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Within this assignment I will be focusing on Assessment for Learning (AfL) strategies that are widely used across all ages in schools. Broadfoot et al (2002) stated that AfL is not only for the teacher to assess the learners, but for the learners to become aware of their learning, where they need to go and how best for them to get there. This opinion of AfL is shared among many individuals, dating back to 1968 where Ausubel suggested that learners and teachers should be aware of what the learner already knows, resulting in the teacher teaching accordingly.

Furthermore, the purpose of this assignment is to shine a light on the importance of using AfL strategies in the classroom, to positively impact on the pupils learning. Black and William (1998) suggest that assessment is an essential part of the classroom and developing AfL strategies can raise the standards of work produced by the pupils. In addition, pupils become more involved in their learning and are willing to do what is necessary to improve. Cambridge International Education Teaching and Learning Team (CIETLT) (2014) agree with this point as they state that AfL is used to improve the performance of pupils, as they become more involved in their learning and gain confidence in what they are expected to learn, and to the standard that is expected of them.

To continue, CIETLT (2014) mention that AfL strategies are directly linked to the performance of the pupils in their learning, which illustrates how important using AfL strategies are. Moreover, CIETLT state that the low-achieving students are the ones who benefit the most from AfL strategies as their learning is greatly enhanced. In agreement with this fact is a report written by the National Foundation for Educational Research (NFER) (2007), where they suggest that formative assessment, such as questioning, feedback and peer or self-assessment, can shape student learning. They state that this differs from summative assessment, such as essays in controlled conditions and teacher assessment and exams, as this way of assessing does not assess where the pupils are in their learning, but their attainment at the end of the period of learning.

This assignment is based on a Year 3 class, that includes children aged 7-8. This class includes a total of 23 children, 12 of those are boys and 11 are girls. There are no known additional learning needs in the class, however, there are three ability groups, high ability, middle ability, and low ability. To continue, the lessons planned for this class are based on their theme of work ‘Mighty Metals’, where they have learnt information regarding different materials and have begun to read the traditional Iron Man story.

The three lessons that were planned and taught to this class were based around designing and building a robot friend for Iron Man, where each lesson centred around different areas of learning and experience (AoLE). 

To begin, the science and technology AoLE was the focus of the first lesson, which as stated by HWB (2022) is increasingly relevant in the opportunities the pupils face and the choices they make in life. The aspect of this AoLE to focus on in this lesson was ensuring the pupils knew how to use digital technologies to use them to their full potential (HWB, 2022).

Next, the second AoLE implemented was languages, literacy, and communication. The strand of this AoLE that was the focus of this lesson was to give learners opportunities to use English to become effective in the ways they explore ideas, express their knowledge, and explain their understanding of key points (HWB, 2022). In addition, the importance of this AoLE is to ensure the pupils have the opportunity to become ambitious and capable learners, by expanding their knowledge (Donaldson, 2015).

Finally, the third AoLE used was expressive arts, which engages, motivates, and encourages learners to develop their creative skills (HWB, 2022). Moreover, Donaldson (2015) agrees with this by revealing one of the four purposes is to encourage all learners to become enterprising and creative individuals in their work and life.

Before AfL is introduced into the classroom, the teacher firstly needs to understand the importance of AfL in aiding pupil progression. HWB (2022) suggest the sole purpose of assessment is to support the learner’s progression in relation to the 3 to 16 continuum. This in turn will encourage the learners to meet the four purposes as proposed by Donaldson (2015). Donaldson’s 2015 review clearly states that the assessments should give expression to the four purposes of the curriculum, to aid in the progression of the pupils. To do this, there needs to be a connection between the four purposes and the ‘what matters statements’ written for each of the AoLE’s, to ensure the pupils are clear on where they are in their learning, and how to improve to progress to the next progression step (HWB, 2022).

Furthermore, AfL strategies are thought to be an essential feature of each classroom as they can raise standards in the learners (Black and William 1998). This is agreed upon by CIETLT (2014) as they state that if used correctly and efficiently, AfL is an approach that can improve learning and guide the next steps for all learners. They continue to mention that AfL strategies are effective in optimising pupil learning and attainment. Moreover, CIETLT understand that the new form of assessing pupils, by using AfL is more efficient than the old form of assessment, where the learners were being over-assessed, whereas now the pupils often are not aware that they are being assessed, as teachers use the new strategies in place. To conclude this argument, William (2018) suggests that not only does AfL encourage teachers to make decisions about future learning needs, but AfL involves peer and self-assessment where the learners or their peers can be involved in the decision making about the future learning needs. 

As there is an understanding of the importance of using AfL strategies in the classroom, for the learners and for the teachers, it is paramount to note that there are four key elements of AfL. Those being, ‘sharing criteria with learners’, ‘quality of questions/quality of talk’, ‘use and quality of feedback’ and ‘peer and self-assessment (Black and William 1998).

To begin with, Black (2003) states that sharing criteria with learners is effective as it demonstrates to the learners what is expected of them during their lesson, and the steps they need to take to get there. It is common practice for teachers to present the learning objective at the beginning of the lesson, to communicate to the learners what is required of them. However, Pollard (2014) warns that some teachers may share learning objectives out of habit, without giving clear concise instructions to the pupils. In turn, the pupils will grow accustomed to simply seeing a learning objective written on the whiteboard, and not use it as a success criteria for the lesson ahead. 

Furthermore, Pollard (2014) recognises the important role the teacher plays in AfL, especially in using questioning techniques. Pollard argues that questioning is a crucial aspect of AfL as it supports the learners learning and is itself a thinking and learning process. Pollard continues with mentioning that questioning provides the teacher with instant feedback on the pupils’ understanding, resulting in them having immediate necessary support, as opposed to having the feedback the following day. Questioning has been successfully adapted to ensure all pupils have an opportunity to talk with Black (2003) and Pollard’s (2014) ‘no-hands up’ policy. This policy encourages all pupils to become engaged and think of a response as they may be called upon. This results in active thinking throughout the whole classroom. To conclude the importance of questioning, Bloom’s Revised Taxonomy illustrates that in order for pupils to reach higher order thinking skills, they must firstly have the ability to remember their work from recalling the information through questioning (Armstrong, 2016).

Moreover, feedback is another core component of AfL as teachers can communicate areas of improvement to the pupils, however, the way the teachers present this information is vital. Hattie and Timperley (2007) suggest that feedback should be linked completely to the task in hand and only to the area the pupil is struggling in, rather than allowing the pupil to believe that they have a deficiency of understanding. A successful way to do this would be to mark the pupils work throughout the lesson, as the pupils know where they can improve, and they can act on it there and then. Also, the teacher is made aware if their lesson was successful in aiding with pupil progression or if there were gaps in understanding, resulting in a more effective lesson in the future (Davies, 2006).

To conclude on the four elements of AfL is peer and self-assessment. Black (2003) believes that peer assessment encourages the pupils to take ownership over their work as they are motivated to succeed, if their peer is marking it. In addition, Black suggests that pupils may have a gentle approach in giving negative feedback, resulting in a positive climate of relationships between the students (Coe et al, 2020). Finally, Black supports peer and self-assessment as he believes that the pupils develop the skills to evaluate and assess their own and others work. 

Although the above shines a light on the importance and relevance of AfL in schools, it is seen that there can be some negatives. Tunnell (2021) notes that although AfL aids in pupil development and progression, it is also time-consuming, and teachers must be fully informed on the strategies to ensure implementation is correct. However, CIETLT (2014) recognise that the positives of AfL outweigh any negatives, due to the progression in the learners work and their ability to take ownership of their own learning, from prior instruction off their teacher. This is recognised by Coe et al (2020) as they state that great teachers must support pupils in progressing and taking ownership of their own learning by giving them a depth of knowledge and expertise.

The first lesson planned for the ‘mighty metals’ theme was focused on the science and technology AoLE (see appendix 1). The aspect of this AoLE that was focused on was the technology, where the pupils were using their chrome books to research recycled materials that they could use to create a robot friend for Iron Man, then drawing on A3 paper. As a result, the pupils were improving on their researching skills and beginning to understand how to interpret data from the internet. Arthur et al (2013) highlighted the importance of implementing computer skills into the curriculum across Wales, as it would create economic and social advantages for the pupils being educated, to become highly skilled in computing and digital skills. HWB (2022) recognises this importance as it states that pupils will meet one of the four purposes of becoming ambitious and capable learners, as they will have the ability to creatively use technology to find and analyse information. 

During this lesson, the main AfL strategy that was used was sharing criteria with learners. It was decided that this strategy should be used to give the pupils a clear understanding of what it was they were meant to build, a robot friend for Iron Man, and what it should look like. The criteria shared was a drawn example of a robot on the whiteboard, with input from the pupils. Coe et al (2020) appreciates the importance of sharing criteria with learners as it maximises their opportunity to learn. It does this by giving them clear instructions so the pupils know what they should be doing in the lesson. In addition, drawing the robot as a class on the whiteboard activated hard thinking in the classroom as it encouraged the pupils to become aware of their own learning (Coe et al, 2020). However, CLIL Media (2021) indicates that sharing criteria with learners does not allow differentiation. They continue by suggesting that by giving all pupils the same guidance, there will not be a clear view of the pupils who find the task difficult, as they are copying from the whiteboard.

To continue, the second lesson planned for the ‘mighty metals’ theme was focused on the languages, literacy, and communication AoLE (see appendix 2). This AoLE was vital in this lesson as the pupils had to refine their robot from designing it in the previous lesson, after seeing the materials that were available for them to use. The pupils had to work through a worksheet where they had to state what they liked about their robot, what they would now change about their robot after they had seen the materials, and then draw a new robot with the correct materials. As the pupils were answering these questions, they were learning an important skill of being effective in their writing to express their knowledge, understanding and ideas (HWB, 2022). Allowing the pupils to refine their ideas encouraged them to become ambitious and capable learners as they began to understand how to use the information they had learnt to critically evaluate their own work, and improve it (HWB, 2022).

Furthermore, by encouraging the pupils to refine their robot design it ensured that the learning was embedded (Coe et al, 2020). This was ensured as it meant the pupils had to re-visit their work from the previous day, which would have activated their prior learning, to decide what to refine on their robot. This meant that their learning was fluent and secure, and therefore embedded in them. In addition, refining their robot design allowed them to progress in their learning by learning how to review their own work and explain how they would make changes or corrections to their robot (HWB, 2022).

The first AfL strategy used in this lesson was the Austin’s Butterfly approach. This approach is where a teacher asked a class to draw a butterfly, but without giving any precise instructions of colour or size. The approach continues where the butterfly is critiqued by the pupils’ peers and the teacher, until it is the correct size, shape and colour, illustrating that re-drafting and critiquing others is useful (Lerner, 2012). This approach was used in this lesson as the pupils could touch and see the materials that they could use to build their robot, allowing them to re-draw a more appropriate design, using the correct materials. Lerner (2012) illustrates the benefits of using this approach as re-drafting and evaluating their own work can improve on the knowledge and understanding that the pupils have of the task. 

Furthermore, the second AfL strategy used during this lesson was giving the pupils ground rules for talk. This strategy is used to set expected behaviours to the pupils during their time of group discussion. Ground rules for talk was used during the beginning of the lesson where the pupils were looking and feeling the materials and discussing what they thought they could use for the robots’ different body parts. This strategy was derived from the work of Brookfield and Preskill (2005), where they stated that ground rules for talk is useful to allow all participants in a group discussion to be heard, and to eliminate any arguments from occurring. During the discussion in the class, the pupils had the rules of allowing each person to have their voice heard, coming to decisions as a group and understanding that disagreements are allowed, if they are not disrespectful. Brookfield and Preskill (2005) appreciate that ground rules for talk can be especially useful for the quieter pupils of the classroom as it encourages them to become a part of a group discussion, allowing their voice and opinions to be heard by others. They continue by stating that this strategy should be monitored by the teachers to ensure the pupils are being respectful to their peers and are listening to the ideas of others, thereby progressing their learning by expressing themselves through communicating by speaking clearly and communicating their ideas (HWB, 2022). Donaldson (2015) suggests he is in favour of this strategy as he believes that good teaching and learning should include a range of approaches, including ones that encourage creative and critical thinking, which ground rules for talk encourages.

To conclude with this strategy, HWB (2022) imply that all pupils should become ethical citizens by respecting the rights and opinions of others, which ground rules for talk should encourage in the classroom. However, Coe et al (2020) argue that teachers must create a supportive environment for all pupils by ensuring that student-student relationships are positive and have mutual respect. On the other hand, this strategy may spark disagreements which could tarnish the positive relationships the pupils have with each other.

In addition to the AfL strategies mentioned in this lesson, the traffic light system strategy was also implemented. This strategy entailed each pupil having a green, yellow, and red laminated card on their table. The pupil would place the green card on their book if they understood the work, the yellow card if they found the work troublesome but could continue without immediate help, and the red card if they could not work any longer without assistance from the teacher. This strategy was particularly useful to establish the pupils understanding during the lesson as opposed to asking the pupils at the end of the lesson, resulting in the lesson being wasted and them not progressing in their learning. Coe et al (2020) agrees with this statement as they suggest that providing support during the lesson can allow the pupil to act upon it, before moving onto the next phase of learning, thereby not halting their progression. 

In addition to this viewpoint, Thompson (2019) provides a clear opinion on the importance and effectiveness of using a traffic light system in the classroom. She mentions that providing the pupils with the yellow or red card with support during the lesson, can ensure their knowledge and understanding is progressing in that topic. As the teacher is supporting the pupils during the learning period, and not at the end of the lesson, it allows the pupils to have their concerns cleared, and therefore their gap in knowledge was becoming smaller as a result. This was proven the case during this lesson as the pupils were able to express their concerns immediately and have guidance on what to do next, resulting in many of them placing green cards on their work for the rest of the lesson. 

Although this AfL strategy was successful in this lesson, and there is information to suggest that it is a particularly useful strategy, there are drawbacks to using it. Dabell (2019) believes that the traffic light system is wasted as pupils may not place the red card on their work if they see that all their friends have a green card, out of embarrassment. This point could be considered as if pupils were to do this, the teacher would not be aware if that pupil did or did not understand the work, therefore, halting the progression in their learning. Along with this view, Coe et al (2020) consider the drawback of this strategy as the teacher not having the ability to help all pupils at the same time. As the pupils place the red card on their work, they may abandon their work and sit until the teacher helps them, which could result in several pupils sitting and waiting, rather than continuing to attempt their work until the teacher becomes available. The suggestion for this would be to notify the pupils that if they were to place a red card on their work, to continue attempting to complete their work until they receive the required support. 

The final lesson planned on the ‘mighty metals’ theme was centred on the expressive arts AoLE (see appendix 3). The purpose of this AoLE can be described by HWB (2022) as encouraging pupils to develop their creative, performance and artistic skills. As stipulated by Donaldson (2015), good teachers should encourage learners to collaborate with others, as a result, in this lesson the pupils were given the opportunity to create their robot design by working collaboratively with their peers to come to mutual agreements. In addition, this lesson encouraged the pupils to become creative learners by expressing their ideas and connecting their previous knowledge on this theme to create the robot (HWB, 2022). 

The AfL strategy used in this lesson was peer and self-assessment, with a focus on peer assessment. Peer assessment was introduced halfway through the lesson where the pupils were told to stop building their robot and turn their attention to a robot of a different group. They were instructed to provide constructive feedback to the other group on their robot, commenting on what they thought was good about it and what they thought the group could improve on. As previously stated, Black (2003) is in favour of this strategy as he believes that pupils can have a kind approach with giving negative feedback to their peers, which may result in the pupils accepting the feedback and using it to improve on their work. In agreement with this is Chan (2010) with the opinion that peer assessment encourages the pupils to critically reflect on each other’s work resulting in them becoming ambitious and capable learners by critically evaluating the work in front of them (HWB, 2022).

However, Chan (2010) argues that friendships may influence the reliability of the feedback that is given from pupils to their peers. The pupils may not be comfortable with giving negative feedback to their friend, in the worry that it may jeopardise the friendship, which in turn results in unfair and bias feedback. On the other hand, Coe et al (2020) underpin the importance of teachers creating a supportive environment in the classroom for student-student relationships to become positive, and perhaps some bias feedback may not be of significance. 

To conclude, when planning the three lessons, it was important to consider the personalities of the pupils in the class when deciding the specific AfL strategies to use. It was clear that all pupils share respect for each other, which allowed the ground rules of talk to be a strategy. This strategy was decided due to many of the pupils being reserved and not wanting to speak out, as a result, this strategy encouraged them to voice their opinions and take part in the group discussion. Upon reflection, this strategy may have been triggering for those children as they were being forced to share their opinion, when they may not feel comfortable doing so. 

In addition to this strategy having a drawback, it was seen that using the traffic light system could become problematic in the classroom. Although this strategy was effective in aiding the progression of the pupils, and understanding if the lesson itself was planned well, there was a clear view of the pupils who were continuously placing the red card on their work. These pupils relied heavily on the support of the teacher throughout and would often refuse to do their work on the basis that they did not understand. This strategy unfortunately encouraged those pupils to do this as they would not attempt their work but sit in silence until the teacher fully assisted them.

Using AfL strategies in the classroom proved to be effective as it became clear where the pupils were in their learning and how to aid them in their progression. In closing, it is clear from the many viewpoints that using AfL in the classroom has the benefit of encouraging the pupils to become aware of their own learning, where they need to go and how best for them to get there (Broadfoot et al, 2002). This therefore allows the teacher to become aware of what the pupil knows, resulting in them teaching accordingly to aid in the progression of learning (Ausubel, 1968).












References:

Armstrong, P. (2016) Bloom’s taxonomy. Vanderbilt University Center for Teaching.

Arthur, S., Crick, T. and Hayward, J. (2013) The ICT Steering Group’s Report to the Welsh Government.

Ausubel, D.P., Novak, J.D. and Hanesian, H. (1968) Educational Psychology: A cognitive view (Vol. 6). New York: holt, rinehart and Winston.

Black, P. (2003) Assessment for Learning: Putting it into practice. Maidenhead: Open University Press.

Black, P. and Wiliam, D. (1998). Assessment and Classroom Learning. Assessment in Education 5(1) pp. 7-71. 

Broadfoot, P.M., Daugherty, R., Gardner, J., Harlen, W., James M. and Stobart, G. (2002) Assessment for learning: 10 principles.

Brookfield, S.D., and Preskill, S. (2012) Discussion as a way of teaching: Tools and techniques for democratic classrooms. John Wiley & Sons.

Cambridge International Education Teaching and Learning Team (2014). Getting started with Assessment for Learning. [Online]. Cambridge Assessment International Education. Available at: https://cambridge-community.org.uk/professional-development/gswafl/index.html [Accessed: 29/12/2022].

Chan, C. (2010) Assessment: Self and Peer Assessment. Available at: https://ar.cetl.hku.hk/self_peer.htm [Accessed: 05/01/2023].

CLIL Media (2021). The pros and cons of learning objectives in a CLIL lesson. Available at: https://www.clilmedia.com/the-pros-and-cons-of-learning-objectives-in-a-clil-lesson/#t-1624949219469 [Accessed: 05/01/2023].

Coe, R., Rauch, C., Kime, S. and Singleton, D. (2020) Great teaching toolkit: evidence review.

Dabell, J. (2019) Why traffic lights gets the thumbs down. Available at: https://www.eteach.com/blog/why-traffic-lights-gets-the-thumbs-down [Accessed: 05/01/2023].

Davies, S. (2006) The Essential Guide to Teaching. Harlow: Pearson Education Ltd.
Donaldson, G. (2015) Successful Futures. Wales: Welsh Government.

Hattie, J. and Timperley, H. (2007) The Power of Feedback. Review of Educational Research, 77(1), 81–112. https://doi.org/10.3102/003465430298487

HWB (2022) Curriculum for Wales. Cardiff: Welsh Government.

Lerner, T. (2012) critique and feedback – the story of austin’s butterfly – Ron Berger. Available at: https://www.youtube.com/watch?v=hqh1MRWZjms&t=3s [Accessed: 05/01/2023].

National Foundation for Educational Research (2007). NFER position paper on assessment. Available at: https://www.nfer.ac.uk/nfer-position-paper-on-assessment-2007 [Accessed: 29/12/2022].

Pollard, A. (2014) Reflective teaching in schools. London: Bloomsbury. 

Thompson, A. (2019) What happens in the classroom when traffic lights are used as a self-assessment tool? Available at: https://www.nlprobationers.co.uk/wp-content/uploads/2019/05/Groub-4B-Thompson-A.pdf [Accessed: 05/01/2023].

Tunnell, L. (2021) Formative Assessment: Pros and Cons You Need to Know. Education Advanced. Available at: https://educationadvanced.com/resources/blog/formative-assessment-pros-and-cons/ [Accessed: 31/12/2022].

William, D. (2018) Embedded formative assessment (2nd Edn). Bloomington, IN: Solution Tree Press.



























Appendix 1
[image: Graphical user interface, text, application, Word

Description automatically generated]
















[image: Graphical user interface, table, Word

Description automatically generated]
[image: Graphical user interface, application, table, Word

Description automatically generated]Appendix 2
[image: Graphical user interface, text, application, Word

Description automatically generated]
















































Appendix 3
[image: Table, Word

Description automatically generated][image: Graphical user interface, text, application, Word, email

Description automatically generated]
image1.png
Science and Technology Robot

Home Insert Draw Design Layout References Mailings Review View RCM  TableDesign Layout Q Tellme O Comments | ¢ Editing | 14 Share
X . s
201 1 [ o] poshose] [fasbcend amcee] pcone] e [ | @ | 22
e g B I U x , . Nomsl || NoSpacing | | Hesdngi | | Heading2 | Headngd | | Headingd Dictate  Editor
apLe
Pritysgol O /i 2 4
Vi | S Athrofa roa/
e T vy
Group:
Saence s Techmalony Dot T
Computation = h aundtonor oo ARward
T eIV EonUtar Who 3 TR0 Pl S Tl e T 3T Work
Connect and pply thel knowledge and sl crete ideas nd poducts.
o T e WIS g he EompuRers 55 Tmpravig o7 il g cmpetecy ST, ey wil
0 i thtanguags snd eracy sl by esereingthe frmatonsnd e  rom e chrome
oo
PersonaITarges it eferrc oo BreAed P 00 o S o Sl weslymerer g Yo G o e et
During he week f 147 Rovember - 16 November my personltarget s focus o the structureof my esons, ncluding bglanings and
penaries.
To efectielyreseareh ormaton on s chrame bogk
TV show he CRGren Bhotosof Geren Gbots e WIE €c/led mateasa the BEEIIng o th eson, o they undersand what & equred
ofthem T wi el them when desgin thl own rbat e,
Sore hliren ma not ot 1 6o ayhngn thel 72,93 51 50 1l eurs 5 walkarcund h chroom and encouragng ol mEBerE T
thegrows o take part.
apLe
N Prmscmn [V 3 r
Vi | S Athrofa roa/
e ofhe echer & wpport st pupesiering: | inchsve tteges
5 byt e of e ke ot s g e e | ot pectoeangers | " tncidng
e e e | A | ancenesn
Pkl il | T et | T G ey
ST | T e
petdarid
v e
oot
Pagelof4 996words (X English (United Kingdom) I Focus B 85%





image2.png
4 Science and Technology Robot

Home Insert Draw Design Layout References Mailings Review View RCM  TableDesign Layout Q Tellme O Comments | ¢ Editing | 14 Share

Calibri (Bo.. v 12« AT A Aav | A

N
2l Aasbceodge | AaBBCGDE  AQBBCCDC AabbCcDaEe  mambccodte  Astsceodte | ff \!J é

. Normal ||| NoSpacing | | Headngl | | Heading2 | | Headng3 | | Headingd Syles  Dictate  Editor
S Pane

Paste v
& B I Uvae x

[ priirwg: | ks | st
et e e esg ot | v e pngovt | B | e s
SIS SR | e, | oo

e o | e | s e et
i | S
o
T
PO S
g
e
TS e A e S TS| T T g | N o | T o e ar

Somines | anapponmyshon todsavokeoverafon an o | winnengta-von ot | rercsinne | e e
Wi g e o ey ki i | ke s rov | e er s
g o e o

1have collected iferent types frecycled materials, sty | The chidren wil then ke

Cardbaard from long tubes an tolle ol e, il o thn | artnanswering f they

Show he chidre diferent vareties f robots that thy can | know what mateial hey

make out ofrecycled materils o make forron man. couldus to crese thir
recyced obot riend

1l sk he chidren Fthey know of ay recyced materials

theycould us to creat thei rabot.

PLE
= | Yr Athrofa N

e Wit dos o robet ogether mor Wil oW the
materil o th chicren 3 the s i 0 usé the A5
Suterly Approach.

i e e af B e, Tl s e e | T ehlares il s placed | Dfeveration | Fesdback il oe e

Shour inmied ailty groups, and hey il work collsborately | inmied abley groups and | 3 staed. throughout helessono
with designing thei robot wilb told 1 have ne ensure tht the chiren
Isptop etween themso understan th task i hand
T chdren il have an A sheet of paper where they wil | theycanresearch difrent and understand whattheyare
drawther planned robot tgether types o obotsusing Supposed 1o be doing

recyded materas.

e chdren il nominate
peasle n thle groupto
Tesearchand ta draw out
thele planned design for
thle obot onan A3 sheet.

85%

Page3of4 996words % English (United Kingdom) 3 Focus




image3.png
#h LLC Robot

Home Insert Draw Design Layout References Mailings Review View RCM  TableDesign Layout Q Tellme O Comments | ¢ Editing | 14 Share

[—"'DV Calibri (Bo.. v 12 v A A

Paste o 2.
& BIUve xx Av2

T nasooee [ asocenat | aasocene rssceosec mcone| womoe| | (4 & | /&

Normal ||| Nospacing ||| Headingi | | Heasing2 | | Headng3 | | Headingd Syles  Dictate  Editor
Pane

P O Te—— [——
== s
TR e e | T vl e e | Mo dasnistn | G o
3| e toach o | veseparte h | e, hking o ways nanh | eqedinhe sty s
it | Corn oo ke oy poup). il | they o th mters. egiaing o s Lsher g
ncourag th hlentofed andlock | icusson i s encouragedinhe | 5n. e
‘these materials to become aware of the. ‘groups,for them to come to decisions Sacumiens. Tha:

enicren il be
mace sware ofthe
importance of

coming o decsions

s tat they can use. i dhl creston. | o hat mterls o us for esch part
oftheirrbat restion.
i then rete oo rie forron msn

onthe whkabosrwih th e,y s

i ettt we v, oo ot ey an
R ——— aageeonpones

e chldren i v th kol o | dscuson and el e wht ey ik s gre

e ey bt b now e 3085 | workfor h ey andies o

il s th il htthey canse | oo for e sy bty

e e oo Soprouc

) .
i, | YAt N\

Thavecrested workeneets or e 3 Serent | The hlaren vl s the et | Wo @ferantatonor | They vl e Seivatin
thow | groups. ueston by sating " ke the. *and | thi sk sstheyare | prio laming and
thencan sate what thy e 3bout | werking mproingan thelr current
Exchgroupwil have 3 photoof heirold | herown design Cotabovstey il | bnowledge.
design'n theto et comer o the warsheet Pt
and et tth photo ey wil have the. | Ty wianswerthe second avstion | xosompetings | 1€ 81t st
auestion “Wht o you ke boutthe obot | with 1 woud change. s maywane | e 1
hat you nd your goup desgned?” 10 note what theywould change things
. For sxample, " would change he | STUCUesorthe
They willhen avethequeston "What | eyes rom butions tobotdecaps.” | Workshess fthey

would you change sbout the desgn now hat | ecause we da ot hve uttons,ony | TEUIE .

Vou have et and explored the materials” | botte caps.

il they Wi have todraw 3 new design | Thachdre wilthen drawthl new
nowtht they have sen th materls, | desgn ncing the s tat
ensringtabel th now design. they hovesvlsle

s il encoursge the chidren to ook
atther st dsign and improve 10
i or purpose.

Page20f4 142words % English (United Kingdom) 3 Focus

82%





image4.png
LLC Robot

Home Insert Draw Design Layout References Mailings Review View RCM Q Tellme [0 Comments ¢/ Editing & Share

f‘vw Calibri (Bo.. « 14« A" A" Aav A
Av2 A

~
50T [ aobcouee | mosboedat AaBbcee ambceost nmcose nomcore , | 4 & /&

Normal ||| NoSpacing | | Headngl | | Heaging2 | | Headng3 | Headig4 | Siles  Dictate Editor
Pane

Paste v
9 B I Uva x

priysgol Cymru

V.

Yr Athrofa P’DN;

Centre for Education .

e =3 Va3
Group,
Tonguages, Tteracy nd Commuieation ot Wi

Expressing ourseives through languages s key to communication.
can wite legily.

Erterariing crestve contAbutorswho areresdy T iy 3 Tl part m e and wrk.
(Connect and applytheir knowledge and skilsto create deas and product.

There 3 Tk o expressve a7t 3 T chldren Wi reine thelr Geig nd e draw after Wi thir

Porsonal Targets e rfererc o oges deniedn PR o 075 Pesson St rd ekl e mectings You oy 5 o o g aes

1 the Wl igusge Campetncy Framework]
During he week of 14" November - 18 November my personal targe is t focus o the structure ofmy lessons, ncluding begianings and

plnaries

o refinetheir deign forther robot rend fo ron man

Twillshow the chidren the materals hat are avallablefo ther o use In ther design for the fiend forron man and will explan hat they can oy
usethese material so they know tht their design cannot include anythingele.

“The chidren may forget about the material they have and write down ofher materls. il Keep recapping thrughout he essan tht fey only
Rave things ke plastc bottes ssue boxes and s0 0.

Pryegol Cymru
) Uriversity o Waes

Yr Athrofa P’ng

Centre for Education

Role of thetescher & support sttt Pupirslearing: Inclusive Suategies | Checking whatpu
. byt et af ko | Whst e e g bt kg il ko (incucing nderstand,and can do:
ihie | s o e e e aerenistion): ey e e, e

90%

Pagelof4 1144words [ English (United Kingdom) 3 Focus




image5.png
Home Insert Draw Design Layout References

Calibri (Bo... ~ 12

Paste v
9 B I Uva x

Timing

#h Expressive Arts Robot

Mailings ~ Review View RCM  Table Design  Layout

Roleof the tescher & support taf:
.y ntons st of gt 1
g et e e oy ) ey
st ey wrianin, pos s
kil s, e of gl e 1 f e 1.

e on,
e o
s o ro ot

Q Tell me
2
2l AaBbecDdee | A2BOCCDAE AaBLCCDC AaBbCDAEC  AaBbCcDdEe
. Nomal ||| NoSpscng | Wessng1 | | vesding2 | | Hesdingd
bupes e Incsivesteges | Checking whst pul now,
e e g ot s (ndudng nderstand, nd can do
e atfeemiston). | te st sntes et
o ANENG o e fomston |t e s | St o vt
il e ot o | o g Samegfn,

sy

© Comments

8 £

2
minutes

TVTGegi T Teson by recapping what e
chidren had earnt in the previousesson and
see what materils they had thought of and
had researched oniine.

il then show the children a youtube video
which shows 3 wayin whichthey could
createtheir recycled fiendforron man.

The chidren wil recap e learing rom
the previous lesson for them to have a
clar understanding of what ecycied
materals they can and il use during the
buiding of the robot.

Vo dfferentiation s
required during this
secton of th lesson,

TWilTbe aking questons o see
what the chidren know and.
remember from the previous
fesson.

thour 20
minutes

“The chidren wil o herrgroups Tt ey
‘were put i on the previouslesson. They will
then be nstructed to bgin creating the
fiend for ron

man by using the recycled materals tat

provide them with.

The chidren wil g0 back o Tl Groupe
fromthe lesson on thepreviouslsson and
will egin creating thel rend fo iron

The chidrenwilben
mived abiity groups
which shouid
encourage and
challengethe lower

Peer assessment wilbe scive
ere as theywill b working n
groups and challenging each
other

Priysgol Cymry

Yr Athrofa

Ceate for Education

P
AV

The chidren wil e Ther v design on
thei incvidual worksheets that they.
designed thei obot on tocrete thei
oot during this lesson. They willearn
How to sttach two diferent recyced
materals together to buid a succesful
robot foriron man. The chidren il have:
towork callaborstvely o come to
decisons

it obes
involved.

The chidren wil stop haTway
through and will assess ther
peer’ obats, tling them
what they thinkis good about
thei robotand what they
couid have done better.

Page3of4 1028words % English (United Kingdom)

3 Focus

12 Share

90%




image6.png
Expressive Arts Robot

Home Insert Draw Design
2

o | [Ceibri(Bo.._]j12 2 AaBbecDdee | A2BOCCDAE AaBLCCDC AaBbCDAEC  AaBbCcDdEe

I Uvas v Ty Nomsl || NoSpacing | | Hesdngl | | Heading2 | | Headng3

e g

Layout References  Mailings Review View RCM  TableDesign Layout Q Tellme

Yr Athrofa P’DN;

Centre for Education .

[ Vears

priysgol Cymru

V.

e A s

Exploring the expressve at s essenta 1o developing artisc Kl and Knowledge and 1t enables learners o becorne
curious and creatve individual,

Exploring this Area, both through theirown crtive work and other people’s, engages leamers with genres,

techniques,tools, mateials and practices and enables them to become curious and creative indiiduals.
Erterariing,creatve contributorswho areready t pay 3 full partn e and work.

(Connect and applythei knowledge and sklsto create ideas and products.

Expressive Arts T e Tocusof (i Tesson 3 They wilbe creating thlrrobor Fiend

Porsonal Targets o rfererc o orges enied I PR o 015 Plessons Snirt rd el maar st You oy 5 o o g ed o0 e

gyt Compteney )
My personal targe for this week (w/c 21/11) was to focus mare o the learning that s taking placeinthe classraom, and not o focus to0 much on managing the

behaviou of the ciass.

By the end of the lesson, vant the cHdren to have B 3 fiendfo ron man using recyced mate

Twould have shown the chiliren images o r6b0ts on the revious lesson, and they would nave drawn ther desgh for a bot made from recycled materals, s they
know that to include nthei obot and where.

TWant t ensure Eha each chd n €ach group s king part and 501 wil nsure Era the hidren are havin Far opportuniles androlesToughout the esson

Pryegol Cymru
) Uriversity o Waes

Yr Athrofa P’ng

Centre for Education .

© Comments

Ediing 2 share

8 £

Dictate  Editor

Pagelof4 1028 words % English (United Kingdom)

Role of thetescher & support sttt Pupirslearing: Inclusive Suategies | Checking whatpu
. byt et af ko | Whst e e g bt kg il ko (incucing nderstand,and can do:
s e et et oy aereniaton): ey e e, e

3 Focus 90%




