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	Targets 
	Evidence 

	Target 1
	Continue to synthesise research into your writing to aid the support of your key points.
	I have synthesised my research. 

	Target 2
	To provide counter arguments as well as supportive or progressive arguments.
	I have provided counter arguments. 



A critical analysis and evaluation of the observation research tool, ‘leuven scale’.

Does guided reading have a positive impact on year 1 pupils’ engagement?
Introduction 
During my research period, I observed a year one guided reading session, which is carried out weekly by the class teacher. The pupils are split into their reading ability groups for the guided reading session, this is determined by the pupil’s independent reading levels. I observed four pupils within a middle ability focus group, whilst the rest of the class took part in either the ‘amser enfys’ continuous provision activities, based on their current topic, or a reading focus activity with the class LSA. School X is a participant in the Rigby Stars Guided (2024) reading scheme. Each week the pupils will have a new book from their current stage and the book I observed them reading was ‘What a week!’ a level 3 book in the collection. Their weekly guided reading session is followed by literacy tasks linked to the book throughout the week. The session was thirty minutes long, I observed pupils against the ‘Leuven scale’ and recorded my findings every five minutes. 

Literature review 
Many researchers suggest that having the ability to read is a fundamental part of developing literacy and language skills. Within the Foundation Learning Framework (2015,p.18), reading comes under language, literacy and communication. The framework recommends that pupils should be offered a range of learning experiences and opportunities, one of the aspects is that pupils can make links between texts. Having the ability to do this, pupils will be able to transfer their skills into different Areas of Learning and Experiences (AoLEs). The Young Reader Foundation (2023) suggests that reading is an exercise for the mind, opening new doors of knowledge and developing children's cognitive skills. There are many different types of reading provisions that children are encouraged to do within and outside of school, such as online games, phonics tasks and a popular source for home learning is Reading Eggs (2024) which provides a depth of material to support young learners' literacy skills. I believe guided reading is an important stepping stone for children to become independent readers. 

Guided reading is split into three key parts,1) before reading discussion, 2) independent reading and 3) after reading discussion (Department of Education, 2024). Within these parts, pupils have a chance to discuss their findings and ideas with the rest of the group. Vygotsky’s (1978, p.270. Collin, C et al, 2012) Zone of Proximal Development (ZPD) supports guided reading and believes when a child is guided by an educator, or More Knowledgeable Other (MKO) it allows children to be able to talk, think and share their ideas. When children have the ability to ask and answer questions, they are then focused on the topic of discussion. Bruner’s (1986, P. 164. Collin, C et al, 2012) notion of scaffolding suggests ‘knowing is a process not a product’ and children can’t process knowledge unassisted, in fact, they will need encouragement and guidance during that process, known as ‘scaffolding’. In order for children to acquire new knowledge, they will need to ‘actively participate and reason’, which is part of the guided reading process. 

Another researcher describes guided reading as a ‘grey area’ (Rebecca, 2019) and that it has always been an area of unclarity and stress. As guided reading sessions should be carried out weekly, she emphasizes how hard it can be to plan, especially with the uncertainty of what should be carried out. For years, schools have struggled to decide which is more beneficial, guided reading or whole class reading (Penny Bill, 2022). For whole class reading, children have the opportunity to listen and provide their views and not be distracted by the class environment. However, guided reading offers a more intimate and one-to-one reading experience where the teacher can provide support and guidance. Although both areas have their strengths, I believe that guided reading can contribute more towards children's reading skills as teachers are able to offer suitable guidance for specific children and be able to adapt to individual needs. To avoid distractions, teachers can consider a range of techniques to encourage engagement throughout the session. 


Methodology 
For my research project, I used the ‘Leuven scale’ as a tool. The ‘Leuven scale’ was founded by Ferre Laevers (1976) and is measured from observations on either children's well-being or involvement. Laevers implemented this tool with many Primary schools to help them critically reflect on their practices. His main principles within foundation learning are child initiative, a rich environment and ‘Intensive interactions between teachers and children’. I used the ‘Leuven scale’ to observe children's involvement during a guided reading activity. There are five different levels of involvement, which range from ‘extremely low’ to ‘extremely high’. 

 Although the ‘Leuven scale’ is very useful and has clearly set out guidelines for practitioners, it has multiple disadvantages. For example, it doesn’t account well for children with additional learning needs (ALN) as the behaviours that are described in the scale are often not present, especially with non-verbal learners. A researcher agrees that (Learning Journals, 2024) the ‘nature of the observations can be somewhat limiting or entirely inaccurate when applied across the board’. Bowlby’s (1973, p. 276 quoted in Collins et al, 2011) theory of attachment states that ‘children present different behaviours across different cultures’. Therefore, I was aware that this may affect my findings.  

Prior to my research period, I created an observation schedule (Appendix, p. 8) which included all the necessary information I needed to observe the pupils. In order to gather my research, I used a qualitative approach in attempt to gain more specific and detailed outcomes. I observed the pupils on their Involvement and recorded my findings every five minutes. Taking Bowlby’s theory into consideration, I ensured that I was not a distraction to the children and observed them from a distance. 



Discussion and findings 
[bookmark: _Int_OL1eirW6]During my research and observation, I followed the BERA (2019) guidelines. Therefore, before conducting my research I ensured I had the participant's assent. Assent is an informal agreement to partake in something, for children who are capable of forming their views, in this case, all pupils were happy to take part and gave assent (UNCRC, 2024). To ensure all pupils knew my role within the classroom, I explained clearly and made them aware of their rights to withdraw from the research at any time. Four pupils took part in my research, and I have kept this strictly confidential by referring to them as Child A, B, C or D. I then went on to explain to the pupils what I intended to do with my findings and received their assent on this also. 

At the start of the guided reading session, all pupils showed different levels of involvement. Child D showed ‘extremely low’ signs of involvement to begin with, as they were reluctant to join the session and once Child D had become involved, they were easily distracted and began to daydream. However, as the session went on the class teacher was asking the participants a range of questions to engage them. The Pedagogical Principles (Welsh Government,2023) explain the importance of using real-life situations to help pupils understand the purpose of their learning. Child D’s involvement then increased as the session continued, they began asking other members of the group questions relating to the story. 

Midway through the guided reading session, I noticed that Child C was consistent with their involvement and remained at a high level on the ‘Leuven scale’ (1976). Although Child B’s involvement began to decrease as the session went on, they seemed quite eager to answer questions and state their ideas, they didn’t like their peers’ involvement and began to get frustrated. Piaget (1936, quoted in Collins et al, 2011) believed in ‘the four stages of development’ and as the participants are at the ‘pre-operational stage’ Piaget suggested that children are more willing to share, take turns and enjoy the participation of others. It was clear that Child B was not enthusiastic about the participation of their peers, this led them to withdraw from the guided session completely, as they were aware of their rights to do so (BERA, 2019) and gave themselves time to calm down. The class teacher explained that ‘Child A and Child B antagonize and compete with each other’ She then went on to explain that it would be easier if they were in separate groups, but as they are on a similar reading level it would be unfair to split them up. 

From what I discovered at this point in my observation, is that the pupils loved the guided reading session, and they had a lot of fun. The teacher made it engaging by being enthusiastic, acting out the characters and asking for the children’s contribution. The pupils having an active part in this session aided their engagement. However, as the class is a split year group (Reception/Year 1) and learning is mostly play-based, there is a lot of active provision within the classroom. This affects the pupils’ levels of concentration, and they easily get distracted. The class teacher also believes that is hard for pupils to become fully engaged in such a busy classroom and would prefer that they had ‘the resources to carry out guided reading in a quiet space’.

After Child B had a chance to calm down, they decided to continue the rest of the session. As it was now nearly an hour since they started the session, it ran into their school assembly time. At this point, all participants were showing at least moderate signs of involvement, Child A, B and C were at ‘high levels of involvement’ (Appendix, p. 8) and Child D was at a ‘moderate level’. All these levels either went on to increase or stayed the same for the last part of the session. When speaking to the teacher at the end of the session to gauge her opinion on how she thought it went, she said ‘It was a great help that the pupils were able to focus whilst the rest of the class went to assembly’. 


Conclusions and recommendations 
Overall, from the research, observation and my findings of the impact guided reading has on Year one pupils' engagement. I believe guided reading positively impacts pupil engagement when implemented effectively. For pupils to have the full effect of guided reading they need to be taught by a trained teacher in the area, this allows them to seek all the benefits such as phonic skills, vocabulary building, fluency in reading and engage pupils overall in their reading. To enable pupils to engage, the way that guided reading is taught needs to be fun, exciting and link to pupils’ current understanding that can relate to and develop new schemas (Jean Piaget, 1936, p.266). My findings show that all participants are at progression step 1 ‘I am beginning to ask and answer questions to clarify my understanding’ and ‘I can listen to others with growing attention’ (Welsh Government, 2023). In my opinion, pupils reap the benefits of guided reading by developing their social and cognitive skills. 

However, in order for pupils to become fully engaged with guided reading, I believe measures must be put in place to achieve their full potential. As I previously stated, the pupils were finding it difficult to concentrate whilst being in such a busy environment. In an ideal world, the teacher could be able to take the group to a quiet place for this session. However, I think that guided reading can be successful even in a busy environment, and effective independent reading strategies can be put in place for the pupils not participating. Lez (2005, quoted in Crosser, 2009) suggested that the success of guided reading depends on the implementation of the classroom structure to support it. Therefore, all pupils will receive the benefits of reading and it will allow those pupils participating to become fully engaged. 

In my opinion, guided reading is an effective way to increase pupils' engagement and is something that I would apply within my pedagogy. After thorough research on the subject, I have learnt about the multiple strategies to use guided reading effectively and the extensive list of benefits that it holds for pupils. I would be enthusiastic about training in guided reading to extend my professional learning and utilise this in my professional practice.
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Appendix 

Observation table:
Does guided reading impact year 1 pupils engagement? 

Date/time: 1.30pm 07/02/2024     Teacher: Class teacher      Observer: Amelia Morgan 
Leuven scale Lesson context: 30 minutes guided reading session. 
What happened in the lesson? 
What is being observed? Involvement.
Observation every 5 minutes. 

1. Extremely low – Childs activity is simple, repetitive and passive. They seem absent and display no energy. 
2. Low – frequently interrupted activity. The child may be engaged for part of the session, but there will be moments of non- activity when the child will stare into space or distracted by the environment around them. 
3. Moderate – mainly continuous activity. The child is busy with the activity at a fairly routine level and there are few signs of real involvement. The child makes progress with what they are doing but doesn’t show much energy and concentration, can easily be distracted.
4. High – continuous activity with intense moments. The Childs activity has intense moments and at all times they seem involved. They are not easily distracted. 
5. Extremely high – the child shows continuous and intense activity. They are concentrated, creative, energetic and persistent through nearly all the observed period. 
	
	Start 
	5 minutes 
	10 minutes 
	15 minutes 
	20 minutes 
	25 minutes 
	30 minutes/ end. 

	Child A
	4
	5
	5
	4
	5
	5
	5

	Child B 
	3
	2
	1
	4
	4
	4
	4

	Child C 
	4
	4
	4
	4
	4
	4
	4

	Child D 
	1
	2
	3
	3
	4
	4
	4



Additional comments:Class teacher continuously engaging with the pupils, by asking questions.
Class teacher said ‘the children find it difficult to concentrate with other things going on around them, it’s a busy classroom’. 
The session had to stop 15 minutes in, as child B was becoming overwhelmed and frustrated with child A.
This session continued at 2:30pm and ran into the pupils’ assembly time, as the rest of the class were at assembly the Teacher said that ‘they were more focussed during this time’. 



Professional Reflection:

The research Days allowed you to start making connections between theory and practice. Use this template to reflect on your experience as a researcher. 

1. Describe ONE of the observations you carried out. What did you learn from it?
One of the observations I carried out was a guided reading session, I observed two different year groups. From this I learnt that it is important for the children to have time to complete their work in a calm space, so that they are able to have full opportunity to engage with the task. 
2. What were the challenges and opportunities of being a non- participant observer in the classroom?
As the class I observed is a mixed reception/ year 1 class, there were a few challenges I faced whilst observing. Whilst observing the year 1 pupils, the reception pupils would want my attention so it was difficult to fully observe the session. From observing the session I am able to take away different techniques and ideas that I could use within my own pedagogy. 
3. In your experience, what were the benefits and limitations of the leuven scale?
The leuven scale is very simple and easy to follow, this allowed me to understand what I was researching for. However, what my results were could be completely different to the results of another observer doing the same thing. 
4. What were the main points of learning for you in terms of being a researcher in the classroom?
I learnt a lot from the research days, one of the main points of learning for me would to always link to pupils existing knowledge as much I can when teaching to ensure that they can relate to what they are learning. 
5. What would you do differently if you were to conduct this research again? Why?
If I was to conduct this research again I would like to see how pupils take what they have learnt into practice and use this as evidence for my research. This is so that i can have an accurate understanding of whether guided reading impacts pupils engagement. 
6. Discuss any other methods of research you could use in the classroom to improve your practice. What are the positive and negatives?
To ensure pupils have learnt what is aimed, a useful technique would be traffic lights. At the end of the session, pupils will place their book on which colour matches their understanding such as, confident (green), not sure (yellow), don’t understand (red). i have used this method in my previous work and its not fully reliable on whether the children understand. As they may think they know, but they don’t. however, it’s a good tool to use for pupils to assess their own work. 
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