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A critical evaluation of the effectiveness of digital devices used by young children to access media content/support ICT development.
Communication, experiences and thought processes of children and adults are influenced by the radical change to digital media. It is vital changing digital media is researched to understand the affect it has on a child’s ability to learn (Gillen et al., 2018).  
Technology is changing at a speed many cannot comprehend, the 1960’s-1970’s saw the first handheld calculators and single chip microcomputers. Before they became a familiar item found in schools, there was debate and conflict on their effects on learning and development. Then the 1980’s saw the arrival of speak and spell, a teaching device purposely reflecting learning theories and design principles from B. F. Skinner (Watters, 2015).
In 2017 research showed children under 8 using digital devices, had grown from 38% in 2011 to 84%. A UK Children’s Commissioner’s report stated, children aged 3-4 spend an average of eight hours online per week. This figure grew enormously in the following twelve months (Children's Commissioner, 2017). 
Globokar (2018) explains using digital devices alters the way we see something, transforming analogue and structured thinking to general, vague and global thinking, affecting cognitive and emotional development. He states evidence shows children are more at risk of malnutrition by overwhelming experiences they may see and are unable to process. However, Yolanda et al.  (2016) maintains a study of 2-year-olds found that for every hour per week a child consumed media, their BMI increased, this gives conflicting findings. Yolanda additionally says, young children exposed to screen media in the evening have shorter night-time sleep patterns. As to date there has not been enough research to conclude if using digital devices has a negative effect on well-being.
Donaldson (2015) tells us, a report to the Welsh Government recommends digital literacy, or digital competence to be an imperative part in children’s lives. Graham Donaldson’s report, Successful Futures, argues that digital competence must be treated in a parallel way to traditional numeracy and literacy. He states children are presently inhabiting a life full of digital technology in swiftly changing forms, hence Donaldson’s review stresses a Digital Competence Framework must be established for children to progressively learn. The Foundation Phase curriculum has an incessant provision plan highlighting a child should always have access to ICT (Thomas and Lewis, 2016). 
To look at the affect’s digital devices can have on children, television can be evaluated to see if it has an impact on young children’s academic achievements. Research from a study conceded in 2010, discovered for each hour a young child watched television, a reduced mathematics and language development was noted when they began school. Specialists express children 2 and under should not have exposure to television and if not possible, there should be strict limitations (Jackson and Forbes, 2015). Makin and Whitehead (2004) suggest evidence illustrates if children watch television, they have a lessened attraction to books, consequently reducing imagination and language development.
A story on the BBC news conflicts this notion by stressing television aids young children’s literacy learning. Andrew Davenport explained if children watched In the Night Garden, evidence shows bedtime routine improves as it helps them relax, enhancing well-being and development. Apart from language the characters use gestures and body language whilst communicating which also supports literacy development especially for those with additional learning needs (Rose, 2018). 
Gilchrist (2010:  no page) states, Andrew Davenport quoted Piaget when describing the overwhelming success of In the Night Garden, "Piaget had this notion of operational play and symbolic play. Up to a certain age, a child will take hold of a doll and bang it to see what it sounds like. Then, at a certain point, that doll becomes symbolic. It starts to stand for a person. It's that kind of play In the Night Garden is accessing. and it's that, I think, that is so calming." 
Jean Piaget believed children develop through environment and senses. He considered children need to develop schemas (building blocks of knowledge) as there are stages to learning not age. Once a block is learned, you can move on to the next block, if one is overlooked, the next stage will become difficult (Simatwa, 2010). Children learn through conventional means, and although it is a controversial topic, children also learn from media and information technology such as television, audio tapes, computers and tablets (Makin and Whitehead, 2004).
Mosses (2008) explains a programmes content is an important aspect. Programmes designed to stimulate literacy in young children can have positive influences. Some programmes may have a negative effect as children might envisage false situations and observe hostile behaviour. Some children are unable to separate what is real and not, leading to an inability to understand right from wrong.
We need to recognise effects media can have on children; research has been carried out over many centuries. One aspect researched being cultivation theory, originally introduced by George Gerbner. This theory investigated the long-term effects of media, it proposes the more time people watch media, the more chance reality can become distorted. There are concerns with the kind of research that has been carried out to determine this, even though a sizeable number of tests have been done, many things were not considered, such as different backgrounds of individuals. However, cultivation theory can be an effective way of analysing effects of media in the future, if it can provide precision in its methodology (Potter, 2014). 
Another theory to consider is agenda setting, originally developed by Max McCombs and Donald Shaw, this sees public relations practitioners influence what they want the audience to see. It can overshadow other important aspects of current media. This agenda setting theory incorporated with framing theory when presented, can influence a person’s choice or make them see something in a different perspective. Studies show these two approaches through medium can be harmful to children’s well-being, creating a negative world they live in, such as a false positive on how we should live, how we should look and act, to conform with peers. These forms of medium are almost impossible to control; hence children need to learn from adults what is real and what is not. Neuman et al.  (2014) tell us in 1963 Bernard Cohen's said the press have a clever way of telling people what to think.
Another device that can be evaluated is the iPad. Recent research in the UK on the affects iPads have on young children, identifies there is potential for using devices such as iPads in literacy development, however, they are not used a great deal in early year settings, even though, ‘For children growing up in today’s world, digital technologies are as unremarkable and ubiquitous as electricity was for our generation, becoming visible only in their absence’ (Flewitt et al., 2015:  305).
[bookmark: _Hlk32232235][bookmark: _Hlk32245556]iPads are designed to be easy to use for young children, who become proficient quickly when using the device. Fine motor control can improve as the touch screens and more controllable that a keyboard. They can be connected to interactive whiteboards allowing children to share their work with the class. However, the introduction of ICT and tablet devices into the classroom is controversial. Many believe it will hinder traditional learning, others see it opening huge possibilities for alternative kinds of learning (Dunn and Sweeny, 2018). Additional research shows children can grow frustrated if they unintentionally delete the work of peers. Sharing can cause conflict as most schools that have iPads will not have one for each child (Flewitt et al., 2015). Furthermore, there are concerns that pupils may share inappropriate material (Godfrey, 2014). 
iPads can encourage children to think, speak, listen, read and write with its applications and open-ended games. They include icons, images and animation which can encourage children struggling with traditional learning to participate. iPads can improve literacy skills and promote concentration and independent work. Fundamentally, they are enjoyable to use (Flewitt et al., 2015). 
According to Apperley and Walsh (2012) a study of pupils struggling in literacy, showed when encouraged to play games on devices, literacy improved. They became more confident in discussing experiences and listening to peers’ encounters and reading and writing skills progressed. The differences in reading books to playing games subsists, although books create imaginary worlds, the book does not change, a game changes every time it is played, allowing players to go to another level of imagination and learning. The difficulty practitioners have with digital gaming is implementing it into the curriculum and assessing through standardised tests according to national standards. 
The need for children to be technology prepared is paramount and practitioners will be part of the support network preparing children with this type of communication (British Educational Research Association, 2018).
Practitioners need to be aware of danger’s children face when using ICT. In 2015 the Education Secretary declared all schools were obligated to strengthen online security to protect children from harm. Especially cyber bullying, pornography and radicalisation. Evidence had shown that children were targeted by radical groups through school computers (Gov.UK, 2015).
[bookmark: _Hlk33598960]We should all reflect on past achievements before we make judgement on how media and technology might impact current pedagogy (British Educational Research Association, 2018).
By focusing on history, we can identify theorists’ attitudes that still influence practitioners today. The Reggio Emelia approach saw literacy skills through exploration and association develop through communication. She recognised opportunities through a range of mediums and experiences needed to be provided by adults (Callander and Nahmad-Williams, 2010). 
Maria Montessori teaching methods focused on a child’s natural inclination to learn. She considered a teacher’s role was to offer developmentally appropriate resources and allow pupils to explore and learn independently. This today would incorporate digital devices to foster digital literacy, and digital skills. However, if we follow her approach, we must continue to review technology and its place with learning (Elkin et al., 2014). 
According to Lev Vygotsky, it is essential we understand the difference between learning and knowledge, according to his theory, knowledge is gathered from the environment, and learned through others. Vygotsky considered knowledge is built from talking and interacting with others, using scaffolding to store memory to use later. Working as a team in digital game playing can help children communicate and support each other, they can share knowledge and solve problems together (Miller et al., 2017). At home older siblings could be urged to ‘scaﬀold’ younger family members to allow digital media to become an activity that is sociable within the family (Kidron et al., 2017). 
If, as Vygotsky stated, ‘human learning presupposes a specific social nature and a process by which children grow into the intellectual life of those around them’, this increases the relevance of social media as a tool to teach. ‘Every function in a child’s cultural development appears twice: first, on a social level, and later, on an individual one’, hence an interpersonal learning situation transmutes to an intrapersonal one (Churcher et al., 2014:  no page).  
With all the research on negative and positive impacts on digital media and ICT, literacy can no longer be separated from social and cultural dynamics, questions that have been presented are ‘what is the likely future of literacy, and what are the likely larger-level social and cultural effects of that change?’ (Woolley, 2014:  2). 
[bookmark: _Hlk32240638][bookmark: _Hlk32234472]Yolanda et al.  (2016) remind us privacy and safety are essential to consider across social media and interactive applications. Evidence suggests children have a varying understanding of what is safe or unsafe and how to use privacy settings. Efforts have been made by some social media sites to protect privacy, but violations are possible. This risk identifies that parents and care givers have the responsibility to continually discuss privacy and safety with children. Discussing risks and providing knowledge and competencies is far more effective than removing the child from the device. Research shows that digitally literate children take more risks and come to less harm (Kidron et al., 2017). 
NSPCC (2018) discuss the Byron review, whereas previously there may have only been a computer in a household, now children and family members may have smartphones, tablets, games consoles and even toys that connect to the internet. The report called for the industry to safeguard digital devices with parental control software. There is no compulsory requirement for the parental control, however most technologies offer these, but they may be difficult to navigate. 
To conclude, it has been identified there are positive outcomes of digital media and ICT. Evidence confirms that technologies positively affect children’s literacy skills. However, the general public still seem to have mixed opinions on this as there are still fears of literacy being affected, in addition to concerns for safety (Asselin, 2001).
If we understand media culture, we are more equipped to cope with negative and positive influences and will be able to promote effective learning experiences. Children grow up in a media culture, it can constitute what and how they learn (Levin, 2010).
According to Flewitt et al.  (2015) it is essential to engage children in digital communication to enhance literacy as they will require skills in this area to communicate in their social and cultural lives as they grow up. British Educational Research Association (2018) say we should attempt to leave debates behind regarding inclusion of media in children’s lives, instead we should realise the potential of technological experiences in early childhood and move forward.
Activity plan
	Areas of Learning
	Activity
	Observation Opportunities and Assessment Strategies
	Location/Information

	Main strand
Citizenship:
Element:
Identity, image and reputation.
Effects of actions; have rules to be safe on and offline.
Shared data with support.
Develop skills to find images using the internet 

Health and well-being.
Discuss digital media and different devices.
Develop observation skills around different means of media and devices 

Digital rights, licensing and ownership.
Own their work.
Find who owns other work 

Online behaviour and cyber bullying.
Discuss communication.
Talk about negative feelings. How feelings can upset someone through media and offline 

Main strand
Interacting and collaborating:
Element:
Communication.
Discuss ways to communicate online and why they are used 

Collaboration.
Work as a team 

Storing and sharing.
Learn how to save work and find it again 

Main strand
Producing:
Element:
Planning, sourcing and searching.
Decide on what would make something successful.
Find a few bits of information on websites 

Creating.
Use different sources to be creative 

Evaluating and improving.
Reflect on work, what has been achieved and what could be done better 

Main strand:
Data and computational thinking.
Element:
Problem solving and modelling.
Ask a device to carry out an instruction.
Respond to instruction.
Learn to explain how to do something.
Try ways to problem solve or achieve something 

Data and information literacy.
Learn how to compare.
Put things into one group.
Design a pictogram (HWB, 2008).



	Activity 1
learning through play:
make a tiny den for your favourite teddy, doll or finger puppet using natural resources

Use iPad to research den building 

Use iPad to take photos

Plenary: discuss what has been built, the different resources used and use iPad to share photos on school’s media pages

Activity 2
Learning through play:
grab a squelchy handful of mud and mould it into a marvellous muddy creature
Use iPad to take photos

Plenary: discuss what has been created, the different resources used and use iPad to share photos on school’s media pages.


Introduction
1 to 1 discussion of learning intention of planned activity to include digital competency

Use an outdoor environment to engage learner

Use digital devices to develop competencies

Use different applications to enhance creativity and thinking skills

Use verbal commands, to instruct learner

Observe learner’s development, knowledge and understanding of digital development 

Get learner to reflect on their work and discuss what could improve.

Plenary: explore the learners understanding by cross referencing questions

Learning Intentions
Participate in digital usage. Extend understanding through activities.
Listen and carry out instruction, use appropriate language and be involved in child led play activities. Present simple information asking and answering questions. Participate as individuals and as a team.
Develop an interest in digital media and ICT.
Make choices when choosing resources. Have an understanding of online safety. 
Reflect on work.

Provide a holistic approach with the child at the heart of the planned activity to encourage 
•Questioning shared and sustained thinking 
•Physical development – fine and gross motor skills, spatial awareness
•Emotional development – confidence building, empathy, working together, self esteem
•Intellectual development – sights and sounds, core subjects
	
Cognitive development – thinking, problem solving, understanding concepts
(Welsh Government, 2015).



	Observation: does the learner follow instructions delivered in? 

Does the learner understand the activity?

Does the learner recognise the questions asked?

Do they answer using the accurate information?

Has the learner reached the desired learning outcome outlined in the Digital Competence Framework?
	Swansea nature park
2 Children aged 4,
2 teaching/behaviour support workers. 

According to NSPCC (2019) ratio guidelines working with children 3-4 years of age should have a ratio of 1 adult – 4 children. We increased this to a ratio is 1-1 for each child according to risk assessment on challenging behaviour.

	Health and Safety
	Resources
	
	

	Ensure devices have parental controls 

Keep confidentiality of children online: data protection

Save work using passwords for the children

Ensure the environment is safe to use

Risk assessment in place, written to highlight any risks that may arise from the activity, that may hinder the health and safety of children and staff (DfE, 2013).

One staff first aid trained.

	Two activity sheets 
iPad
Natural habitat - twigs/sticks, leaves, acorns, flowers, grass
First aid box (a staff member to be first aid trained)
Outerwear clothing
Wellies
Gloves
Raincoats.

	
	
















Evaluation of planned activities
This evaluation will examine how outdoor learning and play, combined with using digital devices and the internet can affect young children’s development and well-being. Wag (2010) says In Wales, the School Effectiveness Framework (SEF) puts well-being at the centre of education. According to Brussoni (2012), play is essential for children to improve physical and mental health. The United Nations Convention on the Rights of the Child (UNCRC) Article 31 states if a child’s play is restricted, their health and well-being could be affected. Article 31 acknowledges a child has the right to play, in addition to Article 3 which defines the best interest of the child. This is embedded in the Foundation Phase curriculum which proposes children need outdoor experiences (Giardiello, 2014). 
These considerations will be combined with an insight into theorists’ viewpoints and Education for Sustainable Development and Global Citizenship (ESDGC) in Wales. ESDGC stems from UNESCO (1997) who recognised culture is required to develop attitudes, customs and beliefs (Welsh HE Institutional ESDGC Group, 2010). 
Analysing the planned activity, this written reflection will look at the two activities and their links to the Digital Competence Framework (DCF). For practitioners to analyse pedagogy with greater intensity they need to reflect to advance in their role (Thomas and Lewis, 2016). 
The activities will follow the Foundation Phase curriculum using a cross curricular approach linked to literacy (communication), creativity (exploration, enquiry), geography (environment) and the DCF – taught through a holistic approach. The activities are child-led with adult initiation (Thomas and Lewis, 2016). Ethical considerations will be implemented according to BERA Ethical Guidelines. Consent will be obtained from parents and from the children themselves (Marsh et al., 2018).
Adaptations can be made if children have additional learning needs. Shortcuts could be created with increased font size on the screen with Arial or Comic Sans, and filters to cut down glare will improve the learning experience. An application can be included to allow children to use search engines by talking to the device, and have information read out to them. If a child has poor motor control, they can gain confidence by writing or drawing on the device. They could use predictive text to aid spelling (TDA, no date).
Understanding how children participate in digital activities teaches practitioners new approaches to engage with pupils in the future (Straker et al., 2018).
The plan considers elements from the Donaldson report and changes to the curriculum; to teach the children to become capable learners, creative contributors, and ethically informed citizens of Wales and the world (Evans, 2015). It also maintains a holistic approach. Studying Friedrich Frobel’s theory (this can be seen in current curriculum) shows a holistic approach includes four areas: feelings and thoughts, actions, play and language (Department for Children, Education, Lifelong Learning and Skills, 2008). Robertson (2017) explains using open-ended activities where children learn through exploration allows a holistic approach to be delivered. 
Elements of DFC are met through the plan; problem-solving, modelling and well-being. Digital competence framework strands outline the competencies children at all ages should have (Welsh Government, 2008).
The activities will endeavour to improve cognitive development, social, emotional and physical development These are referred to in the Foundation Phase curriculum and linked to Jean Piaget’s theory that a child discovers through their environment, through assimilation and accommodation (Slater and Bremner, 2011). Piaget’s theory is referred to 12 times in current curriculum (Gray and MacBlain, 2015).
The DFC has clear elements on citizenship, interacting and collaborating, producing and data computational thinking, these were considered when writing the plan. The children, when using an iPad would learn rules to keep them safe, in the environment as well as on-line. When uploading photos to the school’s social media site, they will learn positives regarding storing and sharing, however they will also learn there are risks to sharing data online and using the internet in general. 
The children will learn through a sequence of events from creating to gaining evidence of their work, then uploading and sharing their work for others to see. This follows Lev Vygotsky’s theory, the scaffolding approach. Practitioners still reflect on his theory even though there is criticism deeming it was not founded on pragmatic findings (Thomas and Lewis, 2016). Drews and Hansen (2007) say Vygotsky believed concepts are learnt from everyday experiences, leading to precise learning for children as they get older. 
Vygotsky’s zone of proximal development demonstrates social experience as essential in the development of children (Hopkins et al., 1998). 
Broadhead et al.  (2010) suggests Vygotsky established imaginative learning is central to cognition development. He believed creating challenges through play sets stages for their Zone of Proximal Development, which is a fundamental influence on thought, communication and culture. According to Welsh HE Institutional ESDGC Group (2010) fostering awareness of culture through ESDGC is paramount and should be implemented into the curriculum.
Children can be given strategies and look at how other’s carry out their activities to learn to work together and learn from peers (Straker et al., 2018). The activities would need teamwork (collaboration), adults would assist the children to develop digital skills when using the iPad to take photos and upload these photos safely and understand identity, image and reputation, also digital rights, licensing and ownership. The child would have to understand the impact of having their photos on social media as they have a right to privacy as stated in article 16, UNCRC (UNICEF, no date). According to Tucker (2014) Jerome Bruner trusted having a creative and challenging learning environment and interacting with others, enables children to comprehend roles and friendships and understand rules. He believed for children to improve their learning experience, they need time to reflect on their work. In the planned activities a plenary session is included for the children to reflect on their work and discuss what they liked and disliked. 
Research shows when incorporating digital devices into education we need to consider negative feelings on children. In current times children see less of the outdoors and have more screen time. From this it has been established children experience effects of disturbed sleep duration and pattern. If outdoor playtime is encouraged over screen time, a healthier sleep pattern can be developed. 
Interrupted sleep can cause implications that involve development, biological and psychological aspects, and lead to concerns around environmental and social factors (Xu et al., 2016). Electronic media have often been considered to have a negative impact on the sleep of children and adolescents, but there are no comprehensive reviews of research in this area (Cain and Gradisar, 2010).
Evidence determines that if schools observe emotional well-being, this will create an optimistic development on academic attainment.  By incorporating a holistic approach to outdoor learning and safe use of technology, a young child’s emotional health will improve (Public Policy Institution for Wales, 2016). This will link into the online behaviour and cyberbullying element of DCF.
Real life experiences and sustainable management of natural resources for the future will improve a child’s health and well-being. Natural Resource Wales agenda indorses outdoor learning and considers children do not spend enough time in the natural environment. Reports illustrate children would explore six miles in 1915 compared to three hundred yards in 2015. Children now spend an average of seven and a half hours a day on screen time. Evidence also shows there is a lack of ownership of the environment in Wales, with an absence of the importance to protect natural resources sustainability (Williams, 2016).
During the activity pure play would be initiated by the child. With the adult’s role to provide resources and only participate if invited. Practitioners complain they find their position in learning through play difficult, they do not always know when they should get involved. Holistic approaches to play learning can be executed if the adult sees the whole child and not the child as part of formal curriculum (Knight, 2011).
During research of digital media and its impact on children in and out of settings, it is evident not much research has been carried out to date. The one thing that is apparent is children cannot remove themselves form IT. However, schools need to be aware that technologies do not shape personalities. Personalities are shaped through interpersonal relationships. A school has a responsibility to create a digital experience, as if this was removed students would have a large divide between their schooling and life at home. However, some research demonstrates using electronic media can lessen empathy in young people.
In 2015 the Education Secretary said schools had to have suitable filters and monitoring systems, to ensure children come to no harm and concerns can be identified quickly. Also, they would have to teach children about safeguarding, especially online (Gov. UK, 2015).
This activity will encourage children to seek assistance if required but still be child led. Piaget said a child progressively develops their ability of moral thinking and action. At first, they learn from others and later they slowly assume ownership for their own actions. (Globokar, 2018).
Even though there are still concerns about the overuse of interactive media in children, there is potential for its educational stance. There is still a need to research this area as it is a crucial time of rapid brain development (Radesky and Christakis, 2016). During the activity and all educational processes, it is necessary to promote a harmonious and holistic environment for children to learn. This will allow practitioners to get the best out of the children and prepare them for challenges is their digital future (Globokar, 2018).





















Safety Information leaflet for families
There is a larger degree of protection needed for the young child, if parents give consent for their young child to be part of the digital world, they need to consider ways to effectively protect them and gradually teach them to take responsibility for themselves (Sziron and Hildt, 2018).


Do you struggle with protecting your children when online? Parents must be careful they protect not empower their children. It is difficult to balance offering online choices to play, learn and communicate and safety (Macenaite, 2017). This leaflet will offer advice of how to keep children safe.


 .
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Children’s Commissioner for Wales (2020) says bullying is not new; however, cyberbullying increases the chance a child will get bullied. Sally Holland has implemented strategies for schools to monitor bullying, but this is not as easy for parents to do. Isolation and being different often attract bullies. Children with additional learning needs are more at risk. Teach children that it is Okay to speak to an adult about bullying, parents can read Sam’s Story https://www.childcomwales.org.uk/wp-content/uploads/2017/07/Sams-Story.pdf to find encouragement of how to deal with bullying (Children’s Commissioner for Wales, 2017).




(Source:  Children’s Commissioner for Wales, 2017).


As a parent use a mixture of techniques to protect your children; talking, setting rules, boundaries and supervise (research shows children’s anxieties regarding online content saw they have concerns regarding violence, sexual material and distasteful messaging). (Ofcom, 2015).

If you are not sure where to begin, talk to your children, ask them to tell you about the sites they visit and what they like to do online? Ask them if they know how to stay safe, can they give you advise (take ownership)? Encourage them to help others to stay safe (UK Safer Internet Centre, 2020).





Social Networks
Remember there are age restrictions for a reason on sites such as Facebook 
The sites your children can use still have risks, visit each site as there will be parental guidelines (UK Safer Internet Centre, 2020).

	Safe Browsing
Remind your child that they should never share personal information with people they do not know, including usernames and passwords. If a site requests their personal details tell them to always check with an adult first
Create user accounts. Set up safe search on your children’s account
If you are using your account, do not leave it open when you are not using it (UK Safer Internet Centre, 2020).



TV on demand
Check parental control settings available on television services:
BBC has a parental guidance lock
ITV has pin protection (UK Safer Internet Centre, 2020).
Young children are using devices to watch television, due to this they may be able to watch inappropriate material. Set PIN/password controls, content filters and parental control to protect at the highest level (Ofcom. 2015).



Share Aware
Talk to children about what they would feel comfortable sharing in person and compare that to what they may share online
Explain everything they share allows others to learn things about them (once online it cannot be controlled
Set a good example as children are inspired by what you do
If a child shares something or sees something inappropriate make sure they do not feel guilty, they can talk to you or to someone they feel comfortable with (NSPCC, 2015).
If you are concerned about something your children have seen online you can report it to Child Exploitation and Online Protection command (CEOP) (CEOP, no date).





Resources
Check out resources available on Safer Internet Centre https://www.saferinternet.org.uk/advice-centre/parents-and-carers/resources-parents-and-carers


[image: ]
Do not be frightened to be a spy!
Children are never too young to be taught, increase what you teach as they get older,
Observe but remember children need to take ownership as you cannot watch them all the time.



(Source:  Sheknows,com, no  date)

Fake News: teach children to be media savvy
How to tell the difference between fiction and fact?
Look at who posted it?
When it was posted?
Why was it posted?
What does it tell you?
Help your children understand not everything they see or read is true (Safer Internet, 2017).





Online gaming
Turn off location settings
Add privacy settings and nudge settings
Become familiar with General Data Protection Regulations (GPDR) there are 15 standards regarding children’s safety with gaming and applications (BBC News, 2019).





Watershed
Have technology bans:
No devices used at mealtimes,
Set a technology allowance,
Have a time where all devices go away,
Set a timer on internet (Bernal, 2019)


u
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Sexting
For older children;
Talk to your children before an incident,
Once an image has been sent, it cannot be retrieved, 
Take about peer pressure,
Teach about what to do if they receive an image (delete and tell someone) (Parents Protect, no date).





(Source:  Shutterstock.com, no date)


If you need more advice you can look at internet safety videos on you tube:
Jenny’s story,
Jigsaw for 8-10-year olds,
Let’s fight it together (Parents Protect, no date).




Remind your children;
If they would not do something in person, do not do it online!




Children may use many devices in the home, school and community to play, learn and communicate. However, as parents we need to be aware of how to keep them safe.
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