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The Role of the ALNCo: A reflective Journal
Word Count: 1,371
Introduction:
This journal aims to outline the key roles and responsibilities of an Additional Learning Needs Coordinator (ALNCo) in line with the Curriculum for Wales and guidelines surrounding Welsh education. Inclusion is a focus within the Welsh Curriculum and The Additional Learning Needs and Educational Tribunal (Wales) Act 2018, provides a statutory framework for promoting correct support for learners with Additional Learning Needs (ALN) (Welsh Government, 2021). The ALN code for Wales (2021) also outlines the duties of provision needed within schools to show responsibility for all children and young people with ALN. The new ALN Act has replaced the previous term Special Educational Needs (SEN), which provides a fairer system including a collaborative process of assessment to facilitate effective interventions (Welsh Government, 2022). These include an emphasis on person centred planning and the introduction of Individual Development Plans (IDPs) which aligns with the UNCRC (1990) Article 12 which ensures pupil voice is heard. However, ESTYN (2024) highlights certain limitations within the new code, suggesting that there have been some inconsistencies with the interpretation of IDPs and ALNCo roles have increased in responsibilities leading to overwhelmed feelings from practitioners. 
In Wales, all mainstream schools must have a designated person who will hold these responsibilities who can maintain and implement all ALN policies (Swansea Council, 2023). The ALNCo has the responsibility to ensure all the needs of the learner with ALN are met by forming part of the leadership team to support the setting in planning and delivering appropriate resources and duties to meet the needs of a learner with ALN (Welsh Government, 2022). Maslow’s (1943) Hierarchy of Needs supports the use of an ALNCo as they provide the means to emotional and well-being support for ALN learners. This is done through securing services and liaising with parents to provide the best possible support for the individual (Pembrokeshire County Council, 2023).
[image: ]

                                                                                                                          Maslow’s Hierarchy of Needs

Although this is a step in the right direction for learners with ALN within Wales, Corbett-Simmons (2025) has outlined current challenges faced by ALN learners due to inconsistent implementation and approaches towards IDPs and resources which has risen in schools. Another limitation to the role of an ALNCo could be the emotional strain of supporting learners with complex needs and managing the expectations of staff members who rely on them for this. 

Reflections
Throughout my experience within the school, it was evident to see that the ALNCo faced many challenges. Mr A was a full-time teacher and ALNCo, so it was hard to find time to sit with him and discuss the upsides and limitations to his role within the school. However, when discussing with Mr A he described the role as fulfilling and rewarding despite some of the negative experiences he had faced. As supported by Bronfenbrenner (1994), it was apparent that Mr A was the main person who provided the support for multiagency co-operation for each individual ALN learner, to bring together the family, school and outside agencies. However, due to the full-time teaching he was not given dedicated time to effectively carry out his responsibilities which often led to him needing to work after school hours. 
Supporting Others
[bookmark: _Int_PocubIpD]On further discussion with the ALNCo he described his role as the support to all staff, advising strategies for differentiation or classroom management for individual learners and taking sessions, discussing the safeguarding aspect through specific training and professional development strategies. He also had the role of ensuring learner’s voices are heard through IDPs and One Page Profiles (OPPs) and promoting inclusion throughout the school, working alongside learners to ensure they have full access to their school learning. 
Mr A had the opportunity to build trusting relationships with families of individuals by communicating clearly about their child’s needs and available support which they could access. The families were always involved in the planning process, and he ensured all views and opinions were reflected in their IDPs. Whilst supporting the families the ALNCo also told me that he would always support the families in understanding the ALN code and possible services which could be of use to them with their child. However, some families may be reluctant to the support of an ALNCo or producing an IDP. This could be due to the previous support they had during SEN system (Welsh Government, 2022a).

[bookmark: _Int_kEKjTYU4][bookmark: _Int_or1wmldG][image: ]   Throughout this particular discussion with the ALNCo, it was noticeable that he was so involved with the families of the learners, and he showed up most respect for each one he mentioned to me. I also realised how strongly he felt for each individual child and the enthusiasm he had for his role, despite the limitations and workload, he always expressed his advocation for ALN and the support needed within the school. 

Limitations and Barriers
A survey taken during 2023 discussed an increase in workload for ALNCos with over 60% agreeing that administrative responsibilities have increased (SENsible SENCO Community Interest Company, 2023). This can be seen in the introduction of IDPs which has showed an influx in paperwork as now, any learner with a learning need is able to have an IDP compared to previous years. Although this is a step in the right direction for all ALN learners, ALNCos such as Mr A, will have to take on extra responsibilities alongside his teaching role leaving limited availability for strategic one to one support. To support limitation, teachers could work alongside the ALNCo to discuss and create a IDP for the individual to share responsibility and workload. IDPs are a complex legal document so this can be time consuming for the ALNCo to complete alone. An IDP template created by the National Deaf Society can be found here:
Individual Development Plan (IDP) template (Wales) | Documents and resources
Also, many ALNCos may not have the correct training due to school budget constraints leading to them feeling unprepared for pastoral complexities under the new ALN code (Sheehy et.al, 2024). This could cause some schools to interpret the ALNCo role differently, leading to variable methods used within the school. However, when discussed, Mr A took on the role without any previous training which led to him using his initiative to research further into his practice. Using methods through theories and discussions with other professionals within this area to develop his understanding of ALN and the legal responsibilities he would need to provide. 
Some ALNCos may also feel an emotional strain with their job role due to the waiting list for referrals within Wales. External services such as Speech and Language Therapists (SaLT), CAHMS and Educational Psychologists are under pressure with over 60,000 waiting for assessment by 2027 (Asghar, 2025). Due to this, many learners may not get the professional support they need from specialised interventions. However, the ALNCo discussed the need to “try and test” methods used from previous experiences to find the best support for the individual. 
[bookmark: _Int_gU2qFu6a][image: ]  After discussing the emotional strain of the role, I realised how important it is to have patience within this area especially when identifying individual methods which best suit the learner. I also realised how essential it is to know your learners in order to best suit them, following the carefully written IDPs and OPPs to provide them with the most comfortable learning experience throughout their journey.
Links to Teaching Standards and Professional Development
[bookmark: _Int_eoYqjrKX]Throughout this experience I have been given an incredible opportunity to enhance my knowledge surrounding ALN and the role of the ALNCO. I have been able to research theories and legislation to support the new ALN code and further my professional development through collaborating with an ALNCo and discussions with class teachers. I took responsibility for deepening my own practice and also reflecting on limitations through critical analysis. From this I will ensure to apply strategies for my future practice and collaborate with my future school in planning and delivering appropriate sessions for individuals. I will also aim to provide the best, inclusive practice by using learners’ experiences and collaboration with professionals in my future school.  
[bookmark: _Int_ccdiu6Fx][bookmark: _Int_7z5Glvzb]The ALNCo helped me realise that it is our responsibility to make sure all learners are safe and cared for to enable the best possible learning experience for each individual, whilst always taking into consideration current legislations alongside the curriculum.
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