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Use of Generative AI in Assessment 



	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☐

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 
AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
I confirm that I have not presented any AI generated materials as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 










Understanding Regulatory and Legal Requirements in Supporting Inclusivity in Post-Compulsory Education
Introduction 
This report examines the regulatory and legal frameworks governing post-compulsory education in Wales, focusing on accommodating additional learning needs (ALN) and fostering inclusivity. It provides an overview of key legislation and policies affecting learners, notably the Equality Act 2010 and the Additional Learning Needs and Education Tribunal (Wales) Act 2018. These frameworks are applied to institutional strategies designed to ensure equal access and support for all students. The report highlights how inclusive practices, underpinned by legal duties and educational theory such as the Social Model of Disability, promote equity and success. Institutional responsibility, mental health considerations, and practical inclusive teaching strategies are also discussed to demonstrate comprehensive support for diverse learners.
Regulatory and Legal Framework
National Legislation
The Equality Act 2010 provides protection against discrimination based on nine protected characteristics, including disability, race, gender, age, sexual orientation, and religion (Equality and Human Rights Commission, 2018). For post-compulsory education, the Act mandates “reasonable adjustments” to ensure learners with disabilities and ALN receive equal access. Adjustments may include physical adaptations like ramps, changes to assessment arrangements such as extra time or alternative formats, and differentiated teaching approaches (Department for Education, 2022). The Act is grounded in the Social Model of Disability, which shifts the focus from individual impairments to societal and environmental barriers that hinder participation (Barnes, 2012; Shakespeare, 2013).
Wales-Specific Legislation
Wales’s ALN and Education Tribunal (Wales) Act 2018 marks a significant reform, replacing Statements of Special Educational Needs with Individual Development Plans (IDPs) for learners aged 0-25. The Act supports a unified and coherent approach across educational stages, with flexibility to adapt support as needs evolve (Welsh Government, 2018). For example, an IDP for a learner with autism might include sensory-friendly classroom environments and visual timetables to aid understanding and reduce anxiety. This legislation aligns with the Welsh Government’s Well-being of Future Generations (Wales) Act 2015, which promotes sustainable and inclusive education systems that address learners’ wellbeing holistically (Welsh Government, 2015).
Institutional Policies and Procedures 
Institutional Responsibility
Educational institutions have both legal and ethical responsibilities to implement policies that embed inclusivity, ensuring that learners with ALN can participate fully (Department for Education, 2022). These policies must align with national legislation such as the Equality Act 2010 and the ALN Act 2018, translating legal requirements into practice.
Policy Examples
At Bridgend College, inclusive policies reflect these obligations by providing extended exam time, note-taking support, and assistive technologies such as text-to-speech software and alternative input devices. Physical accessibility measures include ramps, lifts, and adapted facilities, reducing environmental barriers. Student Support Services collaborate closely with learners to design personalised academic accommodations like flexible deadlines and alternative assessment methods.
Staff training is central to institutional inclusivity, equipping educators with knowledge of legal duties, diverse learning needs, and inclusive pedagogy (BERA, 2018). Regular professional development fosters a culture of inclusion and ensures consistent application of policies. These institutional strategies demonstrate commitment to the Social Model of Disability by addressing systemic barriers rather than focusing solely on individual deficits.
Demonstrating Inclusivity in the Post-Compulsory Classroom
Universal Design for Learning (UDL)
Universal Design for Learning (UDL) is a research-based educational framework that promotes inclusive practice through multiple means of engagement, representation, and expression (CAST, 2018). By anticipating learner variability, UDL removes barriers to learning and enables access for all students regardless of ability or learning preference. Examples include using visual aids, audio materials, interactive digital resources, and flexible assessment formats. Such approaches align with the legal mandate for reasonable adjustments and support learners with disabilities in engaging meaningfully with the curriculum.
Inclusive Teaching Strategies
Differentiation, scaffolding, and collaborative learning are essential inclusive teaching strategies. Differentiation tailors content and delivery to meet diverse learner needs, while scaffolding provides structured support to build independence (Tomlinson, 2014). Collaborative learning fosters peer interaction and social inclusion, which is vital for learners who may experience isolation due to their additional needs. Creating a culture of respect and belonging encourages diverse perspectives and empowers learners. Embedding these strategies helps meet legal and ethical standards, ensuring all students have equitable opportunities to succeed.
Mental Health and Wellbeing in Post-Compulsory Education 
Student Mental Health
Mental health is a critical dimension of student wellbeing in post-compulsory education, influencing academic performance and overall engagement (Barden, 2019). Academic pressures, social transitions, and future uncertainties can exacerbate conditions such as anxiety and depression. Institutional policies must prioritise accessible mental health support, including early intervention through counselling, peer support, and mental health awareness programs (Anon, 2019). The Well-being of Future Generations (Wales) Act 2015 underlines the importance of holistic wellbeing, reinforcing these responsibilities at a national level (Welsh Government, 2015).
Impact on Academic Performance
Mental health challenges can undermine concentration, motivation, and cognitive functioning, affecting attendance, participation, and assignment completion. Reasonable adjustments like extended deadlines, alternative assessments, and mental health workshops can mitigate these impacts and support student success. By integrating mental health support with inclusive teaching practices, institutions create learning environments where all students, regardless of mental health status, can thrive academically and emotionally.
Conclusion 
In conclusion, legislative frameworks such as the Equality Act 2010 and the ALN Act 2018 establish essential protections and frameworks for supporting inclusivity in Wales’s post-compulsory education. Institutional policies translate these duties into practice by implementing reasonable adjustments and fostering inclusive environments through staff training, assistive technologies, and personalised support. Educational approaches such as Universal Design for Learning and differentiated teaching advance accessibility, while mental health provision addresses a crucial element of student wellbeing and academic success. Continuous development of policy and practice remains necessary to respond to the evolving needs of diverse learners and uphold equitable access to education, aligned with both national legislation and international commitments like the UN Convention on the Rights of Persons with Disabilities.
Case Study Support Statements
I will be considering the additional needs of three students in different scenarios and providing tailored support statements for each. These case studies are set at Bridgend College on the Level 3 Mixed Media course.
Dafydd
Dafydd, a prospective student with cerebral palsy and partial sight, will be enrolling on the Level 3 Mixed Media course at Bridgend College. His condition affects mobility, stamina, and fine motor control, especially on his left side, and he experiences fatigue and difficulties with typing and note-taking. Despite these challenges, he is highly independent and committed to maintaining this autonomy as he transitions into post-16 education. To ensure Dafydd can fully engage with his programme, a multi-faceted, person-centred support plan is essential, tailored both to the course’s demands and his individual needs.
A key initial step involves liaising with the Additional Learning Needs and Inclusion Team at Bridgend College, who will conduct a comprehensive support assessment. Under the Equality Act 2010, the College has a legal duty to make reasonable adjustments for learners with disabilities to prevent disadvantage (Equality Act, 2010; Frederickson and Cline, 2015). These adjustments must empower Dafydd’s independence rather than compromise it.
To address his physical and visual impairments, assistive technologies such as speech-to-text software (e.g., Dragon NaturallySpeaking) and screen readers like JAWS or ZoomText should be installed on classroom computers and Dafydd’s personal devices. Additionally, a notetaking support worker can ensure he has access to accurate class notes without relying on his own typing speed. Audio recording of lectures (with consent) may also benefit him, allowing material to be revisited in his own time (Reid, 2016).
From a curriculum perspective, ensuring that all digital resources and visual materials are accessible (e.g., high contrast, alt text, subtitles) will reduce barriers in line with Universal Design for Learning principles (Al-Azawei, Serenelli and Lundqvist, 2016). Flexible deadlines or extended time allowances should be pre-agreed where physical fatigue impacts task completion, consistent with the College’s reasonable adjustment framework and inclusive education models (Knowles, 2018).
To mitigate physical fatigue, timetabling adjustments might include clustering classes with adequate breaks or enabling remote participation in theory-based sessions where appropriate. Access to rest areas and ergonomic seating will be crucial. Risk assessments for physical access and classroom layout should be conducted collaboratively with the College’s Estates and Health & Safety teams to ensure full physical accessibility.
Dafydd’s desire for independence should remain central. Student autonomy significantly contributes to mental wellbeing and academic engagement (Deci and Ryan, 2000; Barden and Caleb, 2019). Support workers and lecturers must be trained to provide unobtrusive support, enabling Dafydd to take ownership of his learning journey.
Finally, building a trusting tutor relationship and offering regular review meetings will help Dafydd voice concerns as they arise. Strong teacher-learner rapport enhances engagement and motivation, especially when navigating support structures (Petty, 2014).
Through inclusive practice, collaboration with support services, and responsive teaching strategies, Dafydd can thrive academically while maintaining his valued independence (Florian, 2014).
Alys
Alys is a second-year student on the UAL Level 3 Mixed Media course at Bridgend College. She has recently disclosed her pregnancy and intends to continue her studies for as long as possible throughout her pregnancy and beyond. The college must adopt a flexible, person-centred support approach to ensure Alys feels safe and respected as she navigates this new phase while maintaining her educational progress.
Open and ongoing communication with Alys is key. A named point of contact—such as a tutor or pastoral support officer—should coordinate her support plan, checking in regularly to adapt strategies in line with her changing needs. Conversations should be guided by empathy and student voice, ensuring Alys remains in control of decisions about her learning and wellbeing (Cooper and Benjamin, 2021).
Reasonable adjustments should be made under the Equality Act 2010, which recognises pregnancy and maternity as protected characteristics (Equality Act, 2010). Adjustments might include flexibility around attendance, deadlines, and assessment formats. For example, extensions on project work, options to work from home during later stages of pregnancy, or alternative ways to present work if physical fatigue or discomfort arise. Staff should communicate deadlines and key dates clearly, understanding that adjustments may evolve as the pregnancy progresses.
Physical adjustments may also be necessary. Alys should be offered appropriate seating, and access to lifts, toilets, and rest areas should be ensured. Workshops or installation sessions that are long or physically demanding should incorporate planned breaks, and tasks may need modification to prevent overexertion.
Planning for maternity leave is crucial. Alys should be informed of the college’s policies on deferral, interruption, or flexible study in advance, so she can make informed choices about continuing post-birth. If she pauses her studies temporarily, a re-entry plan should support reintegration and provide a consistent point of contact upon return.
Emotional support is also vital. Pregnancy can bring emotional fluctuations, and access to college counselling or referrals to perinatal support networks should be clearly available. Pastoral mentoring, peer support, or simply knowing staff are open to listening empathetically can be beneficial (HEFCE, 2015; Cooper and Benjamin, 2021).
Finally, the creative nature of the UAL Mixed Media course offers opportunities for Alys to explore her experience through her work, reflecting on identity, motherhood, or transformation. This can be meaningful in supporting both academic and personal growth.
With thoughtful, responsive, and inclusive support, Alys can continue to thrive during and after her pregnancy.
Rhys/Angharad
Angharad is a second-year student on the UAL Level 3 Mixed Media course at Bridgend College. She has disclosed significant personal challenges relating to her gender identity, expressing a desire to transition and be recognised by her chosen name and pronouns. She has not informed her family and experiences anxiety around academic performance, social inclusion, and wellbeing. This case requires a sensitive, inclusive safeguarding response that upholds her rights under the Equality Act 2010 and aligns with the Welsh Government’s LGBTQ+ Inclusive Education Guidance (Equality Act, 2010; Welsh Government, 2021).
Initial support must affirm Angharad’s gender identity and maintain confidentiality. Consistent use of chosen name and pronouns is a fundamental act of respect and reduces feelings of isolation (Stonewall, 2023). Staff should be discreetly briefed to ensure all interactions are gender-affirming, and administrative records (e.g., registers, emails, ID cards) updated per her wishes.
The Keeping Learners Safe statutory guidance outlines the duty to safeguard physical and mental health (Welsh Government, 2023). Angharad has reported difficulties with academic focus and wellbeing. A person-centred support plan should be collaboratively developed offering flexible deadlines, access to pastoral support, and referral to in-college counselling (Welsh Government, 2022). The UAL Mixed Media course encourages self-expression; tutors might offer alternative or reflective creative tasks allowing Angharad to explore identity through safe artistic practice (Savage, 2021).
Fostering a sense of belonging is essential. Feelings of ‘outsiderness’ are common among trans learners, exacerbated by heteronormative curricula and peer microaggressions (Formby, 2019). Trauma-informed, inclusive classroom environments should be promoted through college values, positive relationships, and visible LGBTQ+ representation in course content (SAMHSA, 2014; Meyer, 2010). Opportunities for peer support, such as LGBTQ+ student networks, should be discussed but not imposed (Stonewall, 2023).
Safeguarding disclosures must remain confidential unless there is risk of harm, per Welsh Government policy (Welsh Government, 2022). As Angharad has not disclosed to family, all external communications must be handled carefully. College safeguarding leads and policies should be reviewed to prepare staff for any discriminatory incidents.
Finally, signposting to external organisations such as Mermaids UK, Gendered Intelligence, or Glitter Cymru can empower Angharad to access peer and emotional support. 
Through a learner-centred approach, Bridgend College can provide inclusive, equitable support to enable Angharad to thrive academically and personally.
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