve optimum learning outcome. 



Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction







Development 












Plenary/conclusion




	Learning Outcomes.

Introduction to the topic and assessing any prior knowledge of the students.



Using a power point presentation to take the students through step by step guidance and using a real-life practical example online.
What are they learning? Do they have any questions?
Check student understanding of the topic.



Recap of outcomes. Answering any questions at the end of the session.

Evaluating the session thereafter. 
	Discussions, learner engagement and contribution. 

Discussion and brainstorming/brain dump - asking students to say what they know about this legal aid procedure.  


Lecture and demonstration.




Discussion and explanation.

Discussions, learner engagement and contribution. 




Discussion and Question and Answer.



Personal reflection. 
	5 minutes







15 minutes 












10 minutes



	Assessment Strategies: when and how are they included within the lesson?
The students will be subjected to formative assessment throughout the lesson through:
· Brain Dump at outset
· Q & A throughout
· Observation
· Self-Assessment

In class discussion and brainstorming / brain dump at the introduction part of the session, and feedback from the tutor as to their answers.
The tutor will observe their learning and understanding as we progress through the slides.
At the conclusion of the session, students can ask any questions.
There will be the opportunity for question and answer throughout the session. 



	Informal reflection (to be completed after the session)

This session was quite challenging in respect of behaviour management and student engagement. One student in particular was disengaged, playing with her hair, giggling and using her mobile phone. I had to address this behaviour on more than one occasion as it was disruptive to the others and I had to express the importance of this learning to enhance their development within the firm to be able to complete practical, daily tasks. I understand that Legal Aid can be quite a dry topic and is not very interactive or engaging but it is important for their learning and understanding to be able to complete daily tasks within the firm. I will consider incorporating digital technology to enhance engagement at future sessions to try and stimulate learning from the start. 
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