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Autism awareness today has changed from the area of unfamiliarity to the sources of research, rights and education as the number of children with Autism Spectrum Disorder has increased, to which now they are gaining the respect and attention they require. In 1943, Leo Kanner recalled that autistic children were foreseen as ‘slow learners’, whilst Hans Asperger, creating comparable findings, essentially found that Asperger’s syndrome was being labelled for autism individuals. However, both working completely independent from another, conclusively acknowledged autism for what it was: a developmental disorder that affects with children’s social, communication and interaction behaviour (Plimley et al, 2007). Agreed by the National Research Council (2001) which considers autism as a core pervasive developmental disorder, also recall that children’s interactions, their ability to communicate their feelings or ideas and the establishment of relationships are indicators that can be presented for a child who has autism.  Indeed, early intervention is significant across all additional learning needs for children, with the increasing number of children being diagnosed autism, and, thus makes interventions programs crucial (Koegel et al, 2014). Yet, some European countries in a survey by Salamone et al (2015) indicated that more than 20% of children with autism had received no intervention at all within these countries. Though, regarding to the UN Convention of the Rights of the Child, all children must receive the support they need, yet this study indicates that this is not essentially happening. In relation to the Salamanca Statement, which is a global action plan, their commitment begins with education for all. They want all children with additional needs to receive the support that they need and to put in greater school strategies for those children. However, from the study this does not intend to be the case. Regarding this, it is important to note just why early intervention is created and recognised with the carrying out of variety of programmes to support children with their learning difficulties (Paige-Smith and Rix, 2006). There is a strong evidence base that directly emphasises the importance of it within this spectrum (NHS, 2016). It is a promotion of children’s development, where it is a support system not only for that child, but also for the families. However, once considered ‘untreatable’, findings published by Lovass’ in 1987, indicated that with intense intervention, some children will experience a degree of improvement to tailor fit their needs (Warren et al, 2011). Conversely though, the number of interventions that claim to be effective, has risen for children with autism, which can leave the parent/s or the practitioner in a difficult role in judging the veracity of the competing claim of effectiveness (Luisell, 2008). Both sources need to make the decision as to what intervention is suitable for that child. Agreed by Dunlap (1999) it is still a challenge for families and practitioners to identify options that offer credibility, hope and realism. Bradshaw et al (2015) claims that the developments for infants under two years old with intervention is very limited. Nonetheless, early interventions can promote children’s development and allow real progress to be made. It can be expressed by the NHS (2016) that with the right individual, and the right training, they can make formed decisions on that child to see if they fit the diagnostic criteria. However, in a study by Hume et al (2005) it can be indicated that these early interventions are not as successful as a parent’s contributions to a child’s development. It was conducted that when parents are trained in this aspect, they were the most effective contributor to their child’s growth. This can be agreed by Lowry (2016) who states that studies have shown parent-implemented intervention with children who have autism have shown positive benefits, one being the parents use in the development. This can further be developed in encouraging changes to their children’s social and communication skills. Subsequently, parents having an active involvement as part of the intervention can be the best quality practice that a child needs.  
These interventions can be concurred with the UN Conventions on the Rights of Persons with Disabilities, which is an international human rights agreement, an overall treaty between governments for all disabled people, including children to have certain rights. Under this in Article 24, it declares that disabled children have the right to make sure steps are taken to meet their needs and to make sure they get the support they need within mainstream education (CRAE, 2019) which can come in conjunction with early interventions. It can also be told by Koegel et al (2014) that the earlier the intervention for that child is, the greater of likelihood of improved development. However, in a study by Eldevik et al (2009) who conducted a behavioural intervention with children with autism, concluded that these early intense interventions should essentially be a choice for autism children. Noticeably, this can be related with the UN Conventions of the Rights of the Child, where in Article 12, it conveys that children do have the right to their own views, opinions and wishes. 
Another implication of interventions is that in a study by Al-Qabandi et al (2011) they indicated that essentially screening programs for children with autism, failed to fulfil most of the criteria. Tools used in screen or diagnoses are still an on-going progress, where many support systems are offered, none have beneficial outcomes. In the report also, the cost of the intervention program can be high, and likelihood of effectiveness has not been established (Al-Qabandi et al, 2011). Arguably, Osborne et al (2008) in another report, disagrees and states that there are gains of intellectual, educational and behavioural aspects when early teaching interventions. Rudy (2019) complies with this and believes early intervention is key and that the quicker and more intensive intervention, the better outcome for that child. The UNCRC can also concur with this source, as in Article 29, education must improve each child’s personality, talents and abilities to the full. Which to say, is what early intervention does; support, develop and enhance children to reach their full ability. 



Part B
The spectrum of autism disorder is now known to be more common than before in education and diagnoses are being made in early stages. There can be an agreement that early intervention and provision can have an influence on the quality of that child’s development (Jordan, 2004). However, this can present a problem on how to arrange the education and support system in early years within practitioners. Education givers are not essentially autism trained, where some have no additional learning needs training at all, which can leave complex issues being made, in terms of children’s development and their education (The Telegraph, 2016). Practitioners are placed in the position to try and support children with autism yet are inadequately prepared as in how to support that child. Practitioners may be enhancing the curriculum into that child’s development; however, the children may not be gaining any beneficial value or education from it. National Autistic Society (2017) states it is vital for staff to understand autism training and if this is not acted upon, there is a risk of children falling behind in the classroom as a result of learning difficulties and inadequate support (The Independent, 2016). Every practitioner earns the right to training, and every autistic child requires a teacher who can support them. Conversely, in a study it was indicated that a numerous of practitioners or support staff are unaware of the needs of autistic children and essentially find it hard to teach them (The Guardian, 2008). The report even conducted that the lack of support from settings, created difficulties between the child’s home and the early years providers. Parents are often fighting for the right education for their child and to deal with the effects of autism can leave them emotionally and drained from the challenges faced (The Guardian, 2008). However, despite the lack of training staff are experiencing, the policy of inclusion within settings, may be the cause of crisis. Inclusion according to Nutbrown et al (2013) within the Foundation Phase, it is the system in early childhood which is designed to make sure all children reach their full capability and create the limitation of educational failure. With this in mind, practitioners having no training in autism are still obliged to include all children regardless of their disabilities in the educational setting. At the centre of inclusion, is the ethos of the rights of the child, so by practitioners going by this act such as the Salamanca Statement, where it states that education is for all and that disabled young people or adults must be within regular education system, (CSIE, 2019), practitioners may have to provide and support to their best ability in their setting, as this framework underlines the need for children to do so. Yet, essentially if children are to stay within setting without practitioners having training, it can be told by Tirraoro (2016) that the absence of autism training can affect children. However, in a study by Gregor and Campbell (2001) when asked, the respondents supposed that children with autism should be participated where possible, with practitioners who have experience of autism showing more confidence to deal with children than those without. Frederickson and Cline (2009) however, focuses on the importance of all staff involved in the education of pupils with autism and that developing their knowledge and understanding is key to the setting. If practitioners have an understanding of the challenges they might face with a child with additional needs, it can be vital in the prevention of sources misinterpreting their behaviour. Yet, too often such short courses that are provided to early years providers, are not backed up by the understanding of autistic spectrum disorder, which can result in providers teaching without the ability to adapt to that child’s specific needs or circumstances (Jordan, 2001). With the overview of the new legislation, The Additional Learning Needs and Educational Tribunal (Wales) Act (2018) there is a focus on developing the practitioner within the system. This new act plans to develop a programme of skills development for education practitioners, where it is focused on three levels. One being, ‘Core skills development’ where all practitioner are to supply the new ALN system, where the legislation will provide a two year funding grant to local authorities for developing person-centred skills across the workforce (Welsh Government, no date). They will make sure work forces have access to professional learning and development opportunities to improve their skills and knowledge on how to best support children with ALN. The second development programme is, ‘Specialist skills’ where they will target local authorities to provide specialist support services, for example advisory teaching hearing impairment or vision impairment. Lastly, ALNCo will replace the SENCo role and there will be an intensive programme regarding this (SNAP Cymru, 2017). However, with this comes change. This may make the practitioner feel uneasy, as they have to change their practice. This can be linked to Kotter and Schlesigner theory of resistance to change, where it is indicated that workers are reluctant to change due to their comfort zones and what they are familiar with or their preferred area of expertise (Management Account, 2008). However, business need to grow, people need to develop and evolve, and legislation needs to be updated. Although practitioners may be unwilling to undergoing training, it provides them a fresh outlook and improved skills and information in the early years sector, which can in turn benefit a child’s development. Early Years Careers (2016) states that staff training in Early Years is vital to not only developing knowledge and skills but to enhance a caring and safe environment for all children. It can even be mentioned that staff should undergo up to 25 hours of training each year to further their professional development in the setting. 


Part C
Practitioners working with children who have autism must make decisions every day in practice. With the rise of interventions claiming to be effective, practitioner can be left in the difficult role of judging what can essentially be valuable for that child (Luiselli, 2008). In terms of a setting, a child with autism is usually referred to the settings SENCO or an equivalent staff member so that the appropriate support can be discussed (National Autistic Society, 2017). After a referral, a child tends to gain the support from various multi-agencies, one being speech and language therapy (Plimey et al, 2007). It is told by Speaks (2011) that these can develop a child’s learning skills and communication. Starting them early is key and they can focus on helping chilren to learn properly with interaction with people and surroundings. However, it is key to remember each child is individual and what may work for one autistic child, may not work for another. It can also be indicated in a study by Pour-Ismaili (2011) where there were comparisons made by speech and language therapy with picture exchange communication system (PECS) for children with autism. It can be told that PECS had more of a progression in terms of children’s listening, language, cognitive and social communication skills. However, as just indicated what may work for one child, can not work for another.  
Rudy (2019) indicates that almost every child on the autistic spectrum will be recommended to go to a speech therapist. In a study by Edwards (2015) they conducted that parents essentially want therapists to work through and make positive outcomes for their child and that they are willing to expense any other contributions as long as the speech therapy is effective. Ruby (2019) can reflect on that and states that speech therapy for children with autism can lead a major part in assisting an autistic child on how to communicate and interact with other children or adults. Depending on the setting, speech and language therapy can be produced through a 1:1 basis or in a group, where it can depend on that child’s functional level. Bringing in multi-agency can then be beneficial for settings as it provides children with the support in the most effective way. Gasper (2009) conveys that it can create opportunities for those children’s needs to be met, together or individually so that family’s needs are also met in an unified way. If a speech and language therapist works closely with an autistic child, there are different areas that they can focus at. If a child has non-verbal communication, the therapist can include gestural communication or PECS (picture exchange cards). Another one could be speech pragmatics; these can help a child to understand the meaning of idioms and how to use them themselves. Yet, with the rise of autism with children, it can be indicated by Staufenburg (2016) that schools are struggling to provide for those children. With a rise of 25 per cent increase with autistic children and diagnoses, there is a provision warning of lengthy referrals and waiting times to see a specialist. Nonetheless, with the right support and guidance, autistic children can strive with their development and well-being. 
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